AUDRINIYLAN

aszrimImanannsanlnlan (fau) nasmsscunaasslva’

Acting From Shared Principles in a (Not Yet) Post-Pandemic World

Elizabeth Wardle
Roger & Joyce Howe Distinguished Professor of Written Communication
Director, Howe Center for Writing Excellence

Miami University (Ohio, USA)

luidauiuay 2020 —wusMIALEI BRI WENTUT1A— TIWIIAL Nkosi Shanga L1 T8%
) 3 3 ] & a e = a a
ABRNNRIINTANT Inside Higher Ed Taadanudinii “tiaazlainauliidudnd a:didia
qaﬁ aulalsulisa (before coronavirus, BC) wazraslalym hsa (after coronavirus, AC)
mmnavdududeadfsuudauszainarddlniiennuagsaaluganaslalsun
e indatliiAuin “ezldflasugios aeniliduanuiudevauinnuvasslu
mm%’ﬂamseﬁm:Lm@”'na@sluﬁﬁﬂizmﬂsl%u'” UANINTIIRIAIN T R wulauas
a o ' o A A A v o & & A o o 4 ' A A o a A
Anpasansnthldgniidadulaf lidle damudadusesdiagiesliununwieduauiaf
IISHAT MIRALENANIWENNTIMEILIANT (management triage) NU “AsUsuldasn
4 o . ) o . wo da o
\WoW@u” (leading transformative change) lun1sfaz liiduginndauanniweins
wna liiAnn1TUTUIU Ru e Wammwn I ududasTzynanm Iz KN INANYDILT
1 A [ 1 a A ” '12 = o A v v a 1 a
nanfa dulas? dfisuveandeszls? nnuudsdaaulalizeansasnuarfion

LAR

unenulunsmsatufesivihlvenudisingn i ludanshidsiaduwn mawasuly
saurndinaanilin (Emergency Remote Teaching, ERT) dumadannits Gesndudasin
ualilasleudsinfsfiAeduluswsouiifiannmisausnninennaiuiefiinenaasyi
ﬁ']mﬁL’sm"l,mfmam,l,azﬂg’jﬂ'ﬁmmé’nmsmaamLLazmu?aﬁn@ﬁmﬁumsaammz
msﬁwj’ #97 Patterson G wiiulunsasaiui Lwi,uaud'lmvleﬁ’%wimﬂ ERT uazian

o 1 dAad a o v o i a a A a @
ﬂ')iuﬁlﬁ'ﬂ%?’l@]VIq@]'ﬂ']ﬂﬂ']iﬁﬂ%g%“qN%'JﬂL"U']ﬂUﬂ']iﬁa%ﬁL%a%']ﬂ@] LL@]ﬁU%%GV]LSWLiU%E

"ualas ETH’J HANEATINIE @li.qﬂ’%ﬂﬁ 1ITHAUS LUA



o minslawdn U luwasdia 9 duliddnitlanas feuanomiudsemsluiesiia
waztsindudasdalWriuddlwinsusnas lWeuuazasragaui wi ARV RERAG LN
Adssal m 209 sumwallwnsmsatuibdeuliineinitnuieuilniven
nadnludoanudszniuniunis nudndifionanis uaslisunsonauidoonis:
nuwle ‘mnm@ﬂuaguazﬁn%mmiﬁmm‘tmmamﬂﬂé’maaﬁa‘ﬁ'mﬁa%iLLa:%umuﬁﬂﬁ
a93smalwal 9 lunsldinmsfnsundison auduiazviunun ludnananuit sawisn
aznamfsumfAalunsmsatuiiuazdasananaeausilu inside Higher Ed AT w13n

v A 1 dl o t:l dl v v a 1 ~ 1 o a wn 1
Lﬂ%al.’ﬂf;lui’]&l L‘INE]‘W]LE\’(%E]E?(\‘]‘Y]"IJ']WLﬁ]’]ﬂ’)x‘i’]']l,‘i’]"ﬂtl,ﬂ%@!mﬂ’] —LLQZ%’]VLIJQU@]— @]avl,‘l]

~ Qs ﬂl
nganunstdasnnilas

nouiianTnlizIfmansimusIsN (Cultural-historical activity, CHAT) lwénatunsdn
madfsuudasfiaamunasingaednels CHAT afunamsvinausesszuufanssy lasd
nguARfiugImmasnsuazFafiaulaiuny Iasedadiunu Ufjudaunguazauuii

waz AT uAN I wa AN BN YT LATULIINWAIWN LU LRIz

andsznau 1

JEUUAINTIN

Tools

Motives

v

Subject < Object C Outcome

/’

v

» - »
> - >

&

Rules Community Division of Labor



(Futaununn: inTasila Wita Jaguisd ngﬂa WABWD NYINTEA TUT NIULIW)
L0090 NaUVBIT UUAINITNTALEI NI L RaAAaDINY AazRINa LA 13
avvan 1w winsandnlwailuszupiuli ldjsmdsldifanaansidoanu sandnvasmnguin

