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Abstract

The research objectives were: 1) to design and develop products from discarded seashells in
collaboration with a community enterprise group, and 2) to transfer knowledge of the production process
to the local community. Case study research method was employed, utilizing both literature review and
field data collection. Research instruments included a semi-structured interview form, which was used
during a focus group discussion with three representatives from the Ban Nam Chiao Community Tourism
Enterprise, and a product prototype evaluation questionnaire completed by three product design experts.
Knowledge transfer sessions on seashell product making were later conducted with ten local community
members. The research results revealed that 1) designing products from locally discarded seashells could
be creatively developed into souvenirs that reflect community identity and promote tourism. The product
designs were inspired by three signature activities of the Ban Nam Chiao community: Nypa palm leaf hat
making and traditional local desserts, releasing "slider crabs", and crafting Hoy Craft jewelry. 2) The most
highly rated product prototype, titled “Keep it as memory”. It is an aromatic gel candle featuring
miniature sculptures made from white scallop shell clay representing the community's signature activities,
placed in a clear glass jar filled with translucent blue gel and decorated with shell flakes at the base.
Tourists can customize the decorations, making each piece a unique and personal memento. Product

creation process knowledge was subsequently transferred to members of the local community.

Keywords: Seashells, Product design, Creative tourism
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Abstract

The objectives of this research were: 1) to study the personal, economic, and information exposure factors
of large-scale rice farmers in Sapphaya District; 2) to investigate technology utilization for soil productivity
enhancement of large-scale rice farmers; and 3) to compare personal, economic, and information exposure factors
and technology utilization. The samples consisted of 122 large-scale rice farmers in Sapphaya District,
Chainat Province. Data were collected through interviews and analyzed by using descriptive statistics, including
frequency, percentage, mean, and standard deviation. Hypotheses were tested by using t-test, and F-test and
pairwise differences were examined using the LSD method.

The research results revealed that: 1) Farmers had an average age of 57.57 years, an average of 25.99 years
of rice farming experience, and an average number of laborers was 5.70 persons. Farmers received information
from government extension officers through personal media 63.10%, and mass media from television 51.60%.
2) The overall level of technology utilization for soil productivity enhancement in rice paddies was moderate level,
with a mean of 2.18, including technologies for rice straw and stubble management, land leveling, and soil nutrient
management. 3) Farmers with different levels of rice farming experience, number of laborers, exposure to personal media
and mass media information had significantly different levels of technology utilization for soil productivity
enhancement in rice paddies at the 0.05 significance level. Additionally, farmers of different genders showed significant

differences in technology utilization for soil productivity enhancement in rice paddies at the 0.01 significance level.
Keywords: Technology Utilization, Utilization for Soil Productivity Enhancement, Large-Scale Rice Farmers
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Abstract

This study aimed: 1) to examine the fundamental context and potential of community-based
tourism management in Ban Phu Din, Mae Taeng District, Chiang Mai Province; 2) to analyze the community’s
tourism environment and situation; and 3) to propose guidelines for developing eco-tourism management
capacity. Qualitative research was employed. The Informants included 20 members of the Ban Phu Din
Community-based Tourism and 4 tourism academics, totaling 24 participants. Data was collected through
in-depth interviews by using semi-structured interview form and focus group discussions and analyzed
using content analysis and situation analysis based on the SWOT framework. The research results were:
1) Ban Phu Din community possesses considerable potential for sustainable community-based tourism
management under the leadership of a committee. The community collaborates with various partners,
to enhance residents’ quality of life, and systematically preserves local culture and natural resources.
It promotes organic agriculture and environmental activities alongside service capacity development.
Despite limitations in facilities, the overall management reflects participatory and sustainable eco-tourism
practices; 2) The community’s strengths include abundant natural resources, a suitable environment for
eco-tourism, and strong leadership guided by local wisdom and sustainability principles. Weaknesses include
a lack of distinctive tourism activities, limited publicity, and insufficient funding. Opportunities exist to
develop new activities, improve service standards, and build networks with nearby attractions, while threats
include inadequate infrastructure, underdeveloped landscapes, and limited external support; and 3) The guidelines
for enhancing management capacity should focus on strengthening local tourism groups through improved
public relations, homestay development, preservation of cultural identity, promotion of environmental learning,

and the development of safety-related infrastructure, to elevate sustainable ecotourism development.

Keywords: Eco-tourism, Community-Based Tourism, Tourism Management
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Abstract

This study aims to: 1) develop and examine the quality of an instrument for measuring the desirable
characteristic of discipline among undergraduate students, and 2) assess the desirable characteristic of discipline
among undergraduate students. The sample group consisted of 539 undergraduate students enrolled in the
course Disaster Survival at the General Education Division, Mahasarakham University. The sample size was

determined using Yamane’s formula, and participants were selected through simple random sampling.
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Data were collected using a self-discipline assessment form specifically constructed for the course. The statistics
employed to examine the quality of the instrument and analyze the data included mean, percentage,
indexes of Item-Objective Congruence (I0C), and reliability testing using Cronbach’s alpha.

The findings revealed that the discipline assessment instrument was a situational- based assessment
instrument consisting of three parts: Part 1, general information; Part 2, a 20-item self-discipline questionnaire
using a five-point Likert scale; and Part 3, an open-ended question prompting students to identify the aspect
of discipline they believed required the most improvement and explain why. The instrument demonstrated
strong content validity, with indices of Item-Objective Congruence (I0C) ranging from 0.67 to 1.00, and high
reliability, with a Cronbach’s alpha coefficient of 0.92, indicating that the instrument was of high quality. The overall
mean score of students’ self-discipline was 4.24 (S.D. = 0.34), indicating that students perceived themselves

as having a good level of self-discipline.
Keywords: Assessment tools, Self-discipline assessment, Higher education
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1Y

Tusgiugaufnu Baumeister and Vohs (2016) seyiminfnunfiiiseAuannuainsalun1saiuaumuLedas

v
aNa o

JnuanmgAnsINN1TSEUSILUUSRLUR (Autonomous Learning) wenannil falllladendwmananisimuialinuiiive
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(Yeya fisazem, 2560) 2. namsUsziliunuieswenguiiegns
2. PANLUULATBNE NUsENaUmenMaN Y uRIUsTan

snumsiie liun anudugih anuadla anusuiieveu

ANueav MIUFURmungsedeu wasAnuTedng aa3n
3. ATIVAOUANN INUDIATBIED

4. fiususudeyauaziinsevideya

wa

AW 1 nseukAntunIiRw LA aslo TnRnaN v duTtUsEaAnuN STl dmSulidnneindingade s

FinAnwrvild LInendeumiansay



U 20 aUUN 1 UNIAY - LWEIBY 2569

A TUN1TIY
AT HuNsITedsd519 (Survey Research) Tnff3duldmiiumsidonuaiuduney fed
1. Uszvnsuasngudlegng
1.1 Usgwns
Usznnsildlumsiseluadedl fe Sanseiudsayned fameDoudeulumedndingnfefith
dtnAneiily uwiinerduumanseany aaeudl 3 Jnnsfinen 2567 wazaaseud 1 Jnsinen 2568 S1uau
734 AU (NeawzlilounazUseinana UnINeIuunIaIsAIY, 2568)

1.2 NgaA79814
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yosdayn drunuitoadsiddldsegnun 539 au
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Fruanuiitey wasneudl 3 aounueuAadiuinduiy 4 lnewvvasuaunoud 1 wazmeui 3 Wufay
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3. nafiuTiusandeya
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o819 (Try Out) 91U 30 AU LEATIFEDUANMLNZANYBILUUUTEIEY 1aeTLATIZRAIEI1UIN1TILUNAIEAT

Corrected Item-Total Correlation wazdndendafifiarsunasuuntdls (@ r.,) flendaus 0.20 il (ei3 WA,
2558) ﬁnmjjulﬁdmwﬂizLﬁﬂﬁﬁtﬁmmzﬁﬁﬁwLmu'ﬁﬁmmi wazAMIAIUSLeNN U TInkarUTTIEIUNG
MsAne du 3 v lednansUssifiuededle uasdelausuuzanlnTsiaunMYeATewle
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4.1 MmAATZEANURsATALem (Content Validity) Insmsmasuianuaanades (ndexes of ftem-

Objective Congruence: I0C) AuuAliALLUY
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-1 Wawdlantermauliaenrdastuusyipunisussiiiy
° ATLLUUIIUN R

gnIAUIN I0C = —— =

N T N

Tagf{isagmasnunisiauasUssifiunansdny $1uau 3 viu Jefiinasinisiansandedl
ATuABRAdDY A Tofmmuiifian 10C daust 0.50-1.00 ansnsalUIALE uasdesanuiifien 10C dndr 050 FeasFuuse
galUlglula (WAvg dunadly wasnun Juanes, 2561)
4.2 Mmsinszdmannudeiu (Reliability) vesadesle Imeﬂfﬁqmé’mﬂa:ﬁw'éuaaﬂwam5aumﬂ
(Cronbach’s Alpha Coefficient) Anvpanndesiuitesldfuhlusiandaus 0.70 Tuly (v enawe wasAy, 2555)
4.3 e seideyaannmaneuiuuUseliuauiidelunuesivadiiganssau Tuluuysediy
aouit 2 liun anudl Sevar Anade Adoauunmsgu Agean Avnan oussERsIUUMIUsiuRUIe e TlAn

WaENTIATIENTBNaNUN 1 UaEROUN 3 MEN1TTUAMUATEINITNOU WaITANNIAVYAVANAYDITEN

dyUna

o o =1

naMITBETs MIiaesesdisianudnvuzduiaszaswraunsiite dmsuldnmeiv i dingadenis

€

N o oA

duinAnwvilu uninerdeumansaiu el
1. MmnegeukuuUsziiulasuiuildnilidlingudiiegns (Try Out) 913 30 AU MBLULdUAIY 3 AN
moufl 1 wazmeud 3 Wumaulaele wazneun 2 WudemauuaieUa wuu Rating Scale §117u 20 98 Wuin

fANg1w19aNsun 0.31-0.78 FalAunndn 0.20 Asiuranuyndedseglunaminldle (3ed 29dTnug, 2558)
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Uszunauen A1 10C udawa
. . e e AUANLTIUYDY
) Fafanudmiun1side . o 4
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AUANUTURAYOU +1 | +1 | +1 1.00 14la
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=p
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Abstract

This study aimed to: 1) examine the relationship between problems encountered in thesis and
independent study preparation and graduate students’ expectations of completing their studies at the
Mahasarakham Business School, Mahasarakham University; and 2) analyze the factors influencing these

expectations. The sample consisted of 103 graduate students. Data were collected using both closed-ended
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1 Educator Mahasarakham Business School, Mahasarakham University, Email: kirinda.c@acc.msu.ac.th
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and open-ended questionnaires and analyzed using descriptive statistics, Pearson’s correlation coefficient,
and multiple regression analysis.

The results revealed that problems related to thesis and independent study preparation were
significantly correlated with students’ expectations of completing their studies (r = 0.306, p < .05).
The regression model was statistically significant (F = 5.149, p < .05) and explained 9.3% of the variance
(R2 = 0.093). Knowledge and understanding of thesis preparation, as well as the quality of academic
supervision, had a significant positive influence on students’ expectations (B =0.214, p < .05). In contrast,
enrollment in the Master of Business Administration (MBA) program had a significant negative effect
(B = -0.194, p < .05). The findings suggest that research knowledge, supervisory support systems, and
program characteristics are key factors influencing students’ confidence in completing their studies.
Therefore, the faculty should strengthen advisory systems to better support students in conducting research

effectively and achieving their academic goals.

Keywords: Thesis challenges, Independent study, Expectations of study completion
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UMINYIREUNAITAY

auuigd 6 Ygmlunmsviinendnuduasmsfinwdunidase Futan gunsauieresfifing

v &

TanuduiussannuaianTinisansanisiny veslansesududin@ne

v [

ARENTUTUAZNITINNIT UUNINYIRPURIFITAN

o

auufgiun 7 YJymlunisviinerdnuswaznisfnwiruaindase sutuneu ngseilou dotadu
fanuduiusrennuaaniinisdnsanisanet vesdanseiuiudininun augnsTnTuaznsinnis unineds

Un1d1IAU

A5Afiun15Ie

NIRRT TUNNTIeR 9l

1. Usgansuaznguaiegig

'
I an U v a = =

1.1 Usganns (Population) Nldlunsidy laun Dasseaudadiednunild@nenaust 2563 augmedyd

o

WaEN13IANTT 91U 265 AU FUUNAINEININ taud ndnansusvyned Undin nangasuivisgsiaumUnde

Y v

[ a v a

wangasnsUayBumdadin vdngesimsugmansgsiaumingie vangainermansumUnda uaendngnsn1sianis

U

UMUMTS (ungilouwazUseanang, 2567)

v
o

1.2 ngusogs (Sample) filtlun1sidoasaiife Tansedudadindnu auznsdaduasnsdanis
fsudludnnsfine 2563 Adinsfinen 2567 lneidenngudiogiadiedsMmunuuianguiiet1smunisswes
Taro Yamane (1973, 81siidlu 851550 aaniesaada, 2560) IngAiauaainnaoy (e) gﬂﬁmumiﬁ’ﬁizﬁu 0.08
%aa&ﬂwzmﬁ'EJau%’le,é’ﬁm%’mfmiﬁ’amaé’mumam‘ (Israel, 1992) Tnenduseduiimunvanfurundsssnsis
Fruausaita (N = 265) viail nsfvuadnanielildvuanguieduiiiinnniisamedenisinsginisain
suiieafudinednussdunnuududmestanisifelieglunusifiseusuld nvmaslinmafununudeya

a1unsaadunisieegnediusyansnmneladaindnniunaiwasninens
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nsidenngusiiegndld3snisduuuunusiugdl (Stratified Random Sampling) tngldavigdutugd

U

o
o

(Strata) i lvingusiegedinunsounquynanuIv) MNTuITeladliunisuanuuuaeunuludaidnlunntungd
Fadudszrnaviaun uLariin1ssIunuLUdeUnIUNaUAUliTIIUATUAINTWIANGUAIBE s Ii U

2. \nsasdianldlun1ide

¥ '
o

13 oaflofildlunisidoasad Aouuuasuniu (Questionnaire) §efmud usunseuuuIAnuas
IngUszaaveen1side Tned198aanuuiIAnves Kittikhunwattana and Pathumcharoenwattana (2023) lagiuus
sondudneundn aeudl 1 Wunvuasuadeyarluvesiney dnvazdnuduiuunsisaeuens (Checklist)
$1u 10 Fo Asounquieyatugiu THu e 01y anunwawsa mihonuiidata Usrauntsaiinieu neldiade
Aoleu vangasiimasfng sULUUMSANK Wdmunsing wazmszguanseunimienszau 4 luszminamsiGeu
moudl 2 \Huwuuasunudsiuanudadiuiedymlunsiineinusuasnsdnwduaidase Tagldunsdu
Uszanauauudfsn 5 szau aseuaquuszinudym 6 a1 laun Jynidiudwazaunsenvesiidn Jayweinu
arwd euanansn uasidevilumsiiaide Jymiliedestvennsgivinwuazanenssumsany Jymdu
wiasAnwAuaIngluiminends Jeymsnuian aunsal weslfUiams wavusmsmaluladansaume waslamn
Fuuimaiving suseu ngsudeu uasdedduresmmineds siuvisdu 23 defnu seudl 3 Huuuuaounu
Aeatuanumanislunsduiansfnuivesianssiududinfnw Munndwlssanuauuudiasn 5 seiu
F1uu 20 1 AseuAguATIL IduA Anuhilalunisduanisine arusaiulunsiiafeliuduata msussdu
AMNMYBINGINUSS oNSANYIAUATEETE wazenufinelaresidndonssuiumssidunuiomn uazneuil 4

Ny a

I3 o ’~ A a vy a < a A <, &1 a v
WuAauUanen L‘WE]LU@IE]ﬂ’]ﬁIMQJJG\E]ULLﬁﬂﬁﬂ’J”lammL‘Mu‘ViiE]‘UEJLﬁ‘uE]LL‘L!SLW&JLG]&WIE]’]‘\]L‘UuUS%IEJ‘UUG]E]ﬂ’ﬁ’Jﬁ]EJ

Ya o

fouthuuuasunulUfununndeyasie §ideldnsiaaeuarmmsadailon (Content Validity)
IneRnssRandl 31U 3 YU wasAmnuARvtauEenrr eI temamiuingUsyas (Index of ltem-Objective
Congruence: 10C) Tagrinuminasinisseusuitat 10C > 0.50 anifulduiuuzuuuauniunutoiauoiuzved
HNTIAMA

v v oa

sourdelaiuuvaeunulunaaedd (Try-out) Aulidnseauindadnulilengueiegis 91umu

'3
<

30 A LilensanaeuAITasiuvesaiesile Insdiaszvianduyszansuearivenseuuna (Cronbach’s Alpha
Coefficient) Famuimnsudsiimanudesiunnnit 0.70 uansinedesdiofimmmdesiueglussiuiivensuls uas
anunsathlUldlunsitudeyaasdld
3. MsusIUTINTaya
msifusuTnteyadidunislutissewinedud 1 fueiou 2568 fis 30 waadniou 2568 Taogide
lowanuuuasuanaluguuuvesulatiiuseuu Google Form TugulidnszAudndindny aurn1stnyduaznisdnnis
uvAInendeumansay FaaindeyavesiunzifounazUszanana Ussdnd 2567 szyinddanssdududindnm
Sruruitadu 265 Ay
ﬁ%fi’fﬂié’dﬂLmuaaumulﬂé'fﬂﬁﬁmﬁy’wm wazlisunuugoununaulnIuI 103 4a Andudnsinis
nounduSoray 38.87 vosUszanainun Sunnniwuanguiiegstusidiuanldniugnsves Taro Yamane
(1973) fifmualds1uau 100 au fuiu §39eTegAnnivrvnuteyadeldTuiuwuuaunuasuniunus

