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Abstract: The objectives of this mixed-methods study are as follows: (1) to compare the English-speaking skills of National High
School (NHS) students in Myanmar before and after using cooperative learning; and (2) to explore the satisfaction of students towards the
use of CL. The study was conducted in one of the NHS in Myanmar, 30 students were purposefully selected from the entire NHS as
research participants. The participants underwent treatment with four different CL methods: Think-Pair-Share, Numbered Heads Together,
Three-Step Interview, and Mix-Freeze Pair over a period of one month. The research instruments included lesson plans, an English-
speaking test (pretest and posttest), a satisfaction questionnaire, and a focus group discussion. The quantitative data were analyzed using
paired sample statistics t-test (p<.05 level of significance), mean, and standard deviation, while qualitative data were subjected to thematic
analysis. The results of the English-speaking test showed a mean of 8.60 for the pretest and 12.56 for the posttest, with a mean difference
of 3.96 (24.75%), an increase from 53.75% to 78.5% of the total score. The obtained (p) value of 0.001 indicated the effectiveness of CL
in enhancing the English-speaking skills of NHS students. Moreover, the results from the students’ satisfaction questionnaire revealed that
all the items received the highest or high level of satisfaction. The qualitative data gathered from the focus group discussion indicated that
the participants expressed satisfaction with the use of CL, which motivated them to study more and enhance their English-speaking skills.
Thus, the findings provide teachers in Myanmar with an alternative technique for teaching English speaking skills.
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Introduction

English is a prominent communication language in the world and important for the
future (Robinson, 2023). It is an official language in 60 countries and plays a significant role
in numerous fields such as communication, education, business, entertainment and medicine
(Baranc¢icova & Zerzova, 2015). Proficiency in English leads to greater achievement in
accessing information. Many international meetings and business enterprise meetings are
held in English and bestselling books, daily news, magazines, movies, and music are
produced in English (Subhapota, 2023). Myanmar has focused on enhancing its English
proficiency to participate in international meetings and create opportunities for its citizens.
Therefore, it mandates English as a compulsory subject in schools (Soe, 2015).

The English language has a tremendous impact in Myanmar. English is taught from
primary to higher education. Its first English curriculum, was developed in the 1820s under
British administration, aimed to improve literacy, communication, and civilization (Fuqua
& Jacques, 1992). The English curriculum underwent multiple major reforms and the present
curriculum emphasizes English competencies that align with the 21st-century skills to
enabling students to apply the skills in their daily social interactions and future learning
(Allen, 2018). The current English Curriculum textbook focuses on reading, vocabulary,
grammar, listening, speaking, and writing (Ministry of Education, 2019).

However, as noted by Pannasami, Kanokkamalade & Pintrymool (2020), Myanmar
students still lacked proficiency in English and considered it as the most challenging subject
in school. Both the students and the teachers face challenges and difficulties in terms of
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teaching and learning English (Faez & Valeo, 2012), including lower self-confidence,
boredom, and reluctance to practice dialogue (Nurdini, 2018). Additionally, students with
limited vocabulary and those who speak a mother tongue other than English discourage and
lose interest in learning the language. The teaching strategy used may also be incompatible
with the learning environment, leading to a loss of interest (Bahrani & Soltani, 2012). Carrier
(2005) stated that success in teaching a language means teaching learners to be able to speak
the language. Similarly, students and teachers at National High School, a school for
internally displaced children on the Thai-Burma border faced the same issue. However, even
English is a major subject from primary up to high school students struggle to improve their
English language proficiency, their English-speaking skills still fall short and find
themselves nowhere in learning English (Pannasami, Kanokkamalade, & Pintrymool, 2020).

According to Suwannatrai, Thumawongsa & Chumpavan (2022), teaching methods
were the main barrier to English proficiency among students. The traditional teaching
methods heavily relied on textbooks, which require students to simply memorize what is
being taught to pass exams, with a lack of exposure to real life practice found to be a source
of ineffective learning. Nalliveettil & Alidmat (2013) also confirmed that when language
teachers solely depend on textbooks for teaching, the teaching and learning process becomes
unproductive. Moreover, according to Tanveer (2007), the major obstacles to students
learning English are inadequate speaking skills and teachers behaving insensitively towards
students who are speaking the language. Furthermore, he pointed out that this issue was
exacerbated because pointing out student mistakes is often considered insensitive or a source
of embarrassment. According to Maclntyre (1995), the fear of making mistakes contributes
to a lack of progress in speaking English resulting in a diminished interest and motivation
for learning the language and a subsequent lack of confidence in speaking. According to
Theobald (2006), improving interest and motivation in learning is crucial for enhancing
students' language skills.

