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Abstract

The hotel industry is one of the prime sectors in the tourism and hospitality industries
where English is used as a medium for communication. Although hotel staff are required to use
English when serving foreigners, communication problems frequently occur. As a result, this
study aimed to analyze English communication problems, with a focus on speaking and
listening skills, and to investigate solutions for hotel staff who communicate with foreigners.
The samples in this study consisted of ninety-five hotel staff in Phuket. Questionnaires and
interviews were used to gather data. The collected data were analyzed using percentages,
means, standard deviations, and content analysis of interview data. The findings revealed that
the overall problem in English listening among the sample group with foreign customers and
foreign staff was low (x= 1.55, S.D. = 0.77), (x= 1.52, S.D. = 0.74), with the most common
problem being listening to various English accents. Furthermore, while English speaking
problems with foreign customers and foreign staff were the lowest (x= 1.39, S.D. = 0.73),
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(x=1.38, S.D. =0.71), telephone communication in English were the most common. The most
common way to solve English communication problems with both foreign customers and staff
was to apologize and ask for repetition (x=4.63, S.D. = 0.62). The findings of this study could
be used as guidelines to improve English communication among relevant staff or those
interested in working in the hotel industry.

Keywords: English communication problems, English in the workplace, hotel staff
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Introduction

For the purpose of international communication, the English language is one of the
most important languages. It serves as a tool for people to effectively communicate with
individuals from different cultures around the world (Hotekim & Taylor, 2020). According to
Internet World Stats (2021), approximately 1.5 to 1.6 billion people from 195 countries use
English as a medium of communication. These statistics highlight the global importance of
English as the primary language. This aligns with Boonyaruksa's (2021) assertion that English
is widely used in various sectors such as business, education, logistics, workplace, tourism, and
the service industry.
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English plays a major role in the tourism and service industry, encompassing sectors
such as hotels, tourism, transportation, logistics, restaurants, and entertainment. Among these,
the hotel industry relies more heavily on English compared to other sectors (Arunchai, 2020).
In cases where hotel staff struggle to communicate with guests, it can lead to communication
barriers between the staff and the guests. The use of English as a medium for communication
is of utmost importance, especially for hotel personnel working in the tourism and hotel sectors
(Chaichanaetal., 2017). Not only does English serve as the key to providing services to foreign
tourists, but it is also essential for hotel staff when interacting with other foreign employees.
To support this, Boonyaruksa (2021) highlighted in his study the significance of English
communication, both internally (among foreign staff) and externally (with foreign guests).

Despite the challenges posed by the Covid-19 pandemic, Thailand welcomed
approximately 7 million foreign tourists in the year 2020-2021, according to statistics from the
Ministry of Tourism and Sports (2023). To mitigate the negative impact on the domestic
tourism economy, the Thai government implemented the Phuket Sandbox project in Phuket
with the aim of attracting foreign tourists to visit after the pandemic began to subside. From
July 1 to August 31, 2021, a total of 26,400 foreign tourists participated in Phuket Sandbox
project (Tourism and Sports Economic Bureau, 2022). An interview conducted by Prachachart
Business (2023) with Mr. Nantasiri Ronasiri, the Director of the Tourism Authority of
Thailand, Phuket Office, stated that the number of tourists that have participated in the Phuket
Sandbox has already exceeded 400,000 since July 2021. This upward trend emphasizes the
importance of studying communication problems between hotel staff and foreigners to guide
further improvements in the quality of service provided by hotel staff.

Therefore, it is crucial to investigate the problems that arise during their communication
with foreign staff and guests. Such research serves as a guideline for enhancing the quality of
services and improving English communication skills. Several researchers (Arunchai, 2020;
Chaichana et al., 2017; Hotekim & Taylor, 2020; Jindapol, 2023; Kamwiset, 2018;
Rattanapiboonwong, 2023; Watthanarangsan & Sutanyarak, 2019) have studied the problems
encountered by hotel staff in their English communication within and outside the organization.
Their findings indicate that factors such as accents, environmental distractions, and individual
competency skills significantly contribute to communication difficulties. Insufficient
knowledge, ability, or experience in using English can lead to mistakes and misunderstandings
during communication. While various strategies and methods exist for resolving these
problems, everyone adopts different approaches (Charoensuk & Tantihachai, 2021).

Emphasizing the importance of English communication problems and solutions
encountered by hotel staff, the objective of this research was to examine communication
problems experienced by hotel staff in Phuket who were employed within a chain hotel
operating under foreign management and administration. Phuket was selected for this study
due to its status as a popular destination for foreign tourists, necessitating effective English
communication with both internal and external stakeholders. The present study specifically
focused on a hotel belonging to an international hotel chain — in this case the InterContinental
Hotels Group (IHG). This hotel was chosen because, with their standard services, they often
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employ foreign staff to cater to their guests, underscoring the significance of English
communication within the hotel environment. The study identified specific problems faced by
hotel staff in English communication, particularly in speaking and listening skills, and explored
potential solutions. The findings of this study can serve as a valuable resource for improving
English communication in the hotel industry, enhancing overall efficiency, and benefiting
instructors, students, and individuals interested in pursuing careers in the hotel sector.

Research Objectives

1. To analyze English communication problems, with a focus on speaking and listening
skills, encountered by hotel staff when interacting with foreigners, both within and outside
the organization.

2. To investigate practical solutions for hotel staff who encounter problems when
communicating with foreigners in English.

Literature Review

English for Specific Purposes

English holds significant importance not only in everyday communication but also in
various professional domains, including the business sector. This importance has led to the
emergence of English for Specific Purposes (ESP), defined by Hutchinson and Waters (1987)
as an approach to language teaching based on learners' specific reasons for learning. The rising
demand for English language skills, coupled with advancements in linguistics, has driven the
need for ESP to cater to specific communication needs. Robinson (1991) further categorizes
ESP into two types: English for occupational purposes (EOP) and English for educational
purposes (EEP). In the context of this study, the focus lies on real communication within the
hotel industry, prioritizing practical language use over grammar. Many hotels now place a
premium on hiring individuals proficient in English communication to excel and remain
competitive in the industry (Kanjanasilanon, 2016). These employees must adeptly use English
to convey ideas, bridge cultural gaps, and build positive relationships, both internally and
externally. While General English learners may struggle with context-specific sentence
application, ESP offers a task-oriented and purposeful approach. Consequently, hotel industry
professionals must effectively differentiate between Specific English and General English and
employ them appropriately within their specific work environments.
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English Communication Problems

Problems in business English communication often arise when the recipient fails to
comprehend the sender's intended message, leading to communication breakdowns. These
barriers can result from misunderstandings or a lack of attentive listening (Scott, 1996).
Language barriers in communication encompass both verbal and nonverbal aspects.
Individuals who interact closely with customers must possess strong language skills to
effectively convey messages. Language proficiency stands at the heart of these challenges, and
individual differences can further compound communication issues (Davidoff, 1994).

In the hotel industry, the quality of service is paramount as it profoundly influences
guests' perceptions, expectation, and satisfaction (Sonthimoon & Khamdet, 2014).
Consequently, they found that the hotel sector necessitates personnel equipped with top-tier
service skills, the ability to cater to service users' requirements, and effective communication
proficiencies within its workforce. Communication stands as a pivotal factor with a direct
impact on service user satisfaction. Therefore, hotels must prioritize improving their
employees' communication skills and addressing communication-related issues to ensure
outstanding service quality. This ensures that guests are not only impressed and satisfied but
also inclined to return for future services.

Previous Related Studies

Previous studies have extensively examined the problems faced by staff when
communicating in English with foreigners within and outside their organizations. These studies
aimed to identify and address problems and solutions among hotel staff working with
foreigners.

Arunchai (2020) conducted a study on front desk employees at a hotel in Bangkok, the
main problem identified was receptionists’ difficulty in understanding tourists' English accents,
leading to word meaning uncertainty. The study found that staff used various methods like
watching movies, TV, and listening to English songs to improve language skills, pronunciation,
and vocabulary.

Chaichana et al. (2017) examined English communication challenges among hotel staff
in Nan province. They identified speaking issues, such as difficulties in telephone
conversations, conveying hotel and tourism information, and forming coherent sentences.
Additionally, listening challenges were observed, including comprehension difficulties
with complex English from foreign tourists and understanding simple sentences they used.

Hotekim and Taylor (2020) investigated English speaking problems in corporate
meetings, highlighting problems related to accents and pronunciation. Based on the study, it is
evident that problems exist in English communication, particularly in speech skills, grammar
usage, understanding accents, and pronunciation.
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Jindapol (2023) evaluated the English communication abilities of reception staff at a 3-
star hotel in Phang Nga Province. The study emphasized problems related to grammatical
accuracy and pronunciation. Utilizing a questionnaire administered to English-speaking
foreign tourists, the results revealed that front desk staff at 3-star hotels exhibited moderate
fluency in English conversation. However, they still lacked grammatical accuracy and faced
problems with English word pronunciation.

Kamwiset (2018) assessed receptionists' English readiness in Phuket hotels, focusing
on various skills using a questionnaire. It identified top scores in listening and speaking (room
reservations and telephone service), while reading skills excelled in handling manuals and
guest assistance. Writing skills were robust in creating hotel announcements. The study also
considered readiness based on factors like education, occupation, location, and hotel type.