Pmnun waziiteyadnuiu 103 gadinanlulilunsinsginaialutuneusely
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4. mAaTzvidaya
nsieilldadflunmsnaaouansfigruieluil
4.1 fudsiunuantivesineuLuuaeuLUsENBUIY WA 814 @A1UNTH MBNLTAR Y3e
anuiuftRnu Ussaunmsaiinen oldiadeseiieu vingnsiidids@nw sULuUMIAnY unasunsAng
LLasmiz@LLaﬂsaUﬂ%’aﬁams:Su 9 TEUINANE 673'@L‘fJuéTaLLUsﬁaaﬂuisﬁummi’mmuﬁ’aﬁjﬁLLasmmﬁmL%'aﬂé’ﬁu
suuteyailiannsadmuasndaiinalilaeass §ideiinguszasdifiessusdnvazynluvengusiegis 364
adfdmssaun Wud Aeud (Frequency) wagAn¥eras (Percentage) LﬁaLLamemuLLazﬁmdauﬂuan;’gmaﬂuLmax

Anwolg

v
awv £%

4.2 fudsildinssruanuaniulunuideduseneumetumlunsiinerdnusuagnsAne

7

< = v @ a =

Fuatidasy sawsnrmmanidlunsdifansfneesidnssdutafindne Imaé’qLLﬂﬁﬁqaaaﬂdugﬂi’mmu
FomauiildumsdiuussanaiuuuaiAse (Likert Scale) Fsazviousziunnudniiuvesimeululsifusing o
iieesuisuuliunazsefunnuAaiuvengudiedis fideldadmdmssaun T Aads (Mean) uay
dnudeauunnsg (Standard Deviation) lunsihiauesa

4.3 Msiinsgsideyaiil enaaevanudgiulagldaifinisiiaszvionney L%aww@ml,wusﬁ”yumau

a o

(Stepwise Multiple Regression Analysis) LiaHa151AMNFURUS Te ALY IHEaNTULATY Lazldn1siasigi

annaedang wWelszliuladevesdymlunisdnrinineinusuasns@nwiAuaindass ddnsnadonnunnnis

Tun1sdsanisinwveslidnsesududin@ne

dyUuna
HANTIATIERTaYaNEReuLUUdoUnINNUT ngudiegsdulugi umemdediuiu 60 au (Gevay

58.3) Hengeglura 36-45 Vdwau 40 au (Segay 38.8) uavilanunnlandiuiu 63 au (Segay 61.2) Tandulve
UfuRnulumhenuniasgdnum 61 au (Favag 59.2) uasliszaunisalyinanuuinndd 15 U91wiu 40 au (Seeas
38.8) 1¢ldladeseiioudnlvajgendn 20,000 Uiy 89 au (Fewa 86.9)

deRansumdngnsimidsdne nuindandnlvg Masdnvindngnsguivasindium 45 au (fovay
43.7) TagaruunniSeunugiunsinanulszdndiui 81 au (Sevaz 78.6) uwasliudusiilunis@nw 78 au (Seeay
75.7) wonani Sawuindfreuuuuasuniusiuau 54 au (evay 52.0) Alifanszquanseunsvionisedula
Tusgninamséing)

o

dmsumaveaeuingUszasten 1 fIdeldnmansinseiandulssavsandunusiuuiiesdu (Pearson

o ¢ =

Correlation Analysis) Tun150533a0UANFUNUS TENTNRIUINENAIUNTOULIAAYBINUITEY FeagUuna

3R INglun1se 1
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A1519 1 ANEUUSE AN ANFUNUSILUULNESEY

fiauwls PER CON ADV RES MAT RUI Y
Mean 3.06 3.33 4.05 3.37 3.42 3.14 4.05
S.D. 0.79 0.81 0.94 0.96 0.95 0.97 0.52
PER 1 0.640* 0.405** 0.202% 0.269** 0.604** 0.223%
CON 1 0.569** 0.235% 0.360** 0.614** 0.237*
ADV 1 0.369** 0.518** 0.379%* 0.225%
RES 1 0.800** 0.116 0.076
MAT 1 0.161 0.186
RUI 1 0.183

vasniuideldaliunsmageuinguszasdden 1 ngldnmsinszianaeedany eg1dlsfiniu fauds

Aaa =

wanansildnAnwieg dnidudunuaidangu (Categorical Variable) 3dlianunsainlviinseiludnuauzidauiunm

Y

Iolagase {idedwdasimuusdainanlveglusuresdinusyu (Dummy Variable) tielviannsaldlunisinsgn

o a

anoealdansilanmundnnisvneadn Tnemuusanlu 0 wae 1 Wieszyanuznsduaundnvosusasnagy

ndngnsfiiandnuegivanun 6 ngu Idud vdngnsusvyquivuda ningnsuimsgsiaumdadio
nangnsUayBumUndin vdngasiasygmanigsiaumindn vangasineimansumdndga Lasvangnsnsdnnig
syt Faiul3dedeasesudsiudsuou 5 fuls k1) wassmualivdngrsivsgsiammiadindundgusiids
(Reference Group) WlelfifugruSsuiisuiungundngnsdulunmsiinneinavesiuusdass

Mt muarvesulsiuiTlde 1 fessyhiAnedlunduuomingnstu 4 wasisuadn 0 Welsildoglu

I

nauAena visll Mudsaudns 5 dgnmilulddududsdasshudududsdulunsadnaunisanassnuduneu

NMTAATIVINMNUA A19197 2 UanesigazBeavranisivuamuUsuildlumsiiase

A1519 2 M3AmUAILUTYY (Dummy Variable)

NANgA D, D, D, D, Ds
A5IANTITUNTUGR 0 0 0 0 0
Uy 1nuf Unidin 1 0 0 0 0
\sugmanigsiaumUnidin 0 1 0 0 0
INYIPERTUNITUDN 0 0 1 0 0
UgyaumUadin 0 0 0 1 0
UIMSEINAUMUnudin 0 0 0 0 1
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A5 2 elvianunsnineinavesiiuUsuangasaIudiudulsBasy WS 6 fauus

aunsonneelaudull Ul vl

Y = Bo+ B PER + B, CON + 35 ADV + [B, RES + Bs MAT + B RUI

+ ﬁ7D1 + B8D2 + BQD3 + B10D4 + B11D5+ €

e
Y Ao Aumanisnisdsanisdnw
PER  fAe Ugmdiudiwazanunionuesilan
CON  fia anuuazaantilalunisinidy
ADV  fe enansdiiuSnuiuagnssintsdey
RES  fio unasdnwAuaateluuminetdy
MAT  fie Tan aunsal iesufumnisusnsiuled
RUI o U3Msinns sumeu ngszeu detiiuumiinends
D, Ao viangasUTuenufUnudn
D, Ao nAngnsiATugAARsTINaNMmUndin
D,  fe nANgATINEIAERTUM AN
D, A8 vingasUnyumdadia
Ds Ao MANgATUIMNSTINAUMNUDR
€ feanueaaindou

A9 3 MTATIEVENAUTUSLUUNRNBELTINYLULTURBY (Stepwise Multiple Regression Analysis)

Fuus b SEb B t Sig
AuiazAilalunish 0.137 0.062 0.214 2.232 0.028
798 (CON)

UIMSsIRIUMI R (D) -0.222 0.110 -0.194 -2.024 0.046
R =0.306 SEest = 0.05283 F = 5.149*
R? = 0.093 R,y =0075 a = 3.662

* iy Aymsananszau 0.05

@

HaNTIATIEvveyaiionauingUseasdnisy

3]

dail 2 MAATIwRanneednyiilausalunsen 3

wansliiuilgwilunisdavidnerdnusuaznsfineduaindasy duanuiuazarnudilalunisviide (CON)

FINWRUITMUNvaNgasUIsTINIuTMea (D,) anuduiusivssduanuamanislunisdusanisdnu ves

189 Tngaun1sannesaIunsaasuieaUwlsusiuveasnlsaulasouay 9.3 (R2 = 0.093) fiA1 R winiu 0.306

uazA F = 5.149 failldudAgnsaianszdu 0.05 dxViouinaun1iannslagsuiauiilzauuazlnuanise

Tunmswensalsunusmulaegnsiiioddgy
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Weninnsanseduwdsnud duwdstamlunisiaviiineriinusiaznisfinunAuaindasy auanug wag

o

Anudilalunsyiide (CON) dswailsuinaeseiuamumanislumsdnsansineiseailiodfgmeaia (b = 0.137,

B = 0.214, t = 2.232, Sig = 0.028) Fwnearuri ieddndarudlaludenuaznszuiunmsiiiseuni sz
arnumaniensdifanisfinuiagifingatumalude

Tumanduiu MLUsTIMUNMUTENgATUTITIIAAU TN (Ds) NUILNATAURDTEAUAINAIATIS
msdusansfinm (b = -0.222, B = -0.194, t = -2.024, Sig = 0.046) Hadana T vt GArlundnansuimagsia
uvndadindsziuemuaemislunsdisansfnuiniidslungundngnssnadeaiitod iy Seoraaziiouds
ALANAETUd NsEdngas arwdutureadon viedadeusundy 4 Adwmaronisiuiarmans
Tunsdndanisdnu

PNHANITAATIENAINGT FITeisadwaunsneinsalszauanueanislunisdusanisinumdmiviian
lundngnsuimsgsnaumUndin lngfimualial Ds = 1 aunsnensaiae

Y = bo + b Z(CON) + b 11(D5)

P

Wauwnuarluaunisaglein

<>
1l

3.662 + 0.137(CON)-0.222(1)

[

ATl gunIneNTalatsUwuURel

¥ = 3.440 + 0.137(CON)

a a

aun1snensainbanandliiiuin seauanuanmislunisdisanisdnwvesiianlasusnsnaainiade

auanuiuaranulalunsyiide (CON) Inedadudsydvawindu 0.137 Feianuladn Weszduanu anutila

v
= (Y < =3

v3eaunseuduiloniinglu anuaanistunisdusanisdnwaduwlduiuduluiienafesdy vl

o o '

AduUszavdninanaziounudfyuesrnuiiugiumaddefidmasenisiuianuanansatunisdnsansdinm
dmsuAnafivesauns (Intercept) Jadlawiniu 3.440 wansdeszAuiiugIueInUAIARIINISENSa

nsAnwvesidnlundnansuimsgsfaumdudin aeldReuleiitadeduanuiuasilonilunsviinerdnus

' v
1o ' o

Lidwmasdeaunisvioeglusedudiian nsfidiasfidarsiniinisasaunistunsdmly iWunawaindawusduun
sundngmsignivualndunguénsds Jeaevouliiui ddnlundngasuimsgsfaumdadialisziunnuniamis
lunsdnfansfnwisiininddnlundnansd wandes ulesarvaunaresdadaduanuuazilonlunisi

Fneinuswalfniy

anUsiena

v v
o

mseAuTenanITeadilifunsduemeivseduddildannmsliensdanduiusuaynsinse
anneeidanmgal Lieesuisauduiussninstadedamilunsiiinednusuazseduanuaanianisduse
nsAnwivestdnseauladndnelunuen1sUyIuazn1 59915 ARIINgIGNMIAITAN Laan1saAUsiena
ﬂsauﬂquﬁ”’dmmqmmammﬁam Asdstusyesiladesng q wardvswallsaivmuessudsddyiivanglu
HANTIATIEN

HaINMTIRzva A skazaudosuuesgUlun1sed 1 waadliiiugn Jemlunisdaviidneniinug

'
a

warnsfnwduaidaseiuenasdivinwuazanznssunsaou (ADV) Wulssiudymiilanieaiian
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(X= 4.05, S.D. = 0.94) FanueANUIFITouTIvIIINUsTauAuaItlunsasumLug avuliadane
Tunsdeans uazanueInduINaINMsIANIsanuAdeegaduszuy Anuwlsusufireudasdiasiowin
Uszaunsalvesi@nunnssiuegedny ddauamelasunisquaseilngda Tuvagivanesiewmdy Taymunss

Tunszurunsusnm

a

wafanan aonadesiu Muws IResAvszynd (2568) p1913dfiusnundunalnddnysonnuduiaves
thnwseiududindnululidinainvats Tlidinamenmsiduguanfinms udaseuaquunumeudsing,
wodnssu dsAu uazmsiwioueundongidunaendn enanseivinndduddylunsiauninuenside uas
s msadusagdle audesilumuies nMsguaguanzynadn AaensunsUgnilsaiesTamisiving uay

nsatuayunguindnyniivedninigaloniauenainil 1Ty Ssena (2555) SmuinAaanuiere19158NUTNN

U a

Tglanizmsjumnal Yszaunsaidve wazanulndfeduidn [uladedudunisfidnunmnudniavesnisi

a '

Weniinud Jeaennrdedasnsiiunanisideluasel Aszyndagmdiuetasdivsnvndulgmisunsiign uas

] < o

daasiennuetuvesiianlunisduianisfine
lufiives ANuFANaNnsanaziialun1svinide (CON) FallAnafisindu 3.33 uazdiudeauu
WRIFIUIAU 0.81 agluszAuiunans gIdenuivuwdsdsnandanuduiusidauiniuatedadenineitesiv

NSAELNEITY 10U 919158NUSNBIMAENITUNITADU (r = 0.569) Wag UINTIVINT Tumeu ngsziley Jededu

v
aa

WMy (r = 0.614) Feuynidnndanuiuazarudilalunssuviumsideiivme dnanunsaussarunuiu
21915897USnwbendu wazdanunsoulunistdnsneinsnisnwruaintunmInedelneg1eiuse@nsnin seau
Anusauient Sadusingruddyiitisanainueinarvinlunszsuiunisidnerinuslaesau ludiuves

nsieszianaesdanaa Tunsed 3 Suandiiiudi anusarnuainsasaziionilunisviiide (CON)

a a Y & !

fidvnaBsuinseanumaniinisdusanisdnm (B = 0.214, p < 0.05) Fedlifuiniisanudlavesidaneaiu

v
A =

WomuagnIEUIUM T8N TY seavaIBatulunisdnsanisAnwAiuduaiulusig nsneUsaInan

fdpdAynatfgonndesiunan1sTinszianduiusiunised 1 viliaunseasulaegnadimenadn arunieu

o v o

supuiauasailuladvddydmsunmsussganudisamadvinisvesidnssdudadindn

ATeves Mywg neshuszynd (2568) 13 lMiud AunsoudIuesAnuFwazinYen133dy

Juladeiugruiibonomnudusalunisdnrininerdnus uwastisanguassalunszuiumsaniunuidelaesy

o«

i a o ¢

Suset uazamy (2567) WUIN ANNFANENNTAAIUNNTIFE IaglanizTIATIERTeYa Lay

a a a

YUz U1 Aaylausd

A7)

nslans denuuanansiusg witeddgsninddnidisamsinnmelussesnaismusiuidanldnaiuuni

o o

wANNI AMUTTMUNAUNENGATUTMTTINAUMIT AR (D) USINYHATIRUADTEAUAIIUAIANT
lunsdusanis@ine (b = -0.222, B = -0.194, t = -2.024, Sig = 0.046) FavaeauI Wetddndsiandngns

uimsgsiaumdaudia anuaanitunsdisansfnuniivuldusinirddalundngnsdu 4 nadinanieivasiiou

o o

anvazlamgvewanansluauaududuvesilon anuataniuvion1sviide wsedediamuiialungudiseu

' )
a Y & =2

fidlvgyiauuszdinugluse msinadsnaniifodfymsadasiiduinnudn Julunmsmumulaseaii
wangnsvisesruunsatuayugiSeulundngasuimsgsiaumdudia

TunNsIm @1IN130A008 @1N1505UIEANLUIUTIVTBIANNAIAnTINSE NS INsAnwlRSoay 9.3
(R = 0.093) TnefuUsfisvsnasgradidoddy 1un mmimmmamaLLaxLﬁamﬂumsﬁﬁﬁa (CON) hazfuus

o o

IUUNTENgRTUTIMITINAUM TR (Ds) wawilen F = 5.149 Felldfuddgneatifsysiu 0.05 uanainaunsing sy
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fammnzauuazannsoltwensaissiuauaanidldegadidoddy uiin Re egluseiudfeunans udfiod

WsswedmiuriAdesunginssusnudiindinnududeuguazidadouindounainvans
agldndgmiidanuszauinniiande Japmsueiasdfivinviuazanznssunsasy Tuvueinug

wazanuidladnudomifutatefivisduaiueuaavidunmsduianmsinu uenandanuuansdumdngns

ngnglundngasuimsgsiaumdndin feiduduusiianveunnuaeavianinanegdidedfy nan133de

o o £%

Tunmsaasieuirnudndulumsimussuunsaivayuiniynns maesuassdnenIneuauinnIsive

'
o w @ =

wagnIsnUmMuUIUnvemdnansiddediiaanisds weensyaulonadnsansfinwvesldaszaududinfny
luwian Fawan1sITenananaenndediuiuideves Hu et al. (2026) nan1533enuI1 819158NUTNWITUNUIM

drysoUszaumsaimsAnwuazaudnsalunisdisamsanevesin@nussauladindne Tngamzluguns

sala

alvayunnn1g mMemwanuduiinumairing wasanuduiusiaseninernsdiuindne) uonaini

o v o

AMUEBAAGBILUNTININUTIAULAE sTUUMTWAUS nunTlmnzandadudadeddandisdauasuniuinimi

wazAUASIATINISVRNINANETEIUTUNn AN

TR G R

1. Jarguanuzlunisiluly

'
a o

PnwanNvengtulgmnddnssrutudiednevssaulunssuiunsiavininednusiaznsanw

[% £% = '

upidase yuddadeiifidvinaseszauanumenislunisdisans@ine wui Jedesueuiuazidonlunish

'
a a o w =

Jeiidnsnafauinnonnuaanislunisdnsanisinwedsidedifny vusdymaiue1asenusnwl uay

L))

o Y

rauznssunsdeululsuiiunddniuiindemusussiian ranmaldefnanaunsahlUlidugudeyalunmsimun

a vad v o

Forausuuniduleviswandufuivnnensdyfuasn1ssnnsaisiansan Ween seiuUszansnmussssuy
aﬁuaqumﬁmmﬂﬁmmzau?jﬁu fail

1.1 Az Aasiasuasinesiasauiiunisyiiidevesidneginluszuu Tng datanssuiau
FneamidanlulssnudAny Wy nMsivuatyrids MsAUALLAENUNILITIAUNTTI MIIRYNTauLLAn MSlYana
uazta3osdiodinszideya naonsunsdeuierinusatuanysal Weiauaienuiulauazaundesly
M3 nduauideaud s
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Abstract

This study aimed to 1) examine the socio-economic characteristics of coffee farmers,
2) investigate the use of biological control agents in coffee production, and 3) analyze factors associated
with the use of biological control agents among farmers in Song District, Phrae Province. The population
consisted of 253 registered coffee farmers for the 2024/2025 production year. A sample size of 155
respondents was determined using Yamane’s formula at a 0.05 level of precision. Data were collected
through structured interview questionnaires and analyzed using descriptive statistics, including fre quency,
percentage, mean, and standard deviation, as well as inferential statistics, including cross-tabulation and
chi-square tests.