Additionally, the language environment plays a significant role in the development
of learning a language. Howard (2007) says it is important for teachers to create a friendly
environment where students feel safe to make mistakes and learn from them to improve their
speaking skills. Making sure students are actively involved in practicing their English
speaking is key for them to enhance their English-speaking skills. However, not all teachers
have the right tools to create an English-only environment. Therefore, numerous researchers
have endeavored to study effective methods to enhance students' English-speaking skills.
Many studies have shown the significant effectiveness of cooperative learning methods in
this regard.

Cooperative learning is an active learning method that involves students working
in small groups to help each other master academic content (Slavin & Cooper, 1999). It
engages students with different language skills in working together on specific tasks or
projects (Fathman & Kessler, 1992). This interactive experience helps students achieve
shared learning goals (Johnson et al., 1991). The method is highly effective in teaching
English speaking skills (Kagan, 1994) as it fosters interdependence among group members.
Students can assist each other in correcting pronunciation, learning from others, and
promoting individual effort (Johnson & Johnson, 2005). This method shifts from teacher-
centered learning to more student-centered learning, ensuring that students participated in
group discussions and engage in peer conversations to progress in their English speaking.
Overall, cooperative learning represents a paradigm shift in educational learning (Johnson
& Johnson, 2005). In other words, cooperative learning serves as a foundation for active
learning (Johnson & Johnson, 2017) where students actively construct knowledge in groups
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rather than merely absorbing information (Shih, et al., 2002). The goal of cooperative
learning is not for individual students to pass exams; it is about helping one another succeed
academically (Slavin, 1990).

A study conducted by Kandasamy & Habil (2018) found that cooperative learning
helped students improve their speaking skills by allowing them to speak confidently and
express themselves. Moreover, it developed interpersonal skills, helped students retain new
ideas, and fosters the ability to develop solutions independently. Students also enjoyed the
experience of cooperative learning, particularly during their English class sessions.
Additionally, Siriphot & Hamcumpai (2020), who investigated the effectiveness of
cooperative learning on students’ speaking self-efficacy using six different cooperative
learning methods, discovered that students' speaking self-efficacy improved at all levels, and
they received positive feedback on the usage of cooperative learning activities to enhance
their speaking efficacy.

Furthermore, a study by Lucena & Jose (2016) found that cooperative learning
enhanced students' speaking skills by encouraging communication and self-expression
throughout the teaching sessions. This method, particularly beneficial for shy and nervous,
students improved their self-esteem by allowing them to share their views and opinions on
class-related issues, ultimately contributing to the group's success. Other studies by Asrifan
(2016) on the effectiveness of think-pair-share in improving students' speaking skills
discovered significant achievement by students who used think-pair-share compared to those
who did not, leading to increased interest in learning English. Maryanti et al. (2018)
investigated the effect of numbered heads together on students’ speaking skills to determine
the impact of numbered heads together on students' spoken text speaking skills. The results
showed that numbered heads together improved pair work for teaching speaking.

Additionally, a study on the cooperative learning approach was conducted by
Ratnawati et al. (2018) to enhance students' speaking skills using a three-step interview and
numbered heads together with the English class level of the Nissan Fortuna English Course
in Kudus. The study discovered that a three-step interview and numbered heads together are
effective at improving the speaking skills of students with different levels of motivation,
enhancing the speaking skills of both high- and low-motivated students. This study
demonstrated that a three-step interview and numbered heads together can be utilized as
approaches to improve students' speaking skills, regardless of their motivational level.

All of the research findings described above showed that cooperative learning
methods are effective in a variety of teaching and learning areas, notably in speaking skills.
So, the first author carried out this study to explore more about the effectiveness of
cooperative learning for enhancing English speaking skills of students of NHS in Myanmar
and how satisfied the students are with the use of it. In order to produce quality and
trustworthy results for this study the researcher deployed mixed-methods quantitative and
qualitative research approach. The pretest was administered prior to implementing
cooperative learning, whereas the posttest, students' satisfaction questionnaire, and focus
group discussion were conducted following the implementation.

The quantitative data collected during the pretest and posttest were analyzed and
interpreted using an inferential statistics t-test at the (p) level of significance. Similarly, the
quantitative data acquired via the students’ satisfaction questionnaire were analyzed using
SPSS software to determine the mean and standard deviation. The mean score for each item
and part was then calculated and interpreted. Additionally, the qualitative data collected from
the focus group discussion was analyzed with thematic analysis.
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In this study, the researcher aimed to investigate the effectiveness of cooperative
learning by addressing the following research questions: (1) Would the use of cooperative
learning enhance the English-speaking skills of National High School Students?; and (2)
What is the level of students' satisfaction towards the use of cooperative learning to improve
English speaking skills at National High School? The objectives of this study were as
follows: (1) to compare the English-speaking skills of NHS students before and after the
implementation of cooperative learning; and (2) to explore students' satisfaction with the use
of cooperative learning at NHS. Consequently, the findings may provide English teachers
with an alternative and effective teaching method.

