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Editor’s Introduction

Reading to Transgress: A Critical Opening to Pandemic Kairos

“Urging all of us to open our minds and hearts so that we can know beyond
the boundaries of what is acceptable, so that we can think and rethink,
so that we can create new visions, | celebrate teaching that enables
transgressions—a movement against and beyond boundaries. It is that
movement which makes education the practice of freedom.”

-- bell hooks, Teaching to Transgress: Education as the Practice of Freedom

“Nothing provides me more pleasure than the fantasy of sending my
resignation”; “I count down to the end of the semester every day”; “our graduate training
did not prepare us for this.” Expressed by seasoned liberal arts professors and
administrators here and abroad twenty-one months into the COVID-19 outbreak, these
candid voices reflect the virtue-testing experience of instruction and administration
in the pandemic, which, to date, has infected 251,348,332 and killed 5,071,757 citizens
worldwide' (John Hopkins University School of Medicine, 2021). Students, likewise,
encountered novel stress and anguish, which according to recent studies (Aslan, 2021;
Magableh & Alia, 2021), stemmed from technological, mental health, employment
outlook, school-life balance, and focus difficulties. As one graduating senior reflects on
her semester: “[It's] demotivating, overwhelming, uninspiring. You will face hardship
from studying, mental and physical. ... You have eye strain from reading or looking at
a screen for a long time; you also feel a lack of connection and relationship with others”
(M. Chang, personal communication, October 19, 2021).2 More broadly, COVID-19 has
undermined public health, social wellbeing, and the economy, hindering the potentials of
developing nations and those facing humanitarian crises prior to the outbreak (WHO,

2021). According to the Economic and Social Commission for Asia and the Pacific of
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United the Nations, “[the] pandemic has dimmed prospects of Asia-Pacific LDCs
[least developed countries] to realize the Sustainable Development Goals (SDGS) by
2030” (Nuruzzaman & Tateno, 2021, p. 5). Considering these disparate pandemic-induced
complications and uncertainties ahead, it is crucial for liberal arts, as a discipline and
faculty, to reflect and re-pivot, envision and re-vision its disposition, assumptions,
expectations, and praxis in order to strategically address current challenges and
emerging sociocultural/ economic transformations caused by COVID-19. It is with this
aim that | launch this themed issue of the Journal of Liberal Arts: social lives and

instruction and administration during the pandemic.

Cultivating Polyvocal International Perspectives: The Nine Essays in This Issue

Comprised of nine articles written in Thai, English, or Chinese, this issue of the
Journal examines: What can we gain from how COVID-19 has disrupted instruction,
studies, administration, and social lives, and how might we use that knowledge to inspire
pedagogical, administrative, and sociocultural innovations and adjustments to meet the
complexities of the new normal and post-COVID-19 world, a world that may require
rethinking our resources, social relations, infrastructure, and habitus? The nine essays
in this issue, along with a special foreword by Jennifer Sano-Franchini and afterword by
Elizabeth Wardle, address these important questions. The authors of the essays you are
about to read work and teach in different departments in Thailand, China, and the United
States: gender and sexualities, literature, education, linguistics, Thai language and culture,
tourism, Japanese studies, and rhetoric, writing, and technical communication. Thus, this
issue of the Journal is interdisciplinary and inter/intranational in perspective, context,
and content. Altogether, the nine essays cover five major issues: pedagogy and
administration, cultural discourses about COVID-19, tourism and hospitality, public health
and safety communication, and implications of the pandemic for liberal arts.

The first four essays encourage us to rethink our pedagogical and administrative

praxis. The lead article, “Loving Students in the Time of Covid: a Dispatch from LGBT



Studies” by GPat Patterson (USA),® challenges us to question status quo, teaching
expectations, course structure, and institutional demands through a trans/queer lens.
The author proposes a sevenfold disruptive heuristic to help us move away from
traditional course design and heterooppressive approaches: accentuating resiliency
among marginalized citizens, applying course content to unlikely contexts, debunking
coverage with equality and quality, ridding punishment, resisting a no-joy paradigm,
encouraging self- reflexivity through personalizing critical theory, and applying a grading
system of trust, care, and mutual respect. Actualizing these heuristics, Patterson
contends, will allow us to critically interrogate what makes learning and lives un/livable,
un/lovable in own our teaching and community during COVID-19.

The second article complements the first. Composed by Omsin Jatuporn
(Thailand), “Recentering Educational Praxis and the Educator’s Role through
Community-Based Eco-Critical Pedagogy: Toward a Transformative Paradigm During
(and After) the Pandemic” integrates insights from Black Lives Matter, the environment-
oriented movement, and critical education to advance an eco-critical pedagogy framework
that motivates socially transformative teaching. Jatuporn’s approach encourages us to
teach through community engagement and, in the process, develop reflexivity, diversity,
and sustainability in the spirit of social justice.