The results indicated that the farmers had an average of 3.45 years of experience in coffee
cultivation. The average annual agricultural income was 129,368.71 baht, while the average household
debt was 49,099.35 baht per year. Most farmers cultivated Robusta coffee and applied Trichoderma spp.
to control root rot disease, as well as Beauveria bassiana for insect pest management. However, coffee
production was not solely dependent on biological control agents. Key constraints included limited access
to reliable sources of biological products, short shelf life of Trichoderma, improper application of
Beauveria bassiana, and insufficient training programs and community-based learning centers. It is
recommended that relevant agencies provide continuous hands-on training, establish community-based
learning centers for biological agriculture, and promote market support for products derived from

sustainable agricultural practices.
Keywords: Extension service needs, Use of biological control agents, Coffee production
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M1919 4 MIATIENUBYE chi-square
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Abstract

This mixed-methods research examined the ideologies of politicians, critics, and protesters as
represented in CNN online news reporting on anti- Asian discrimination during the COVID-19 pandemic.
The dataset consisted of 35 CNN online news articles published between 2021 and 2023, yielding 3,091
evaluative tokens. Adjectives and adverbs were extracted using TagAnt as primary evaluative units and were
manually coded according to the appraisal framework. Quantitative analysis was conducted to calculate
frequency and percentage distributions of appraisal resources, followed by qualitative discourse analysis to
interpret their ideological functions. An inter-rater reliability procedure was implemented to enhance coding
consistency. The findings indicated that appreciation was the most frequently used attitudinal resource
(47.49%), followed by judgment (44.42%), while affect was the least frequently used (8.09%). Engagement
analysis showed a predominance of monoglossic strategies (70.53%), suggesting authoritative positioning in
news discourse, while graduation resources were mainly realized through force (69.88%), intensifying
representations of racism and social urgency. These patterns suggested that CNN predominantly evaluated
anti- Asian discrimination through value- based and moral assessments rather than explicit emotional
expression. Politicians were mainly represented through judgment and authoritative engagement, positioning
them as institutional actors responsible for policy and governance. Critics were characterized by dialogically
expansive engagement and critical judgment, foregrounding structural racism and accountability. Protesters
were primarily associated with heightened affect and greater access to graduation resources, emphasizing
emotional urgency, collective identity, and demands for social justice. Overall, the study demonstrated that
CNN’ s evaluative language systematically differentiated ideological roles, shaping public interpretations of

anti-Asian discrimination as a moral, social, and political issue during the pandemic.
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Introduction

News discourse played a crucial role in shaping public understanding of social crises during the
COVID-19 pandemic, particularly in relation to race and discrimination. Rather than merely reporting events,
news texts evaluated social actors and actions, thereby circulating ideological meanings. Previous studies
have shown that news discourse is inherently value-laden, reflecting ideological positioning through lexical
choices and evaluative framing (Fowler, 1991; Fairclough, 1995; Bednarek, 2006). Such linguistic choices,
therefore, require systematic examination, especially when addressing sensitive issues such as racism and
public protest. During the COVID-19 pandemic, anti- Asian discrimination intensified globally, manifesting in
verbal harassment, physical violence, and structural exclusion. Empirical research documented a rise in
xenophobia and racialized violence against Asian communities, often driven by fear, misinformation, and
the racialization of disease (Dhanani & Franz, 2020; Chen et al., 2020). Official statistics further support this
trend, reporting a notable increase in hate crimes during the COVID-19 pandemic, particularly those targeting
minority groups (U.S. Department of Justice, 2023). Public survey data further indicated that a significant
proportion of Americans had witnessed anti-Asian bias during the pandemic, reflecting the widespread
visibility of such discrimination in everyday contexts (Ellerbeck, 2020). This pattern is consistent with broader
findings that COVID-19 responses have been accompanied by forms of racism and discrimination at both
social and institutional levels (Devakumar et al., 2020). These developments generated widespread social
protests and extensive news coverage. As a global news outlet, CNN reported frequently on these events.
As an online news platform, it reflects key characteristics of digital journalism, including immediacy,
accessibility, and wide dissemination, which influence how news content is produced and consumed (Eriksen
& lhlstrém, 2000; Flavian & Gurrea, 2008), however, research in critical discourse analysis has demonstrated
that such reporting reflects institutional values and ideological orientations; however, research in critical
discourse analysis has demonstrated that such reporting reflects institutional values and ideological
orientations through evaluative language and selective representation of voices (Fairclough, 1995; van Dijk,
1998).

Within Systemic Functional Linguistics (Halliday, 1995; Halliday & Matthiessen, 2014), which conceptualizes
language as a social semiotic resource for meaning-making, the appraisal framework offers a systematic model
for analyzing evaluative meaning in discourse. Developed by Martin and White (2005), the framework explains
how attitudes are expressed, dialogic space is managed, and evaluative force is scaled through the subsystems
of attitude, engagement, and graduation. Although appraisal analysis has been widely applied to political
and news discourse (Martin & Rose, 2007; White, 2012; Etaywe & Zappavigna, 2021), its application to
pandemic-related protest news concerning anti-Asian discrimination remains limited. Appraisal analysis has
also been applied to news discourse in various cultural contexts, including studies on Thai media, which
demonstrate how evaluative language systematically constructs ideological meanings in news reporting
(Arunsirot, 2012). Moreover, existing studies have rarely differentiated ideological representations across distinct

social actor groups within a single corpus. Politicians, critics, and protesters represented three influential yet
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ideologically diverse voices frequently cited in protest-related news. Politicians typically spoke from
institutional positions of authority, critics articulated evaluative perspectives outside governmental structures, and
protesters expressed grassroots demands for justice and social change. Previous research suggested that
these groups employed distinct evaluative strategies to legitimize authority, challenge dominant narratives, or
mobilize collective action (van Leeuwen, 2008; Thompson, 2014). Examining how these groups were
linguistically evaluated, therefore, provided deeper insight into how legitimacy, authority, and emotional
intensity were distributed across social actors.

In response to these gaps, the present study investigated the ideologies of politicians, critics, and
protesters in CNN online news reporting on anti-Asian discrimination during the COVID-19 pandemic using
the appraisal framework. This study offers several significant contributions. First, it extends appraisal research
to pandemic-related protest news, an area that has received limited systematic linguistic investigation.
Second, it provides a comparative analysis of institutional, interpretive, and grassroots voices within a single
international media corpus, thereby revealing how ideological meanings are differentially constructed across
social actor groups. Third, by integrating quantitative frequency analysis with qualitative discourse
interpretation, the study combines empirical rigor with interpretive depth, offering a comprehensive account
of how evaluative language functions ideologically in mainstream news discourse. Through this integrated
approach, the research contributes to both media discourse studies and appraisal theory by demonstrating
how ideology is systematically embedded in evaluative patterns rather than expressed through explicit

political statements.

Purpose of study

1. To investigate the appraisal subsystems of attitude, engagement, and graduation employed in
CNN online news coverage of protests associated with anti-Asian discrimination during the COVID-19
pandemic.

2. To uncover the ideological orientations embedded in CNN news reporting through a linguistic
analysis based on the appraisal framework.

3. To examine the ways in which CNN discursively portrayed the ideological representations of
politicians, critics, and protesters in reports on protest movements related to anti-Asian discrimination

during the COVID-19 pandemic.

Research Questions

1. What appraisal subsystems of attitude, engagement, and graduation were employed in CNN
online news coverage of protests related to anti-Asian discrimination during the COVID-19 pandemic?

2. What ideological orientations were revealed through the use of appraisal resources in CNN

news reporting on protests related to anti-Asian discrimination during the COVID-19 pandemic?
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3. How were the ideological representations of politicians, critics, and protesters discursively
represented in CNN online news reporting on protest movements related to anti-Asian discrimination

during the COVID-19 pandemic?

Conceptual Framework

The conceptual framework of this study was grounded in systemic functional linguistics, with
particular emphasis on the appraisal framework developed by Martin and White (2005). This framework was
employed to examine how evaluative language functioned as a linguistic resource for expressing ideological
meanings in news discourse. The appraisal framework conceptualizes evaluation through three interrelated
subsystems: attitude, engagement, and graduation, which together explain how speakers or writers position
themselves, represent social actors, and align readers with particular value systems.

Within this framework, attitude referred to the expression of feelings, moral judgments, and value-
based assessments, encompassing the subcategories of affect, judgment, and appreciation. This subsystem
enabled the study to identify how emotional responses, ethical evaluations, and assessments of social
events were linguistically encoded in news reporting. Engagement focused on the management of dialogic
space, examining how news texts incorporated, acknowledged, or excluded alternative viewpoints through
monoglossic and heteroglossic expressions. This dimension was essential for analyzing how ideological
authority and legitimacy were negotiated through the representation of different voices. Graduation
addressed the scaling of evaluative meanings by examining how intensity and emphasis were amplified or

softened through linguistic choices, thereby revealing degrees of ideological commitment as follows:

News Discourse on
Anti-Asian Discrimination
during Covid-19

Evaluative Lexical Items
(Adjectives & Adverbs)

TR ETTR TR

* Affect * Monogloss / * Force
* Judgment Heterogloss  Focus
* Appreciation

L—.——'

Ideological Meanings

S

A\

Figure 1 Conceptual framework of the study
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Research Methodology

This section describes the methodological procedures employed to investigate ideological meanings
in CNN online news reporting on anti-Asian discrimination during the COVID-19 pandemic. The study adopted
a mixed-methods approach, integrating quantitative analysis of linguistic patterns with qualitative interpretation
of evaluative meanings. The methodology was designed to ensure systematic data selection, transparent
analytical procedures, and theoretical alignment with the appraisal framework. The following subsections
outline the processes of data collection and data analysis used to address the research objectives.

1. Data Collection

The dataset comprised 35 online news articles published by CNN between February 2021 and

October 2023. These articles addressed anti- Asian discrimination within the context of the COVID-19
pandemic. Although the pandemic began in late 2019, the data collection period was limited to 2021-2023
because this timeframe marked a critical turning point in public awareness of anti-Asian hate crimes in
the United States. In February 2021, several high-profile violent incidents targeting Asian Americans received
nationwide media attention, intensifying public debate and protest mobilization. These events culminated
in widespread demonstrations and heightened political discourse, particularly following the mass shooting
in Atlanta on March 16, 2021, which further amplified national concern regarding anti-Asian violence.

This period, therefore, represented the peak of public attention, protest movements, and documented
increases in anti-Asian hate crimes. Media coverage during this time became more evaluatively charged,
as journalists increasingly framed incidents within moral, political, and social justice narratives. Consequently,
the 2021-2023 timeframe provided a particularly rich and analytically significant corpus for examining how
ideological meanings were

The dataset was further categorized according to three groups of social actors frequently cited
in protest-related reporting: politicians, critics, and protesters. Politicians referred to government officials
and policy makers; critics included commentators, activists, and public intellectuals; and protesters referred
to individuals or groups participating in demonstrations or collective actions. This categorization enabled
systematic comparison of ideological representations across social actor groups within the same corpus.

To prepare the data for appraisal analysis, the selected articles were processed using TagAnt,
a part-of-speech tagging tool developed by Laurence Anthony (2023). TagAnt was used to identify and extract
adjectives and adverbs, which were treated as the primary units of analysis. This selection was theoretically
motivated by the appraisal framework (Martin & White, 2005), which identifies adjectives and adverbs as
prototypical realizations of evaluative meaning within the attitude subsystem, including affect, judgment,
and appreciation. Moreover, these word classes play an important role in the graduation subsystem, as they
allow evaluative meanings to be intensified or softened through gradable forms. By focusing on adjectives
and adverbs, the study ensured analytical clarity and methodological consistency while remaining aligned with
the theoretical principles of the appraisal framework. The extracted items were compiled into a dataset for

subsequent quantitative and qualitative analysis.
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2. Data Analysis

Data analysis was conducted using a mixed-methods approach that integrated quantitative
and qualitative procedures within the appraisal framework. After data preparation, the extracted adjectives
and adverbs were examined in their immediate textual contexts to determine their evaluative functions.
Each lexical item was manually coded according to the three appraisal subsystems: attitude, engagement,
and graduation, following the analytical categories proposed by Martin and White (2005).

In the first stage, attitude resources were identified and classified into effect, judement, and
appreciation to examine how emotions, moral evaluations, and value-based assessments were expressed
in the news discourse. In the second stage, engagement resources were analyzed to determine how dialogic
space was managed through monoglossic and heteroglossic expressions, indicating whether alternative
viewpoints were acknowledged or constrained. In the third stage, graduation resources were examined to
identify how evaluative meanings were intensified or softened through force and focus.

Quantitative analysis was subsequently applied to calculate the frequency and percentage
distribution of appraisal resources across the three groups of social actors: politicians, critics, and protesters.
These numerical results provided an overview of dominant evaluative patterns and enabled systematic
comparison among the groups. Qualitative interpretation was then employed to explain how recurring

appraisal patterns functioned ideologically within the discourse.

To enhance the reliability of the appraisal coding, an inter-rater procedure was incorporated
into the analysis. The coding process involved two raters: the researcher and an independent coder with
an academic background in discourse analysis and familiarity with the appraisal framework. A subset of
the dataset (approximately 20% of the total evaluative items) was independently coded by both raters using
the same coding criteria. The level of agreement between the two raters was calculated using percentage
agreement. The overall agreement rate reached 90%, indicating high consistency in the classification of appraisal
resources. Any discrepancies were discussed and resolved through careful reference to the definitions and
analytical guidelines proposed by Martin and White (2005). This procedure strengthened the reliability and
credibility of the analysis and minimized potential subjectivity in the interpretation of evaluative language.

To enhance transparency in the analytical procedure, a sample of the coding scheme is presented in Figure 2.

Attitude Analysis Graduation
ItFm Appraising items Engagement  Force | Appraised
No. Affect Judg. Appre. Intensifi = Quantifi | Focus
cation cation

Actors and athletes have delivered .
A6-34 sat monogloss quality responses
impassioned responses. :

Figure 2 A sample of the coding scheme (CNN, March 4, 2021), The history of attacks against Asian Americans

is complicated. Addressing it will be, too, Critics, Article 6, adjective no. 34)
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Figure 2 illustrates the coding scheme used in this study. Each evaluative lexical item extracted
from the corpus was systematically analyzed according to the three domains of the appraisal framework
(Martin & White, 2005): attitude, engagement, and graduation. The first column indicates the word number
and article code (e.g., A6-34), allowing traceability to the original corpus. The second column presents the
appraising item in its immediate clause context. In this example, the adjective “impassioned” from the
clause “Actors and athletes have delivered impassioned responses” was identified as an attitude resource
under affect:satisfaction (sat, as it conveys emotional intensity and evaluative involvement. The engagement
column indicates whether the clause was presented monoglossically or heteroglossically. In this case, the
statement was coded as monosgloss, since it was presented as an authorial assertion without attribution to
an alternative voice. Under graduation, the evaluative force was classified as force: quality, as the adjective
intensified the characterization of the responses without quantifying them. No focus adjustment was
identified in this instance.

This coding structure ensured systematic categorization of evaluative language across the dataset
and enabled consistent comparison of how different social actors were discursively positioned. By integrating
attitude, engagement, and graduation into a single analytical table, the scheme enhanced methodological
transparency and enabled the reliable identification of ideological patterns in the corpus. Because the
guantitative component involved categorical frequency data, a chi- square test of independence was
conducted to examine whether the distribution of appraisal resources significantly differed across the three

groups of social actors (politicians, critics, and protesters). Statistical significance was set at p < .05.

Result

This section presents the findings of the study derived from the analysis of appraisal resources in
CNN online news reporting on anti-Asian discrimination during the COVID-19 pandemic. The results were
reported using a mixed-methods approach, combining quantitative frequency data with qualitative
interpretations of evaluative patterns. The presentation of results was organized according to the three
appraisal subsystems: attitude, engagement, and graduation, and further differentiated by three groups of
social actors: politicians, critics, and protesters. Quantitative findings provided an overview of dominant
appraisal patterns, while qualitative observations illustrated how these patterns functioned ideologically in
news discourse.

1. What appraisal subsystems of attitude, engagement, and graduation were employed in
CNN online news coverage of protests related to anti-Asian discrimination during the COVID-19
pandemic?

The analysis examined the use of attitude, engagement, and graduation resources in the dataset
to provide an overview of evaluative patterns in news discourse. The distribution of appraisal resources

across the three subsystems is presented in Table 1.
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Table 1 The appraisal resources of attitude, engagement, and graduation

Appraisal Type ADJ ADV Number Percentage
Affect 185 16 250 8.09
Judgment 831 542 1373 44.42
Appreciation 948 520 1468 47.49

Total 2013 1078 3091 100
Monogloss 1,389 791 2,180 70.53
Heterogloss 624 287 911 29.47
Total 2,013 1078 3,091 100
Force 1,558 602 2160 69.88
Focus 455 476 931 30.12
Total 2,013 1,078 3,091 100

Table 1 presents the distribution of appraisal resources across the three subsystems of attitude,
engagement, and graduation in CNN online news reporting on protests related to anti-Asian discrimination
during the COVID-19 pandemic. The findings indicate that evaluative meanings were predominantly realized
through adjectival and adverbial resources, highlighting the central role of evaluation in news discourse.