ArznunuaNNIaLsInazany lunsas

Twsnefimonn lizeuniandaamadfouulad wnngudianssudenadn luszuy
Aanssuidasuudasuazinata analisesas (contradictions) (Engestrédm, 1999) LLaz
anaudsdswdwsosnd. . LﬁaumnmimﬁwuﬂmLﬁﬂa%il,awal,mzi:uuﬁamm
Anydszaunazyinunuany biadses .anuangaidudasniiu duanudaaioe
Gl RFUTSIESTR 1! LLa:u'S'mnﬁuluﬁaaﬁmﬂungLLa:m"‘umﬁaumsmﬁﬂuuﬂm’ (Cole &
Engestréom, 1993, p. 8)" (Wardle, 2004)

msutluanadaudiszurzuudesldqeiinnaeffanssusoniimsinsinisd
(re-mediation) “1/ Lﬁ]ﬂqﬂﬂa"l,ximmsnvlﬂéimﬁlﬂmmvl&iaaiaﬂm:uuﬁﬁ]ﬂﬁwgﬂﬁ@hﬂ
AWLad stwzmmvlaima‘aUagjsl,umwé’uw"’ufmdﬁ'ﬂﬂu/'i'@]qs:mﬂamjuﬂuuazméaaﬁaﬁ
waninle aari anudaudsazdasunlalannguan’ (Wardle, 2004) udinawit faian
1_q|ﬂﬂa@mﬁ@ﬁuﬁﬁ%’uﬁaﬁ’ummvlaiaﬁaﬂ (ﬁ'ﬁammmwudnﬂuﬁnaawﬁ”’m) wamslnainae
dragraiuszuuiudasmimsaeuanasuszmadisnudasluions

LLamwwudﬂLT]Laaﬁagluamumiﬂﬁ miﬁﬂwﬁ:é’uqmﬁﬂmﬁﬂaﬂLﬁamminmm
ad d' 2K v d‘v > 6 1 [ - 1 ' v

AEmatinlgneunihilluntsussmnasnsiunuaa lidaguazata laldnaisualy
HdulanalwiAauianIsy watduwIanIsNNIRINNITUALNWTNITINAK 133 Tud a9
i:ﬁ'mm”aLLa:ﬁﬂaqwﬂummi‘”ﬁammLﬂﬁﬂuLLﬂaoﬁ g luaeniiazinanyeny

RATYURTEIUN

wanmilaarsiiinunzduiuvmilndindodluszugandnmlugandalalsunliss

TANLINVALRHBRANNNTEINTONLALINWAWLNBIIN9L A I T91ei0 TawA 131a7s

duiunM NN Hingiumsisouiiiidn (deep learning) Lansasiiavindisaanu

LANTNABUNANWILATAIAINTY LLazmmﬂﬁﬂ%aaﬁaLw"‘amsq‘i'@qﬂi:mﬁmaamua:
A A ' o A A o o A o &

LEAIAN RO NVDILIN Lmumzﬁaaﬂ%LmawaLﬂummumaammqﬂs:mmm:msaau

PBILIN



a 3 o A a' o 2 a a ¥ A =
wanni13za 1: mmumﬁnnmmﬁgmmnumiwyugman

Qs v g o v L3 Qs s Qs lé o v 4 (=
RANAITaRIRUA LA UTenITuIn 13NF8I88NTUNTZUIUNANARN TR TNNILDn
UNMTANELAZADAIUEY UsensNaed mmumm'ﬁﬁmwLm”ﬂ,aﬂavlﬂmil,%'ﬂuil,l,a:

WMIRUNNNGUNWITLAI U

naseuiifiandiounisfauaznisd juduazanisndienea lddauIuninale
(Ambrose et al., 2010; Meyer & Land, 2003) n3zL w3 atnis IFiaun taIue
waznaslym szupfansswveslsafoudnlidaldingadunaioufidsinuazuiu
inafiauszanuianusuuiildnald (ritualized knowledge) unw (Ambrose et al., 2010)
A a v 1 v a dl ] 1 v = a
Feanrsndszdulaing lusreifudadiuen sdrsdesluansgolnsn nsdine
) = va Ao a a ' = 4 "
szaugandns 1T7INUnITIn1T Bass (2017) afunoinduyuuainisdinmi “uau
- . é “ v aa = dl a a ‘D” va Q/ 1
(disintegrative) 9 “L¥udAvasns@nu i lrluidanndiod be” idunalilusinaaude
AreuuazguTnTlun1TIaFeN O'Neil (2016) (luniiFefiuaaiiuuvaiisaiios Weapons
of Math Destruction) i3uniilu “daiaruzan” (proxy metrics) lunaiiuuy unufiaz
Aanuazliseiamssawdelfifanmateufidednigants mainaziauazlseia
AITIANINERD LT BAITNNNTEITHIRANBNANBILALANTANTINTANEN LaaAlTlu
misfindnm Swwnioiia dunuiuddentiiefia 9ay Tayamanilidudym
luarvadainlad - uisawitdasmMIlnundnsdisansans luaNinanzay 98y
atnglsiany mMagaiu (uazliiedn) wwsddiamatununazjastunsiou

ardsnaFndanusiasaziinansva N ugueinnsfinm

Li'lms@iaﬁm;\guuaaﬁtmui{uazwmLﬁmﬁazﬁ']?aﬁ Bass (2017) L3Ny NNBILTY
YIMWINT (integrative) anviliAaidugusrsuunu guuau%aysmwmsﬁ “auiwingl
mmmmﬁmé’uw”uﬁﬁumaammf Yinwe uazviauadnie 9 dedszneuduifdie
lulan wiu madasumasou anuineninlauaznmsaansalumsasmanlnala
(resilience) (Bass, 2017, p. 295)