The third essay, “Human Rights during a Pandemic—Towards an Enabling
Pedagogy” by Dinidu Karunanayake (USA), adds to the first two pieces by centering
human rights as a primary focus of humanities pedagogy. Karunanayake draws on
Joseph R. Slaughter’s concept of “enabling fictions” to propose “enabling practices”
that promote empathy, interdisciplinarity, and transformative composition without reinscribing
marginalization and hierarchical power relations. The enabling pedagogy Karunanayake
advocates for a literature classroom is particularly timely in light of sociopolitical/
economic/cultural challenges and uncertainties during the pandemic.

The fourth essay, “Leading and Teaching During Pandemic Uncertainties:
Voices and Experience of Thai Liberal Arts Administrators-Instructors” by Sirirat Na

Ranong” (Thailand), pans out to offer academic leaders’ perspectives about administrative

3 In this issue of the Journal, authors spell COVID differently. Some use all capitalized letters,

while some do not. We respect their preference.



opportunities and difficulties at a Thai public research university. The author interviewed
ten administrators to reveal how the lack of e-learning infrastructure, rushed transition to
online teaching, worries about mental health, and study abroad and internship
complications became pressing concerns for administration during the pandemic.
Meanwhile, administrators in Na Ranong’s study also perceive the move to online
teaching as an opportunity to integrate technology into their courses, potentially inspiring
future distance learning possibilities. Yet, some administrators see technological innovation
as a threat to professors’ job security. Based on her findings, Na Ranong calls for liberal
arts administrators to develop critically innovative polices and approaches to institutional
planning, ones that move beyond a bifurcated campus/off campus mindset, which, she
contends, restricts innovations and flexibility.

Beginning with the fifth article, the next three essays in the Journal analyze
cultural and public discourses about COVID-19 in Thai media, comics, and
entertainment, starting with “A Critical Discourse Analysis of Novel Coronavirus Reports
in Thai Mainstream News Media” by Sigi Yao (China). Written in Chinese, Yao
investigates depictions and discussions of COVID-19 in 614 Thai news articles,
specifically Thairath and Matichon Weekly. She uses Norman Fairclough’s critical
discourse analysis and Michael Halliday’s systematic functional grammar as the primary
lens to reveal social contradictions between the Thai government and citizens and to
show the socioeconomic realities of Thai lives during the first wave of infection in 2020.

The sixth essay, “Discourses of “COVID-19” in Kaihuaror’'s KnowCovid Issue as
Propagator of State Ideology” by Supansa Phaktaranikorn (Thailand), enlarges our
understanding of the Thai government's communication about health precautions and
public responsibilities. The author analyzes how the officials use comics as a public
service announcement medium to educate and persuade citizens to comply with health
initiatives and policies. Using critical discourse analysis as a lens, Phaktaranikorn
identifies twelve discursive strategies at work in the comics: lexical selection, syntactic
patterns, metaphor, retortion, rhyming slogans, presupposition via cartoons, visual language,
mockery, hyperbole, unexpected ending, faulty step, and linking of irrelevant issues.

Collectively, these elements construct and propagate ideologies to bolster the government.



Next, “Learning from the COVID-19 Crisis: Records of Thoughts and Emotions
in Creative Perpetuation of Contemporary Thai Songs” by Nittaya Kaewkallana (Thailand)
shifts readers’ focus to Thai music. This essay investigates how songs—pop rock, rap,
country and so forth—candidly demonstrate Thais’ feelings, concerns, and needs.
Drawing upon the theory of creative perpetuation, Kaewkallana shows that contemporary
songs reflect fear, anxiety, distress, love, care, suffering, solitude, sorrow, sadness,
dejection, hostility, boredom, and humor. In sum, songs resemble double discourses;
they reflect and deflect Thai optimism and reservations, criticism and praise, making
them an important cultural record of public sentiment and struggles during the pandemic.

The eighth essay pivots our attention toward tourism, the lifeline of the Thai economy.
Written by Daranee Artharn, Kaedsiri Jaroenwisan, and Manassinee Boonmeesrisa-nga
(Thailand), who are tourism and hospitality studies researchers, “The Enhancement of
Safety and Health Protocols for Sustainable Homestay Tourism After the COVID-19
Pandemic in Thailand” examines how Thai homestays are adapting to health and public
safety protocols of the government. Through a qualitative study of sixteen homestay
operators and six government officials, the authors discovered that hospitality services
recognize the importance of enforcing strict hygiene standards, observing health safety
and operational guidelines, and refining safety and travel protocols as tactics of self-
preservation, business survival, enhancement of guests’ confidence, and sustainment of
a currently struggling industry.