Research methodology

This study used mixed research methodologies, both quantitative and qualitative,
in accordance with the research objectives and research questions. The researchers collected
data from English speaking test (pretest and posttest) to compare the English speaking skills
of NHS students before and after the use of cooperative learning and collected data from
students’ satisfaction questionnaire and focus group discussion to explore students’
satisfaction towards the use of cooperative learning.to this end, English speaking test and
students’ satisfaction questionnaire for quantitative data, and focus group discussion for
qualitative data were used.

Research Participants: The target population was comprised of 46 students from
NHS in Myanmar. The researchers used purposive sampling to select 30 students, 16 boys
and 14 girls, with varying learning skills and from varied backgrounds. All research
participants were approached and informed about the study.

Research Instruments: Research instruments are tools used to collect, measure, and
analyze data from participants in studies on a particular subject of interest (Zohrabi, 2013).
In this study, the researcher used lesson plans, English speaking test (pre- and post-test),
students' satisfaction questionnaire, and focus group discussion to collect data. In addition,
the researcher used an English-speaking test scoring criteria to measure students’ English-
speaking skills.

Lesson Plans: The researcher developed four lesson plans on topics such as myself,
my family, my friend, and my favorite person. For each lesson plan, the researcher taught
for two periods per week, each lasting 90 minutes, for a total of four weeks. Each lesson was
divided into three sections: The Think-Pair-Share method for the introduction of the lesson;
the Numbered Heads Together and Three-Step Interview methods for lesson
implementation; and the Mix Freeze Pair method for lesson conclusion and lesson
assessment.

English Speaking Test (Pretest and Posttest): The test focused on the four topics.
Each participant randomly drew one topic and gave a free talk for three minutes. Also, they
were scored using English speaking test scoring criteria that emphasized vocabulary,
fluency, pronunciation, and grammar. The total score was 16 points.

Students’ Satisfaction Questionnaire: A five-point Likert scale students’
satisfaction questionnaire was created to explore students' satisfaction toward the use of CL
methods. The questionnaire comprised 15 items and was divided into three parts: 1) interest
and motivation; 2) student participation; and 3) effectiveness of CL methods. To avoid any
ambiguity, the questionnaire was bilingual, in English and Shan language, the native
language of the students. The questionnaire was distributed to 30 participants in the study.
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The mean score ranges were interpreted as follows: Highest (5 - 4.01), High (4 - 3.01),
Moderate (3 - 2.01), Low (2 - 1.01), and Lowest (<1).

Focus Group Discussion: Additionally, a focus group discussion was designed to
elicit more detailed information from participants. It also concentrated on three areas: 1)
interest and motivation; 2) student participation; and 3) effectiveness of CL methods. Each
part consisted of two prompted questions. To provide precise information, participants were
allowed to respond in either English or their first language.

Validity: The research instruments were designed and sent to three experts for
validation, one from the United States of America and two from Shan State, Myanmar. The
validity of instruments was checked using the Item Objective Congruence (IOC) index,
which ranges from -1 to +1. A rating of +1 indicates alignment with learning objectives,
while a rating of 0 indicates neutrality or uncertainty. A rating of -1 indicates items do not
meet objectives. The accuracy and acceptability of the test item value were between 0.67
and 1.00. In this study, all the instruments were validated and rated +1 by the validators. The
total score of IOC was higher than 0.67. As a result, it demonstrated that all the instruments
used in this study were congruent and valid.

Reliability: To assess the reliability of the students’ satisfaction questionnaire, the
researcher used Cronbach’s alpha coefficient. Additionally, each students’ satisfaction
questionnaire was analyzed using the Statistical Package for the Social Sciences (SPSS). The
results suggested that the scale was acceptable, with a score of 0.74 for the students’
satisfaction questionnaire.

Data Collection: To conduct the study, firstly, the researcher sought the
authorization from the Director of the Education Commission, the school principal, and the
English class teacher and was granted permission to conduct the study. Secondly, for ethical
considerations, 30 students were approached and informed about the study. Then, the
consent form was signed to participate in the study. Participants' privacy and confidentiality
were ensured. Thirdly, the researcher administered a pretest to study and analyze the
English-speaking skills of students before teaching. After that, four weeks of experimental
teaching was conducted for four weeks using CL methods following the lesson plans. A
posttest was then administered and a questionnaire was handed out for students to complete
to assess the students’ satisfaction. Finally, the focus group discussion was held to assess
students’ satisfaction with the use of CL methods.