Within the attitude subsystem, appreciation constituted the largest proportion (47.49%), followed
by judgment (44.42% ), while affect occurred least frequently (8.09%). This pattern suggested that the
discourse focused primarily on evaluating events and social actions rather than foregrounding personal
emotions. Frequent use of appreciation and judgment reflected an ideological orientation toward assessing
social significance and moral responsibility, whereas the limited presence of affect indicated a restrained
emotional framing.

In terms of engagement, monoglossic resources dominated (70.53%), indicating that evaluations
were often presented as authoritative or taken for granted, with limited dialogic openness. Heteroglossic
resources were mainly realized through attribution and reported speech, allowing the inclusion of external
voices while maintaining editorial control. Regarding graduation, force resources were used more frequently
(69.88%) than focus resources (30.12%), emphasizing intensity, urgency, and severity rather than categorical
precision.

The distribution patterns revealed that CNN news reporting framed anti- Asian discrimination as a
morally significant and socially urgent issue. The dominance of appreciation and judgment, combined with
monosglossic engagement and intensified graduation, demonstrated how appraisal resources systematically

shaped ideological meanings in protest related news discourse.
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2. What ideological orientations were revealed through the use of appraisal resources in
CNN news reporting on protests related to anti- Asian discrimination during the COVID-19 pandemic?
The attitude subsystem captured evaluative meanings related to emotions, moral judgments, and
value assessments, while the graduation subsystem revealed how these evaluations were intensified or
softened. Concentrating on these two subsystems allowed for a more fine-grained examination of ideological
meanings than subsystem-level analysis alone. The distribution of attitude and graduation subcategories is

presented in Table 2.

Table 2 Distribution of attitude and graduation resources in the dataset

Appraisal Subsystem Category / Type Instances Percentage
Attitude Attitude
Desire 29 0.94
Happiness 8 0.26
Unhappiness 157 5.08
Security 22 0.71
Insecurity 14 0.45
Satisfaction 7 0.23
Dissatisfaction 13 0.42
Judgment
Normality 751 24.30
Capacity 219 7.09
Tenacity 25 0.81
Veracity 62 2.01
Propriety 314 10.16
Appreciation
Reaction 348 11.26
Composition 700 22.64
Valuation 422 13.64
Total 3,091 100
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Table 2 (Continue)

Appraisal Subsystem Category / Type Instances Percentage
Graduation Force (Intensification)
Quality 848 27.43
Process 823 26.63
Force (Quantification)
Number 85 2.75
Mass 37 1.20
Extent: Proximity (space) 35 1.13
Extent: Proximity (time) 275 8.90
Extent: Distribution (space) 15 0.49
Extent: Distribution (time) 42 1.36
Focus
Sharpen 650 21.03
Soften 281 9.08
Total 3,091 100

Table 2 presents the distribution of attitude and graduation resources in CNN online news
reporting on protests related to anti- Asian discrimination during the COVID-19 pandemic. The findings
showed that evaluative meanings were primarily realized through attitudinal and gradational choices,
highlighting how values, judgments, and degrees of emphasis were linguistically constructed in the discourse.

Within the attitude subsystem, judgment and appreciation accounted for the majority of
evaluative resources. Frequent use of normality (24.30%) and propriety (10.16%) reflected an ideological
emphasis on moral responsibility and social norms, while high proportions of composition (22.64%) and
valuation (13.64%) indicated a focus on the structural characteristics and social significance of protest-
related events. In contrast, affect resources occurred less frequently, suggesting a restrained emotional
framing and a preference for moral and value-based evaluation. In the graduation subsystem, force resources
were used more extensively than focus, particularly intensification types such as quality (27.43%) and
process (26.63%), emphasizing severity, scale, and urgency. Resources related to extent, especially proximity
(time) (8.90%), were further highlighted, whereas focus resources played a secondary role. Overall, the
distribution patterns framed anti-Asian discrimination as a morally significant and socially consequential
issue, with strong emphasis on moral evaluation and urgency rather than emotional expression or categorical

negotiation.
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3. How were the ideological representations of politicians, critics, and protesters discursively
represented in CNN online news reporting on protest movements related to anti-Asian discrimination
during the COVID-19 pandemic?

To address this research question, the analysis examined the distribution and patterns of appraisal
resources across three groups of social actors: politicians, critics, and protesters. Evaluative language
associated with each group was analyzed to identify differences in attitudinal and gradational choices,
revealing how ideological meanings were discursively represented through the portrayal of these actors. The
comparative distribution of appraisal resources across the three social actor groups is presented in the

following Table 3.

Table 3 Appraisal patterns in the representation of politicians, critics, and protesters

Attitudinal Choices Fngagement Graduation
Group Tokens Choices Choices

Affect Juds. Appre. Mono. | Hetero. Force Focus
Politicians 786 50 338 398 565 221 550 236
Critics 983 84 434 465 632 351 679 304
Protesters 1322 116 601 605 983 339 931 391
Total 3091 250 1373 1468 2180 911 2160 931
Percentage 100 8.09 44.42 47.49 70.53 29.47 69.88 30.12

Table 3 presents a comparative distribution of appraisal resources across politicians, critics, and
protesters in CNN online news reporting on protests related to anti- Asian discrimination during the COVID-
19 pandemic. The table allows systematic comparison of attitudinal, engagement, and graduation choices
associated with each social actor group. Across all groups, attitudinal evaluation was dominated by judgment
and appreciation rather than affect. Protesters demonstrated the greatest use of judgsment and appreciation
of resources, indicating frequent moral and value-based evaluations of their actions and roles. Critics also
showed a high concentration of evaluative judgments, reflecting their role as interpreters of protest-related
events, whereas politicians were evaluated through comparatively fewer attitudinal resources, suggesting a
more restrained portrayal. In terms of engagement, monoglossic resources predominated across all groups,
particularly for protesters and critics, indicating limited dialogic openness. With respect to graduation, force
resources were more frequent than focus for all groups, with protesters showing the highest degree of
intensification.

The distribution patterns indicated that protesters were the most evaluatively foregrounded social

actors, followed by critics, while politicians were represented through more moderated evaluative choices.
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These patterns revealed clear ideological distinctions in the discursive construction of social actors in CNN
online news reporting on anti- Asian discrimination during the COVID-19 pandemic. A chi-square test of
independence was conducted to examine whether appraisal subsystems significantly differed across social
actor groups. The results indicated that differences in attitude distribution were not statistically significant,
¥2 (4,N = 3091) = 7.09, p = .131. Similarly, graduation resources did not differ significantly across groups,
X232, N = 3091) = 0.49, p = .782. However, engagement choices showed a significant association with social
actor groups, ¥%(2, N =3091) = 28.40, p < .001, indicating that dialogic positioning varied systematically
across politicians, critics, and protesters. Theoretically, this pattern suggests that ideological differentiation
in CNN’ s reporting was realized less through variations in evaluative polarity (attitude) or intensity scaling
(graduation), and more through dialogic positioning strategies (engagement). In other words, while the types
of evaluation and degrees of intensity remained relatively stable across groups, the way voices were framed,
whether through monoglossic assertions or heteroglossic attribution, significantly shaped ideological
alignment. This finding highlights the central role of engagement as a mechanism for negotiating authority,
responsibility, and legitimacy in protest discourse, reinforcing the view that ideology in mainstream news is

often embedded in patterns of voice management rather than overt attitudinal contrast, as shown in Table 4.

Table 4 Chi-square test results for appraisal subsystems across social groups

Subsystem Y df p-value Significance
Attitude 7.09 4 131 Not significant
Engagement 28.40 2 <.001 Significant
Graduation 0.49 2 .782 Not significant

Discussion

This study addressed three research questions concerning the use of appraisal resources and the
construction of ideology in CNN online news reporting on anti- Asian discrimination during the COVID-19
pandemic. In relation to RQ1, the findings demonstrated that all three appraisal subsystems, attitude,
engagement, and graduation, were systematically employed in the dataset. However, attitude resources,
particularly appreciation (47.49%) and judgment (44.42%), predominated over affect (8.09%). This suggests
that CNN framed anti- Asian discrimination primarily through moral evaluation and social valuation rather
than through individualized emotional expression. One possible explanation for this pattern lies in
journalistic conventions: mainstream news reporting tends to prioritize institutional accountability and social
significance over overt emotional framing in order to maintain professional credibility. Thus, evaluation was
embedded in moral and structural assessments rather than explicit emotional language.

Regarding RQ2, the distribution of appraisal resources revealed underlying ideological orientations.

The prominence of judgment, especially categories related to normality and propriety, indicates that
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discrimination was framed as a deviation from accepted social norms and moral standards. Furthermore,
the dominance of monoglossic engagement (70.53%) suggests that evaluations were frequently presented
as authoritative and taken-for-granted, thereby reinforcing institutional legitimacy. The extensive use of
graduation resources, particularly force (69.88%), intensified representations of racism, violence, and
urgency. Together, these patterns suggest that CNN constructed anti-Asian discrimination as a morally serious
and socially urgent issue. Ideology, therefore, was not expressed through explicit political statements but
through patterned evaluative choices that positioned readers toward moral condemnation and social
concern.

With respect to RQ3, the comparative analysis of politicians, critics, and protesters revealed
differentiated ideological representations across social actor groups. Although the distribution of attitude
resources did not significantly differ across groups, %2 (4, N = 3091) = 7.09, p = .131, and graduation resources
likewise showed no significant variation, 2 (2, N = 3091) = 0.49, p = .782, engagement choices demonstrated
a statistically significant association with social actor groups, 2 (2, N = 3091) = 28.40, p < .001. This indicates
that ideological differentiation was primarily realized through dialogic positioning rather than through
variation in evaluative type or intensity. Protesters were the most evaluatively foregrounded group,
particularly through intensified graduation and judgment resources at the descriptive level; however, the
inferential analysis suggests that what most distinguished the groups statistically was their pattern of
engagement. Critics were frequently associated with dialogically expansive heteroglossic strategies,
reinforcing their role as interpretive voices contextualizing discrimination within broader legal and structural
frameworks. In contrast, politicians were more frequently framed in monoglossic, institutionally anchored
terms, emphasizing authority and responsibility rather than emotional urgency. This statistically srounded
differentiation supports the interpretation that journalistic balancing strategies operate through voice
management, positioning institutional actors as authoritative decision- makers while representing grassroots
actors through heightened dialogic negotiation.

Overall, the findings demonstrate that CNN’ s news discourse constructed ideology not merely
through overt evaluative polarity, but through patterned dialogic alisnment. By embedding moral judgment,
value assessment, and especially strategic engagement positioning within its reporting, the discourse shaped
public interpretation of anti-Asian discrimination as a moral, political, and socially urgent issue. These results
support previous claims in critical discourse studies that ideology in media discourse operates implicitly
through evaluative framing and structured voice management rather than through explicit attitudinal

contrast alone.
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Conclusions

This study demonstrated that CNN online news reporting on protests related to anti- Asian
discrimination during the COVID-19 pandemic relied extensively on evaluative language to construct
ideological meanings. The findings showed that all appraisal subsystems' attitude, engagement, and
graduation were systematically employed, confirming that evaluation rather than neutral description
constituted a central feature of news discourse. Ideological meanings were predominantly realized through
attitude and graduation resources. Judgment and appreciation framed anti- Asian discrimination as a moral
and socially significant issue, while extensive use of gradational force emphasized urgency and severity.
These patterns indicated that the discourse prioritized moral evaluation and social impact over emotional
personalization.In addition, the comparative analysis of social actors showed clear ideological differentiation:
protesters and critics were more evaluatively foregrounded through intensified, judgment-oriented appraisal
choices, whereas politicians were represented through more restrained, moderated evaluations.

The study confirmed that ideological meanings in CNN news reporting emerged from patterned
and systematic evaluative choices rather than from explicit ideological statements. By applying the appraisal
framework to the analysis of social actor representation, the research provided empirical evidence of how

news discourse shaped public interpretations of anti-Asian discrimination during the COVID-19 pandemic.

Suggestions
1. Practical and Policy Implications
1.1 Regulatory bodies should establish clear media guidelines to ensure balanced and responsible
reporting on hate crimes and racial discrimination.
1.2 News organizations should critically monitor engagement strategies to avoid marginalizing
minority voices in protest-related coverage.
1.3 Anti-discrimination agencies may apply appraisal insights to strengthen public communication
and legitimacy in mainstream media discourse.
1.4 Journalism programs should incorporate training on evaluative language and ideological
framing in reporting on social justice issues.
2. Suggestions for Future Research
2.1 Future research should conduct comparative studies across multiple news agencies to
examine ideological variation.
2.2 Further studies should expand linguistic analysis beyond adjectives and adverbs to include
broader discourse features.
2.3 Longitudinal research should explore how media evaluative patterns interact with anti-

discrimination policy development.
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Abstract

This study aimed to: 1) investigate the extent to which narrative texts enhance reading comprehension
among first-year students at a private university in Bangkok, and 2) explore students’ attitudes toward learning to
read through narrative texts. The participants were 25 first-year students at the Thai-Nichi Institute of
Technology. Narrative texts were implemented with the participants over a period of 10 weeks. The research
instruments included identical English reading comprehension tests administered as pretest and posttest,
and a reading attitudes questionnaire. The data were analyzed using mean scores, standard deviation, and
a dependent samples t-test.

The results indicated that narrative texts significantly improved students’ reading comprehension.
The posttest scores were significantly higher than the pretest scores (p < .01). In addition, most students

demonstrated positive attitudes toward learning English reading through narrative texts.

Keywords: English reading comprehension, EFL Undergraduate students, Narrative texts

Introduction

In this era, the English language is a necessary tool for worldwide communication. As a result,
in today’ s fast-paced world of globalization, anyone with any level of ambition must be able to connect
with people from all over the world. Additionally, in this day and age of optimal data flows of information,
it becomes necessary for individuals to have the means to select data that is relevant to them in both their
career and personal lives in a fast and efficient way. Briefly, this means that readers must read more
effectively, not only by reading faster but also with better comprehension. Therefore, it is important to
explore effective approaches to enhance reading efficiency and comprehension. Reading comprehension is
an important tool that helps in acquiring self-knowledge and brings the knowledge to use. Students have
to practice reading comprehension skills and make them more efficient. According to Kaewkam (2013)
reading is a tool to seek knowledge, help to develop intelligence, thinking, decision making, career, and
education. It can help the readers track the progress of the world in an instant and also generate knowledge

and enjoyment. On the other hand, it is found that teachers still teach English reading in the same way.
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Students read, repeat, and then translate the texts being studied. Teachers do not adopt new modifications
or teaching techniques for teaching students. Furthermore, Rungswang and Kosashunhanan (2021) find that
a large number of Thai university- level students have negative attitudes toward studying English and
experience difficulties in reading English narrative texts.

Students with reading problems have difficulty with both studying and their personalities.
According to Alderson (2000: 53), poor first and second-language readers lack motivation to read or to spend
time improving their ability to read. Narrative texts or texts that tell stories can be used to improve students’
reading abilities. As a result, the use of narrative texts can be considered an effective way to help students
improve their reading comprehension. Narrative texts usually present events in a clear sequence with
familiar characters, settings, and plots, which makes the content easier for students to follow and
understand. In addition, stories naturally attract students’ interest and motivation, encouraging them
to engage more actively with the text. This engagement helps learners connect ideas, predict events, and
interpret meanings more effectively while reading. According to Alderson (2000), what causes difficulty
in texts is the way the text is written: the styles or features that make one text different from another.
Expository texts are harder to process than narrative texts. The structure associated with stories (story
grammars) seems to facilitate comprehension by allowing readers to quickly construct a model of the text.
In addition, narrative texts appear to induce visualization in readers as part of the reading process. In other
words, readers can see scenes in their heads when they read narrative texts. The visualization helps readers
understand texts more easily, and readers do not feel discouraged. Furthermore, one purpose of narrative
text is to entertain. Readers enjoy reading texts and are excited to know what will happen next. In this way,
narrative texts can help increase students’ motivation. This is consistent with the research of Kintsch (1998)
who studied the teaching of narrative texts through fiction and nonfiction narratives. This study showed that
this type of teaching can also increase social and emotional competencies. Moreover, many narratives
contain morals and themes. For example, fables are short stories followed by an important moral point.
According to Pearson and Fielding (1991), students benefit from reading narrative texts. Therefore, reading
instructors can use narratives to teach moral lessons.

As an English teacher at a private university in Bangkok, Thailand, the researcher has observed
that many first-year students, all of whom have completed Matthayom Suksa 6 (M6), experience difficulties
in reading English. This observation is consistent with previous studies indicating that Thai EFL learners
frequently encounter problems in reading comprehension (e.g., Thongwichit, 2018; Rungswang &
Kosashunhanan, 2021). Students who struggle with reading often face difficulties in their academic studies
and may develop negative attitudes toward learming English. According to Thongwichit (2018), students with
problems in school are passive learners, have low self-esteem, emotional problems, poor attention and
concentration, have difficulty making and keeping friends, and lack motivation. Because of these deficiencies,
remedial or corrective instruction is necessary to help students succeed in their English reading. As a result,

narrative texts, or texts that tell stories, can be used to improve students’ reading comprehension.
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Literature Review
The Nature of Reading

In the literature, reading has been defined in a number of different ways by many experts. Frank
(2004) defines reading as a process of setting up new knowledge in the mind. It requires the reader’s
attention to acquire new knowledge. Next, Grabe and Stoller (2002) define reading as the ability to
understand meaning from the written page and understand the information correctly. Perhaps, students just
read without knowing the meaning of what they read. So, it emphasizes not only reading practice in a
reading activity but also comprehending a reading passage. As a complex activity, reading includes two
activities which are seeing and thinking. Moreover, Harmer (2001) adds that the eyes and brain are frequently
used in this activity. Since reading is a visual activity, the eyes play an important role. They are devices for
collecting information and to then pass this information to the brain, the brain then determines what and
how this information is perceived. These decisions are formed based on the information from the eyes,
which is influenced by prior knowledge (Frank, 2004). In other words, reading can be defined as the ability
to understand written words and their meaning correctly. It involves both seeing and thinking activities.
The eyes collect and deliver information to the brain, and then the brain processes the information to construct
the meaning. In addition, reading is an active thinking process that depends not only on word recognition
skills but also on the reader’ s own experiences and previous knowledge. The readers will understand the

text easily if they are familiar with the type of text given.