Rattanapiboonwong (2023) studied language needs among operational-level employees
in multinational firms, emphasizing accent-related challenges. It found co-worker communication as
the top language requirement, followed by interactions with foreign customers and supervisors.
The research assessed speaking, listening, reading, and writing skills, highlighting problems in
understanding diverse accents, especially in listening.

Thongsai and Sittipragan’s (2021) study showed participants in their sample group used
quick solutions in English communication, including mobile translation apps, repeated requests
for clarification, and written communication. Some also used body language like gestures and
drawings to compensate for their limited English proficiency.

Watthanarangsan and Sutanyarak (2019) studied hotel staff efficiency in Bangkok,
emphasizing empowerment and foreign language communication. Their research, employing
questionnaires and interviews, revealed high productivity, recommended empowerment,
systematic issue analysis, effective goal communication, improved job satisfaction,
and cross-training.

Considering the findings of previous studies, this present study aimed to address
English communication problems experienced by hotel staff in Phuket and examine potential
practical solutions to resolve all minimized such problems.

Research Methodology

This research adopted a mixed-method approach, combining quantitative and
qualitative research methodologies. These included participants, research instruments, data
collection, and data analysis.

1. Participants

The primary participants in this study were purposively selected from a chain hotel
located in Phuket, Thailand. These participants are Thai nationals who serve in various
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capacities within the hotel, encompassing roles as receptionists, office staff, food and beverage
personnel, and housekeeping staff. These participants were specifically chosen because they
play a crucial role in utilizing a foreign network system (chain hotel) to manage and oversee
the hotel's operational activities. A specific method, based on Taro Yamane's (1967) sample
size calculation with an expected degree of error of 0.05, was used to select 95 individuals
from the hotel's population of 125. From this sample group, 10 participants were further chosen
using a convenient random sampling method for in-depth interviews.

2. Research Instruments

The present study employed two primary research tools: a questionnaire and semi-
structured interviews. The instruments were developed and administered in Thai for the data
collection.

2.1 Questionnaire

The questionnaire aimed to collect data on the communication problems encountered
by hotel staff, as well as the solutions they employed to mitigate these problems. It comprised
six parts, each devoted to specific aspects of English communication problems. Participants'
responses were measured
using a 5-point Likert Scale. The structure of the questionnaire was as follows:

Part 1: General Information

Part 2: English communication problems with foreign customers

Part 3: English communication problems with foreign staff

Part 4: Solutions to address communication problems with foreigners

Part 5: Suggestions or opinions on problem solutions in English communication
with foreigners

Part 6: Consent for additional interviews

2.2 Semi-structured interview

Besides the questionnaire, a set of ten semi-structured interview questions was created
to explore communication problems in more detail. These questions covered aspects such as
participants' personal information, frequency of English communication, the importance of
English in their workplace, problems faced when communicating with foreign guests and
foreign staff, solutions used to overcome these problems, methods for improving English
communication skills, and recommendations for individuals working with foreigners.

The research instruments utilized in this study were adapted from Arunchai (2020) and
placed particular emphasis on the listening and speaking components of English
communication skills. By combining the questionnaire and the semi-structured interviews, this
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research sought to provide comprehensive insights into the communication problems faced
by hotel staff as well as potential solutions to address these problems.

Before implementing the research instruments in this study, the set of questions,
including a questionnaire and ten interview questions, was submitted to three experts for the
assessment of data quality, validity, and reliability. The three experts included two English
lecturers and a hotel manager who worked in a chain hotel. The experts evaluated the questions
using the Index of Item-Objective Congruence (IOC), which produced values ranging from
0.50 to 1.00. 10C values within this range indicate that the questions align with the study
objectives or content and are suitable for use. Questions with I0C values below 0.50 suggest
a lack of objectivity or content alignment, making them unsuitable for inclusion.

The validity of the questions used for data collection in this research was assessed,
revealing that there were no questions with 10C values below 0.5. Consequently, all questions
were considered acceptable, resulting in an overall 10C validity value of 0.94. This value
indicates that the questions were valid and appropriate for data collection purposes. Following
the validation process, a pilot study was conducted with 10 non-sample hotel employees using
a questionnaire. Data from the pilot study were analyzed using Cronbach's Coefficient Alpha,
recommended by Prasitratsin (1997). The calculated alpha coefficient was 0.97,
indicating high reliability. This confidence in the tool's consistency makes it suitable for
collecting genuine data and ensuring analysis accuracy.

3. Data collection

The data collection in this present study was divided into two stages:

Stage 1: The researchers obtained permission from the hotel to collect data. After
securing the hotel management’s approval, they distributed the online questionnaire to each
participant for completion.

Stage 2: With the participants’ consent, 10 participants were selected for semi-
structured in-depth interviews to gather more detailed information regarding communication
problems and the solutions used to address these problems. Following the participants’
approval, the interview data were recorded for subsequent transcription and analysis.

4. Data analysis

The collected questionnaire data were analyzed using Excel and statistical formulas,
while interview data were subjected to content analysis. Part 1 of the questionnaire provided
general information assessed through frequency and percentage. Problem levels and solutions
from Parts 2-4 used mean (X) and standard deviation (S.D.) calculations for interpretation.
The data was categorized into five levels based on specific criteria for average score ranges.
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4.51 to 5.00: Highest level of problems or solutions.
3.51 to 4.50: High level of problems or solutions.
2.51 to 3.50: Moderate level of problems or solutions.
1.51 to 2.50: Low level of problems or solutions.
1.00 to 1.50: Lowest level of problems or solutions.

Furthermore, additional suggestions from the questionnaire and data from interviews
underwent content analysis to extract crucial information aligning with the study's purpose
(Lincharoen, 2011).

Findings

The researchers analyzed the collected data and presented the results in four distinct
parts.

1. Personal Information

In the study, there were a total of 95 participants from four hotel departments. The
majority of participants (61.05%) fell within the age range of 31 to 40 years old. Additionally,
a significant proportion of the sample, 82 individuals (86.32%), held a bachelor's degree. When
considering the roles of the participants, it was found that 40 (42.11%) worked as office staff,
30 (31.58%) as receptionists, 17 (17.89%) in the food and beverage department, while the
smallest group consisted of 8 (8.42%) individuals serving as housekeepers, as shown in Table 1.

Table 1
Participants’ Roles
Roles Number (person)  Percentage
Office staff 40 42.11%
Receptionists 30 31.58%
F&B Staffs 17 17.89%
Housekeepers 8 8.42%
Total 95 100

When participants were asked about their work experience, it was observed that the
majority of individuals (56.84%) had accumulated 5 years or more of work experience, while
27 participants (28.42%) had 3 to 4 years of work experience, and 13 (13.69%) had 1 to 2 years
of experience. Notably, only one participant out of the total sample of 95 (1.05%) had less than
1 year of work experience, as shown in Table 2.
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Table 2
Participants’ Working Experience

Years of Experience Number (person)  Percentage

Less than 1 year 1 1.05%
1-2 years 13 13.69%
3-4 years 27 28.42%

5 years or more 54 56.84%

Total 95 100

Since the participants were from different departments and had varying levels of work
experience, it was found that the frequency of English communication with foreigners varied
based on the differences in job roles. The intriguing results revealed that all participants had
the opportunity to use English at work at least 3-4 days per week. Based on the data provided
in Table 3, it is evident that the majority of participants, specifically 49 individuals (51.58%),
engaged in English communication for 5-6 days per week. Furthermore, 42 people (44.21%)
communicated in English every day. Additionally, a smaller group of 4 individuals
communicated in English for 3-4 days a week, representing 4.21% of the total sample.

Table 3
Frequency of Participants' Engagements in English Communication

Frequency of English  Number (person)  Percentage
Communication

Every day 42 44.21%

5-6 days per week 49 51.58%

3-4 days per week 4 4.21%
Total 95 100

When participants were asked to rate their own English language proficiency, a
significant majority of 59 individuals (62.10%) assessed themselves as having a good level of
proficiency. Additionally, 22 participants (23.16%) rated their proficiency as fair, while 12
individuals (12.63%) considered themselves to be very good in English. Notably, a small subset
of only 2 participants (2.11%) indicated an average proficiency level in the English language.
These findings are presented in Table 4.
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Table 4
Participants' English Language Proficiency
English Language Number (person)  Percentage
Proficiency
Very good 12 12.63%
Good 59 62.10%
Fair 22 23.16%
Average 2 2.11%
Total 95 100

The following data analysis is split into two parts: 2. Communication with foreign

customers, and 3. Communication with foreign staff.

2. English Communication Problems with Foreign Customers: Listening and Speaking

Skills of Hotel Staff in a Foreign Network System
2.1 Listening skill problems

Based on the data analysis, it can be concluded that the participants revealed a low level
of problems in English listening skills (x = 1.55, S.D. = 0.77). However, when considering
specific problems, the problem faced most by staff was understanding different English accents
(x= 2.77, S.D.=1.24), indicating a moderate level of problems. Table 5 shows more detailed

results.
Table 5
English Listening Problems with Foreign Customers
Problems Mean S.D. Level of
Problems
1. Listening to English over 1.71 0.84 low
the Phone
2. Listening to needs or 1.21 0.58 lowest
asking for help
3. Listening to complaints 1.22 0.60 lowest
4. Listening to English 158 1.01 low
words or expressions
5. Listening to different 277 1.24 moderate
English accents
6. Listening comprehension 1.19 0.57 lowest
7. Listening to respond to 1.17 0.57 lowest
general conversations
Total 155 0.77 low
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Based on interviews with 10 participants, the main problem in English communication
with customers is different accents due to diverse nationalities. This aligns with questionnaire
responses indicating problems in understanding foreign accents. The participants stressed that
regular interaction with foreigners improves communication and helps overcome accent
differences. In their own words:

Participant 1:

"At first, | had trouble understanding foreign accents, but with time and practice, it
became easier."