Data Analysis: To address the first research question, "Would the use of cooperative
learning enhance the English-speaking skills of National High School Students?", the overall
scores from the English-speaking tests (pretest and posttest) were subjected to paired sample
t-tests (t-tests for dependent samples) using statistical analysis, which included calculating
the mean and standard deviation (SD) through SPSS software.

For the second research question regarding "What is the level of students'
satisfaction towards the use of cooperative learning to improve English speaking skills at
National High School?", data collected from the students' satisfaction questionnaire were
analyzed using the SPSS program to determine the mean and SD. The overall mean score
for each component was interpreted based on five levels of satisfaction. Additionally,
responses from focus group discussions were recorded, transcribed, translated, and analyzed
to obtain further insights.
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Research results

This study was conducted with NHS students in Myanmar to enhance their English-
speaking skills using cooperative learning methods. The objectives were to compare the
English-speaking skills of participants before and after the use of CL and to further explore
their satisfaction. The lessons were taught for two periods a week of a total of four weeks
with the thirty participants. The quantitative data were collected from pretest and posttest
and from the students’ satisfaction questionnaire, while qualitative data were gathered from
the focus group discussion.

Analysis of English-speaking test: To compare the English-speaking skills of
participants before and after the use of CL, the data collected from the English-speaking test
(pretest and posttest) were analyzed using a paired sample t-test based on the mean, standard
deviation, and significance (p) value. Figure 1 below illustrates the improvements of
individual students in pretest and posttest scores among the thirty research participants. The
blue bars represent pretest scores, while the orange bars represent posttest scores. The
posttest scores of all participants increased, suggesting the effectiveness of using CL to
enhance the English-speaking skills of NHS students in Myanmar.

In addition, the mean pretest and posttest scores, which are 8.6 and 12.56,
respectively. The mean score on the posttest was higher than the pretest. When compared to
the pretest mean score, the posttest mean score is 3.96 points higher. An increase from 53.75%
to 78.5% of the total score. As a result, each individual participant made an improvement and
scored higher on the posttest.

Furthermore, Table 1 below shows that the posttest mean score was greater than the
pretest mean score. The pretest mean was 8.60, with a standard deviation of 3.04, while the
posttest mean was 12.56, with a standard deviation of 2.45. The posttest mean score was
3.96 points higher than the pretest mean score. The obtained significant (p) value was 0.001,
showing that the sample group improved significantly on the posttest. As a result, it is
possible to conclude that the use of CL was effective in enhancing English speaking skills
of NHS students in Myanmar.

Table 1. Paired Sample Statistics of the Pretest and Posttest

Group Pretest Posttest _Mean t p-value
Difference
Participants M SD M SD .
(n=30) 8.60 3.04 1256 245 396 -18.28 001

Analysis of Students’ Satisfaction Questionnaire: The students’ satisfaction
questionnaire comprised 15 items which were divided into three parts: 1) interest and
motivation; 2) student participation; and 3) effectiveness of CL methods. These were used
to explore students’ satisfaction towards the use of CL. The data collected from the
guestionnaire was analyzed using the SPSS program to determine the mean and standard
deviation. The mean score of each item and each part was interpreted as follows: 5-4.01 as
the highest level, 4-3.01 as a high level, 3-2.01 as a moderate level, 2-1.01 as a low level,
and <1 as the lowest level.

The mean, SD, and levels of satisfaction for each item and the overall satisfaction of
the three parts obtained through the study. It was found that for part I, the participants rated
item 3 "CL strategies make learning English speaking active and more enjoyable." as the
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highest with a mean score of 4.40 (SD = 0.67). For part 11, the participants rated item 7 "All
CL strategies that the teacher used for teaching encourage us to participate in the learning.”
as the highest, with a mean score of 4.46 (SD = 0.50). For part I11, item 15, "CL teaching
strategies encourage me to speak English,” was rated as the highest with a mean score of
4.23 (SD = 0.62).

The overall rating of the mean score for each part was high or highest, respectively,
as follows: Part I: Interest and Motivation was 4.11 (SD = 0.71) which indicated the highest
level. Part 11: Student Participation was 4.09 (SD = 0.69) which indicated the highest level.
For part I11: The effectiveness of CL methods was 3.65 (SD = 0.71) which indicated a high
level. The result showed that students had positive satisfaction with the use of CL.