Reading Comprehension

Reading comprehension is central to the reading process. A reader’s success is often evaluated
based on the ability to understand ideas and information presented in a text. According to Snow (2002),
reading comprehension involves three key elements, i.e., the reader, the text, and the purpose of reading.
Snow (2002) further explains that reading is an activity through which meaning is constructed via interaction
with written text.

Similarly, Nunan (2003) defines reading comprehension as a process of constructing meaning by
integrating information from the text with the reader’s background knowledge. Therefore, background

knowledge plays a crucial role in facilitating effective comprehension.

What is Narrative Text?

According to Kane (2000), narrative text is a meaningful series of events written in words. It can
be an imaginary story or based on a real incident. Moreover, the story of animals (fable), the story of people
(folktale), and legend can be found in narrative text (Mukarto & Sujatmiko, 2007). In other words, narrative
text is a written text that contains a message which is aimed at making the reader understand the meaning
of the story. Moreover, a narrative text is a text that is an imaginative story to entertain the reader, as stated

by Grace (2016). Narrative text has a generic structure, namely: Orientation: It is about the opening paragraph



FITUM MG FELdn 107

U 20 aUUN 1 UNIAY - LWEIBY 2569

in the story of the text. Orientation introduces the characters of the story to the reader. It consists of
the characters who are in the story, the setting, and when the story happened. Complication: The problems
in the story are developed. Resolution: The problems in the story are solved. Does the problem have
a happy ending or a bad ending? Coda/reorientation (optional): the lesson that we can get from the story.
In addition, narratives inspire imagination. According to Pearson and Fielding (1991), narratives are written
to inspire personal responses. Through stories, readers leave the limits of their everyday lives and “travel”
to the prairie of Virginia with Jim Burden in My Antonia (by Cather), or to Wallowa Valley in Thunder Rolling
in the Mountains (by Scot O’Dell and Elizabeth Hall). In this way, readers learn to represent people, objects,
and events in their imagination (Graesser, Golding, & Long, 1991). Thus, cognitive growth is fostered by
an imaginative experience. Students become involved in narratives they read and put themselves in
the character's place, asking themselves, “What would | do if | were this character?” Most students have
personal responses to the stories: typically, | disliked the story; it was O.K.; | liked it; | loved it. When
instructors ask them their reaction, instructors honor their opinions, focus on enjoyment, and raise self-
esteem (Richek, Caldwell, Jennings, & Lerner. 1996: p.157). Therefore, in this way, instructors can foster

students' higher-level thinking and imagination through narrative texts.

How Can Reading Instructors Teach Students to Comprehend Narrative Texts?

According to Richek, Caldwell, Jennings, and Lerner (1996: 156), effective reading instruction
consists of three stages: before reading, during reading, and after reading. In the pre-reading stage, instructors
activate students’ background knowledge, build relevant schema, and address potential misconceptions
while introducing the text. During the reading stage, instructors encourage silent reading, guide students to
make predictions, and support them in monitoring their comprehension. In the post-reading stage, instructors
assess comprehension and promote active responses to the text.

These instructional stages can be effectively applied to teaching narrative texts. Accordingly,
the present study adopts the three-stage framework—pre-reading, during reading, and post-reading—as

the basis for lesson design and implementation.

Objectives

The objectives of this study were as follows:

1. to investigate the extent to which narrative texts can help first-year students at Thai-Nichi
Institute of Technology to read English more effectively

2. to explore the students’ attitudes towards learning to read through the use of narrative texts
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Conceptual Framework
In developing the conceptual framework for this study, the researcher reviewed relevant studies

and literature (Richek, Caldwell, Jennings, & Lerner, 1996; Grace, 2016).

The independent variable The dependent variable

The technique of teaching English

reading through narrative texts,

Incorporating |:> The subjects’ English reading

Before-Reading

1. Activate prior knowledge
The subjects’ attitude towards

2. Correct misconception E> learning to read through narrative
texts

3. Mention something students

might enjoy or learn from the text
During-Reading
4. Encourage silent reading

5. Ask students to predict what happens next while

reading the narrative text

6. Encourage students to monitor their comprehension
After-Reading

7. Check comprehension

8. Encourage active response

Figure 1 Conceptual Framework
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Research Methodology
1. Participants
The participants in this study were 25 first-year students from one intact class at the Thai-Nichi
Institute of Technology, a private university in Bangkok, Thailand. All first-year students were required to
enroll in ENL-122 (English Language Skill Development) during the second semester of the 2025 academic
year, with a total of three instructional hours per week, divided into two sessions of 1.5 hours each.
The sample was selected using a purposive sampling technique from a total of five classes.
The participants were classified into three levels of English proficiency—high, moderate, and low—based
on their final grades in ENL-121 (English for Communication) in the first semester of the 2025 academic year.
2. Instrumentation
The research instruments consisted of lesson plans, an English reading comprehension test,
and a questionnaire assessing students’ attitudes toward learning English reading comprehension through
narrative texts.
2.1 Lesson Plans
Six lesson plans were designed following the procedures for teaching English reading
through narrative texts, incorporating the three stages of instruction: pre-reading, during-reading, and post-
reading. The Index of ltem-Objective Congruence (I0C) was evaluated by three experts, and all lesson plans
yielded I0C values above 0.50, indicating acceptable content validity.
2.2 English Reading Comprehension Test
The English reading comprehension test comprised 30 multiple-choice items, each with
four answer options. The test was designed to assess students’ comprehension of narrative texts, including
identifying the main idea, understanding details, making inferences, and interpreting vocabulary in context.
Each correct response was awarded one point, for a total possible score of 30.
Content validity was verified by three experts, with 10C values for all items exceeding 0.50. Item difficulty
indices (p) ranged from 0.20 to 0.80, which are within an appropriate range. The reliability of the test was
calculated using the Kuder-Richardson formula (KR-20), yielding a coefficient of 0.85, indicating high reliability.
The same test was used for both the pre-test and post-test, with the order of answer choices rearranged to
minimize recall effects.
2.3 Attitude Questionnaire
The questionnaire assessing students’ attitudes toward learning English reading through
narrative texts consisted of 10 Likert-scale items and one open-ended question. Participants indicated their
level of agreement with each statement on a five-point scale. Three experts evaluated the questionnaire,
with 10C values ranging from 0.50 to 1.00, ensuring content validity. The questionnaire was piloted with 40
students in the first semester of the 2025 academic year at Thai-Nichi Institute of Technology, yielding a

Cronbach’s alpha coefficient of 0.82, indicating acceptable reliability.
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3. Data Collection

This study employed a quasi-experimental design, specifically a one-group pretest—posttest
design (see Table 1). The pretest and posttest were administered to measure the effects of using narrative

texts on students’ English reading comprehension before and after the instructional intervention.

Table 1 Research Design

Pretest Experiment posttest

T, X T,

T, = Pretest session administered before the teaching experiment (1 hour)

T, = Posttest session administered after the teaching experiment (1 hour)

X = Teaching experiment using narrative text as an English reading instruction

technique (10 periods)
4. Research Procedure

English reading comprehension was taught through narrative texts for 1.5 hours per week during
the second semester. The research procedures were as follows:

4.1 Pretest Administration: The pretest was administered to the experimental group at the
beginning of the study to assess students’ initial reading comprehension ability.

4.2 Instructional Treatment: Following the pretest, the experimental group received instruction
using narrative texts for one 90-minute session per week. The treatment lasted for 10 sessions in total,
excluding the pretest, posttest, and questionnaire administration.

4.3 Posttest Administration: At the end of the 10-week instructional period, the posttest—
identical in content to the pretest but with rearranged answer choices—was administered to evaluate
students’ reading progress.

4.4 Data Analysis of Reading Comprehension: The pretest and posttest scores were compared
using a paired-samples t-test.

4.5 Attitude Questionnaire: A questionnaire assessing students’ attitudes toward learning
English through narrative texts was distributed to the same group of students for completion.

4.6 Conclusion: The results of the tests and questionnaires were analyzed, and conclusions
were drawn regarding the effectiveness of narrative texts in enhancing reading comprehension and students’
attitudes.

5. Data analysis
5.1 Reading Comprehension Scores: Students’ pretest and posttest scores were compared

using a paired-samples t-test to determine the effect of narrative texts on reading comprehension.
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5.2 Attitude Questionnaire: Data from the questionnaire were analyzed using mean scores
and standard deviations. The results were interpreted at the item level to assess students’ attitudes

toward learning English through narrative texts.

Result

1. Research Question 1. To what extent does narrative text help students gain reading comprehension?

Table 2 The comparison of average scores of the students’ reading ability before and after the experiment

Group size Before Experiment After Experiment Mean Difference

25 12.52 18.23 571

From Table 2, the results indicated that the overall scores of the reading ability of the students
increased after the experiment, with the average pretest score of 12.52 and average posttest score of 18.23,
and an average gain score of 5.7 1. Detailed examination of each individual’ s reading ability gained score
revealed that the students in the experiment could improve their reading ability after the experiment, with
the highest posttest score of 10 and the lowest gain score of 2, (see Table 3). This was interesting considering
the fact that before the experiment, the number of students who passed the average score of 50% was 8,
or equivalent to 35% of the total number, with the scores ranging from 16-21. The number of students who
did not pass an average score of 50% was 17, or equivalent to 65%, with the scores ranging from 7-13. After
the experiment, however, the number of students who passed the average score of 50% became 21, or
equivalent to 85%, with the scoring from 16-25. And the number of students who did not pass the average
score of 50% was only 4, or equivalent to 15%, with scores ranging from 12-14, all of which increased their

scores of reading ability from 5-6 points, or equivalent to 16.68-23.34%.
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Table 3 The Students’ English reading ability before and after the experiment

Students Before Experiment After Experiment Mean Differences
(30 points) (30 points) (D)
1 10 16 6
2 9 16 7
3 9 17 9
a4 10 16 6
5 17 20 3
6 16 19 3
7 7 16 9
8 8 14 6
9 17 25 8
10 9 16 7
11 10 16 6
12 8 14 6
13 19 21 2
14 7 12 5
15 11 16 5
16 18 25 7
17 9 12 3
18 21 25 a4
19 10 20 10
20 11 20 9
21 11 21 10
22 17 22 5
23 13 18 5
24 13 20 7
25 19 25 6
X 12.52 18.23 5.71

After calculating the mean differences of the students’ reading ability before and after the
experiment, the researcher used the T-test for Dependent Samples. The results were presented in Table 4

below.
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Table 4 The students’ English reading ability before and after the experiment
The Students’ English N t Significance(2-tailed)
Reading Ability
Experimental Group 25 -11.215% <0.01

The result in Table 4 revealed that at the 0.01 level of significance, there was a significant
difference between the mean scores before and after the experiment. This showed that the students
could learn English reading by using narrative texts. It could be concluded that teaching English reading
through narrative texts had positive effects on the students’ English reading comprehension. In other
words, it could be assumed that this technique enabled the students to gain reading comprehension.

2. Research Question 2. What were students’ attitudes towards learning to read through the use

of narrative text?

Table 5 Mean, Standard Deviation, and Interpretation of the Students’ Post-Learning Attitudes

Statement Mean | S.D. Level

1. Narrative text has made reading less boring. 4.30 57 Very

High

2. Narrative text has helped me improve my reading skills in a systematic | 3.81 a7 High
manner

3. Narrative text has helped me improve my collaborative skills. 3.84 75 High

4. Narrative text has helped me exchange views with my classmates. 4.11 55 High

5. Narrative text has helped me become a more enthusiastic learner. 4.16 49 High

6. Narrative text has helped me think systematically about the main idea 3.90 79 High

of the passages more accurately.

7. Narrative text has given me more confidence when reading English 4.04 61 High
passages.

8. Narrative text has helped me retain memories longer of the passage 3.71 47 High
being read.

9. Narrative text has helped me memorize details of reading passages 4.20 41 High

more explicitly.

10. Narrative text has helped me identify the main idea of the passages 4.00 .65 High

more accurately.

Total 4.02 .35 High
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The results in table 5 showed that the attitudes that students had toward using narrative text
were at a high level (X=4.02). When reviewing the individual statements, it was found that the students
had a high level of attitude in all items. The three statements with the highest mean scores were
‘Narrative text has made reading less boring’ (X=4.30); ‘Narrative text has helped me memorize details of
reading passages more explicitly” (X=4.20); ‘Narrative text has helped me become a more enthusiastic
learner’ (X=4.16). The item with the lowest mean score was ‘Narrative text has helped me retain

memories longer of the passage being read”’ (X=3.71), which was still at a high level.

Discussion

This research project studied the use of Narrative texts and the students’ English reading comprehension.
The purpose was to obtain the results and findings that could give answers to the research question:
1. To what extent did narrative texts help students gain reading comprehension? and 2. What were students’
attitudes towards learning to read through the use of narrative texts? Therefore, the following section
provides answers and discussion with regard to the research questions.

Research Question 1. To what extent did narrative text help students gain reading comprehension?

This question was answered by the experiment. The results of the experiment showed that the
students, after exposure to Narrative texts, could get higher scores. The finding suggested that the students

taught through Narrative texts improved their English reading comprehension (see Figure 2, Figure 3 and

Figure 4).
30 30
25 25
20 20

15 15 W

13 5 7 9 11 13 15 17 19 21 23 25 13 5 7 9 11 13 15 17 19 21 23 25

==@-=Before Experiment =@= After Experiment

Figure 2 Pretest Scores Figure 3 Posttest Scores
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Figure 4 A Comparison of Mean Scores of the Students' Reading Ability Before and After the Experiment

The results of this study were in accordance with the studies on narrative text conducted in the
context of Thailand by Tubmunee et al (2022), which indicated that tales and narrative texts can increase
students’ achievement. The research results were supportive of Romli (2014) whose research revealed that
students who learned English through using narrative text improve their comprehension of reading. It
provided a visual-spatial display for key information contained in narrative texts, including title, setting,
character, event, problem, and solution, which enhanced the students’ ability to focus on what they needed
to know from reading the story. Moreover, the course was integrated with before, during, and after activities,
which would allow students to become acquainted with the content of the instruction. This was in line with
Herman (2009), who argued that the activities mentioned above helped students work on relating the story
parts, clarify the elements of the story, and helped learners who faced difficulty with reading to activate
their schemata.

The test used in the research might pose a problem for the study. When developing the test, the
researcher must make several decisions, including ensuring the test was both valid and reliable, as well as
selecting the number and length of the reading passages and the item format. The test contained both
short and long reading passages, which could have influenced the examinees’ scores. In addition, using
many shorter passages could cover a wider range of content areas compared to using just one longer
passage.

Research question 2. What were students’ attitudes towards learning to read through the use of
narrative text?

This question was part of a questionnaire that had undergone content validation using the Index
of Item-Objective Congruence (I0C) and had already been tested for reliability. The result revealed that
learning to read through narrative texts made the students enjoy learning English, and it helped improve
their reading skills. Moreover, the technique of teaching English reading through narrative texts, incorporating
before, during, and after reading, all of which were used as activities in the reading stages, also affected
students’ attitudes toward the narrative texts. The result revealed that learning to read English through

narrative texts made the students enjoy the learning process a great deal because stories were engaging,
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easy to relate to, and make learning feel natural and enjoyable. Moreover, when students previewed a text
they read, they exploited the text by using what they already knew. This would help them understand the
text and provided a framework for any new information they read. Moreover, some students gave useful
comments on narrative texts in the last part of the questionnaire, the open-ended part. Most students
reflected that they felt more confident in reading English through narrative texts, and were able to analyze
and criticize the text more. It helped the students analyze the structure of the text they read, understand
difficult texts better, think systematically, use their imagination reasonably, analyze and criticize texts
systematically, improve reading speed, and retain longer memories of the texts they read. Therefore, the
students mostly accepted the narrative texts as a tool to help them improve their reading skills. They

mentioned that they would rely on narrative texts to strengthen their reading abilities.

Conclusions

The use of narrative texts was effective in improving first-year students’ English reading comprehension.
After the instructional intervention, students’ posttest scores were significantly higher than their pretest scores,
indicating notable improvement in reading ability. In addition, the students demonstrated positive attitudes
toward learning English through narrative texts, suggesting that narrative-based instruction can enhance both

reading proficiency and learner motivation.

Suggestions

Based on the findings of this studly, it is suggested that other factors may also influence students’
English reading comprehension. Therefore, future research could conduct a comparative study examining
the effectiveness of narrative texts versus other instructional techniques to further enhance reading comprehension

and learning outcomes.
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The study explored the use of translanguaging as a learning strategy among Thai vocational EFL
students and examined students’ perceptions of translanguaging usage in English classrooms. A sequential
explanatory approach was employed, which included classroom observations and retrospective interviews.
The participants were 47 first-year vocational students enrolled in business English and English
communication courses at a university in northeastern Thailand. Quantitative data gathered through an
observation checklist with six translanguaging strategies and adapted from the CUNY-NYSIEB Guide for
Educators were examined to determine the frequency of translanguaging strategies used during classroom
activities in three phases of the PPP method (presentation, practice, and production), and qualitative data
were obtained from retrospective interviews to triangulate the observation data. The findings from
quantitative data revealed that students mostly employed bilingual dictionaries and online translation
tools with high frequency. The use of the interet as a multilingual source, multilingual collaborative work,
and language alternation were followed, respectively. Moreover, language alternation and multimodality
were also observed as new strategies. The qualitative results indicated that students perceived
translanguaging as beneficial for promoting learning, enhancing comprehension, and improving
communication flow. The study demonstrated that the translanguaging strategy benefits students’ learning
as a cognitive, pedagogical, and communicative resource. Lastly, the findings supported the use of more
flexible, supportive language-learning practices in Thai EFL classrooms, particularly in vocational education

contexts.

Keywords: Translanguaging, Translanguaging strategies, Thai vocational EFL students

Introduction

English language teaching programs have generally been shaped by monolingual assumptions,
in which English is taught and learned as an autonomous system based on native-speaker norms.
Consequently, many students and teachers in English programs rely on monolingual instruction because
they believe that effective English acquisition should strictly follow native-speaker norms (Sahan et al.,
2022). In many EFL settings, especially in formal education contexts, this belief has reshaped classroom

language teaching and learning. However, a monolingual classroom that relies on native speakers for
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advanced language learning may not be an effective approach, as students' English skills cannot improve.
Baker (2012) notes that these monolingual concepts may hinder students' ability to understand the lesson
or content in English, including comprehending word meanings and participating actively in the language
classroom. In addition, students with limited English proficiency may face language-learning challenges
because they are unable to fully comprehend the lesson.