Participant 10:

"In my opinion, Ethnic diversity creates misunderstandings and mistakes in
communication, leading to customer dissatisfaction.”

Overall, the interviews highlight the impact of accent variations and the importance of
regular practice to enhance communication skills and mitigate misunderstandings.

2.2. Speaking Skill Problems

Based on the data analysis, it can be concluded that the participants showed the least
difficulty in speaking English (x 1.39, S.D.= 0.73). However, when considering specific
problems, it was found that the participants faced the most difficulties in speaking English over
the phone (x =1.67, S.D.= 0.77), indicating a low level of difficulty. Table 6 shows detailed
results.

Table 6
English Speaking Problems with Foreign Customers
Problems Mean S.D. Level of Problems
1. Speaking over the phone 1.67 0.77 low
2. Giving information or explaining 122 0.62 lowest
3. Asking for help 1.19 0.53 lowest
4. Suggesting 1.24 0.64 lowest
5. Pronouncing words or using English 1.60 0.98 low
expressions in spoken language
6. Pronouncing clearly and correctly 165 1.03 low
7. Responding to general conversation 1.16 0.53 lowest
Total 1.39 0.73 lowest
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3. English Communication Problems with Foreign Staff: Listening and Speaking Skills
of Hotel Staff in a Foreign Network System

3.1 Listening Skill Problems

Based on the data analysis, it can be concluded that the participants encountered
problems in listening to English spoken by their foreign colleagues at a low level
(x 1.52, S.D.= 0.74). Further examination of specific problems revealed that the participants
faced the most difficulty in understanding different English accents (x= 2.66, S.D.= 1.15)
indicating a moderate level of difficulty. Table 7 shows detailed information.

Table 7
English Listening Problems with Foreign Staff
Problems Mean S.D. Level of
Problems
1. Listening to English over 1.71 081 low
the Phone
2. Listening to needs and 1.22 0.62 lowest
requests for assistance
3. Listening to complaints 1.22 0.60 lowest
4. Listening to English 151 0.92 low
words or expressions
5. Listening to different 266 1.15 moderate
English accents
6. Listening comprehension 1.20 0.57 lowest
7. Listening to respond in 1.16 0.53 lowest
general conversations
Total 152 0.74 low

During the interviews, it was found that 60% of the 10 participants experienced minimal
communication problems with foreign staff, which aligns with the questionnaire data.
Surprisingly, even though the staff had been working with each other for at least one year, they
still considered listening to different English accents as the most problematic aspect. Four out
of the 10 participants (40%) reported facing accent-related problems when conversing
in English with foreign staff. However, they stated that these problems did not significantly
impact their work and could be overcome through adjustments such as actively seeking
clarification, repeating key information, and developing a better understanding of each other's
accents through regular interaction. The participants emphasized that these adjustments were
relatively easy to implement, given the amicable and collaborative atmosphere within the team,
which fostered effective cross-cultural communication. Participants 1 and 10 provided
the following quotes to support these points:
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Participant 1:

"l rarely have communication problems with foreign colleagues as my close friends are

mostly from nearby countries, so our accents are similar. This makes understanding each other
easier compared to communicating with foreign customers."

Participant 10:

“Occasionally, there are misunderstandings due to varying local accents, leading
to miscommunications in pronunciation. However, through time and experience, | haven't
faced any major problems."

Furthermore, one participant expressed that their relative lack of problems with English
communication might be attributed

to the hotel's policy of occasionally requiring staff to take English tests and establishing an
English-speaking environment.

Participant 5:

I've faced some English communication issues here. The hotel tests staff's English
competence, which is good. Some are naturally good because of their TOEIC scores, and the
hotel encourages speaking English, like housekeepers greeting guests in English. It is really
helpful for the staff.

Overall, the interviews revealed that the majority of participants experienced minimal
communication problems with foreign staff, but some still faced problems related to accents.
However, these problems were effectively managed through adaptation and regular interaction,
ensuring smooth workplace communication. The English-speaking environment within the
workplace and the hotel's policy of requiring staff to take English tests were identified as
valuable factors that greatly assist the staff in improving their English communication skills.

3.2 Speaking Skill Problems

The analysis of the data suggests that the participants encountered fewer problems when
speaking English with foreign staff (x= 1.38, S.D.=0.71). Nevertheless, when taking all the
problems into account, it became apparent that participants faced the greatest problems when
communicating in English over the phone (x = 1.67, S.D.= 0.77), denoting a relatively low
level of problem. Additional details can be found in Table 8.
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Table 8
English Speaking Problems with Foreign Staff

Problems Mean S.D. Level of Problems

1. Speaking over the phone 1.67 0.77 low
2. Giving information or explaining 1.21 0.60 lowest
3. Asking for help 1.20 0.55 lowest
4. Suggesting 1.21 0.60 lowest
5. Pronouncing words or using English 1.57 0.91 low
expressions in spoken language
6. Pronouncing clearly and correctly 1.65 1.00 low
7. Responding to general conversation 1.16 0.53 lowest

Total 138 0.71 lowest

4. Solutions for English Communication Problems with Foreigners

The comprehensive data analysis of the questionnaire revealed that, as communication
problems occurred less frequently, the participants exhibited limited solutions to their English
communication problems. Their average score was 2.24 (S.D.= 0.85), indicating a relatively
low level of solution utilization. However, an examination of the various solutions employed
showed that staff often employed the solution of apologizing and requesting repetition
(x= 4.63, S.D. = 0.62), which was the most employed solution among the six. Table 9 is a

reference for more detailed information.

Table 9

Solutions for English Communication Problems with Foreigners

Solutions Mean S.D. Level of
solution
1. Apologizing and requesting 4.63  0.62 highest
repetition
2. Using English vocabulary 382 115 high
or expressions to illustrate a
misunderstanding
3. Using a translation tool 157 1.05 low
4. Using gestures 1.87 1.10 low
5. Asking for help from 1.16 0.62 lowest
others
6. Using gestures or facial 122 0.67 lowest
expressions to illustrate a
misunderstanding
Total 224 0.85 low

Volume 15, Issue 2, July-December 2023
Page 15, 269038



Journal

of Liberal Arts

Prince of Songkla University

In interviews with 10 participants, it was discovered that 60% of them employed
the solution of apologizing and asking foreign customers to repeat themselves when
communicating in English. Additionally, the use of translation applications was identified
as another solution to overcome language and accent barriers when communicating with
foreigners. In one participant’s own words,

"In communication, we often ask customers to kindly repeat themselves, mainly due to
language accents. If | face difficulty understanding, | apologize and request the customer to
repeat their words. It's a common practice for effective communication.”

Participant 4 stated,

"Translation apps are commonly used for easier communication, particularly when
dealing with difficult accents. However, translations may not always be accurate, so intuition
plays a role in understanding."

The analysis of the data revealed that participants had a limited ability to address
communication problems. However, the most utilized solution was apologizing and asking for
repetition. Translation apps were also used to overcome language and accent barriers. The
participants in this study mentioned asking customers to repeat themselves and relying on
translation apps for better communication with foreigners.

Discussion

In the study of English Communication Problems and Solutions Among Hotel Staff
Working with Foreigners in Phuket Province, it was found that staff faced communication
problems with foreigners, both inside and outside the organization. However, solutions were
identified to address these problems. Based on the data analysis, the following key findings
emphasize important issues:

1. English communication problems

The findings of this study provide valuable insights into the communication problems
faced by hotel staff when interacting with foreigners, both within and outside the organization.
The analysis of questionnaire and interview data consistently indicates that hotel staff in this
study exhibited a low level of difficulty in speaking and listening to English with foreigners.
These findings differ from previous research, which identified that hotel staff had notable
difficulties communicating in English with foreigners. One significant difference in this study
is that the participants work in a chain hotel managed and administered by a foreign network
system. Based on the interview data, it implies that the hotel places a high priority on delivering
high-quality service to its customers, which necessitates well-informed staff members who can
communicate proficiently in English. The environment of English-speaking in the workplace
and the regulations for staff to take English tests affect staff’s English communication. This
emphasis on language proficiency within the hotel industry aligns with the demand theory
proposed by Sonthimoon and Khamdet (2014). According to their theory, it is imperative for
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hotels to establish a strong foundation for delivering exceptional service that exceeds
customers' expectations and leaves a lasting impression that influences guest retention.
Consequently, the hotel in this present study carefully select employees based on their
experience, education, and language skills. They also conduct regular language assessments

to maintain a high level of English proficiency among their staff, in line with the findings of
Kamwiset (2018). However, the results offered valuable insights that despite utilizing a foreign
network system for management and administration, hotel staff still encounter problems in
English communication with foreigners, particularly in comprehending different English
accents. The findings of this study align with previous relevant research conducted by Arunchai
(2020), Chaichana et al. (2017), Intorn et al. (2020), Charoensuk et al. (2018), Jindapol (2023),
and Rattanapiboonwong (2023). These studies consistently identify varied English accents as
a primary obstacle in communicating with foreigners.