FnisAalramnarsdNasandIN Meyer and Land (2006) 13en3idu “uwirfiaasdn’
a Qq: v a a a wn IA o v {
(threshold concepts) wuiIfaaIduApITAALAzUUR (Meyer & Land, 2003) @9vinniing

duszgdiTmanaslanuuulmg 9 uazuandrieanly lassrsum@uds uwidaasdn

o
o o o (3

Wudymy uazmaiFouiumfdaaiduinazdasandodszaunsinmaiouiunuug



(recursive leaming experience) ﬁiﬁLaawuwuLLazuwaﬂigoﬁQJmGa ueidl ITIUFUA Uz
Idauuaadulanlugduoulng oulpsszninsanudauasdssaunsoinnoundinil
gmﬁauvl,m%auimﬁ'u — Lm:;gl,%'sumawuiwmnﬁﬁ): “QUATN” FINWINWB LT
Tumaudl (@radhaian aaaﬁﬂﬁaﬁaﬁﬂsﬂngLﬁw,fjaQL%UuLﬁﬂaﬁﬁu‘*mﬁLLa:U‘nmwua\‘i
mawmBoadamalusnii idumndendulymimiunmonn uwiilladnloud fen

3 e 6 £

ﬁﬁ]:vl,aimqumsmmawu)

ﬁmﬁzqLLmﬁ@@ﬂ@Tuuawﬂﬂs:m'ﬂummﬁ"mma 9 wazaw1Taewlaaniiulod
FIUTINUWIAA A I https://www.ee.ucl.ac.uk/~mflanaga/thresholds.html LI AR I
vtz ldsumaszygalasaanansslumseusuideljuansigus Howe Center
for Writing Excellence wsumiinnaslua1d (szlalale swsgaim) ldun anwduan
WAl (FRIUEUINTAZAD) TANUTRIUURTFUNN TN TAUE TN (AN R8INE)
quuaaLL@:U%Uﬂmaﬂs:fﬁma@]i‘(ﬂi:’i’ﬁmam{) wazdnaesuazn1InasluLifadng
H5auly (manfasauaiiusfinuaaase) (Qmmmmé’mtﬁmﬁ’uumﬁ@@ﬁlﬁuﬁiu 9
ﬁﬂm:vl,@i”ﬂﬁh'sﬁﬂu@;ﬁamnﬂsumummﬁm"l,ﬁﬁ https://www.miamioh.edu/hcwe/hwac/
teaching-support/disciplinary-writing-hwac/index.html)

ada

a:vliﬁmm@LLa:ﬂﬁ'ﬂ'ﬁﬁLimﬂﬂuamﬂmul,%tyslﬁﬁfﬂﬁﬂmmmmﬁ Tugasnmadnyil
LL‘WJﬁ(ﬂGﬁiﬁuﬁﬁ’ﬁﬂNkkwﬂﬂﬁﬁ@i{ﬁ‘i")wﬁ’uﬁi’]:vl,’iﬂ"]\‘l Lm:LﬂuLLmﬁ@ﬁLﬁmijmmm
gamnzwIniieslunIreusInnu vsuwiIfaldsunmnanidunasunanuly
et ndnmfe anuiuaniiula (Karunanayake) ﬂﬂi@i:%ﬁﬂf&ﬂ:i:qﬁldﬁﬁ’l
lugmzﬁfﬂﬁmmsﬁmugmmam‘faa:umﬁ@éii@Tuﬁrialﬁﬁ@muﬂ%uuﬂmﬁ@m
a%m”zy@iam'mmmsnﬂuaanwﬁa:ﬁmwmﬁmLﬁaﬂwﬁmnmﬁaﬁ;ﬁu WRTRIATYGD
ANNAINITNVBITIUNITANUULANINUINTBNNTTEUTE 9 Aundnsad

ADINIIRTIIIAININEIUING

v
o 9

LﬁaamﬂLLmﬁ@mmuLﬂuﬁzymLLazmiL%'waLmﬁ@ma'wfm‘flumzmumsawgﬁ 19139
ﬁaizﬁﬂdwmsﬁmsmmsmiauaa'uLLami"ﬂmmwLn@ﬁaumsﬁﬂufﬁ“ﬁaﬂlﬁ;&”ﬁﬂu
fathadadifavesnszuaunsil miaﬁ?wﬁfﬁmua:ﬂﬁaaﬂLmumsﬁ'ﬂuﬁ{lg%ﬂﬁ'zy
f4870 uazaafl Patterson ldidaumlunsansativi ﬂﬂiﬁ%ﬁdﬁd%ﬂuLLatﬂﬂiﬁﬁuNKIM

ﬂ’m’%guj"l,aivl,éfmaﬁ'uﬁmﬁumm A31LATI93999 LwiﬁwLﬁﬁaamﬂﬁ@%wﬁmuiaﬂu



mn‘%suiv‘ﬁaﬁﬂamm%uﬂiw‘%aﬁ'@ﬁmﬁuLLmﬁmfwTu 1sdaslalaniseanuuy
amwLn@ﬁaumiﬁﬂuf‘uaomammuﬁm msiruitdesandoanulalefiede
ﬁfﬂﬁ‘*mmiﬁﬁﬂmmBf]'mil,%'smj’aaum FratTu 1daILLiRIE 9 sanidu
Tuaow mnaaulﬁuﬂaiﬁLiwvl,aivl,ﬁf*ﬁwmzumauﬁlmuaavl,&il,ﬁusl,ugmzﬁl,%mmgy
m:‘ﬁﬁfnﬁdmm{hLﬂuﬁﬁaﬂ‘ﬁnmlumsﬁwiﬁlaﬁmn ﬁam@ﬁauﬁ"aﬂmﬁmu’%uw
souduuzifmanzaulunmfsuass IWlemaindwisine 9a (@35mMaTouival