Discussion

The study found that students at NHS in Myanmar enhanced their English-speaking
skills through cooperative learning methods, and their satisfaction with the method was
positive. They enjoyed learning with cooperative learning strategies and expressed a desire
to use them in future lessons, as follows:

The study significantly demonstrated the effectiveness of cooperative learning in
enhancing the English-speaking skills of NHS students in Myanmar. Posttest performance
was significantly higher than pretest performance, indicating the effectiveness of cooperative
learning methods. The posttest mean score (12.56) was higher than the pretest mean score
(8.60) with a mean difference of 3.96. The obtained significant (p) value was 0.001 and it
clearly indicates that the sample group improved significantly on the posttest.

The methods used in this study encouraged students to express themselves during
lessons, a finding similar to Lucena & Jose (2016) study. They also provided opportunities
for shy and nervous students to talk and improve their English-speaking skills. This finding
aligns with a study by Maryanti et al. (2018) which found that after using the CL method,
students' English-speaking skills significantly increased. Overall, cooperative learning
strategies significantly enhance students' English-speaking skills.

Furthermore, as shown in Figure 1, all students performed better on the posttest
than on the pretest, indicating that the CL methods used in this study, such as think-pair-
share, three-step interview, numbered head together, and mix freeze pair, enhanced students'
English-speaking skills. These methods foster collaborative learning environments,
increasing students' confidence in speaking and improving their English-speaking skills.
They involve grouping students, boosting their confidence in speaking, and enhancing their
English-speaking skills. This is consistent with findings from Annisa et al. (2023). This
finding is also in line with the findings of Hendriani (2018), that English-speaking skills,
which said students’ English-speaking skills were also enhanced through a three-step
interview as it encouraged students to ask questions and share knowledge. Another CL
method, like numbered head together, ensured the active involvement of all students in group
work and provided opportunities for practicing English speaking skills. This is supported by
Hidayati's study in 2022. Additionally, CL methods, such as mix freeze pair, encourage
movement in the classroom and enhance English speaking practice in pairs. Overall,
cooperative learning fosters student expression and contributes to the improvement of their
speaking skills (Johnson & Johnson, 2017). As a result, their findings confirmed that the
achievement of students demonstrated in this study indicated the effectiveness of cooperative
learning in enhancing students' English-speaking skills.
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A satisfaction questionnaire was conducted to explore students' satisfaction with
cooperative learning after its implementation. The questionnaire consisted of 15 items,
categorized into interest and motivation, student participation, and the effectiveness of
cooperative learning in enhancing English speaking skills. Participants rated each item on a
five-point Likert scale. The findings were analyzed using the SPSS program, and the results
were as follows:

The statistics for Part | on students' interest and motivation showed the highest level
of satisfaction with an overall mean score of 4.11 (SD = 0.71). According to the findings,
students found the methods interesting and motivating. They even mentioned that
cooperative learning methods kept them active and alert at all times. The methods created a
learning environment for them where they could have fun practicing their English and
motivated them to express and share their knowledge. This finding is consistent with a prior
study conducted by Nursyamsi & Corebima (2016) that discovered that cooperative learning
promotes interest and improves communication skills. It is also consistent with the finding
of M. Al-Tamimi & Attamimi (2014) that students who learned with cooperative learning
show greater interest in learning and achieve higher academic performance than those who do not.

The statistical data from Part 1l showed positive results for student participation
with a mean score of 4.09 (SD = 0.69), indicating the highest level of satisfaction. According
to the findings, the methods encouraged students to participate in learning and were
beneficial for enhancing their English-speaking skills. Moreover, the methods provided
students with opportunities to speak in the classroom. Students said that they learn better
when they get involved and participate. Furthermore, engaging students in the learning
process not only makes learning more effective but also provides opportunities for them to
practice speaking English with their peers while participating in class activities. Previous
research by Ismail, Bungsu & Shahrill (2023) which asserted that cooperative learning
enhanced student participation, confirmed these findings.

The statistical data for Part 111 on the effectiveness of CL showed a high level with
an overall mean score of 3.65 (SD = 0.71). The findings indicated that the methods were
effective in enhancing their English-speaking skills mainly because they encouraged
students to speak in English resulting in a significant enhancement of their vocabulary,
grammar, and pronunciation. The methods also boosted students' confidence in
communicating in English both with their peers in the class and outside of the class. This
finding aligns with both Pattanpichet (2011) study, which demonstrated that cooperative
learning enhanced students' English-speaking skills and inspired continued learning outside
of class, and Namaziandost et al.'s (2020) research, which similarly found significant
improvements in English speaking skills following the use of cooperative learning methods.
Overall, the findings of this study highlighted the effectiveness of CL methods and students’
satisfaction after using them.