In summary, despite the adoption of foreign network systems, hotel staff continue to
encounter English communication issues with foreigners, primarily related to listening and
speaking skills. These findings align with existing research, emphasizing the importance of
addressing these problems as part of the solution to improve English communication.

2. Solutions to overcome problems in English communication

The analysis of questionnaires and interviews provides valuable insights into problem
solutions used by hotel staff when communicating in English with foreigners. The data
consistently reveals that the most common approaches include offering apologies and
requesting repetition, along with methods such as expressing incomprehension through English
words or gestures and utilizing translation tools. These findings align with research by
Arunchai (2020) and Charoensuk et al. (2018), which emphasize various problem solutions to
facilitate effective communication and mutual understanding between parties. However, it is
important to note that English communication solutions are influenced by personal experience,
knowledge, and intuition, as highlighted by Srisakorn (2004). Chombuathong's research (2019)
also underscores the significance of addressing specific communication problems to enhance
English proficiency. While the present study's findings on problem solutions in English
communication among hotel staff using foreign network systems for management and
administration align with several studies, discrepancies with Charoensuk and Tantihachai's
(2021) findings exist. These differences may be attributed to factors such as language
proficiency and available resources. Further research is needed to comprehensively understand
effective English communication solution tailored to the unique context of hotel staff utilizing
foreign network systems.
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Conclusion

In conclusion, this study shows the English communication problems faced by hotel
staff when interacting with foreigners, both within and outside the organization. Despite the
utilization of foreign network systems for management and administration, the participants still
encounter problems.

The findings also emphasize the significance of practical solutions employed by hotel
staff during English communication with foreigners. The most common approaches include
apologizing, requesting repetition, expressing incomprehension through English words or
gestures, and utilizing translation tools. These solutions align with previous research and
highlight the importance of adapting solutions to address specific problems and promote
effective communication in intercultural contexts.

Overall, this study contributes to the understanding of the English communication
problems and practical solutions employed by hotel staff in their English communication with
foreigners. It emphasizes the need for ongoing language development initiatives and effective
communication training to improve proficiency and enhance intercultural communication in
the hotel industry.

Recommendations
For further research, the following suggestions are proposed:

1. Researchers should investigate problems and solutions across all English language
skills.

2. Researchers should conduct research with hotels using foreign networks in different
provinces to obtain diverse data.

3. The study should include pre- and post-assessments of language proficiency, and
these assessments should be analyzed in relation to job experience, age, and hotel departments
to gain more comprehensive insights.
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Abstract

Reciprocal Teaching Strategy (RTS) is an interesting strategy for reading activities which
helps develop English reading abilities. This study investigated Thai lower secondary school
students’ opinions on the use of RTS while reading in English. The investigation was conducted with
40 students enrolled in the eighth grade at a public school in the Huaiyot district of Trang province.
The non-probability sampling method was utilized. The participants were in an intact class which
was an already-formed group with a similar English proficiency level. Quantitative data were
collected through opinion questionnaires and calculated with means and standard deviations.
Qualitative data were obtained from open-ended questions in the questionnaires, interviews, and the
teacher’s logs. It was found that most students agreed with the use of the reciprocal teaching strategy
in English reading; that is, they had positive opinions on using RTS stages of predicting, questioning,
clarifying, and summarizing and the exchange of leading roles in a discussion group. It can be inferred
from the findings that RTS can be an engaging tool in a reading class and can enhance students'
inspiration to improve their English reading skills and to develop more positive attitudes when
reading texts in English.
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Introduction

In a knowledge-based society, reading plays an important role. It is a way to find out new
information or learn new things when most resources are written in English. The Office of the Education
Council (2017) emphasizes that reading has become an important skill for learning in the 21st century
since it is a tool to encourage lifelong learning because it is regarded as one of the most important
abilities for learners to access a huge quantity of information on a variety of subjects. As a result, reading
skill improvement is seen as a primary objective of English instruction. The use of strategies for
teaching reading comprehension by English teachers is infrequent (Wibisono et al., 2019; Wibowo et
al., 2020). Wibisono et al. (2019) also claimed that in reading, students faced difficulties in identifying
the main ideas of the texts, and the reading teaching was monotonous since the teachers seldom applied
varying strategies in reading activities. Previous research has demonstrated that the level of English
reading competence among Thai students is unsatisfactory since they face difficulty with English
reading comprehension (Uraiman, 2012; Chomchaiya, 2014). Thai schools' pedagogical teaching was
a significant factor. One claim is that many instructors taught children to read only by translating
materials for them (Sawangsamutchai & Rattanavich, 2016). In addition, Tamrackitkun (2010) and
Rawengwan and Yawiloeng (2020) mentioned that Thai students were bored and unmotivated because
Thai English teachers still used teacher-centered methods in teaching English. They became passive
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learners to absorb information without engaging with the information received and sharing opinions
with others in reading activities. Kongkerd (2013) emphasized that Thai English teachers often read
aloud and asked students to follow sentence by sentence and then answer questions. Based on the
researcher's teaching experience, students at the lower secondary level are unable to summarize and
identify important information when reading in English because they may not be properly trained to
improve their reading abilities. Consequently, Thai students were limited in reading and thinking
independently. From this limitation, there needs reconsideration of how to apply appropriate strategies
in English reading class.

Teachers need to think carefully and choose the most appropriate methods and techniques.
According to Fahas (2021), it was claimed that choosing a good technique needs to be considered
based on the students’ abilities and their needs so that their interest can be increased. Some experts
recommended certain teaching strategies to improve reading skills. One method is Reciprocal
Teaching Strategy (RTS). Palincsar and Brown (1984), Cotterall (1990), and Allen (2003) suggest
that RTS helps readers understand texts and they can observe their advancement. According to Meyer
(2010), the use of RTS also promotes higher-order thinking skills by encouraging students to reflect
on their cognitive processes while involved in reading activities. Interestingly, students' questioning
and answering during reading can contribute to the enhancement of both reading comprehension and
critical thinking skills. RTS encourages students to actively participate in collaborative discussions
in which they can share their opinions and interpretations in groups. These interactions facilitate the
development of reading abilities (Tolongtong & Adunyarittigun, 2020)

It uses a sociocultural strategy to model, explain and teach strategies in a sociable and
supportive atmosphere. “Predicting”, “questioning”, “clarifying”, and “summarizing” are the four
processes of RTS to improve reading comprehension and critical thinking skills. To provide further
explanation, “predicting” is using prior knowledge to discuss or predict what the text might be about.
Readers can later check their guesses while reading. Next, “questioning” helps students identify the
main ideas and important information by asking questions about the content in the text to check their
understanding. Then, “clarifying” means students identify unclear or difficult parts of the reading
text. Finally, “summarizing” indicates whether students understand the text by summarizing the main
ideas and important information. According to Ghorbani et al. (2013), the teacher (for this study, also
the researcher) takes onthe primary responsibility of modeling the four strategies, which are
predicting, questioning, clarifying, and summarizing in the early stages of using RTS. The teacher,
or dialogue leader, teaches and models these strategies to improve students' comprehension skills.
After modeling, students take turns leading group discussions and applying the strategies to other
parts of the text. The teacher serves as a facilitator providing guidance and feedback. Students are
trained to take on and share most of the tasks and thinking when the teacher fades from modeling.
(Palinscar & Brown, 1984).

It is expected that reading comprehension and reading attitudes of students could be
improved after using this strategy. This study aimed to experiment with the use of the Reciprocal
Teaching Strategy in a reading class and to investigate the students’ opinions towards reading in
English after using RTS. This study could provide useful information for English teachers to improve
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students' reading comprehension and critical reading with the use of RTS. Also, it is expected that
RTS can be used for students' self-learning to comprehend various reading passages and to encourage
their lifelong learning.

Objective and Research Question

The purpose of the study was to examine Thai lower secondary level students’ attitudes and
opinions about the use of Reciprocal Teaching Strategy in reading class. The research question
addressed was: What are the students’ attitudes and opinions towards the use of RTS in reading class?

Research Methodology

This study aimed to investigate students' attitudes and opinions on the application of the
Reciprocal Teaching Strategy in reading class. Participants, instruments, treatment, data collection,
and data analysis are described in this section.

1. Participants

The researchers employed a non-probability sampling technique. The study included 40
Mattayomsuksa 2 students from a population of four hundred and seventy-two who were grouped
into the same homogeneous class at a public school in Huaiyot district, Trang province. They were
in an intact class with similar English ability levels.

2. Instruments

The research instruments used to collect data consisted of RTS teaching materials,
opinion questionnaire, interviews, and teacher’s logs.

2.1 RTS Teaching Materials

The reading materials were adapted from a coursebook that was mandated by the Ministry
of Education to be used with students enrolled in Mattayomsuksa 2 at a public school located in
Trang, Thailand. The researcher chose 12 different sections from the textbook and then modified
or added to those sections with various activities and practice exercises to make them suitable for
the aim of this study. Twelve lesson plans were created to use Reciprocal Teaching Strategy. The
first two passages were used for RTS training and the others were used for RTS practice. The topics
of the 12 reading passages include:

Reading A Life in 2100 (For the 1 RTS training)
Reading B Life-savers! (For the 2" RTS training)
Reading 1-10 (For RTS practice)

Reading 1 What’s your best friend like?
Reading 2 Email of the week

Reading 3 Penpal exchange

Reading 4 Animals at risk
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Reading 5 African safari

Reading 6 Strange but true!