;\J}”ﬁmmﬁmﬁﬂu Ambrose LATA)

Ay Ngane wwAaaIdwdawsinnsvenlulenisaenu uazn3lddu MSani1san)
1 0 £ v v o lé 1
Ligndudasdumanious imnawsouinnsssfiarh—dmunenuingu
nmiadUne MIUJue mInumiu uaznsesinddnads disoudndudesiisiuim

[l 2 & o a a ] [} a o A ' o &
AYNANDTINVUWIAALRZNINTINATI ¢ (LTULALINUN Patterson ﬂmﬂmwsmmuuu)

a o [ 4
‘WRﬂﬂ"l??TEJ 2: n5:711mwffwm')mmswmaunﬁnﬂmammwvsﬂ

AT T VBIA AN THIIA YA DAMUFINITNVBNT IUNNTOENUULRNTWIIAR DA
mn%'zlu;i?ﬁﬁmmﬂmmmumﬁm%@i”u amademyaina limaniouwnud leamng
oenpdpedunsusimeftufinlismi LLﬁjW%:USiﬂﬁUI@]UE\ITL%EJ’J“H’]Eyﬁ@Hu (@afi
Dﬂi’l,ﬁa”ummﬁﬂu%ﬁdﬁ'\naluunauwumauﬁ%%’mﬁ a 32589 Twnsmsaduil) anusunug
dwirladag—ldinaduanusunuinua 3 Tuazanuy anoaauaNuFINREIL
HiSow mmL’ﬁ'fl,a:i'lQL'%suﬁﬁrgma:vliLﬁmﬁuLLmﬁwszuELummﬁmmaama%’m"’ry@ia
mmmmsn’uaaLiﬂumiaammuﬁamsumu’%smjﬁﬁm’m%mm«?m%’ummm
winawiuseniisniswitldsusarlding 9 sl,uam’m'lmiﬁagﬁu Waviau
anfithu wWiswnsesesnlabiduuunlavia luiduwwnuddads udnddounaull
Fouoawla @ia;ﬁﬂ”ﬂsﬂﬁmm:mmaqﬁﬁﬁuﬁ"ﬂaﬂ AnuneneulunIFaUDILIN
pnBaduningy deinsnameaauazIua desmslemalunsinaums
uazRUALIINIMIRaUUATAANGATIA 9 AU EUTINUIBT AINASTAY T T2ua9
dou insududasfinmsnamaanasi—lamansdmmsfidenunanoiiasiuuas
wﬂmqmﬁmr‘fvmwﬁﬂﬁﬁ'mujuazaﬁﬂimiﬂmmmsnaﬁ@i‘a%aa:"l.iﬁl,mn@maaﬂvl,ﬂ
gnsulanlnaludl nslwiaauazlonmauuniliioindef Kezar (2018) ¥n3onnns
FZAUANANEN (FUNIMTEITMIANUNANY (sensemaking) LIUITMIUFAIANLANTW

AOADNITI—Lar IV DI HUNIUBNTWAI NI

U



indnmdainsanudilluguedisouuszdasmianuanmnluguzaysdineoa
' = A A a ) ' A & . o
adnadufiiieaziTouilutrinauiinadisuudasailuguazainaliuiven
wangasndanuinaniiulauazl JeuWusn Patterson nanafislunimsaduiidudon
Jundndudaslienuddgundiiounazmatouizasminannnigaussduguay
waniawe Wanyuwmndaaidn indaiaidinwiiiialauszinnzimaladisaudanut
wndAamabidulyn azlsdrsldwininnious? ezlaiduiaiesienins? imazdy

v \ = - o A o v A o v
W’)ﬂL“IJ’]sL‘ﬁLﬂua’]%‘lﬁud"ﬂE]\‘I\‘]’]WV]L‘S’W]’]LL‘V]WVH]ZVI’]WH’W]Lﬂ%ﬂ%Lﬂ']ﬂ‘iZQVL@E]FJ’NVLS

o L L4 a' A ' o & 1A
nanni1sza 3: ‘lmﬂsamamaussqmqﬂ‘sza\mwa\uﬁuamammuﬂwwaatﬂ
' 1 o A -~ [=1 o o '
ununan[aay?mmamamumﬂumaaumsaamladzﬁ