In view of these challenges, various studies have investigated alternative pedagogical approaches
to enhance the teaching and learning of English. Studies such as code-switching, code-mixing, and
translanguaging support students' use of diverse language resources and contribute to the learning process.
Among these, translanguaging has gained greater attention as a teaching approach that emphasizes the
flexible use of students' language repertoires. Translanguaging refers to the approach in which students use
the entire language resources to understand their environment, engage in conversation, and facilitate
learning (Garcia & Li, 2014). Translanguaging can also be a tool to support students with developing language
abilities or limited English proficiency in strategically employing their first language alongside English to
enhance comprehension and classroom participation, rather than treating the two languages as separate
systems (Garcia & Li, 2014). In addition, translanguaging fosters a supportive and inclusive educational
environment by enhancing students' confidence and participation in English-medium instruction (Andleeb
et al,, 2024). Moreover, students employ translanguaging strategically to enhance reading comprehension,
writing assignments, and group discussions, suggesting that translanguaging serves as an effective learning
approach rather than only a communicative tool (Sameephet et al., 2025). Consequently, translanguaging
can be seen as an effective pedagogical approach that fosters meaningful learning and active participation
in English classroom:s.

This approach is particularly important for vocational students, who have been found to face
major challenges in learning English (Khamprated, 2012). Studies reveal that many Thai vocational students
demonstrate insufficient English proficiency, despite recognizing its importance for their future careers, and
that their motivation and interest in learning English are often limited (Klintab, 2025). Moreover, vocational
students often encounter difficulties with English-speaking skills due to insufficient opportunities for basic
communication and a lack of confidence in using English in real-world situations (Chanthawat et al., 2024).
Conventional pedagosgical approaches that emphasize grammar and reading over communication make
English learning less interesting and less relevant to vocational students (Hajikaleng, 2024). These challenges
indicate that vocational students require more participatory and supportive strategies to enhance their
English skills and classroom engagement. Translanguaging can function as an effective instrument to improve
English learning for this group of students by enabling them to utilize their entire linguistic resources to
promote understanding and communication. Although several studies have investigated translanguaging in
general EFL contexts, there is still a lack of research focusing specifically on translanguaging practices among
vocational students. Since vocational education emphasizes practical skills and real-world applications, it is
important to investigate the potential of translanguaging strategies to promote English language learning in

these settings. Therefore, this study examines translanguaging practices in an EFL classroom with vocational
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students, aiming to contribute to pedagogical guidelines for more inclusive and effective English language

teaching and learning.

Purpose of study
1. To explore how Thai vocational EFL students use translanguaging strategies in English classes.
2. To investigate Thai vocational EFL students’ perceptions of translanguaging as a learning strategy

in English classes.

Literature Review
1. English learning challenges in Thai Vocational context

The major challenges in English learning of Thai vocational context are that students have
overall inadequate proficiency levels. Since the EF English Proficiency Index 2024 indicates that Thailand
has always been in the "very low proficiency" category for a ranking, highlighting the weak English education
in the country. Several vocational students who live in rural areas may be limited facing to standard English
instruction, causing their reading, writing, listening, and speaking skills to be incompetent (EF Education First,
2024). The lack of basic English skills significantly hinders their ability to develop more advanced English
skills and communicative competence.

The common focus is the pedagogical approach used in a vocational context. English teaching
approaches are mostly based on teaching grammar, memorizing words and sentences, and examination
score-focused (Tantiwich, 2021). Although these strategies may enhance the accuracy in grammar, they limit
development in communicative and speaking skills. These results cannot connect classroom practices and
real-life English situations since English communication is significant for vocational students in their careers
(Tantiwich, 2021). As a result, most of the students who are vocational graduates frequently lack the English
preparation for workplace communication, particularly in fields requiring working with international
organizations.

Another challenge involves affective factors, such as foreign language anxiety. The study shows
that Thai vocational students express higher speaking anxiety, low self-confidence, and anxiety-reaching
errors, which block the way they participate in English classrooms (Poolperm, 2024). Negative affective
factors cause students' willingness to communicate and learn English, which limits their opportunities for
real practice and increases their low language performance. However, translanguaging is the approach that
enables students to use their entire linguistic repertoire, such as their native language, background
knowledge, semiotics, and multimodality, which can serve as a tool to support learning.

2. Translanguaging

The concept of translanguaging developed in the late 1990s in Wales, where Cen Williams
noted that bilingual students freely used all their linguistic resources without separating languages during
communication (Lewis et al., 2012). Since then, translanguaging has been growing rapidly in language

education as a framework for supporting students' comprehension across multiple language uses
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(Canagarajah, 2011; Garcia & Wei, 2014). Translanguaging is also typically described as the integrated and
flexible use of various linguistic resources that overcome limitations of language standards, allowing
students to actively create meaning and interact effectively (Garcia & Wei, 2014).

In EFL contexts, translanguaging strategies refer to both pedasgogical and spontaneous
practices that enable students to use their linguistic resources, such as their native language, in facilitating
comprehension, expressing an idea, and communicating in English (Cenoz & Gorter, 2011). These strategies
can be language alternation, employing multimodality, and making meaning by using gestures, images, and
incorporating online technologies, which can be called a “translanguaging space” that decreases students'
anxiety and enhances language learning (Garcia & Wei, 2014; Kress, 2009). The CUNY-NYSIEB Guide for
Educators (2013) describes an instructional concept for translanguaging practices in classroom learning and
suggests how to create activities that facilitate students' comprehension in complex lessons, broaden
students' perspectives in language learning, and promote classroom interaction. Moreover, these views
highlight translanguaging as a supportive strategy that enhances student participation and confidence,
enabling them to achieve learning goals in language classes. This study included six adapted
translanguaging strategies: Multicultural environments, Multilingual language objectives, Integrated learning,
Multilingual collaborative work, Internet as multilingual sources, and Bilingual dictionaries and online

translation tools. The description of each strategy will be provided in Table 1.

Table 1 Show translanguaging strategies description and activities of Thai vocational EFL students

Translanguaging

No. Description Activities
Strategies
1. | Multicultural This strategy refers to students Students provide examples from
Environments using their background knowledge | their culture to enhance
to support language learning in comprehension of the content.

the classroom.

2. Multilingual Language | This strategy involves students using Students search for or ask for
Objectives their languages to understand and vocabulary related to the topic
achieve learning objectives such as | or content that they are
reading, writing, and so on. studying.

Students look for or inquire about

how to use words or sentences

in both languages.
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Table 1 (Continue)

No.

Translanguaging

Strategies

Description

Activities

Integrated Leaming

This strategy refers to students
finding an intentional method

for learning a language, growing

in their literacy and language skills,
and learning content over

an extended period of time.

In an English-speaking class,
to organize a script, students
write down what they plan

to say in their home language,

then translate it into English.

Multilingual
Collaborative Work

This strategy involves students
switching between their native
language and English, with
students assigned to work in

pairs or groups.

Students debate, reflect on,
and negotiate content in their
native languages before sharing
it in English.

Students brainstorm in Thai
and present in English, either
in writing or speaking.

Students listen in English and
speak in Thai. Students read in

English and discuss in Thai.

Internet as a

Multilingual Source

This strategy refers to students
using the internet in several ways
to support language learning,
such as searching for different
topics, reading online text,

and listening to online channels

in English and their native language.

Students gather information by
looking for a topic on a website
in both Thai and English.
Students watch online media,
such as video clips, or listen to
podcasts in both English and
Thai to support and scaffold

difficult content.

Bilingual dictionaries
and Online translation

tools.

This strategy involves students
using bilingual dictionaries

or online translation tools

to expand their vocabulary

and comprehension.

If there are unknown or
unfamiliar words, students use
Goosgle Translate to search for
the meaning to increase their

understanding.
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3. Conventional teaching approach (PPP Method)

The PPP (Presentation, Practice, Production) teaching approach is a widely used method in
English language teaching that guides students from their initial introduction to a new language through
classroom practice to the final step of instruction: language production (Scrivener, 2011). This approach
will be conducted by the teacher, first introducing language concepts, then assigning practice activities,
and finally promoting students' use of the language in communication activities (Criado, 2013). This
conventional teaching approach offers a systematic teaching procedure that facilitates languasge learning
and enhances student comprehension.

When analyzed through a translanguaging framework, each phase of the PPP approach can
enable students to utilize their language resources. In the presenting phase, students may use their native
language to clarify meanings and learn about linguistic structures; therefore, this can enhance students'
understanding and reduce learning anxiety. During the practice phase, translanguaging improves interaction
with peers and meaning-making, enabling students to check their comprehension before use in real
situations. Lastly, in the production phase, flexible language use can help students express their ideas,
continue a conversation, and participate creatively in classroom interaction (Criado, 2013). Integrating
translanguaging into the PPP model might create a more supportive systematic approach that values

students in English language learning.

Research Methodology
The study examined how Thai vocational EFL students participated in translanguaging activities
in English courses and their perceptions of the translanguaging strategies used. A sequential explanatory
design was employed in this study, first with the collection of quantitative data, followed by qualitative
data gathering to clarify and enhance the quantitative results (Creswell & Clark, 2017). This design
integrated quantitative results with qualitative analysis to provide a clearer understanding of the study and
enhance its credibility (lvankova et al., 2006).
1. Context and Participants
The population of this study consisted of first-year vocational students from the faculty of
Administrative Sciences at a university in northern Thailand during Semester 2/2023. The participants were
selected using purposive sampling and included 47 students enrolled in four English classes, lasting three
hours, for a total of 12 hours. It included 15 students in Business English and 32 students in English
Communication. The participants were chosen because they enrolled in the classes taught by a Filipino
teacher, and English is the main language of instruction.
2. Instrumentation
Two research instruments were employed in this study: classroom observations and

retrospective interviews.
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2.1 Classroom Observations Checklist

The observation sessions were conducted in four English classes, lasting 3 hours each,
for a total of 12 hours. A non-participant observation approach was used in this study, as the researcher
sought to avoid influencing or engaging in classroom activities. This approach was chosen to reduce
researcher bias and to avoid bothering students’ natural classroom practices; thereby, the method enables
the collection of more authentic data (Cohen et al., 2018). Quantitative classroom observations utilized
an observation checklist adapted from the CUNY-NYSIEB Guide for Educators (2013), which included
six translanguasging strategies: multicultural environments, multilingual language objectives, integrated
learning, multilingual collaborative work, internet as a multilingual resource, and bilingual dictionaries and
online translation tools. Classroom activities in each translanguaging strategy were also observed.
The observations focused on naturally occurring translanguaging practices across all stages of the
Presentation—Practice-Production (PPP) traditional teaching method. To confirm validity, experts reviewed
the observation checklist, and the Index of Item-Objective Congruence (I0C) was calculated. Moreover,
the data confirms its appropriateness for systematically observing translanguaging practices.

2.2 Retrospective Interviews

The retrospective interviews were conducted to triangulate data from classroom
observations, lasting 3-5 minutes per person and involving 3 students per class, for a total of 12 students.
Together with field notes and audio recordings to support and back up the interview data. Participants
were selected using purposive sampling based on their active participation in classroom activities and
willingness to participate in the interviews. The interview was conducted in Thai to encourage participants
to answer the questions clearly. This approach can enhance the trustworthiness and credibility of
the observational findings. This interview technique helps students to reflect on specific classroom
activities and their language choices during classroom learning. In addition, the interview session was
divided into two parts: first, a brief introduction to the interview and to both the interviewee and
the interviewer. Second, the interview session and the questions were asked in four questions as follows;

2.2.1 Do you use these translanguaging strategies in English class?

2.2.2 How do translanguaging strategies help you learn in English class?

2.2.3 Do you think the translanguaging strategies you used in class benefit your language
learning, and how?

2.2.4 Are there any disadvantages of using translanguaging strategies?

The interview questions were asked to perceive students’ perspectives on their use
of translanguaging strategies. This includes the purposes, benefits, practices, and challenges. In addition,
the term “translanguaging strategy” in the interview referred to students’ use of Thai, English, body
language, and other resources to support their learning in class. Importantly, observational and interview
data were integrated, yielding a deeper, more reliable understanding of students’ translanguaging practices

in the EFL classroom.
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3. Data Collection

An observation session was done for four English classes from weeks 2 to 5 of the semester,
with each session lasting three hours. This timeframe was suitable, as the study aimed to record naturally
used translanguaging strategies during regular classroom activities rather than to examine developmental
changes. In addition, the observed class was organized by a teacher who conducted the traditional
teaching approach, the PPP method. In class, first, the teacher presents the English lesson to the students.
Second, the teacher asks the students to practice what they have learned from the previous phase. Lastly,
students need to demonstrate their knowledge by applying what they have practiced through class
activities in each lesson. After each classroom observation, students who had used translanguaging
strategies during classroom activities were purposively selected. Three students were chosen from the
observed class based on their use of translanguaging strategies. These students participated in retrospective
interviews lasting 3-5 minutes per student, conducted immediately after the observation sessions were
completed.

4. Data Analysis

Quantitative data were collected through classroom observations to analyze students' use
of translanguaging strategies during classroom practices. A deductive analysis was conducted using
an observation checklist that included six translanguaging strategies. The frequency of each strategy during
classroom practices was recorded and converted to percentages to present descriptive statistics. Moreover,
Intra-rater reliability was conducted to increase data reliability; the researcher double-reviewed the data
and re-counted the recorded incidents to ensure consistency and accuracy. This process helped
to minimize subjective bias and strengthen the trustworthiness of the quantitative findings (Miles et al., 2014).

Quialitative data were received through retrospective interviews to investigate the purposes
for which translanguaging strategies were employed, students’ perceptions of using translanguaging
strategies in the learning process, and the benefits of these practices for comprehension and task
completion in the language learning classroom. Moreover, the qualitative data were transcribed
to preserve participants’ authentic language use and purposes (Richards, 2014). The supported tools,
including the field notes and audio recordings, were analyzed using the systematic coding procedures and
thematic analysis. (Dawadi, 2020). The analysis followed four stages: (1) repeated listening and reading
to make more familiarization, (2) open coding to identify topics related to participants’ perceptions,
(3) organizing codes into separate themes and sub-themes guided by (4) careful refinement of themes to
ensure clarity and alignment with the research objectives. In addition, the data from all qualitative sources

were integrated to strengthen the interpretation of students’ perceptions of translanguaging.
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Result

The findings of the study are presented based on two research objectives: 1) to explore how
Thai vocational EFL students utilize their linguistic resources through translanguaging during English class.
And 2) to investigate Thai vocational EFL students’ perceptions of translanguaging as a learning strategy
in English classes.

1. Translanguaging strategies used in English classes

The descriptive data from the observation checklist revealed that students used
translanguaging strategies in the English classroom, showing differing frequencies and objectives.

According to the observation, the researcher observed each class in each phase. The results
revealed that during the presentation stage, translanguaging strategies could occur, such as thinking or
note-taking, but the researcher found it difficult to capture them in the context of presenting a new
language. On the other hand, in the Practice and Production stages, students often used translanguaging
strategies to learn and complete tasks. Moreover, students used translanguaging strategies in both
individual and group work during the practice and production stages.

In addition, there were six translanguaging strategies, including Multicultural environments,
Multilingual Language objectives, Integrated Learning, Multilingual collaborative work, Internet as
Multilingual sources, Bilingual dictionaries, and online translation tools. These six translanguaging strategies
were used in the observation checklist, and the results revealed that students did not use Multicultural
environment strategies; rather, Language alternation and Multimodality were observed in the classroom,
which were not mentioned in the checklist. Moreover, to gain some ideas from using the observation

checklist, the results of the observation checklist have been illustrated in the following table:

Table 2 Translanguaging strategies used in English classes

Translanguaging Strategies Occurrence Percentage (%)

Bilingual Dictionaries and Online Translation Tools a4 36.97
Internet as a Multilingual Resource 17 14.29
Multilingual Collaborative Work 17 14.29
Language Alternation 17 14.29
Multimodality used 8 6.72
Integrated Learning 8 6.72
Multilingual Language Objectives 8 6.72
Multicultural Environment 0 0.00

Total 119 100
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According to Table 2, the most frequently used translanguaging strategy in English classrooms
was the use of bilingual dictionaries and online translation tools. It was illustrated at 44 occurrences
(36.97%). This shows that students mainly used online resources to support their learning, namely,
understanding and language practice. There were three strategies, such as using the internet as multilingual
sources, multilingual collaborative work, and language alternation, that were employed at a frequency of
17 occurrences (14.29%) each. These findings suggest that students regularly work together and use both
their native language and English in meaning-making processes as part of their classroom practices.

In addition, the result revealed two new translanguaging strategies during the observation:
Language alternation and Multimodality, while Multicultural environment disappeared.

2. Students’ perceptions of translanguaging as a learning strategy in English classes.

The retrospective interview data reveal perceptions of translanguaging as a learning strategy
in three aspects: Translanguaging promotes student learning, Translanguaging enhances comprehension
in classroom learning, and Translanguaging improves communication flow. It was demonstrated as
follows;

2.1 Translanguaging promotes student learning

An online dictionary supports understanding
“When | didn’t know the meaning of the words, | used Google Translate to search
for the meaning in Thai then it helped me understand the lesson.”
S1 - 1* retrospective interview
Thai content on the internet facilitates English learning comprehension
“I used the internet to look for the information on a Thai website that related to
the lesson that | was learning, then | understood that lesson more.”
52 - 3" retrospective interview
The finding shows that the translanguaging strategy is an effective tool for students
to understand and learn English. The use of bilingual dictionaries and online translation tools demonstrates
that Thai (L1) can help students understand English lessons, including word meanings. They can clearly
grasp vocabulary meanings and enhance their understanding of the topic by looking up meanings in Thai.
This strategy illustrated the concept of translanguaging when they utilize their entries' linguistic resources
to make meaning. Consequently, supporting the use of Thai with digital tools and online resources should
be encouraged to facilitate comprehension and foster more efficient English learning.
2.2 Translanguaging enhances comprehension in classroom learning
Shifting from English to Thai for asking questions increases students ‘understanding
“The teacher allowed me to ask questions in Thai. When | didn’t understand the
teacher's instruction, | asked the teacher in Thai, and the teacher tried to explain in Thai mixed with
basic English words, which helped me understand what the teacher assigned clearly.”