Reading 7 Robot World

Reading 8 Red Nose Day

Reading 9 The footprints in the snow
Reading 10 Three British heroes

Teaching materials and lesson plans were examined by the three experts who were
experienced English language teachers to ensure content validity and they were revised as advised.
The 10C was found to be 0.95.

2.2 Opinion Questionnaire

The opinion questionnaire was designed to obtain students' opinions about the use of
Reciprocal Teaching Strategy in reading class. There were 20 questions in Part A that examined
students' attitudes after the use of Reciprocal Teaching Strategy. It had five scale values: 5 (strongly
agree), 4 (agree), 3 (moderately agree), 2 (disagree), and 1. (strongly disagree). Part B included 4 open-
ended questions. The questionnaire was translated into Thai to prevent students’ misinterpretation. To
ensure the content validity of the questionnaire, the items were verified by three experts and revised as
suggested. The 10C level was found to be 0.86. The revised questionnaire was piloted with 30
Mattayomsuksa 2 students who were not involved in the main study. This group shared a similar
language level with students in the main study. The reliability of the opinions questionnaires was 0.85
(See Appendix).

2.3 Interview Questions

The objective of the interview was to interact with group members to obtain qualitative
information regarding the students' perspectives towards English reading via RTS. The questions
were like those in the opinion questionnaire but they were in the form of open-ended questions. To
ensure the content validity of the interview questions, they were verified by three experts and then
revised as advised (See Appendix).

2.4 Teacher’s Logs

The teacher's logs were used to document the researcher's observations of how students
apply the four stages of RTS: predicting, questioning, clarifying, and summarizing. It displayed how
well the students performed during a reading class with RTS. It was also to discover if there were any
problems while doing the reading activities. The structural form of the log was approved by the three
experts (See Appendix).

3. The Treatment

This is quasi-experimental research. The treatment was conducted within a single academic
term. Within each week, the class met for 90 minutes. It was divided into two phases.
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assist students and familiarize them with RTS use.

For the second phase, the participants were divided into 10 groups each consisting of 4
voluntary members. One member of each group acted as the leader of group discussions and led
members to practice reading with the RTS process. Each week before class, the teacher asked 10
leaders from each group to get the reading text and helped them prepare as group leaders of the week.

The following are the procedures for group work:

The RTS procedure was repeated when each group was assigned to read the next text.
Another member of the same group took a new role in leading the group discussion of the next text.
Each member of a group took a role in leading the group discussion at least twice during the semester.

Before reading the text, each leader asked the group members to anticipate the content of
the text from the titles, pictures, or context. Then, everyone wrote down what they

thought would happen.
Everyone in each group, including the leaders, read the text in silence.

Each leader made questions regarding the text, and group members contributed by
providing answers and discussing their predictions. During the discussion, group

members jotted down the responses.

Each leader, along with the members of the group, contributed to the clarification of

ambiguous or challenging sections within the reading text.

Each leader asked group members to summarize the main ideas and important

information.

The following figure shows the process of RTS in class.

Figure 1

The stages of Reciprocal Teaching Strategy (RTS)
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During the reading process, Group members were allowed to communicate their ideas
in both Thai and English. The teacher moved from group to group to monitor their discussion
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4. Data Collection

The data collection procedure can be described as follows.

During the treatment, observations on the use of the RTS stages were made and
recorded in the teacher’s logs weekly. At the end of the treatment, all participants were asked
to complete the opinion questionnaire. One week later, the ten groups were asked to participate
in the group interviews. A 15-minute interview was conducted with each group in Thai. The

treatment and data collecti

Figure 2

on process is summarized in Figure 2.

The Treatment and Data Collection Procedure

Proce
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V

@

- Record in teacher’s logs

- Divide the participants into 10 groups; each
consisting of 4 members and do the reading
activities using the four strategies of RTS

—> | - Teacher’s logs

(Week 3-12)

!

3 Administer opinions

questionnaire (1 hour)

(Week 13) 2

- Attitudes and opinions on the use of RTS

y

@ Interview 10 groups of participants
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5. Data Analysis

Data from the opinion questionnaire were calculated with means and standard

deviations.
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Data from the open-ended questions, the interviews and teacher’s logs were analyzed,
interpreted, and summarized.

Findings and Discussion

1. Students’ Opinions towards the Use of RTS in Reading Class

After using RTS, students were asked to respond to the opinion questionnaire and
reflected their opinions in the interviews. The results are presented as follows.

Table 1
Students’ Opinions towards the Use of RTS

Statements Mean | S.D.
2. | could understand English passages better when | read with my friends. 4.45 .68
1. I enjoyed reading English passages when | read with friends. 4.35 .80
14. RTS helps me finish reading the text. 4.10 .70
4. “Predicting” helped me understand English passages. 4.08 .70
20. I think other teachers should use RTS in reading classes. 403 | 1.00
13. RTS made me become an active reader. 3.98 .80
19. I will continue using RTS when | read. 3.98 .80
3. “Predicting” activated my background knowledge before reading. 3.95 .70
12. Being a group member makes me happier than being a group leader. 3.95 | 1.00
15. RTS helps me understand the whole text. 3.95 .90
5. “Questioning” helped me check my own understanding of the English passages. 3.90 .70
16. RTS helps me remember more words. 3.90 .90
17. RTS helps me think more critically. 3.90 .80
7. “Clarifying” helped me comprehend the difficult parts of English passages. 3.88 .90
9. “Summarizing” helped me focus on the main idea and important 3.83 .70
information of the English passages.
18. RTS encourages me to read more. 3.83 .80

8. “Clarifying” helped me understand the correct meaning of the difficult 3.68 .80
or unknown words, phrases, or sentences.

6. “Questioning” helped me to develop critical thinking skills. 3.65 .80
11. Being a group leader helps build up my confidence. 3.45 | 1.00
10. I like being a group leader. 3.38 | 1.10

Total 391 | 0.86

* Levels of agreement:
4.21-5.00 =strongly agree  3.41-4.20 =agree 2.61-3.40 = moderately agree
1.81-2.60 = disagree 0.00-1.80 = strongly disagree
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As seen in Table 1 reorganized by the top mean ranks of students’ opinions, “I could
understand English passages better when I read with my friends” (item 2) was the students’ opinion
that they agreed with the most while the least was “I like being a group leader”
(item 10). Overall, the results indicate that students “agree” with the use of the Reciprocal Teaching
Strategy in English reading (x = 3.91, SD = 0.86). Based on the results, it could be claimed that students
had positive attitudes towards the use of RTS. Their opinions as shown in Table 1, triangulated with
those from the interviews, the open-ended questions, and the teacher’s logs, can be further drawn,
classified, and discussed as follows.

2.0pinions towards Different Stages of RTS

The first stage is the “predicting” strategy. Students “agreed” that it activated their
background knowledge before reading (Item 3: x = 3.95, SD = 0.70) and helped them understand
English passages (Item 4: x =4.08, SD = 0.70). From the group interviews, most students reported that
they could use their background knowledge, titles, or pictures to predict the content of the passages.
The predicting strategy encouraged them to easily guess what the reading texts were about. Some
students mentioned that it was hard to guess about the reading text because of the lack of background
knowledge. Also, it was observed that the predicting strategy was successful in engaging students in
responding; that is, students actively attempted to guess the contents of the texts (Teacher’s logs). The
following statements from the open-ended questions and the interviews support these findings:

I liked to predict the content of the texts with friends. We helped each other to look for
what the text was about but I did not enjoy predicting alone because it was too hard
for me to guess the content within a limited time, particularly during tests.

(Student 17, personal communication, March 5, 2020)

We could better understand the text when we tried to predict what the text was about
from pictures or titles before starting a reading.

Sometimes, we could not guess the content of the texts from the title since we did not
know the meaning of the words, but pictures of the texts helped us to predict the
content.

(Group interviews, personal communication, March 12, 2020)

The second stage is the “questioning” strategy. This helped students check their own
understanding of the English passages (ltem 5: x = 3.90, SD = 0.70) and helped them to develop
critical thinking skills (Item 6: X = 3.65, SD = 0.80). Combined with results from the interviews and
the teacher's logs, it can be concluded that most students felt happy asking questions about the main
ideas or important information of the reading texts. Some group leaders looked nervous while leading
their groups to answer the questions (Teacher’s logs). This stage made them understand the texts and
improve their analytical thinking. However, some students found that it was not easy to cover all the
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important information of the reading texts. Students' quotes from the interviews and the open-ended
questions are displayed as follows:

I enjoyed sharing the ideas or points of views in asking and answering the questions
from the reading texts.

(Student 24, personal communication, March 5, 2020)

| felt relaxed to answer the questions when the group leader asked the questions.
On the other hand, when it was my turn, | struggled with creating various questions to
ask my group members to check their understanding of the reading text.

(Student 1, personal communication, March 5, 2020)

The questioning strategy gave us a chance to analyse interesting issues in order to
answer the questions correctly and also enhance our analytical thinking.

