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Abstract
A role of higher education is to develop employability skills among young
generation graduates, while our dynamic world needs persons with personal mas-
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tery. This study is to examine the relationships between affective learning through
attitudes toward learning and characteristics of personal mastery. Attitudes toward
learning consist of four dimensions: content, teaching style, learning activity, and
perceived-advantage from learning. The sample included 596 undergraduate stu-
dents who completed their self-administrative questionnaires on learning attitudes
test and personal mastery items. The results from multivariate analysis found
positive association on learning advantage perception and personal mastery. Inter-
estingly, attitude toward learning activity negatively associated with personal
mastery in undergraduate students. The findings support affective learning, in
particular linkage between learning and perception on benefits after learning. This
value could encourage continuous learning cycle throughout individuals and de-
velop personal attribute for lifelong learning.
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iinsmiEendn Soft skills dudurinugiazsaeliyarainnisiseuinaondin (Gibb,
2014) wazantugauAnulugrusuinasdniudaiteduidd dylunsiaundszma
Idgnitmeegrannmeldnauasuuamedaniidudoutu vatsantuneneuinu
véngaslitimnuaenndesiunusesnisvesaaaussnuiivasuutas lanuddni
sifimuvinuynsdesuaginysdin v Soft Skills muglufuiaTinuemaindn
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slsgimnevesiinesndlsidevio uazsinluguszaumnudnialudinliluiian ooy
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duasuliiAaunnssunarniadeuslussdnsnniu (Garcia-Morales et al, 2007) Fslu
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wansnaitu freudsdesdnguuuunsiduliiaenadesturmsunndnsiisng (Narum, 2008;
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fidu3e (Wiodkowski, 2008) m3iFeusiildsunisgelaviemsidouidela (Affective
Learning) axtednitlifiSounseminfenueiiazlsisuannsBounasnausylomifioy
1t s’i"j&mﬂﬂ’jwmﬂmuﬂaummﬁanssuwhﬁu (Brophy, 1999) lneamudurausedsiiizeu
LLausULLUUﬂWiaauwmmamwamawaawwwﬂmsaui (Lizzio, Wilson, & Simons, 2002)
LLaymmauwuﬁiymwwaauﬂwLsaumﬂumumﬂmimﬂmmwﬂamuﬂu AL
saszlunsld@ondmios (Ryan & Powelson, 1991) #eflauddemuin iinfifllenna
onuhmnevesnisSeulstenues sihazidenitmneiivinme uasiiussgdlatiozSeu
Sitoliussaitnedulsild (vahidnia & Fateri, 2015) LWS%LLSQ?\N‘IQQ’Iﬂﬂ’]Eﬂu (Intrin-
sic Motivation) memmmﬂmmamﬂu (Internalizing Values) Auduiiusniauindu
nsiBeusfitinunmgsuayeuidilastnedesust (Dedi, Vallerand, Pelletier, & Ryan,
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WRenfudnlavesii3ou (Affective domain) sieussenmamsisouslu 4 I3 leun dacu
\lovninn SRduesdaou fdsufansaulusiein wardRdwddldsuannisngou
(Lucktong, 2019) wuuiadananiluinnsin 7 s¥6U wuu Semantic Differential Scale
(AzuuusEwi -3 B9 +3) Usznausemandigassiufiesuisanuidnvesineuse
fiinaGeudita 4 75 ddldndnluuda shegraddandmi iy inde-ayn aquiede-daiau
Fonan-dua 1udu Tnstureunsiauiaiesdiolfiunsnsaseununsadaden
(Content Validity) Atas1zvignunasuun (Discrimination) AtAsziosAusenauwuudugu
(Confirmatory Factor Analysis-CFA) uazilidudszansauaenadasniglu Cronbach’s
alpha ity 957 @iRguilonivn) 954 @Rduenansdiaon) 964 @RduAansaalu
i) uay 958 @AdudaiildsuannsiFew) dudnvaranuduliiieiaunues
(Personal Mastery) launaindemnin $1uu 16 98 wuuuasuseiliual 4 seau (339
fign = 3 Aoutneads = 2 liidewads = 1 lia3aae = 0) fegredorau wu “duiliih
vanglumsiauane” “dummslidiesssauanudniamudmaneiingi”
“iflefllona Susinduaimanuiudanlmiane” Wudy Fsainnsieszvidiang
donAaoin1lu (Internal Consistency) maﬂ‘*ﬁaﬁwmm’s’mmmLﬂupﬂsﬂiﬁ,ﬁaﬁmmmum
IAduUseans Cronbach’s alpha wiifu .883
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918 20 U Humene Anludorar 51.2 ends Andudovar 47.3 uazdlivszasissy
we Andufosay 1.5 nduiegdnilugindednwegluiud 1, 2 uay 3 Govay 336,
32.0 waz 25.6 mudeu) nausedradudndnulunminerdomaluladnszasmnd
suytedulng Gevas 49.6) uindnmanzimnssumans