The majority of students strongly agreed that regularly using cooperative learning
methods would significantly improve their vocabulary, grammar, pronunciation, and overall
English-speaking skills. This is in corroborating findings similar to those by Nievecela &
Ortega (2019). Moreover, students expressed that cooperative learning enhanced their
confidence and self-esteem and enabling them to study independently outside the classroom.
This is consistent with Kim & Choi's (2023) findings that said that cooperative learning
methods allow students to speak openly and freely without fear of shame. Furthermore, this
finding also in accordance with the findings of Namaziandost et al. (2020) that said students
who learned through cooperative learning exhibited improved speaking fluency and learning
motivation significantly more than those who learned individually. Based on the findings of
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the study's participants and previous research, the study concluded that cooperative learning
was the effective method for enhancing the English-speaking skill of NHS students in
Myanmar.

The aims of the study were to compare the English-speaking skills of NHS students
in Myanmar before and after using CL and to explore their satisfaction. The findings
demonstrated that cooperative learning significantly enhanced NHS students' English-
speaking skills with their satisfaction reaching the highest level of positive satisfaction.
Consequently, the study recommends that English teachers fully leverage this method in
both regular English-speaking classes and other classroom lessons. The success of CL in
improving English speaking skills suggests its potential application to other language skills,
encompassing reading, writing, and listening. In alignment with these findings, the
researcher proposes conducting similar research with a larger sample size, diverse student
levels, and schools from various locations in Myanmar. While this study focused on four
topics from the school English textbook (myself, my family, my friend, and my favorite
person), future research could explore additional subjects from the English textbook. Lastly,
the researcher suggests that future studies may investigate the effectiveness of CL in various
language skills, such as reading comprehension, listening skills, and writing skills.

Conclusion

According to the findings of the English-speaking test, the students’ satisfaction
questionnaire and the focus group discussion, it is possible to conclude that CL plays a key
role in enhancing English speaking skills of NHS students in Myanmar. The results of the
English-speaking test (pretest and posttest) showed that NHS students in Myanmar enhanced
their English-speaking skills after the implementation of the CL methods. The responses
from both the students’ satisfaction questionnaire and the focus group discussion indicated
positive satisfaction towards CL methods. It is clearly shown that CL is an effective method
for enhancing students’ English-speaking skills and it made the learning environment of
English-speaking interesting, fun, and enjoyable. Moreover, it increases students' motivation
and confidence in speaking English and making learning English speaking a lot easier.
Additionally, it increased students' participation in class activities that encourage and allow
them to communicate with their learning partners for enhancing their English-speaking
skills. Lastly, it has helped students become independent and accountable learners who
continuously learn and improve themselves in and outside of the classroom.

In conclusion, the findings affirm the effectiveness of cooperative learning in
enhancing English speaking skills among NHS students in Myanmar. As educators seek
innovative approaches, integrating cooperative learning methods can contribute significantly
to creating dynamic and engaging language classrooms. Looking ahead, further research
could explore the longitudinal impact of cooperative learning on various language skills.
English teachers are encouraged to consider implementing these methods in their
classrooms, fostering a collaborative and supportive environment that empowers students to
become confident and proficient speakers of the English language.

64



Journal of Research and Curriculum Development, VVol.14, Issue.1, January — June, 2024
ISSN: 2730-387X (Online) https://s003.tci-thaijo.org/index.php/jrcd/index

References

Allen, C. (2018, November 7). Critical Thinking in Myanmar's Education System (Part 1).
Retrieved from https://teacircleoxford.com/2018/11/07/critical-thinking-in-
myanmars-education-system-part-i

Annisa, N., Arifiatun, A., & Mufaridah, F. (2023). The Implementation of Think — Pair —
Share Technique to Improve Students’ Ability in Speaking English at Tenth Grade of
Senior High School 1 Jember. Pubmedia Jurnal Pendidikan Bahasa Inggris, 1(2), 1-
10. https://doi.org/10.47134/jpbi.v1i2.53

Asrifan, A. (2016). The Effectiveness of Think-Pair-Share Technique in Improving
Students’ Speaking Ability and Interest. English Literature and Language Review,
2(3), 24-35. https://ideas.repec.org/a/arp/ellrar/2016p24-35.html

Bahrani, T., & Soltani, R. (2012). How to teach speaking skill. Journal of Education and
Practice, 3(2), 25-29.