(Group interviews, personal communication, March 12, 2020)

The third stage is the “clarifying” strategy, which helped them comprehend the difficult parts
of English passages (Item 7: x = 3.88, SD = 0.90) and helped them understand the correct meaning of
the difficult or unknown words, phrases, or sentences (Item 8: x = 3.68, SD = 0.80). It was observed
that most students enjoyed clarifying the difficult parts (Teacher’s logs). Students mentioned that the
clarifying strategy worked well because they could understand the English texts clearly and could
identify the main ideas of the English texts. Students’ additional opinions from the interviews and the
open-ended questions are as follows:

I thought that the clarifying strategy was useful since it made me clear about confusing
things from the reading texts such as the meanings of words.

(Student 34, personal communication, March 5, 2020)

| learned many new words from the reading texts when the group leader led to clarify
the difficult parts of English texts.

(Student 2, personal communication, March 5, 2020)

We liked this stage because we can recheck our understanding whether it was correct.
(Group interviews, personal communication, March 12, 2020)

The last stage is the “summarizing” strategy. Students “agreed” that it helped them
focus on the main idea and important information of the English passages (Iltem 9: x = 3.83, SD
= 0.70). Most students took the view that they comprehend more by summarizing the main
points of the reading text (Group interviews). Also, the summarizing strategy guided them to
realize that they did not have to understand every part of the reading texts. Consequently, it
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was found that some groups could not cover all the reading text content (Teacher’s logs). The
following quotes from the open-ended questions confirmed these findings.

Summarizing the texts helped me understand the important information easily and
quickly.

(Student 16, personal communication, March 5, 2020)

RTS helped me to feel more confident when I had to reach a conclusion for the English
reading texts about what the main idea or important detail was.

(Student 39, personal communication, March 5, 2020)

3. Opinions towards Group Working Guring RTS

It was found that students enjoyed reading English passages when they read with
friends (Item 1: x = 4.35, SD = 0.80). Students could understand English passages better when
they read with their friends (Item 2: x = 4.45, SD = 0.68). They also like being a group leader
(Item 10: x = 3.38, SD = 1.10). Being a group leader helps build up their confidence (Item 11: X
=3.45, SD = 1.00). Being a group member makes them happier than being a group leader (ltem
12: x = 3.95, SD = 1.00). Most students felt happy and satisfied reading various reading texts in
groups. They looked relaxed reading texts with friends (Teacher’s logs). They opined that
reading with group members helps improve their reading ability (Group interviews). This made
them understand the main points or important information of the reading texts. The quotes from
the open-ended questions are shown below:

I enjoyed reading the reading texts in the group.

(Student 9, personal communication, March 5, 2020)
| felt confident when reading texts with friends.

(Student 4, personal communication, March 5, 2020)

I liked working in my group because | can share information and opinions and we can
help each other.

(Student 35, personal communication, March 5, 2020)

4. How RTS Makes Better Readers

Based on the findings, RTS made students become active readers (Item 13: X = 3.98, SD =
0.80). RTS helped students understand the whole text (Item 15: X = 3.95, SD = 0.90) and finish
reading the text (Item 14: X =4.10, SD = 0.70). Moreover, RTS helped students think more critically
(Item 17: x = 3.90, SD = 0.80) and helped students remember more words (Iltem 16: X = 3.90, SD =
0.90). Most students thought that RTS made them become better readers since they could understand
some difficult parts of the texts or find the main ideas with the stages of RTS (Group interviews).
Some students’ opinions from the open-ended questions are presented below:
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I could understand the texts and identify main ideas when | read them with the use of RTS.

(Student 28, personal communication, March 5, 2020)

RTS made me read the texts analytically.

(Student 13, personal communication, March 5, 2020)

RTS helped me know my own reading strategies. This made me understand the whole text
or main ideas easily when | read the reading texts using appropriate strategies such as
reading texts with friends.

(Student 31, personal communication, March 5, 2020)

5. How RTS Becomes Inspirational for Readers of the English Language

According to the findings, it can be concluded that RTS encouraged students to read more
(Item 18: x = 3.83, SD = 0.80) and continued using RTS when reading in English (Item 19: X =
3.98, SD =0.80). Most students thought other teachers should use RTS in reading classes (Iltem 20:
X = 4.03, SD = 1.00). Most students mentioned that they still apply RTS in their English reading
(Group interviews). Some excerpts from the open-ended questions are shown below:

I liked to read the texts with the use of RTS because | enjoy sharing ideas with group
members.

(Student 38, personal communication, March 5, 2020)

I learned difficult new words after reading with RTS.

(Student 25, personal communication, March 5, 2020)

RTS helped me improve both analytical thinking and metacognitive awareness.

(Student 6, personal communication, March 5, 2020)

6. Problems and Challenges

Although most students responded positively towards RTS, some problems were found.
Firstly, being a group leader became an issue during RTS. As seen in Table 1, being a group leader
was perceived with the lowest score (Item 10: X = 3.38, SD = 1.10) because several students did
not like being a group leader. It was found that some students felt uncomfortable to lead group
members in reading the texts (Teacher’s logs). While some students enjoyed being a group leader,
more than half felt uncomfortable. According to the interviews and the open-ended questions, the
following are quotes from the students:

I did not like to be a group leader. I was not confident in myself when group members
stared at me while 1 was speaking.

(Student 12, personal communication, March 5, 2020)
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| felt bad when my friends did not listen to what | tried to describe during the RTS process.
(Student 33, personal communication, March 5, 2020)

We felt pressured when we had to help group members understand the passages.
We were afraid of making some mistakes especially with difficult passages.

(Group interviews, personal communication, March 12, 2020)
However, some enjoyed being leaders as shown in the following report:

Being a group leader gave me the courage to speak up or share the ideas confidently in
front of my friends.

(Student 19, personal communication, March 5, 2020)

| was satisfied to be a group leader because it made me more active to prepare myself
before starting reading activities.

(Student 6, personal communication, March 5, 2020)

However, it could be noticed that students who acted as group leaders were quite nervous while
they were leading group members to read the passages only in the first three weeks, and they gradually
became more confident later (Teacher’s logs). Secondly, some students viewed that the four stages of RTS
were quite complicated (Group interviews). The following are examples of students’ views:

I did not want to memorize what to do in the reading process.
(Student 7, personal communication, March 5, 2020)

It took too much time to follow the procedures from predicting to summarizing. One text
took 90 minutes. For me, | could read 2 - 3 reading texts within this time.

(Student 24, personal communication, March 5, 2020)

When considering the group interviews, some students stated it was boring to read easy
texts with RTS because it wasted time. However, most students felt happy because RTS could help
them comprehend difficult texts even if they spent more time reading.

Interestingly, some students suggested something that might be useful for teaching
reading as follows:

Working with the same group to read ten reading texts using RTS was quite boring, so |
would prefer to work with other groups when | read a new text.

(Group interviews, personal communication, March 12, 2020)

Games should be applied as an activity for “questioning” to ask and answer the
questions from the reading texts for more challenging and joyful learning.

(Student 40, personal communication, March 5, 2020)
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Discussions

Based on the findings, it can be inferred that students had positive opinions regarding RTS
and perceived it as a helpful reading strategy. A similar result was found by Ramadan (2017) and
Rawengwan and Yawiloeng (2020) that students hold positive attitudes towards reading
comprehension using Reciprocal Teaching Strategies. They considered the four strategies useful in
facilitating reading comprehension. As a result, they learned how to make guesses about the content
of the reading texts using their prior knowledge or titles and pictures, to ask and answer questions, to
clarify any confusing information or difficult words, and to summarize the main ideas of the texts or
important information. The use of the four stages of RTS took place within the social context of the
classroom, which consisted of two primary interactions: the first was between the teacher and the
students, and the second was between the students themselves. Students were observed to cooperate
and to actively contribute during group work. This is relevant to Soranastaporn and Ratanakul’s
findings (2000) who claimed that students had opportunities to share their ideas with others and
develop their reading comprehension. Many enjoyed being a group leader and building self-
confidence by helping their peers. This finding corresponds with the previous study showing that
more capable students provided less capable students with guidance and support (Adunyaritigun,
1999). Finally, students in this study mentioned that they would apply RTS in the future when reading
English texts. This result shows that RTS can be an essential reading tool for fostering autonomous
readers to encourage their lifelong learning. This implication is consistent with Palincsar’s (2013)
findings who claimed that RTS helped motivate students to apply relevant strategies to be successful
readers.

Conclusion

Students have positive opinions towards the use of RTS at all stages: predicting, questioning,
clarifying, and summarizing. The findings show that most students enjoyed reading texts in English
through RTS, especially reading texts in groups because they could share knowledge or opinions from
those reading activities. It is useful for them to listen to various points of view from their group members.
Moreover, "questioning" is a meaningful stage of RTS to motivate them to dig into the texts so that they
improve their analytical thinking. As a result, RTS should be an effective strategy for English teachers to
apply in reading class as it can be viewed as a supportive learning tool which can produce autonomous
readers carrying on their lifelong learning.

Implications from the Study

This study implies that the use of four strategies inthe RTS should be explicitly taught in English
reading classes. Students should be given enough time to practice each strategy, apply the RTS in reading
tasks, and take the role of discussion leader. The teacher gradually minimizes support when students apply
RTS in English reading by themselves. Among the 4 strategies, there should be an emphasis on
questioning, as different kinds of questions indicate various levels of critical thinking. Training students
to formulate questions of different cognitive levels is essential for the development of comprehension and
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critical thinking. To add pleasure and interest to the questioning strategy, games or competitions are
recommended.

Recommendations for Future Studies

1. The study found that students took turns as leaders for group discussions, resulting
in different reactions and perceptions. Further research should explore how role differences
impact learning and acquisition.