PINMTIeTEAUELTUSSEwinsaesiiLUs (Bivariate Analysis) WU ineTiaN
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N = 596
A28 (doUIT8IIVUNINSTIU)
e AoWTLIS
Atuanuru: | Sova: | 1pRRko | 1IIRARRD | 1RARRD | AdNlASU | . - O F
£ # ~ IWaWsIUN
1Uon waou fianssu | 97NN1s
o ~ AUIDY
iSou
IWF
Wﬁﬂ 47.3 1.47 1.78 1.26 1.62 2.31
(1.05) (1.06) (1.27) (1.09) (0.35)
918 51.2 1.36 1.80 1.28 1.59 2.32
(1.02) (0.94) (1.15) (0.94) (0.40)

T-independent test t=1.358 t=-0.286 t=-0.156 t=0.335 t=-0.329
sneduRISeulundudsIANYINOTU

WA 171 1.70 2.13 1.59 1.89 2.34
(0.87) (0.83) (1.03) (0.88) (0.42)
B 20.8 1.36 1.89 1.26 1.51 2.31
(1.00) (0.87) (1.09) (0.95) (0.37)
T C 158 0.89 0.84 0.56 1.01 2.27
(1.02) (1.14) (1.21) (1.02) (0.33)
WD 17.4 1.56 1.89 1.58 1.77 2.36
(1.04) (0.91) (1.22) (1.01) (0.36)
I F - 289 1.44 1.93 1.24 1.66 2.29
(1.08) (0.89) (1.27) (1.08) (0.41)
One-way ANOVA F= F= F= F= F =0.931

8.914***  20.848***  12.282*** 11.406***

<001

nouALduNITIATIEINYALUS (Multivariate Analysis) lavinisnaaeuanu
duiussenineiuusnasidiaunsAuimg wasnuauduius seninaiul e
Aanandlun1sne 2 ndsntu ldnsiesgvinisannaeny (Multiple Regression Analysis)
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FY ] [
a

wazthduusemuuinluluainsinsizsiaied 2 vidl esndeyagryvnevessuds
usiazsilantey A seninedewar 0.2 - 2.2 I3 Listwise Deletion lumsdnnseih
Yoyagaye (Missing Data) shlvinguiegneildlunsiinsigsinisanaseny (Multiple
Regression Analysis) Wiy 560

Namﬁmwﬁmimaaawu (Multiple Regression Analysis) Wu11 \nARsed
Isumnnseulimmudsiusnenindvénvaranududlifiieiamunmuesegisdnau
(Beta = 0.397, p < .001) Hufe BesuildilasuuselomianasiSouazadunsifiuyy
Snvageuiudligifionmunuesmesyaaaiiy q Tnefid1 R-square winfu 0.080 e
theuusmuna lur e 01y Sunndiidnw weemeiniideu Wilumsieaeieds