Barancicova, J., & Zerzova, J. (2015). English as a lingua franca used at international
meetings. Journal of Language and Cultural Education, 3(3), 30-51.
https://doi.org/10.1515/jolace-2015-0018

Carrier, K. A. (2005). Key issues for teaching English Language learnerslin academic classrooms.
Middle School Journal, 37(2), 4-9. https://doi.org/10.1080/00940771.2005.11461519

Faez, F., & Valeo, A. (2012). TESOL Teacher Education: Novice teachers’ perceptions of
their preparedness and efficacy in the classroom. TESOL Quarterly, 46(3), 450-471.
https://doi.org/10.1002/tesq.37

Fathman, A. K., & Kessler, C. (1992). Cooperative language learning in school contexts. Annual
Review of Applied Linguistics, 13, 127-140. https://doi.org/10.1017/s0267190500002439

Fuqua, & Jacques, L. (1992). A Comparison of Japanese and British Colonial Policy in Asia
and their Effect on Indigenous Educational Systems Through 1930. (Master’s thesis).
Indiana University. USA. Retrieved from https://apps.dtic.mil/sti/citations/ ADA254456

Hendriani, L. (2018). Three Steps Interview in Teaching Speaking Skill for EFL Learners.
VELES Voices of English Language Education Society, 2(1), 38-43.
https://doi.org/10.29408 /veles. v2i1.607

Hidayati, M. (2022). The Effectiveness of Using Number Head Together (NHT) Strategy in
Teaching Speaking at First Grade of MAS Darul Makmur Sungai Cubadak. ELTALL:
English Language Teaching, Applied Linguistic and Literature, 3(1), 5-18.
https://doi.org /10.21154/eltall. v3i1.3219

Howard, G. R. (2007). As diversity grows, so must we. Educational Leadership, 64(6), 16-22.

Ismail, F. A., Bungsu, J., & Shahrill, M. (2023). Improving students’ participation and
performance in building quantities through think-pair-share cooperative learning.
Indonesian Journal of Educational Research and Technology, 3(3), 203-216.

Johnson, D. W., & Johnson, R. T. (2005). New developments in social interdependence
theory. Genetic, Social, and General Psychology Monographs, 131(4), 285-358.
https://doi.org/1 0.3200/mono.131.4.285-358

Johnson, D. W., & Johnson, R. T. (2017). The use of cooperative procedures in teacher
education and professional development. Journal of Education for Teaching, 43(3),
284-295. https://doi.org/10.1080/02607476.2017.1328023

Johnson, D. W., Johnson, R. T., & Smith, K. A. (1991). Cooperative Learning: Increasing
College Faculty Instructional Productivity (ASHE-ERIC Higher Education Report,
No.4). Washington DC: School of Education and Human Development, The George
Washington University.

65



Journal of Research and Curriculum Development, VVol.14, Issue.1, January — June, 2024
ISSN: 2730-387X (Online) https://s003.tci-thaijo.org/index.php/jrcd/index

Kagan, S. (1994). Cooperative Learning. San Clemente, CA: Resources for Teachers, Inc.

Kandasamy, C., & Habil, H. (2018). Exploring cooperative learning method to enhance
speaking skills among school students. LSP International Journal, 5(2), 1-16.
https://doi.org /10.11113/Ispi.v5n2.59

Kim, K. H., & Choi, J. Y. (2023). The Effect of Cooperative Learning on Self-directed
Learning Ability. The Journal of the Convergence on Culture Technology, 9(6), 889—
897. https://doi.org/10.17703/JCCT.2023.9.6.889

Lucena, R. J., & Jose, S. A. E. (2016). Cooperative Learning in Enhancing the Speaking
Skills of Students: A Phenomenological Approach. International Journal of Advanced
Multidisciplinary Research, 3(2), 67-71.

M. Al-Tamimi, N. O., & Attamimi, R. A. (2014). Effectiveness of Cooperative Learning in
Enhancing Speaking Skills and Attitudes towards Learning English. International
Journal of Linguistics, 6(4), 27-45. https://doi.org/10.5296/ijl.v6i4.6114

Maclintyre, P. D. (1995). How does anxiety affect second language learning? A reply to
Sparks and Ganschow. The Modern Language Journal, 79(1), 90-99.
https://doi.org/10.1 111/j.1540-4781.1995.tb05418.x

Maryanti, U. D., Syarif, H., & Refnaldi, R. (2018). The Effect of Numbered Heads Together
Strategy Toward Students’ Speaking Skill. Proceedings of ISELT FBS Universitas
Negeri Padang, 6, 113-117.