2. The study also found that students worked in the same group for the entire semester,
which may constrain their learning experience. Further research should consider group
members' rotation to improve the learning experience.
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APPENDICES

Opinion Questionnaire
“Opinions toward Reciprocal Teaching Strategy (RTS)”
Part A: Tick in the box where it is appropriate with you.

Levels of agreement: 5 =strongly agree 4 = agree 3 = moderately agree
2 =disagree 1 = strongly disagree

Items Levels of agreement

5 |4 |3 |2 |1

1. I enjoyed reading English passages when | read with friends.

2. | could understand English passages better when | read with my friends.

3. “Predicting” activated my background knowledge before reading.

4. “Predicting” helped me understand English passages.

5. “Questioning” helped me check my own understanding of the English
passages.

6. “Questioning” helped me have the critical thinking skills.

7. “Clarifying” helped me comprehend the difficult parts of English passages.

8. “Clarifying” helped me get the correct meaning of the difficult or unknown
words, phrases, or sentences.

9. “Summarizing” helped me focus on the main idea and important
information of the English passages.

10. I like being a group leader.

11. Being a group leader helps build up my confidence.

12. Being a group member makes me happier than being a group leader.

13. The RTS made me become an active reader.

14. RTS helps me finish the text.
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Items Levels of agreement

5 |4 |3 |2 |1

15. RTS helps me understand the whole text.

16. RTS helps me remember more vocabulary.

17. RTS helps me think more critically.

18. RTS encourages me to read more.

19. I will continue using RTS when I read.

20. I think other teachers should use the RTS in reading classes.

Part B: Respond to the following questions in writing.

1. What are your general opinions/impressions about this practice method?

1. Do you think that RTS is helpful to you in reading texts in English? How?

2. Do you like or dislike it? Why? Why not?

3. What do you think of each stage of RTS practice? How does each stage help you comprehend the
text in English or develop your critical thinking ability?

4. Do you think other teachers should use the RTS in reading classes? Why? Why not?

5. How much are you satisfied with your role as the leader? Why?

6. How much are you satisfied with your role as a group member? Why?

7. What did you find as the problems or difficulties in using this method of reading practice?
8. What did you enjoy the most?

9. What did you enjoy the least?

10. In what way do you think you have improved yourself? (Reading ability, Thinking ability,
Leadership skills, Communication, Cooperative learning, etc)
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Abstract

The objectives of this research are to 1) investigate the situation of foreign teachers in
Thai educational settings; 2) survey their needs for professional development; and 3) propose
solutions to overcome the obstacles they faced based on the collected data. The subjects of this
study were 13 foreign teachers in a demonstration school in the central region of Thailand. The
research tool utilized for the purpose of this study was a semi-structured interview where
foreign teachers were asked to reflect on their teaching performance and investigate their needs
for professional development. The demographic information, answers from the checklist and
the survey were presented in a descriptive analysis. A content analysis was applied to identify
and interpret the data gained from the interview, with conclusions drawn from a directed
content analysis of the situation and needs of professional development. The findings revealed
that their performance in the classroom was effective despite administrative policies of the
school, language barriers and the issue of cultural differences posing major challenges to them.
The areas that should be included in the professional development program are those that had
impacts on their performance in the classroom such as instructional design, classroom
management, and contents in the main subject. In order to make the professional development
program effective and engaging for the foreign teachers, their opinions should be considered.
They should be able to propose the topic or the activities related to their professional
development that would correlate to their needs and interests.

Keywords: Foreign teachers, professional development needs, English language
instruction
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Introduction

Thailand’s Ministry of Education (MOE) has recognized the importance of foreign
languages as an important tool for communication, education, and access to the world. English
is prescribed as one of several compulsory subjects for students in primary and secondary
programs, with teachers positioned as a crucial factor in students’ learning. There have been
many implementations to highlight the importance of the English language, resultant of its
view as the language of development and globalization (Baker & Jarunthawatchai, 2017).
Among them is the introduction of bilingual education to many schools in Thailand. Since
1999, bilingual education has been implemented as an additional measure for achieving
Thailand’s lifelong education and development goals of being considered a qualified and
competitive human resource (Laksanasut, 2020). The bilingual English education system is
classified into the Mini English Program (MEP), in which at least two subjects are taught in
English, as well as the English Program (EP) in which at least four subjects use English as the
medium of instruction. Bilingual Education programs require foreign teachers to lead teaching
and learning activities in the classroom. The qualifications include being a native English
speaker, possessing at least a bachelor’s degree and completing Teaching English as Foreign
Language (TEFL) certification. Alternatively, non-native English speakers have been
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increasingly recruited by many schools in order to improve the quality of English teaching and
learning so as to prepare Thailand to compete in ASEAN and global communities (Ministry of
Education [MOE], 2014).

A high demand for foreign teachers in Thailand was expected as the MOE was poised
to recruit 10,000 foreigners for the 2020 academic year. There were more than 5,000 schools
prepared to welcome foreign teachers who would teach students and assist in developing the
skills of local teachers. They were expected to enhance the students’ English skills by building
confidence and familiarizing them with foreigners. In addition, the local teachers were also
expected to learn from their colleagues (MOE360, 2020).

Additionally, there have been a number of different measurements imposed in order
to develop and improve learning standards and school curricula. The Common European
Framework of Reference for Languages (CEFR) has been adopted as a guideline for the
instruction of English in Thailand with a focus on Communicative Language Teaching (CLT)
(MOE, 2014). In terms of the administrative policies, the MOE has established facilitating
factors for learning management which schools must consider and act upon as follows:
administrative policy and structure; staff’s professional development; budget and resources;
and collaborative administration (MOE, 2009). This means that teachers must be able to apply
the established learning standards, competencies, and desired characteristics in their teaching
activities in the classroom to achieve the goals as is required in the national curriculum. In
order to complete this task, the teachers must possess both knowledge of the subject matters
and the theories of language learning and teaching.

In addition to the above guidelines, the Office of the Basic Education Commission
(OBEC), together with Thailand TESOL, Regional English Language Office (RELO) and other
such organizations, play a major role in the professional development of teachers. In order to
improve the capabilities of teachers, OBEC has provided scholarships for teachers to pursue
master’s degrees; workshops; knowledge sharing activities as well as online training seminars
for both school administrators and teachers. However, the effectiveness of these programs,
especially when considering their purpose is to allow for genuine teacher development, remains
rather unclear. More important to note is that foreign teachers at schools are also typically
excluded from any requirements to attend such programs, often related to an inability to
overcome language and cultural differences or even due to differences in management and
communication styles as offered by schools. Ultimately this leads to the diminishing prospects
of foreign teachers in wanting, or even having the opportunity to, develop professionally.

These obstacles, particularly as they relate to foreign teachers’ ability to attend
professional development programs, are considered one of the driving factors behind why
foreign staff and their levels of qualification sometimes pose a problem, and are scrutinized as
such. The challenges that arise from the differences in school management styles, as well as
the aforementioned cultural differences, only act as confounding factors that are further
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contributing to these issues. Noted by Bishop et al. (2016), the factors affecting teaching and
performance of foreign teachers include a lack of knowledge, general skill set, and
characteristics of professional teachers in Thai culture. Moreover, they do not possess adequate
teaching skills or techniques. Foreign teachers cannot design learning activities, create lesson
plans, or implement assessments in the classroom appropriately (Pongsuthirak, 2015). In
addition, a lack of motivation due to uncertain working status and low salary is also a problem
faced by foreign teachers (Chuchuen et al., 2017). Santimit and Maput (2010) observed that
foreign teachers often changed their workplaces. In some cases, foreign teachers would resign
without any advanced notice, resulting in inconsistency of teaching and learning in the
classroom. A lack of mutual understanding of performance expectations is another obstacle for
foreign teachers, as presented by Chitnelawong (2009). Foreign teachers often do not realize
that there are many other duties that schools expect them to perform, in addition to teaching,
such as being on duty at the school during weekend hours and organizing extra activities which
might be after standard office hours, including Saturdays and Sundays. Lastly, Chaiyasaeng
and Sudrung (2019) also mentioned adaptation to cultural differences, or lack thereof, as
another problem experienced by foreign teachers in Thai schools. Similarly, unfamiliarity with
local language and culture was also identified by Chuchuen et al. (2017).

The studies mentioned reveal many challenges faced by foreign teachers in Thailand.
Nevertheless, the researchers only discussed the circumstances that foreign teachers find
themselves in at schools without further providing actual solutions or guidelines for addressing
the issues raised, which shall be the focus of the current study. Hence this research aims to
investigate the general circumstances and professional development needs of foreign teachers
in order to propose recommendations for potential professional development programs to
address foreign teachers’ needs.

Literature Review
1. Situation of Foreign Teachers in Thailand

With the rise of bilingual programs and an increase in the overall necessity of language
education streams to improve English language proficiency of Thai students, the demand for English-
speaking foreigners to teach in Thailand has increased (Ulla, 2019). Nevertheless, it should be noted
that English language education in Thailand has been influenced by Anglo-centric models and the
perception of “English as the language of development and globalization” Consequently, English has
been considered an important tool for communication, thus granted “foreign” but of high status
in Thailand (Baker & Jarunthawatchai, 2017).