1 2 WU31 A1 R-square LiinTuANTeY (R2 = 0.093) uazAmduUssandanneetNTuTY
fu Tneanafsednlisunnnisseudinadududsivhwednvusanududidiide

o

Waaueslalwuiy (Beta = 0.404, p < .001) wazdanudnii waafsonanssulusiedv,
fmwduiusmeauiudnuaranududldiifeinunaueseiudifoddymeadia (Beta
= -0.190, p < .05) Tnesudsmuaufinalifmmudiniusiudnvazamuduldsiie
Wanaueduauns fiSeuiitenguazmainetuiidnuuzanuduglififeranaues
Taiumneineiu mmzﬁg&’;ﬁLamﬂamqmﬂm'a%qﬁlﬁ%’umﬂmiﬁﬁu%ﬁLLmIﬁmsuaqmiLﬁuQ‘lc'Ji
Wiewmumueanniu sagulsdn msseuimelaihuanadsonisidoudammduiusiu

dnwaranududidSiieiaunuesegeiidudfyyieda

)

M1SN 2 FUUSEENSanAUN USRS NYDIF LU

m @ @ @@ 6 © @ @

(1) ﬂﬂﬂsﬁtﬁaﬁ@ummum 1.000

(2) andseliemin 194 1.000

(3) LnARrekaoU 229 712 1.000

(4) lInARABAINTTUANS 193 839 721 1.000

1Seu

(5) anpRdedsiiléuan 273 829 739 861 1.000

QUETET!

(6) 27 @) -017 .007 -.024 .000 .028 1.000

(7) L (‘1/@@) -012 .053 -008 -011 .015 .034 1.000

8) ﬂ"IUQHTJ‘ﬁﬁﬂUW -016 .000 -.011 -005 .047 .868 .096 1.000
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A1s 3 anuduiusseninansseuimelaihuasaidensiteuiuanuli e

FULDY
N = 560
_ duds:ans duds:=ans
Uave
B | SE | Beta B | SE | Beta
(AnAsi) 2.105  0.036 2053 0511
LnARsoLlon I -0.026  0.030 -0.071 -0.025  0.031 -0.068
\anARsagdou 0041 0025 0106 0051 0026  0.130
LPAARRBNINTTUNISEEY  -0.052 0.028  -0.166  -0.060 0.029  -0.190%
anaRredflasuInms 0148 0033  0.397%* 0.151  0.034  0.404%**
SeU
91 (T) 0.003 0028  0.009
WA (NGUEN9B: AN -0.015 0032  -0.020
SruutiAnw -0.010  0.047  -0.024
eAvTGeu (nqunede:
187397 A)
5167391 B 9972E-5 0.051  0.000
1391 C 0.03¢ 0071 0033
516391 D 0.052  0.067  0.052
18391 F -0.024 0092  -0.028
Adjust R* = 0.080 Adjust R = 0.093

F = 13.223** df = 4, 555

F =5.103** df = 11, 548

*p <.05, **p <001

anuUstowa

wnedidussduszneuusnussnmsaiiaussgdlalunsiGeu elthiilvgGouda
ANuFAneNFeY angAnIsuN1sSsuetilduTwarusTaRadIviing Wsenadns
ﬂmiaui‘mmﬂa (Wlodkowski, 2008) LUumiLisJuimstﬁ] Affectwe Leammg)mﬂuam
UsgneunisvesnisiFeud leimaawmEmus,mmawmiﬂ el nazmsasanaoud
ieladudailimumensnsnnuas fanaldenn winufelasedefideu Aanssunts
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3oud wasnsaouiiniiadenadnsnInsouSunsEUIUMISEudTANTY (Lizzio et al,
2002) Wunsasreussgalannaeludfiseues ‘Tj&L“fJ‘LlLLix‘ﬁ]ﬂQ‘ﬁNﬁﬂs[,ﬁl,ﬁﬂwqaﬂﬁumﬁ
LiauiLLauﬂiuauwammmmLi’]mmamwﬂa WunsFeudiiiugSeudugudnasesng
W3 ImamauauwuﬁiumwmLiauﬂuLuam Ui eudle uasmsriedvosesian
¥ (Narum, 2004) faifu msmﬂmaam’maaumsmmﬂmmaugmLUuUiszumaaumﬁ
Tiaruddy Fsuenanazifumnnadeunisinnisfeunisaeuindulunuununs
aouinnsliudwidely dudunsussiiunasenitanisdou (Formative Assessment)
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