S3 - 2" retrospective interview
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Discussing in Thai with peers promotes comprehension
“When | didn’t understand the lesson clearly, | used Thai to clarify unclear
information with my friends during group activities, which then enhanced my understanding of the
lesson.”
Sa - 4™ retrospective interview
The findings from this part indicate that translanguaging helps students understand the
lesson that they are studying in English class by asking or discussing in Thai. Students are allowed to
alternate languages freely, which makes interactions between teachers and peers easier to understand.
This finding demonstrated that translanguaging enhances students’ comprehension during classroom
learning.
2.3 Translanguaging improves communication flow
Multimodality enhances the presentation's smoothness and the audience’s
comprehension
“I used Thai phrases and visuals during the presentation; it made the presentation go
more smoothly, and it was easier for my friends to understand.”
S5 - 1* retrospective interview
Students shift the language between Thai and English to explain to the teacher.
“When | talked to the teacher in English, and sometimes | didn 't know the English
words, | replaced them with Thai words, as well as showing my body language to support my explanation
to the foreign teacher. Finally, he understood my explanation, and it made the discussion smoother.”
S6 - 3¢ retrospective interview
The findings show that translanguaging supports communication flow in class, including
during presentation activities and classroom interactions. Students can use Thai words, visual aids, and
body language in English presentation activities to ensure the audience understands. Moreover,
translanguaging promotes classroom interaction, as students shift between English and Thai to express
their ideas, making the conversation flow smoothly. Consequently, the finding indicated that
translanguaging can be a valuable approach in enhancing students’ communication flow and making them

more productive

Discussion
The discussion can be divided into three aspects: translanguaging as a learning strategy for
promoting students’ learning, translanguaging enhancing comprehension in classroom learning, and
translanguaging and multimodality support communication flow, which are demonstrated as follows:
1. Translanguaging as a learning strategy for promoting students’ learning.
The observational data indicate that the most common translanguaging strategy was the use
of bilingual dictionaries and online translation tools (36.97%). The internet as a multilingual source,

multilingual collaborative work, and language alternation were all employed 14% of the time. This finding
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shows that students relied significantly on digital resources and personal resources to support their English
language learning. This finding supports Garcia and Wei’s (2014) argument that translanguaging helps
students to use their entire linguistic repertoire to facilitate comprehension and knowledge. In addition,
the interview data reveal that students use Thai to clarify unfamiliar vocabulary and improve their
understanding of the lesson. This supports Cummins' (2019) concept, which holds that a student's first
language serves as a cognitive and academic resource rather than a barrier to second language learning.
Similarly, Baker (2012) asserts that bilingual students flexibly use both languages to enhance their language
learning. Moreover, Li and Zhu (2013) note that technology, such as online translation tools and internet
resources, can be used when students use many different languages to help them better understand.
Consequently, the frequent utilization of dictionaries and internet resources in this study demonstrates
that translanguaging is not incidental but a purposeful pedagogical approach in EFL courses.
2. Translanguaging enhances comprehension in classroom learning

The findings demonstrate that students were allowed to shift between Thai and English when
asking questions and discussing with their peers, which helped them learn the language more easily,
increased their understanding, and enhanced their interactions. This matches with Garcia and Wei's
concepts, who state that learning development can be reached through social interaction (Garcia & Wei,
2014). In this study, Thai can serve as a tool to facilitate students' comprehension and engage them more
actively in classroom interactions, consistent with several studies that claim translanguaging facilitates
more inclusive and supportive classroom environments (Creese & Blackledge, 2010; Garcia & Wei, 2014).
Students can better understand complex information and instructions when they are not limited to using
simple English or their first language. Moreover, the study's findings strongly challenge the monolingual
view that treats L1 use as language interference (Macaro, 2001). This study shows that using Thai enhances
comprehension rather than blocks students' language learning, especially among students with limited
English proficiency in the EFL context.

3. Translanguaging and multimodality support communication Flow.

The findings reveal that translanguaging smooths the communication and interaction in
classroom activities through language alternation and multimodality. Students use Thai, English, visual aids,
and body language to keep discussing and achieve effective communication. This corresponds with Li
(2018) notion of translanguaging as a multimodal and semiotic resource; students employ not only
language but also gestures, visuals, and various other meaning-making resources. Similarly, Kress (2009)
notes that communication involves multimodality, especially through classroom activities. Moreover,
the overall findings demonstrate that translanguaging minimizes communication difficulties, boosts
confidence, and encourages participation, thereby improving student performance and classroom

interaction (Garcia et al., 2017).
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Conclusions

This study examined translanguaging stratesies in English classrooms and investigated students’
perceptions of translanguaging as a learning approach in a Thai EFL context. The results of classroom
observations and retrospective interviews demonstrate the effectiveness of the employed translanguaging
strategy in authentic classroom settings, enhancing students' learning, comprehension, and communication.
The quantitative results indicated that the most common translanguaging strategy was the use of bilingual
dictionaries and online translation tools. Followed by the internet as a multilingual source, multilingual
collaborative work, and language alternation. These results demonstrate that students normally use their
Thai and English, especially through digital resources. These strategies support students' comprehension in
learning and confirm that translanguaging can be used as a purposeful and significant learning tool in EFL
classrooms. The qualitative data illustrated that students view translanguaging as a tool to facilitate
learning, enhance comprehension, and smooth communication. Students mentioned that they used Thai
to clarify vocabulary, ask teachers questions, search for meaning with their friends, and smooth their
communication during presentations and classroom interactions. The use of language alternation and
multimodality also reflects students' full language repertoires as they achieve learning objectives.

In conclusion, translanguaging serves as a valuable tool for promoting language learning. Using
Thai in the English classroom can be considered a supported strategy that enhances comprehension and
increases classroom participation. These findings challenge English-only teaching approaches and highlight
the pedagogical significance of facilitating flexible use of students' native language in EFL classes.
Consequently, this study argues that the translanguaging strategy should be considered a reliable and
effective learning tool in Thai EFL contexts. Teachers and students are encouraged to use more flexible
language and teaching methods that support students' language abilities, helping them learn, maintain

interest, and succeed in language learning.

Suggestions

Based on the findings of this study, two suggestions are presented for pedagogical practices and
future research.

1. Pedagogical practices

English teachers in the EFL context should encourage the use of translanguaging in

the classroom. The results reveal that students mostly use Thai to help them understand, find meaning,
and smooth conversation. Therefore, using both Thai and English should be allowed to support their
language learning. For example, group discussion in both languages and using language alternation in
regular classroom practice. Moreover, teachers should use a variety of resources in their classroom
activities, such as pictures, gestures, and visual aids. The results show that multimodality and language
alternation help students communicate better and enhance their confidence. Thus, classroom activities
should allow students to use their full linguistic repertoires in language learning. Lastly, teachers should

carefully use both Thai and English in class to support students' understanding, especially when presenting
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difficult or complex concepts. This teaching style may enhance the classroom environment, making it feel
more comfortable, especially for students with low English proficiency. However, the balanced use of Thai,
the native language, in the English classroom should be carefully considered, since overuse of Thai might
not benefit some students with higsh competency.
2. Future Research

Further studies should examine translanguaging strategies across different educational
contexts, such as primary schools, high schools, colleges, and universities, to yield several outcomes.
In addition, the studies may explore the effect of the translanguaging approach on specific learning
objectives, such as vocabulary development, reading comprehension, speaking, or writing proficiency,
across students with different levels of language proficiency to assess the approach's comparative impact.
Lastly, studies should be conducted over an extended period to examine the long-term effects

of translanguaging on students' English proficiency development and academic success.
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Abstract

This study examines verbal and visual semiotic resources in short-form fast-food advertising on
Instagram Reels using Multimodal Discourse Analysis (MDA). The dataset consists of 10 videos (5 American
and 5 British) published by McDonald’s between 2023 and 2025. A convergent mixed-method design
integrates quantitative frequency analysis with qualitative multimodal interpretation. Verbal resources were
analyzed through presupposition triggers, while visual resources were examined through video transitions
and social semiotics.

The results show that the conciseness function occurs most frequently (39%), with existential
presuppositions accounting for the largest proportion (45%), followed by factive presuppositions (27%).
Analysis of 371 shot transitions reveals that standard cuts dominate editing practices (57%), followed by
overlays (19%) and split screens (7%). Social semiotic patterns indicate frequent use of frontal angles and
demand images to enhance viewer engagement. Overall, the findings suggest that short-form fast-food
advertisements rely on concise presuppositional structures and rapid shot transitions to construct persuasive

product-focused narratives in highly compressed digital formats.

Keywords: Multimodal Discourse Analysis (MDA), Presupposition Triggers, Social Semiotics

Introduction

Modern advertising functions as a multimodal form of public communication that integrates verbal
and visual semiotic resources to influence consumer behavior (Dewi, 2021). In the contemporary digital
environment, short-form video has become a dominant medium for audience engagement across platforms
such as Facebook, TikTok, and Instagram (Manic, 2024; Babu et al., 2024). Instagram Reels, in particular,
operate as a discovery channel for restaurant marketing, enabling brands to combine visual storytelling with
concise textual messaging to strengthen brand identity and consumer interaction (Fatimah, 2025; Chawla et al.,
2025).

Within Multimodal Discourse Analysis (MDA), meaning emerges through the interaction of multiple

semiotic modes, including language, visual composition, and narrative sequencing (Kress & Van Leeuwen,
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2006; Wang & Feng, 2021). In advertising discourse, presupposition triggers function as linguistic mechanisms
that embed implicit assumptions and guide audience interpretation (Levinson, 1983; Yule, 1996; Beaver &
Geurts, 2014). Previous research has shown that presuppositional structures in brand slogans can evoke
emotional resonance and cultural optimism (Nisa et al., 2024), while visual semiotic elements such as
camera angles and compositional framing reinforce brand identity and viewer engagement (Ali et al., 2005;
Najafian & Ketabi, 2011).

Despite extensive research on advertising discourse, limited attention has been given to how
linguistic presuppositions interact with the temporal mechanics of video editing in short-form digital
advertising. Existing studies often examine presupposition in copywriting (Putri, 2022) or visual semiotic
resources separately. Consequently, the role of shot transitions as semiotic mechanisms that structure
persuasive meaning remains underexplored. To address this gap, the present study integrates presupposition
theory, video transition analysis, and visual social semiotics to examine how verbal and visual resources
interact in American and British McDonald’s Instagram ReelsA.

Previous studies in Multimodal Discourse Analysis have examined verbal presupposition in
advertising discourse and visual semiotic resources in digital media. Research based on presupposition theory
shows how linguistic triggers construct implicit assumptions in advertising messages (Levinson, 1983; Yule,
1996; Ge, 2011). Similarly, social semiotic studies have analyzed how visual elements such as gaze, framing,
and compositional structures shape viewer interpretation in commercial communication (Kress & Van
Leeuwen, 2006). Research on short-form social media content has also explored multimodal features of
Instagram marketing, including captions, emotional framing, and visual consistency in brief video formats
(Dermawan, 2025; Horphet & Srisongjai, 2020; Konka & Kurani, 2025).

Despite these contributions, verbal presupposition and visual semiotic resources have largely been
studied separately. Limited attention has been given to how video-editing mechanisms—particularly shot
transitions—interact with presupposition triggers to construct implicit persuasive meanings in short-form
advertising. Consequently, the role of temporal sequencing in shaping presupposed brand narratives, identity
formation, and glocalization strategies remains insufficiently understood in fast-paced digital media
environments.

To address this gap, the present study proposes an integrated analytical framework that combines
presupposition theory (Levinson, 1983; Yule, 1996), video transition analysis (Chandler, 2009), and visual
social semiotics (Kress & Van Leeuwen, 2006). Using short-form Instagram Reels from American and British
McDonald’s accounts, this study examines the interplay between presupposition triggers and video
transitions in fast-food advertising. Accordingly, the study addresses the following research questions:

1. What are the verbal resources (functioning as presuppositional triggers) used in the online
commercial videos of American and British fast-food chains?
2. What are the visual resources (categorized as video transitions and social semiotics) used in

the online commercial videos of American and British fast-food chains?
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Literature review
Multimodal Communication in Digital Advertising

Digital advertising operates as a multimodal communication system in which meaning
emerges through the interaction of verbal and visual resources. Within the framework of Multimodal
Discourse Analysis (MDA), communication is understood as the integration of multiple semiotic modes—
including language, imagery, sound, and spatial arrangement—that collectively shape audience
interpretation (Kress & Van Leeuwen, 2006; O’Halloran, 2011). In short-form digital videos such as Instagram
Reels, these semiotic resources interact dynamically through camera framing, on-screen text, sound design,
and editing rhythm to produce coherent persuasive narratives (Ulati et al., 2022; Nurhabibah et al., 2023).
As a result, advertising messages are not conveyed through language alone but through coordinated
multimodal cues that guide viewer attention and emotional response.

Presupposition Triggers in Pragmatic and Advertising Discourse

Presupposition refers to background assumptions that speakers treat as shared knowledge
when producing an utterance (Levinson, 1983; Yule, 1996). In advertising discourse, presupposition triggers
enable marketers to present claims implicitly rather than explicitly, allowing persuasive messages to appear
natural and unquestioned. Linguistic forms such as possessive constructions, fictive verbs, and iterative
expressions often embed assumptions about product quality, consumer needs, or brand familiarity.

Previous studies have shown that presupposition is frequently used to construct concise
yet persuasive advertising messages. By assuming shared values or experiences with the audience, advertisers
can compress complex claims into short slogans while enhancing credibility and engagement (Ge, 2011; Liu
& Tian, 2022). In digital marketing contexts, these implicit assumptions function as pragmatic shortcuts that
allow brands to communicate persuasive meaning within highly limited attention spans.

Video Transitions and Narrative Continuity in Short-Form Media

In video-based communication, editing techniques play an essential role in shaping
narrative structure and viewer perception. Video transitions—such as cuts, dissolves, and match cuts—serve
as mechanisms for connecting individual shots into a coherent visual sequence (Chandler, 2009). Beyond
their technical function, transitions also influence narrative flow and emotional pacing by regulating the
rhythm of visual information presented to the viewer.

Studies in digital media production suggest that the timing and frequency of transitions
affect audience engagement and cognitive processing (Adams., 2013; Hartsell, 2013). Rapid cuts often create
excitement and urgency, whereas slower transitions may signal reflection or continuity. In short-form social
media videos, transitions therefore function as narrative devices that compress storytelling into highly
condensed formats while maintaining visual coherence.

Fast Food Context: American vs. British Consumers

The application of Multimodal Discourse Analysis (MDA) is particularly relevant when

comparing American and British fast-food markets. While both contexts prioritize speed and efficiency

(Kumolu-Johnson, 2024), advertising language often reflects deeper cultural distinctions. For instance,
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McDonald's employs glocalized strategies by using local terminology such as “Maccies” in the UK to foster
familiarity, while emphasizing value-driven McValue deals in the US. Analyzing these videos through the
combined lenses of presupposition and shot-by-shot transitions reveals how fast-food chains construct
distinct national identities within an increasingly globalized digital environment.

These localized strategies illustrate how global brands negotiate cultural meaning through
multimodal communication. Examining fast-food advertisements across cultural contexts, therefore,
provides insight into how linguistic assumptions, visual storytelling, and editing techniques combine to

construct culturally resonant brand narratives in digital media environments.

Method

To address the research questions, this study employed Multimodal Discourse Analysis (MDA)
to examine both verbal and visual semiotic resources in short-form online fast-food advertisements.
The analysis focused on presupposition triggers as verbal resources, video transitions, and visual social
semiotics as visual resources.

Methodolosically, the study adopted a convergent mixed-method design, in which quantitative
frequency analysis and qualitative multimodal interpretation were conducted in parallel. The quantitative
component identified the distribution of presupposition triggers, transition types, and visual semiotic patterns
across the dataset, while the qualitative component provided interpretive explanations of how these
resources interact within individual advertisements to construct persuasive meaning.

1. Population and sampling

The dataset consisted of 10 short-form video advertisements (5 American and 5 British)
purposively sampled from McDonald's official Instagram accounts between 2023 and 2025. McDonald’s was
selected as the focal brand due to its global market dominance and consistent presence in digital advertising
environments.

Instagram was selected as the primary platform for its substantial global reach and emphasis
on short-form video formats, such as Reels, which serve as discovery channels for brand engagement.
To ensure analytical consistency, the sampled videos met the following criteria:

The dataset consists of 10 Instagram Reels from official McDonald’s accounts (5 American and
5 British) produced between 2023 and 2025. Videos were selected through purposive sampling to ensure
the presence of both verbal elements (captions or on-screen text) and identifiable visual transitions.
The analysis prioritizes detailed interpretation of semiotic resources rather than statistical generalization,
consistent with the qualitative orientation of MDA (Kress & Van Leeuwen, 2006; Jewitt, 2013; O’Halloran,
2011).

Each video was segmented through shot-by-shot analysis, resulting in 371 shots that serve as
the primary analytical units. This segmentation enables close examination of how presupposition triggers

interact with video transitions and visual semiotic features within individual frames. Although the dataset is




0 NIITUMNINEIEE AL Fo8Ldn

Y7 20 atuft 1 uns1Ax - WwEy 2569

relatively small, it provides a dense analytical corpus for investigating multimodal persuasion in short-form
fast-food advertising.
2. Instrumentation

Based on the selected analytical frameworks, an initial coding scheme was developed to
enable systematic analysis of verbal and visual semiotic resources and to provide an overall overview of
the dataset. This coding framework integrates presupposition triggers proposed by Yule and Levinson,
advertising functions proposed by Ge, Chandler’s transitions, and the social semiotic framework developed
by Kress & Van Leeuwen.