‘WmLiﬂﬁ]:@f@ﬂﬁlﬁsuj’lﬁaﬁnLﬂmﬂmmwﬁ’nlummau%é’nmaam LAZEANTUIN
ﬁ‘i'n,fluﬁauLmswﬁnﬁﬂmlugmzﬁﬁwua:LﬂﬂiwluﬂawuL%'mmruuLLa:Lammaaﬂmwmﬁ
siauﬂwvlﬂgiﬁﬂmmﬁlmﬁumﬂiﬂaﬁLLa:Lﬂéaaﬁaaai’m%ﬁmﬁmvlaivl,@i” waluladnsdnm
(educational technology, “ed tech”) aaulangainudasnisvadniali Trwidrveld
iMAadaatsiasiatnib Lﬂ%"mﬁa“qﬂ%u"l,@ﬁ'umsaammu‘[@yslmmaﬂu Tasgulng)
ud inaluladmsfinm lildeanuuulasgaon (mSefison) udesnuuulaslsunsuwes
LLa:u%:TmLa'J{lmwaﬁ’]"hﬁT‘idwmmumﬁ%uﬁﬂzymﬁawﬁagﬂ%avmﬁ uazduSesfinan
mvl,&islﬂﬁ;jl,%mmmu (1B V3BnTanduIsaTssunRananuinitaniedlay “nwsrhu
Angasananniay 8200 vasnasrindssteadaiisulaniy [@inswauduag

WAITAENIFaLNIN] [Stoler, 2018])

2| XY Aaanc ¢ o & o & & & &
maomn;ﬂmagammu‘nﬂﬁ@u o TEUa aumﬂmamnﬂmmaﬂwuasqmau BOWGILLII
o ' =< & o ' Aa A & Ao ) ° ' &
AInNa123 9T ua0819NAL I NV aIU T A RN TINLIIB8INITUNFWD IUUNNEII AN
li' til v a v a 1 1#'0/ =3 L a
°lJZLI,ZYILT]L‘]JE\IquLﬂsl”ﬁﬂ’liLiﬂuzLLﬂzﬂ’liﬂizL&Iuaa%vl,atﬂ%“ﬁ’mL’Jﬂ’]“/li@]L"lJ&l“ll@W]’]dLﬂiiﬂgﬂ’ﬂ
ﬂ’mhUL’EwmﬂLLaumaamﬂﬁﬁuﬁﬁ'ﬂLLmdmwaﬁﬂiLﬁaLLanﬁ'uu’%msquaamﬂumﬂ%
ﬂ%'wmﬂiﬁﬁﬁqw%a"bj L@ﬁaaﬁamiquaaummﬁaamﬁaaﬁumﬁwmmm%%avl,ai Tuile
vsuduinIasloseauuuiandannududiugs uazlduzaslfiduinfand jua
AaANUNNTBINIITIINULRZRE LA BT T9vintnan sy diueald
(Hu, 2020; Patil & Bromwich, 2020; Swauger, 2020) m@i”mmﬂﬁmsmuquLLama@dau
o A I $ o A f A o | o )
QLiﬂuLUu%ﬁﬂuuwmﬂ%aﬂmaumma"lu nIoaadInInumulnt (Gsseansadny

WannIef 1) anunansvaINI T IERiuasiIiinawnIneanuuunTUIIdnEg



a v o A @ | ' v a a ' Y
ﬂ’]jLiﬂuEﬂvLN(ﬂaﬂuﬂ’]il,ﬂqiz'lﬂﬁa@aad LL@I“UasL%aLiﬂuuﬁ’;ui’)NI%ﬂWSLLﬂﬁty,%’ILLaz

ﬂszﬂqﬂ@ﬂﬁmaﬁ@mﬂms_l’iml,mu (Supiono, 2020)

aonsdimuysemansin lilsgidumydunaluladnnigaluineue weil
Nt mvl&immmﬁ'azLmﬁ"n;mmwml,azmau%’u “largTu” manadialafaufivssn
@9 9 wensupelituguinisrens indasdduihnlunsefdneivasdlszney
Pasmsaunaussnalulad (wasussn) Mndasnsld vsunmnaluladnmsinenutouis
faunnlungdnssuhasdodaduiesindmnmsuazindnendiasdnany (Chin, 2020;
Feathers, 2020) ANL3161 LﬁumsﬁﬂumiaaumwwquﬁLLa:Lmeaﬂﬁﬂ“@?ﬁﬁﬁq@ Az
ldanuasndaindnsuazaanased inarsRasan iR ssudinia A ianwnafia
ozls Lwimiﬁmimwﬁw%wﬁuLLa:LLmﬂﬁﬂ'ﬁmaqiﬁwaau?ﬁ'ﬂ‘ﬁ'aammmm:

FIRUNUNRA A UTARI UG
fu'naﬁ;ﬂ

rnmbidulamasiagliinhunulaiasesrsnmsmanuas waznuiindasns
v A a o ' o a o A ' A A
lﬁuﬂﬂﬂwumugazvli Liw:mslvawanmLimuﬂ@@wq@amﬂs LazLATAIN AR
wmaluladlangaaadainuaitavwaztd 1 nu18289L31 Lﬁan“ﬁﬁﬂﬁmaamsﬁnm
o = A a A A A a2 o A a | o
i:ﬂquﬂﬂmmasmmm"l,ﬂ g lananazidudnSwaTiInIatNaILAina Y
mm"’@ﬁulwaa;ﬁu mﬂmﬁaomﬂﬁamﬁmaaLS']W%5nmsﬁm§”|,°'ﬁaﬁﬂl,l,azl,miw

Q/L%Elu LA INA RN NIINITRAUNINNAVDILINHOANADINUFA T NLAE 114

LN&E1TD19DY

Ambrose, S. A., Bridges, M. W., DiPietro, M., Lovett, M. C., & Norman, M. K. (2010).
How learning works: Seven research-based principles for smart teaching.
Jossey-Bass.