Ministry of Education. (2019). English Grade 5 Textbook. Retrieved from https://learnbig-
books-prod.s3.amazonaws.com/uploads/2022/01/Grade-6English-TB-MM.pdf
Nalliveettil, G. M., & Alidmat, A. O. H. (2013). A study on the Usefulness of Audio-Visual
AIDs in EFL Classroom: Implications for Effective Instruction. International Journal

of Higher Education, 2(2), 86-92. https://doi.org/10.5430/ijhe.v2n2p86

Namaziandost, E., Homayouni, M., & Rahmani, P. (2020). The impact of cooperative
learning approach on the development of EFL learners’ speaking fluency. Cogent Arts
& Humanities, 7(1), 1780811. https://doi.org/10.1080/23311983.2020.1780811

Nievecela, L. C., & Ortega, D. P. (2019). Using Cooperative Learning Strategies to Develop
Rural Primary Students' English Oral Performance. English Language Teaching,
12(11), 74-84. https://doi.org/10.5539/elt.vi2n11p74

Nurdini, R. A. (2018). The Use of Picture to Improve Students” Speaking Skill in English. ljet:
Indonesian Journal of English Teaching, 7(2), 157-162. https://doi.org/10.15642/ijet2.20
18.7.2.157-162

Nursyamsi, S., & Duran Corebima, A. (2016). The effect of Numbered Heads Together
(NHT) Learning Strategy on the Retention of Senior High School Students in Muara
Badak, East Kalimantan, Indonesia. European Journal of Education Studies,2(5), 47-
58. http://dx.doi .org/10.5281/zenodo.154450

Pannasami, Kanokkamalade, V., & Pintrymoon, N. (2020). The English teaching problems
of High Schools at Taunggyi City in Myanmar. Journal of MCU Humanities Review,
6(2), 227-242.

Pattanpichet, F. (2011). The effects of using collaborative learning to enhance students'
English-speaking achievement. Journal of College Teaching & Learning, 8(11), 1-10.
https://doi.org/10.19030/tlc.v8i11.6502

Priyantin, T. (2016). Students’ attitudes towards cooperative learning in enhancing their
motivation to speak. In The 61 TEFLIN international conference, 2014, Universitas
Sebelas Maret.

66



Journal of Research and Curriculum Development, VVol.14, Issue.1, January — June, 2024
ISSN: 2730-387X (Online) https://s003.tci-thaijo.org/index.php/jrcd/index

Ratnawati, S., Yuliasri, I., & Hartono, R. (2018). Enhancing the students’ speaking skill
using three-step interview and numbered heads together. Language Circle: Journal of
Language and Literature, 12(2), 173-181. https://doi.org/10.15294/Ic.v12i2.14176

Robinson, L. (2023, July 20). The future of English. Language Magazine. Retrieved from
https://www.languagemagazine.com/2023/07/20/the-future-of-english/

Shih, Y., Chern, C., & Liang, T. (2002). Implementing cooperative learning in EFL
teaching: process and effects (Unpublished Doctoral dissertation). National Taiwan
Normal University, Taiwan.

Siriphot, T., & Hamcumpai, S. (2020). The Effect of Cooperative Learning on Students’
Speaking Self-efficacy. KKU Research Journal (Graduate Studies) Humanities and
Social  Sciences,  8(2), 145-154, Retrieved  from  https://so04.tci-
thaijo.org/index.php/gskkuhs/article/view/ 245330

Slavin, R. E. (1990). Research on Cooperative Learning: Consensus and controversy.
Educational Leadership, 47(4), 52-54.

Slavin, R. E., & Cooper, R. G. (1999). Improving intergroup relations: lessons learned from
cooperative learning programs. Journal of Social Issues, 55(4), 647-663.
https://doi.org/1 0.1111/0022-4537.00140

Soe, T. (2015). A Study of Contemporary Trends and Challenges of English Language Teaching
in Myanmar. Paper presented at International Conference on Burma/Myanmar Studies,
Burma/Myanmar in transition: Connectivity, changes and challenges, University
Academic Service Centre (UNISERV), Chiang Mai University, July 24-25. Retrieved
from https://meral.edu.mm/record/822/files/A%20Study%200f%20Contemporary.pdf

Subhapota, J. (2023, May 24). English Language help in progress or success. Retrieved from
https://medium.com/@jsubhapota/english-language-help-in-progress-or-success-
83931c9%e9e4e

Suwannatrai, L., Thumawongsa, N., & Chumpavan, S. (2022). English Instruction
Difficulties Perceived by Teachers in English as Foreign Language (EFL) Classrooms
at the University Level in Thailand. Rajapark Journal, 16(47), 23-38.

Tanveer, M. (2007). Investigation of the Factors That Cause Language Anxiety for ESL/EFL
Learners in Learning Speaking Skills and the Influence It Casts on Communication in
the Target Language (Unpublished master's thesis). University of Glasgow.

Zohrabi, M. (2013). Mixed Method Research: Instruments, Validity, Reliability and
Reporting Findings. Theory and Practice in Language Studies, 3(2), 254-262.
https://doi.org/ 10.4304/tpls.3.2.254-262

67