The coding framework integrates presupposition triggers (Levinson, 1983; Yule, 1996), advertising
functions (Ge, 2011), video transition categories (Chandler, 2009), and visual social semiotic features (Kress
& Van Leeuwen, 2006).

3. Data Collection

The primary unit of analysis in this study was the individual shot within each video
advertisement. Each video was segmented shot-by-shot, allowing the researcher to examine how transitions
connect visual sequences and interact with accompanying verbal elements.

Across the ten sampled videos, a total of 371 shots were identified and coded. On average,
each video contained approximately 37 shots, with variation across the dataset reflecting differences in
editing pace and narrative structure.

For analytical purposes, transitions were categorized by their narrative position within the video
sequence: beginning shots, ongoing shots, and transit shots. This segmentation enabled a more detailed
examination of how transitions contribute to narrative pacing and viewer engagement within short-form
advertisements.

4. Data Analysis

The analysis proceeded in three stages. First, the video is transcribed to identify verbal
utterances and their linguistic presupposition triggers. Second, the clip was segmented shot-by-shot, with
attention paid to the specific transitions used to connect individual shots. Third, each shot was coded for
social semiotic features (gaze, angle, and distance). This multi-stage process allowed the researcher to
examine how specific transitions (e.g., a 'Match Cut’) might coincide with presupposition types (e.g., a
'Structural Presupposition’) to create a unified persuasive message.

Sample Analysis: McDonald’s "Grandma McFlurry" (US)

In this 5-second sequence, the advertisement employs a high-velocity multimodal strategy
to establish brand urgency. The segment begins with an existential presupposition realized through the
possessive construction "ur grandma” in the caption, which Levinson (1983) identifies as a trigger that
assumes a shared social relationship between the viewer and the brand. This verbal resource is punctuated
by a standard cut transition (Chandler, 2009), which shifts from a medium-long shot of knitting hands to a
high-angle close-up of the product. From a social semiotic perspective, this close-up functions as a Symbolic

Process (Kress & Van Leeuwen, 2006), where the McFlurry cup serves as the carrier of "nostalgia," reinforced
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by the high color contrast between the brands. signature corporate yellow and the muted backeround. The
sequence concludes with the lexical presupposition "before it’s gone," an iterative trigger that implies a
change of state (Yule, 1996) and contributes to a persuasive sense of scarcity. By aligning the demand gaze
of the final shot with this verbal expression of urgency, the video creates a perceived "momentum of truth,"
positioning the seasonal product as an essential, time-sensitive purchase.

In short-form advertising, presupposition triggers allow propositions to be presented as
taken-for-granted knowledge. Because such information is cognitively easy to process, it may generate
discursive momentum in which viewers accept the message with minimal critical interrogation. This
mechanism is consistent with research on processing fluency (Reber et al, 2004) and the illusory truth effect
(Hasher et al., 1977), both of which suggest that cognitively fluent messages are more likely to be perceived
as credible.

Interrater reliability

Research quality in this study was ensured through credibility and reliability, which
correspond to validity and reliability in quantitative research (Creswell & Miller, 2000). One independent
inter-rater with a comparable linguistic and academic background—a Thai Master’s student in English who
had completed courses in Qualitative Research Methodology and Language Analysis—was recruited to
establish inter-rater reliability. Prior to coding, the inter-rater received training on the analytical frameworks,
including video transitions and visual social semiotics (Chandler, 2009; Kress & Van Leeuwen, 2006) and
presupposition triggers (Levinson, 1983; Yule, 1996; Ge, 2011).

To ensure coding consistency, discrepancies were discussed and resolved through coder
consultation. An independent re-coding of 40% of the dataset was conducted, following methodological
recommendations that reliability testing may be performed on a subset when full double-coding is
impractical in detailed multimodal analysis (Krippendorff, 2018; Jewitt, 2013; O’Halloran, 2011). Interrater
reliability was calculated using Cohen’s kappa, yielding substantial agreement for visual coding (K = 0.71)
and perfect agreement for verbal coding (K = 1.00) according to established interpretation guidelines (Landis

& Koch, 1977; McHugh, 2012).

Result
This section reports the distribution of verbal and visual resources identified in the dataset. The
analysis focuses on presupposition triggers, video transitions, and social semiotic features observed across
the sampled Instagram Reels.
Verbal Resources: Presupposition Triggers
The analysis of verbal resources indicates that advertising language relies on strategic

sentence structures to ensure clarity and spatial efficiency.
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Table 1 Advertising Pragmatic Functions Realized through Presupposition

Advertising Pragmatic Functions based on Yule's Triggers Occurrences Percentage
Conciseness Function (CC.Fn ) 26 39
Interestingness & Persuasion Function (ITR-PRS.Fn) 11 17
Enlargement & Concealment Function (ENL-CONc.Fn ) 10 15
Emphasis Function (EMP.Fn) 9 14
Euphemism/Self-protection Function (EPH-SIfP.Fn) 5 8
Lexical Presupposition 5 8
Total 66 100

Advertising Meaning Functions

As shown in Table 1, 66 occurrences of advertising meaning functions were identified in the
dataset. The Conciseness Function occurred most frequently (26 occurrences, 39%). The Interestingness
and Persuasion Function accounted for 17%, followed by the Enlargement and Concealment Function

(15%). The Emphasis Function represented 14%, while the Euphemism or Self- Protection Function and

Lexical Presupposition each accounted for 8%.

Table 2 Occurrences of Presupposition realized through definite descriptions

Types of Presupposition Triggers Based on Levinson (1983) and | Occurrences Percentage
Yule (1996)
Existential Definite Description (Def.D) 20 45
Presupposition Possessive Constructions (Pos.C): 2 5
Factive Presupposition | Factive Verbs (Ft.V) 12 27
Structural Questions 3 7
Presupposition Adverbal Clause (Adv.) 2 5
Comparative constructions (Comp.C) 1 2
Restrictive relative clause/ Non-restrictive
2
adjective clause (RST.RQ): 1
Lexical Presupposition | Focal Adverb 2 5
Change of State verbs (COS.V): 1 2
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Table 2 (Continues)

Types of Presupposition Triggers Based on Levinson (1983) and | Occurrences Percentage
Yule (1996)
Conventional item 0 0
Verb of Judging (Jd.V) 0 0
Conventional item 0 0
[terative Item 0 0
Total a4 100

Pragmatic Functions

Table 2 presents the distribution of presupposition triggers identified in the dataset. Among
the 44 occurrences, existential presuppositions realized through definite descriptions accounted for the largest
proportion (45%). Factive presuppositions represented 27%, followed by structural presuppositions (7% ).
Other categories, including possessive constructions, adverbial clauses, and focal adverbs, occurred less
frequently.

The frequency counts reported in Tables 5 and 6 represent two different analytical levels.
Table 5 reports functional counts, where each presupposition instance was categorized according to Ge
(2011) advertising meaning functions. At this level, a single presupposition trigger may perform multiple
pragmatic functions within a single utterance. Consequently, multiple functional classifications may be
assigned to a single linguistic instance, resulting in a higher total frequency (66 occurrences). By contrast,
Table 6 reports structural counts, which classify presupposition triggers according to the linguistic categories
proposed by Levinson (1983) and Yule (1996). In this case, each trigger is counted only once based on its
grammatical form (e.g., definite description, factive verb, or structural clause). As a result, the structural
count yields a smaller total (44 occurrences).

This distinction between functional and structural counting reflects the analytical framework
adopted in this study, which examines presupposition triggers in terms of both their linguistic form and their
pragmatic function in advertising discourse.

Visual Resources: Video Transitions and Social Semiotics
The visual analysis focused on how the relationship between video content and internal shot

grammar contributes to the construction of brand meaning (Kress & Van Leeuwen, 2006).
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Table 3 The occurrences of video transition types across shots

Video Transitions Beginning shot | Ongoing shot Transit shot Total Occurrences
Standard Cut (SC) 76 (59%) 67 (48%) 69 (67%) 212 (57%)
Video Overlay (VOL) 23 (18%) 37 (27%) 12 (12%) 72 (19%)
Split Screen(SPS) 9 (7%) 9 (6%) 7 (7%) 25 (7%)
Zoom (2) 6 (5%) 14 (10%) 3 (3%) 23 (6%)
Wipe (W) 7 (5%) 9 (6%) 5 (5%) 21 (6%)
Match Cut (MC) 4 (3%) 0 (0%) 4 (4%) 8 (2%)
Dissolve (DIS) 3 (2%) 2 (1%) 2 (2%) 7 (2%)
Fade In/Out (FIO) 1 (0%) 1 (0%) 1(1%) 3 (1%)
Freeze Frame (FF) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Matte (M) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Paralax (PRX) 0 (0%) 0 (0%) 0 (0%) 0 (0%)

J Cut L CUT (JLO) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Total Shot 129 (100%) 139 (100%) 103 (100%) 371 (1009%)

Video Transitions and Narrative Pacing

Table 3 reports the distribution of video transition types across 371 shots. Standard Cuts
occurred most frequently (212 occurrences, 57%). Video Overlays accounted for 19%, followed by Split
Screens (7%), Zoom transitions (6%), and Wipes (6%). Match Cuts and Dissolves occurred less frequently,
representing 2% each. Other transition types did not appear in the sampled videos.

For analytical purposes, each shot was defined as a continuous sequence of visual frames
recorded without interruption by a camera cut or transition. Following this definition, transitions were coded
according to their narrative position within the video sequence, including beginning shots (129), ongoing
shots (139), and transit shots (103). This segmentation enabled systematic examination of how specific
transition types function across different stages of short-form advertising narratives.

Social Semiotics: Representational, Interactive, and Compositional

From a social semiotic perspective, presenters and food items were frequently depicted
through demand images realized through frontal and medium-angle shots, designed to engage viewers
through eye contact and direct visual address. These shots were commonly structured using a center—
marginal layout, drawing attention to key symbolic elements such as flagship menus, brand logos, and the
corporate identity (Cl) color palette, which functioned as symbolic processes to emphasize contrast and
brand recognition. Collectively. They illustrate how editing practices and semiotic decisions combine to

produce a visually compelling and brand-focused discourse in online fast-food advertising.
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Table 4 Social Semiotic Patterns in McDonald’s Instagram Advertisements

Social Semiotic Dimension Category Occurrences Percentage
Action Process 70 27.0
Speech / Mental Process 62 23.9
Representational Meaning Reactional Process 19 73
Symbolic Process 70 27.0
Classification Process 38 14.7
Demand Presenter 59 15.0
Offer Presenter 28 7.0
Medium / Long Shot 59 15.0
Close-up 19 5.0
Interactive Meaning Very Long Shot 12 3.0
Frontal Angle 62 15.0
Oblique Angle 55 14.0
Medium Angle 73 18.0
High Angle 38 9.0
Center—Margin 69 27.6
Ideal-Real 23 9.2
Compositional Meaning Given—-New 9 3.6
Color Contrast 86 34.4
Tonal Contrast 63 25.2

Table 4 summarizes the distribution of social semiotic patterns observed in the dataset.
In representational meaning, action and symbolic processes occurred most frequently (27% each), followed
by mental processes (23.9%). In interactive meaning, medium angles (18%), demand gaze (15%), and frontal
angles (15%) were the dominant engagement strategies. For compositional meaning, color contrast (34.4%)
and center-margin layouts (27.6%) were most common, highlighting the role of visual hierarchy
in emphasizing products and brand identity.

Qualitative Content Analysis of Selected Campaigns

Within the qualitative phase of the MDA process, cut-family transitions were primarily used to
sustain storytelling in creative ways, such as stop-

motion techniques, match cut, and reverse video transitions. In addition, the use of corporate
identity colors (red and yellow as the color contrast), combined with visual symbolic elements (burgers,
McNuggets, McMuffin, and Fries as the flagship menu), contributed to menu-focused dominance within short-

form videos, typically framed through medium-angle presenter shots. Across the sampled videos, visual
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content analysis indicates that branding strategies in menus and/or promotional content aligned with
McDonald’s Corporate Identity varied by national context and religion (American and British), despite broadly

similar cultural backgrounds.
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Figure 1 Grandma McFlurry promotion video (US)

In the first video (“this is ur sign to call ur grandma. Get a Grandma McFlurry before it’s gone,”
June 14, 2024), the advertisement uses a high-angle, medium-long shot of knitting hands in stop-motion to
evoke nostalgia. The Grandma McFlurry cup is placed in a center-marginal layout and emphasized through
tonal and color contrast, visually linking the product to McDonald’s corporate identity. The ice cream’s
swirling pattern is interpreted as resembling a knitting gesture associated with grandmotherly care. At the
same time, the caption “Grandma McFlurry before it’s gone” highlights the product’s limited availability.
The phrase “before it’s gone” functions as a lexical presupposition signaling a change-of-state implication

(Pang, 2016).

Distance Time caten Distance Time eaten
1McNugget 26 seconds 1McNugget 26 seconds

Figure 2 London Marathon promotion video, tie-in McNuggets (UK)

The second video (Good luck to all those taking part in the #LondonMarathon tomorrow! 20
April 2024) was filmed using a high-angle, medium-long shot, with McNuggets presented through a frontal

demand image. The product is positioned according to Ideal/Real and color contrast as Cl colors. A dissolve
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transition depicts the McNuggets moving along a red running route, visually aligning the product with the
marathon theme. The post's caption offers humorous encouragement to London Marathon participants.
Instead of displaying the actual marathon route (from the east out of Greenwich Park to Charlton), the
advertisement replaces it with a red McNugget shape, serving as the running route and promoting the
marathon's humor wordplay. This UK video illustrates Glocalization by replacing the actual marathon route
with a McNugget-shaped border. The ad uses Structural Presupposition to play with cultural humor,
reflecting how advertising language reflects socio-cultural values tied to nationality.

To summarize, this study utilizes Multimodal Discourse Analysis (MDA) to explore how verbal
and visual resources interact in online fast-food advertising. Verbally, presupposition triggers, such as definite
descriptions, ensure message conciseness, while emotive language fosters brand familiarity. Visually, the
findings highlight how social semiotic choices, including demand images and medium-angle shots, establish
viewer engagement. By using center-margin layouts and standard cuts, creators align visual effects with
promotional content. Overall, the orchestration of semiotic modes (text, image, and editing) creates a
cohesive, brand- focused discourse, strategically designed to enhance product recall and strengthen
consumer connection within digital environments. Overall, the findings show that existential presuppositions
normalize product presence, while standard cuts and frontal visual framing sustain viewer engagement and
reinforce brand identity.

The findings reveal a strong multimodal synergy in McDonald’s short-form Instagram
advertisements, where linguistic presuppositions, visual semiotic strategies, and video transitions work

together to produce rapid persuasive effects within the constraints of social media formats.

Discussion
This study demonstrates that McDonald’s short-form advertisements employ a sophisticated
multimodal synergy, layering linguistic presuppositions, visual semiotics, and technical transitions to achieve
rapid persuasion within the constraints of social media.
The Primacy of Concise and Existential Presupposition
Verbal analysis reveals a dominance of the Concise Function, largely driven by Existential
Presuppositions. Use of definite descriptions and possessive constructions (e.g., "The WcDonald’s bag")
allows advertisers to bypass introductory explanations. By treating limited-time offers as established facts,
McDonald's minimizes cognitive load, supporting Ge’s (2011) theory that presupposition is essential for high-
impact, economic communication within 7-30 second windows.
Emotional Resonance and Structural Triggers
While existential triggers establish content, Factive Presuppositions shape engagement.
Emotive verbs (e.g., love, obsessed) presuppose positive consumer sentiment and serve an Interestingness
and Persuasion Function. Furthermore, structural presuppositions via interrogatives (e.g., "Are you a Maccies

Fanatic?") transform broadcasts into interactive "image acts." As per Kress and Van Leeuwen (2006), these
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structures establish a Demand relationship, inviting viewer self-identification and increasing brand
engagement.
Technical Momentum and Multimodal Grammar
The reliance on the Standard Cut maintains narrative momentum and reduces viewer drop-
off. However, the prevalence of Video Overlays marks a shift in advertising grammar; these digital elements
work in tandem with lexical presuppositions to create salient focal points within the compositional hierarchy.
Multimodal Synergy: Visual-Verbal Alignment
McDonald’s utilizes a coordinated concordance of semiotic resources. Visual-Verbal Alignment:
Existential triggers in captions are often paired with Close-ups and Match Cuts, creating a sense of immediacy.
The "Maccies" Effect: Strategies of Enlargement and Concealment (15%)—using localized nicknames and

cultural references—foster community affiliation without overt "hard-selling."

Pedagogical Implications

This study contributes significantly to Applied Linguistics and Media Literacy by providing a
framework for deconstructing multimodal digital discourse.

Critical Multimodal Literacy (CML)

In educational contexts, these findings enable instructors to help students deconstruct the
"taken-for-granted" nature of digital content. By identifying presupposition triggers, learmers can uncover
implicit ideological claims within short-form videos. Recognizing techniques like Match Cuts or Video
Overlays as deliberate persuasive choices facilitates a shift from passive consumption to the critical analysis
of digital discourse.

Professional Communication and Discourse Analysis

For marketing and communication students, this study establishes a functional grammar of
transitions. Results demonstrate that effective digital communication depends on the intermodal coherence
between verbal brevity (Conciseness Function) and visual salience. This framework serves as a toolkit for
content creators to design ethical and effective messaging by managing the cognitive load associated with
diverse transition types.

Cross-Cultural Pragmatics

The US-UK comparison provides a robust model for examining glocalization. Educators can
utilize these findings to demonstrate how global brands adapt their "linguistic fingerprint" to align with local
identities while maintaining a cohesive visual semiotic system. This highlights the critical role of cultural

context in interpreting presuppositional meaning.
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Conclusion

This study examined the multimodal mechanisms of short-form fast-food advertising on Instagram
by integrating presupposition theory, video transition analysis, and visual social semiotics. The findings
demonstrate that existential presuppositions and standard cuts form the structural foundation of rapid
digital persuasion. While American advertisements emphasize promotional value and novelty, British
campaigns more frequently employ localized cultural references to strengthen audience identification.
Overall, the results highlisht how linguistic and visual resources interact to produce persuasive brand

narratives within fast-paced digital media environments.
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