Bass, R. (2017). Writing transfer and the future of the integrated university. In J. L. Moore
& R. Bass (Eds.), Understanding writing transfer: Implications for transformative

student learning in higher education (pp. 144-154). Stylus.



Chin, M. (2020, October 22). An ed-tech specialist spoke out about remote testing
software—and now he’s being sued. The Verge. https://www.theverge.com/2020/
10/ 22/ 21526792/ proctorio- online- test- proctoring- lawsuit- universities- students-
coronavirus

Cole, M., & Engestrom, Y. (1993). A cultural-historical approach to distributed cognition.
In G. Salomon (Ed.), Distributed cognitions: Psychological and educational
considerations (pp. 1-46). Cambridge University Press.

Engestrom, Y. (1999). Communication, discourse, and activity. The Communication
Review, 3(1-2), 165-185.

Feathers, T. (2020, October 21). An exam surveillance company is trying to silence critics
with lawsuits. Vice. https://www.vice.com/en/article/7k9zjy/an-exam-surveillance-
company-is-trying-to-silence-critics-with-lawsuits

Hu, J. (2020, October 26). Online test proctoring claims to prevent cheating: But at what
cost?. Slate. https://slate.com/technology/2020/10/online-proctoring-proctoru-proctorio-
cheating-research.amp?__twitter_ impression=true

Kezar, A. (2018). How colleges change: Understanding, leading, and enacting change.
Routledge.

Meyer, J. H. F., & Land, R. (2003) Threshold concepts and troublesome knowledge:
linkages to ways of thinking and practicing. In C. Rust (Ed.), Improving student
learning: theory and practice ten years on (pp. 412-424). Oxford Center for Staff
and Learning Development.

Meyer, J. H. F., & Land, R. (2006). Overcoming barriers to student understanding:
threshold concepts and troublesome knowledge. Routledge/Taylor and Francis.

O'Neil, C. (2016). Weapons of math destruction: How big data increases inequality and
threatens democracy. Crown.

Patil, A., & Bromwich, J. E. (2020, September 29). How it feels when software watches
you take tests. The New York Times. https://www.nytimes.com/2020/09/29/

style/testing-schools-proctorio.htmi



Supiano, B. (2020, October 21). Students cheat. How much does it matter?. The
Chronicle of Higher Education. https://www.chronicle.com/article/students-
cheat-how-much-does-it-matter?utm_source=lterable&utm_medium=email&utm__
campaign=campaign_1641950_nl_Academe-Today_date_20201022&cid=
at&source=ams&sourceld=2772313

Stoler, T. (2018, April 1). Academic plagiarism detection startup raises $1.1 million. CTech.
https://www.calcalistech.com/ ctech/articles/0,7340,L-3735323,00.html

Swauger, S. (2020, April 2). Our bodies encoded.: Algorithmic test proctoring in higher
education. Hybrid Pedagogy. https://hybridpedagogy.org/our-bodies-encoded-
algorithmic-test-proctoring-in-higher-education/

Swauger, S. (2020, August 7). Software that monitors students during tests
perpetuates inequality and violates their privacy. MIT Technology Review.
https://www.technologyreview.com/2020/08/07/1006132/software-algorithms-
proctoring-online-tests-ai-ethics/

Wardle, E. (2004). Can cross-disciplinary links help us teach "academic discourse" in
FYC?. Across the Disciplines, 1. https://doi.org/10.37514/ATD-J.2004.1.1.06

Wardle, E., & Shanga, N. (2020). The time for small ideas is over [Web blog message]. Inside
Higher Ed. https://www.insidehighered.com/ blogs/just-visiting/guest-post-time-
small-ideas-over

Watters, A. (2020). School work and surveillance. The New York Times.
https://www.nytimes.com/2020/09/29/ style/testing-schools-proctorio.html



Afterword

Acting From Shared Principles in a (Not Yet) Post-Pandemic World

Elizabeth Wardle
Roger & Joyce Howe Distinguished Professor of Written Communication
Director, Howe Center for Writing Excellence

Miami University (Ohio, USA)

In March 2020—what seems a lifetime ago—Nkosi Shanga and | wrote a column for
Inside Higher Ed arguing, “There is not going to be business as usual. There will be life
BC (before coronavirus) and AC (after coronavirus). We all need to change and innovate
for survival AC.” We also pointed out that “no one is coming to save us. It's now our
collective responsibility to innovate and survive the new landscape.” Yet moments of
change and crisis can lead to poor decision-making, so it is important not to substitute
or confuse what we called “management triage” with “leading transformative change.” In
order not to lead with triage but instead to pursue transformative change, “we need to
identify our principles and guiding mission: Who are we? What are our values?” Then

we make decisions that align with those values.

The articles in this special issue bring to life the arguments we made in that column.
Moving to Emergency Remote Teaching (ERT) was a triage choice—it had to be done.
But no one would argue that what happened in triage classrooms was what we might
do if we could slow down and act from our principles and from what we know about
teaching and learning. As Patterson points out in this issue, of course we learned things
from our ERT and we should integrate the best of what we learned into our teaching
going forward. But some of what we learned is that plunging into a dark room isn’t good
for anyone. There are all sorts of hazards in the dark room, and we need to turn on the
light as soon as power comes back on and examine the terrain. The administrator-
instructors whom Ranong interviewed for this issue remind us that the work of examining

our new terrain may be filled with trepidation fear. That is to be expected. But we can’t



shy away from the work; if we—teachers and scholars of the humanities—don’t do the
inventory and imagine new ways of educating students, others will do it for us. In this
Afterword, | want to take up the ideas in this issue and build on my earlier co-authored

IHE column to present a case for what | hope we value—and do—next.