The final article, Suwat Ruangsri and Somkiat Chawengkijwanich’s “Issuance
and Accessibility of Public Services Information for Thai Citizens and Foreigners in Japan
During Covid-19: Analysis and Praxis for Effective Communication” takes us to Japan, a
popular destination of Thais. Ruangsri and Chawengkijwanich (Thailand) investigate five
main channels that the Japanese government employs to disseminate public health and
safety information for non-citizens. The authors evaluate the efficacy and limitations of
these channels from the standpoint of 179 Thai citizens. Their qualitative findings offer
important implications for intercultural communication about health protection and public
services for immigrants during the pandemic.

Collectively, the nine essays, along with the compelling foreword and afterword,

provide rich, multidimensional insights about transformative teaching and administration,



cultural and social realities, tourism and hospitality, public communication and cross-
cultural needs during the COVID-19 pandemic in Thailand and abroad. How might the
nine articles be good to think with? What do they indicate about the propensity and
disinclination of liberal arts disciplines and our approaches to teaching and research,
and how might these considerations be enabling and disabling for our field and faculty
at large as we move toward new phases of the pandemic? | invite all of us to consider
these questions as we read the essays in this issue, and reflecting on these questions,
| hope, will motivate us to re-frame, re-conceptualize, re-question our habituated praxis
and interrogate trained incapacities and established assumptions in our community,
institution, department, and classroom. The implications and takeaways of the nine
essays can become powerful topoi or heuristics to prompt invention and reinvention in
the new normal. Our audacity and commitment to take up these topoi, however
challenging or disruptive, is what will yield kairotic potential for/through liberal arts—now

and in the future.

A Note on the Editorial Process: A Call for Equitable Publishing Practice

In editing this themed issue, | aimed to make representations of what we print
disparate and manuscript review inclusive. Mindful that the academic review processes
can often reinscribe racism, sexism, rankism, and ethnocentrism, | sought reviewers from
different countries of varied ethnicities, sexes, sexual orientations, and academic positions
in hopes that doing so will not merely nuance heteroglossia and broaden international
inclusivity of this multilingual journal, | want to specifically challenge Eurocentrism,

heteronormativity, and geographic insularity that often tacitly infect the review process

» o« ” o«

under the disguise of “prestige,” “qualifications,” “quality,” and “professionalism.” When
the editorial team and its stakeholders fail to heed what | am pointing out, academic
publishing, | fear, will remain another exercise of academic inequity and oppressive

citation politics (see Cagle et al., 2021). | hope my effort might encourage editors here

4 While pivotal, | do not want to imply here that diversification of reviewers or perspectives
alone is sufficient. Many more tenacious micro and macro efforts to address structural inequality are

imperative.



and elsewhere to forge stronger international networks so that the editorial process—
local and global—can become more un-Eurocentric, un-patriarchal, un-heteronormative,

and un-able bodied.

Teaching and Researching to Re-Transgress

As we begin 2022, COVID infection and fatality rates show no sign of receding.
Our future hinges on our ability to be regressive-progressive; we must interrogate what's
problematically normative in our community, institution, and classroom before and during
COVID and at the same time, reconsider our disposition and reluctance as a faculty and
field now and after COVID. | hope the essays in this issue pivot us toward that aim and
more importantly, an opening toward a pluriversal outlook (Escobar, 2021), one that
inspires us to recognize that another possible is possible, that another another is practical.
We need more than ever what Wardle (2012) calls a problem-solving disposition: the ability
to critically question how “the habitus of the educational systems...encourage[s] particular
dispositions in individuals” and an incline “toward curiosity, reflection, consideration of
multiple possibilities, a willingness to engage in a recursive process of trial and error,
and toward a recognition that more than one solution can ‘work™ (Wardle, 2012, para. 1,
p. 13). That is, we must become more boundary crossers rather than guarders.® We
must transgress. As hooks (1994) eloquently reminds us in her influential book Teaching
to Transgress, the aim of liberal arts education is not to maintain the status quo,
reinscribe the usual, or guard what's hegemonic. Instead, it is to move “against and
beyond boundaries” (hooks, 1994, p. 12). It is to embrace transgression as innovation
and rejuvenation. It is my hope that this themed issue of Journal of Liberal Arts offers a

nourishing reservoir toward that vision—and ultimately, transformation.

5 In their study of student writers’ development from high school to college, Mary Jo Reiff
and Anis Barwarshi (2011) identified two types of composers: boundary guarders and boundary crossers.
The former is likely to draw on past knowledge and apply it to new tasks with certainty but without
creative adaptation. The latter, in contrast, is “more likely to question their knowledge and to break this

knowledge down into useful strategies and repurpose it” (Reiff & Barwarshi, 2011, p. 314).
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