Crisis and Change

Cultural-historical activity (CHAT) theory presents us with an explanation for how change
follows crisis. CHAT describes how activity systems function, with groups of people
pursuing common outcomes and shared objects of attention, using shared tools, abiding
by spoken and unspoken rules and conventions, and enacting particular divisions of

labor.
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When elements of an activity systems are in conflict or misaligned, contradictions result.
For example, if the intended outcome of an activity system is not shared by new members

to that system, the members of the system experience conflict and contradiction.

While we may dislike or fear change, activity theorists remind us that “In dynamic,
changing activity systems, contradictions (Engestrom, 1999) and disturbances are the
norm. ... Because change is constant and activity systems are always experiencing and
working through contradictions, “...equilibrium is an exception and tensions, disturbances,
and local innovations are the rule and the engine of change” (Cole & Engestrém, 1993,

p. 8)” (Wardle, 2004).

Resolving system-level contradictions requires what activity theorists call re-mediation.
“Individuals cannot re-mediate the contradictions in the activity system by themselves
because contradictions are in social/material relations among groups of people and the
tools they use. Thus, contradictions must be resolved by groups of people” (Wardle,
2004). Individuals, of course, invent ways to cope with contradictions (which they
experience as double binds), but the systemic re-mediation requires large-scale response

and change.

And here is where we find ourselves. Higher education has been turned upside down
across the globe. Our previous ways of pursuing our shared outcomes are not always
available and not always working. This is an opportunity for innovation. But one guided
by principles and shared mission. We need to be careful and strategic in how we make

this change. What we do now will have serious and long-lasting consequences.

What principles should guide us as we work to re-mediate systems of higher education
AC (After Covid)? | want to argue for three interrelated principles to guide us moving
forward: that we act from what we know about deep learning; that we act from respect
for students and faculty; and that we use tools to accomplish our purposes and enact

our values, rather than letting them drive our purposes and pedagogies.



Principle One: Act From What We Know About Deep Learning

This requires us to, first, recognize the dominant paradigm in which we are function as
educators and resist it by, second, working to understand how learning works and enact

pedagogies from that body of scholarship.

Deep learning changes thinking and practicing and is transferable to new contexts
(Ambrose et al., 2010; Meyer & Land, 2003). This is messy, time consuming, recursive,
and often troublesome. School activity systems quite often discourage us from pursuing
deep learing and instead focus on techniques and ritualized knowledge (Ambrose et al.,
2010) that can easily be assessed. For the past fifty years, at least in the United States,
higher education has been enacting what scholar Bass (2017) describes as the
“disintegrative” view of education, which “emphasizes dimensions of education that can
be commodified.” As a result, there is pressure on teachers and administrators to
measure what O’Neil (2016) (in her excellent book, Weapons of Math Destruction),
describes as “proxy metrics” for learning. Rather than examine and reward teaching for
deep and messy learning, we tend to measure and reward proxy metrics such as
retention and graduation rates, time to degree, salary after graduation, credit hour
production, low cost per credit hour, etc. There is nothing inherently wrong with these
data points--of course we want students to graduate in a timely manner, for example,
However, focusing on (and rewarding) only these metrics rather than focusing on learning

is a detriment to our mission and goals as educators.

We should fight against the disintegrative view and instead work to enact what Bass
(2017) calls the integrative view, which “assumes the interdependence of knowledge,
skills, and broader dispositions that constitute a way of being in the world, such as

openness to learning, empathy, and resilience” (Bass, 2017, p. 295).

One way to do this is for faculty members to consider what Meyer and Land (2006)
describe as “threshold concepts.” Threshold concepts are ways of thinking and practicing
(Meyer & Land, 2003), which serve as portals to new and different ways of experiencing

the world. By their nature, threshold concepts are troublesome, and learning them often



requires a long and sometimes messy recursive learning experience. But, once learned,
they enable people to see the world in new ways, make connections between ideas and
experiences that previously seemed unconnected—and learners may find it difficult to
“‘unsee” what they can now see. (For example, think of what becomes visible when a
learner understands the nature and role of institutional racism. This is a troubling idea

for many, but once understood, it is hard not to see its enactment).

Many threshold concepts have been named across disciplines and can be read on the
threshold concepts clearinghouse website https://www.ee.ucl.ac.uk/~mflanaga/thresholds.html.
Some threshold concepts that have been named by faculty at our Howe Center for
Writing Excellence workshops here at Miami University (Ohio USA) include empathy
(for theatre), ethnocentrism and cultural relativism (anthropology), historical perspective
and context (history), and dignity and unconditional positive regard (family science and
social work). (You can read about other threshold concepts faculty have named in these
disciplinary writing guides: https://www.miamioh.edu/hcwe/hwac/teaching-support/disciplinary-

writing-hwac/index.html).

What are the ways of thinking and practicing into which we all want to invite our students?
At this pivotal moment, what are some of the threshold concepts shared across the
humanities, and upon which we should focus our collective teaching efforts? Some are
named in articles in this issue including, perhaps, empathy (Karunanayake). Recognizing
and naming what we, as humanities scholars, know, and what our transformative
threshold concepts are, is central to our ability to be relevant in the current moment—
and to our ability to design the sorts of learning environments our students need in this

difficult time.

Because threshold concepts are troublesome and learning them is a recursive process,
we are reminded to carefully consider and construct learning environments that help
students move through the liminality of this process. Scaffolding and learning design are,
thus, essential. And as Patterson reminds us in this issue, scaffolding and learning

support are not antithetical to rigor. Rather, if we want students to engage in rigorous



deep learning of threshold concepts, we must pay careful attention to the design of our
learning environments. Doing this involves attention to what scholars of learning theory
have taught us. For example, that we need to break things down into steps, ensure we
don’t skip steps that have become invisible to us as experts, recognize the need for time
to learn hard things, help students make connections across contexts, provide the right
kinds of feedback at the right time, provide adequate opportunity for practice, etc. (see

Ambrose et al for more on how students learn).

Most importantly, threshold concepts remind us that telling is not teaching, and hearing
(or reading) is not necessarily learning. We all learn by doing—this includes reading,
discussing, acting, reflecting, and trying again. Students need to become deeply engaged

around ideas and activities (also as Patterson, this issue, reminds us).

Principle Two: Act with Respect for Both Students and Faculty

Faculty expertise is central to our ability to design meaningful learning environments
around threshold concepts. Such expertise is not easily replaced by pre-recorded
lectures, even if they are given by experts (as an interviewee worried might be the case
in Ranong’s article in this issue). Relationships are central—relationships with our fields
and its knowledge, as well as with our students. Understanding what is troublesome
about our field’s threshold concepts for the students we are teaching is central to our
ability to design meaningful learning activities for them. Of course, such difficult teaching
work cannot easily be carried out under current conditions. As we work from home, shift
from online to hybrid to face-to-face and back, battle disease and worldwide enactments
of injustice, our teaching efforts become harder than ever. We need time to think and
plan, we need opportunities to imagine and enact new pedagogies and curriculum with
our colleagues. Also as Ranong reminds us, we need faculty development—meaningful,
scholarly opportunities to read and talk about learning theory and what we can create
differently for this new world. Providing this kind of time and opportunity for what higher
ed scholar Kezar (2018) calls sensemaking is a way to respect faculty members—and

also the students whose lives we influence.



Students need to be understood as learners, and respected as human beings who are
doing their best to learn in a time of great upheaval and uncertainty. The curriculum of
compassion and interaction that Patterson describes in this issue is a reminder that we
always need to keep students and their learning front and center. As we name our
threshold concepts, we must then ask when and why students find these thresholds
troublesome? What affords their learning? What constrains them? How can we invite

them into our work rather than act as gatekeepers?

Principle Three: Use Tools to Accomplish Our Purposes and Enact Our Values;

Don’t Allow Tools Drive Our Pedagogies

If we are to purse deep learning as our primary teaching goal and embrace the need to
respect students as learners and to respect faculty expertise and time, the question of
technology and tools inevitably arises. Is educational technology (“ed tech”) the answer
to our needs? | urge us to proceed here with great caution. Every tool is designed by
someone. For the most part, educational technologies are not designed by teachers
(or by students). They are designed by programmers and for-profit companies, seeking
to sell us solutions to problems that may or may not exist—and about which they are
not experts (one plagiarism detection software company, for example, was founded by
“two veterans of Unit 8200, the Israeli military’s equivalent of the [US National Security

Agency]” [Stoler, 2018]).

Since some of the participants Ranong interviewed yearned for proctoring software, such
software provides an excellent example of the point | want to make here. As we move
to online learning and assessment during a time of financial austerity, is it the best use
of resources to pay hundreds of thousands of dollars to for-profit companies for proctoring
services? Do these proctoring tools--some of which are intrusive tools of surveillance
that have been shown to be ableist and racist and to perpetuate inequality (Hu, 2020;
Patil & Bromwich, 2020; Swauger, 2020)--enact our values? Do we want to make policing
and surveilling students one of our primary roles? Or do we want to re-think (in line with

Principle One) what it means to learn and how we can design learning assessments that



don’t require surveillance but, rather, ask students to engage in problem-solving and

application of course ideas (Supiono, 2020)?

Humanities faculty are typically not the most technologically savvy people on a campus,
but in this case, we cannot afford to bury our heads in the sand and accept whatever
technical “solutions” companies try to sell to our administrators. We need to be involved
in discussions of what constitutes good teaching and what technologies (and companies)
we want to employ. Some ed tech companies have engaged in questionable behavior,
filing lawsuits against academics and students who question them (Chin, 2020; Feathers,
2020). If we are guided in our pedagogy by best practices in teaching and learning as
well as respect for students and faculty, we should consider not only what technical
products do, but also the ethics and business practices of the companies who design

and sell them.

Conclusion

This moment in time provides an important opportunity to reflect together on our guiding
principles and ask what we want students to learn, how we can best help them learn,
and what tools and technologies are in line with our values and goals. As the landscape
of higher ed changes, we have the opportunity to be a guiding force or to simply fall in
line behind the decisions that others make. If we want our institutions to enact principles
of deep learning and respect for students, we must ensure that all of our pedagogical

choices are in line with those values.
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