At the same time; however, to avoid conflict with the hegemony of the Thai
language’s official status within language policy, English and other languages have been
considered as the language of the “other” or “outsider” in Thailand (Baker & Jarunthawatchai,
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2017). In response to this concept, foreign teachers are referred to as English-speaking
foreigners regardless of their nationalities.

When recruiting a foreign teacher, the requirements need to be clearly stated in order
to meet the demands of the school. Each school determines its own requirements based on the
position that needs to be filled. For example, the schools administered by OBEC in Bangkok,
have to meet a minimum set of standards defined by OBEC. These minimum requirements of
foreign teachers are built on in 4 areas including curriculum, teaching, measurement and
assessment, and extracurricular activities (Chaiyasaeng & Sudrung, 2019). Similarly, the scope
of responsibilities of the demonstration school under this study encompasses 4 areas of duty:
1) curriculum; including analyzing the curriculum to the design of learning activities and
materials; 2) instruction involving creating lesson plans and delivering the lessons; 3)
evaluation of the instruction and assessment of the students’ performance; and 4) performing
other duties as assigned such as gate duty, homeroom teacher responsibilities, parent meetings,
and attendance and participation in sports days and other such school activities.

All foreign teachers are required to perform the same duties at the school.
Nevertheless, each foreign teacher has a different cultural background and teaching practice.
To understand and adapt to these differences is particularly important to work effectively in an
environment of cultural differences. That is to say that for foreign teachers from different
countries to work with Thai teachers in a Thai school, there are many issues they have to
confront, specifically cultural differences (Jongjit, 2018).

2. Intercultural Competence in Professional Contexts

Intercultural competence is defined by Spitzberg and Chagnon (2011) as “the
appropriate and effective management of interaction between people who, to some degree or
another, represent different or divergent cognitive, affective and behavioral orientations to the
world” (p.7). Deardorff (2006) proposes that “intercultural competence” involves three
elements including one’s intercultural knowledge, skills to interpret, relate, discover and/or
interact with others, and attitudes such as valuing others. To learn about and explore cultural
similarities and differences, intercultural competencies need to be at the forefront of those who
wish to develop, encompassing the ideas of mutual respect, curiosity, self-awareness and that
of others, reflection, sharing and listening for understanding (Deardorff, 2020). In general,
intercultural competence is the combination of personal abilities such as flexibility, empathy,
open-mindedness, self-awareness, adaptability, language skills and cultural knowledge as well
as relevant contextual variables including shared goals, incentives, perceptions of equality and
perceptions of agency (Arasaratnam, 2016).

In schools where there are teachers from different countries working together, there is
a need to understand the differences each culture possesses, as people are reflective of their
own cultural identity. A more comfortable workplace might result from greater awareness of
other cultures. (Jongjit, 2018).
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3. Professional Development for Language Teachers

Teacher development serves as a long-term goal and intends to support professional
growth and understanding of teaching for teachers, unlike teacher training which focuses on a
teacher’s immediate responsibilities and short-term goals (Richards & Farrell, 2005). Teacher
development is a bottom-up approach in the sense that it involves the teacher’s reflection on
their teaching practices, beliefs, values, and principles.

Colbert (2008) also proposes that when teachers are empowered to create their own
professional development plan, their passion for teaching increases and their students’ learning
improves. Therefore, authentic professional development activities can develop both teachers
and student learning.

Professional development can be self-reflective, dialogues with colleagues and
collaborative projects with other teachers. Nevertheless, there are many skills and a vast array
of knowledge that cannot be learned from critical reflection such as subject-matter knowledge,
understanding of the curriculum and teaching pedagogies. Therefore, professional
development should engage the teachers to explore new trends and approaches in language
teaching (Richards & Farrell, 2005).

4. Factors Affecting Foreign Teachers’ Performance at Schools

In Thailand, the teachers were aware of the needs to continue professional development,
as well as the availability of professional development programs. The teachers showed high interest
and considered their development as substantially valuable in contributing to their success in the
profession, especially development related to English proficiency, the use of pedagogical strategies
for teaching as well as assessing productive skills (Noom-ura, 2013). As a consideration, schools
should allow and encourage English language teachers to attend professional conferences or
workshops once a semester, while government organizations should provide staff development
meetings and workshops in order to make recommendations for instructional materials and training
opportunities for teachers. In addition, the teachers should accumulate instructional materials and
take advantages of online resources (Dhanasobhon, 2007). Ulla and Winitkun (2018) conducted a
study and identified primary teachers’ beliefs, needs and challenges faced in the teacher training
program in Thailand with the implication that educational organizations and the Ministry of
Education itself should highlight the importance of professional development as a significant
contributor towards the success of students. The findings suggested that previous training
experiences had impacts on their beliefs. The training programs must be engaging, simple and
provide relevant teaching strategies to the teachers. Lack of teaching resources, problems regarding
implementation of the new teaching strategies and large class sizes were some of the obstacles
experienced by teachers. In addition, Klinkerd (2016) investigated the professional development
needs of primary school English teachers and found that a focus on developing English listening
and speaking skills was necessary for most teachers. In addition, teachers tended to opt for
professional development courses that primarily allowed for self-study through the use of
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information technology or the internet as a main resource. It was also voiced that a majority of the
training programs lacked ongoing feedback or follow-up actions, and that overall workloads were
a major constraint impeding professional development.

The previous studies demonstrated that English teachers required professional development that
addressed their needs with respect to their pedagogical approaches (Noom-ura, 2013; Ulla & Winitkun,
2018), English proficiency (Klinkerd, 2016) and ICT (Dhanasobhon, 2007; Klinkerd, 2016). However,
the results of these studies were only reflective of Thai teaching staff and their English teaching methods,
not that of foreign staff. This suggests that a knowledge gap exists within academic circles regarding the
professional development of foreign teachers teaching in Thai schools, as up until this point the research
has focused on native Thai teachers only. Moving forward, research that incorporates foreign teachers,
who are considered an important factor in successful English language instruction in Thailand,
is necessary to bridge this gap.

Objectives

The research aims to investigate the scenario of foreign teachers in a Thai educational
context with the following objectives:

1. To investigate the situation of foreign teachers in a Thai educational setting.

2. To survey the needs for professional development of foreign teachers.

3.To map out the possible solutions to overcome teaching challenges the foreign
teachers are facing based on the collected data.

Research Methodology
1. Research Procedures
The study can be divided into three stages as follows:

1.1 The preparation stage aims to analyze, design and develop the research tool.
The regulations concerning teaching professions set by the Ministry of Education were studied in
order to clarify the requirements of the teaching profession. Interviews with three trainers and
facilitators who have experience in providing professional development training to foreign teachers
were conducted. Their insight, comments and recommendations were used to design and develop
the semi-structured interview for the foreign teachers with an integration of the OECD Teaching
and Learning International Survey (OECD, 2018), which is an international survey for teachers and
principals to provide information about professional development, teaching beliefs and practices.

1.2 The implementation stage is when the semi-structured interviews were conducted
with the foreign teachers. The data from the interviews were analyzed in the pursuit of meeting
the objectives of the research.
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1.3 The final stage presented the conclusion from the collected data. The discussion
and suggestions for future research were put forth.

2. Subjects of the Study

The population of this study includes the foreign teachers at a demonstration school
in the central region of Thailand that has been providing a bilingual education program for 10
years. All foreign teachers are directly recruited by the school to allow for performance
appraisal. There were 18 foreign teachers during the 2020-2022 academic year. The subjects
of this study were 13 foreign teachers due to their consent according to the guidelines and
requirements of the research ethics. Despite the limited number of foreign teachers, the subjects
of the study were representative of a vast number of different cultural backgrounds, teaching
many different subjects and having diverse teaching experiences in Thailand.

3. Research Instrument

A semi-structured interview form was applied as the main instrument to collect data
for later analysis. There were three parts of the questions prepared for the interview as follows:

Part 1 requested personal information about the teacher, the teacher’s qualifications,
teaching experience and workload.

Part 2 concerned teacher’s reflection on teaching approaches, materials, learning
environment, assessment, workload, stress, coping strategies, curriculum, ethics and
professionalism, problems faced in the classroom, school and as a teacher, as well as solutions
to the problems based on the teacher’s perception.

Part 3 investigated teachers’ needs for professional development and their general
attitude towards it. A checklist served as a guideline of the areas available for professional
development of which the foreign teachers were able to choose from. In addition, the teachers
were asked to provide any suggestions or comments regarding English instruction and
professional development.

After constructing the semi-structured interview form, three reviewers were invited to
check face validity (Lyman, 1963) of the questions. This process aimed to ensure its accuracy,
appropriateness, and quality of the interview and to make sure that the questions covered all
issues and information essential for the analysis. The questions in the semi-structured interview
were revised according to the comments and feedback before resending it to the reviewers for
final approval.

4. Data Collection
The following procedures were implemented. First, the researcher contacted the

participants via e-mail requesting them to sit for an interview. The objectives of the interview
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and the research were provided. The participants could choose whether to have face-to-face or
online interviews based on their preference and convenience. Before the interview, the
researcher informed each participant of the objectives, confidentiality, anonymity, protection
of data and the right to withdraw from the interview. The participant was then asked to sign the
consent form. Finally, the researcher conducted the interview with individual participants.

5. Data Analysis

The demographic information, answers from the checklist and the questionnaire were
presented in a descriptive analysis to present and summarize data in a clear manner, reflected
as a percentage. Content analysis was applied to identify and interpret data gained from the
interview to gain understanding of the situation and the needs of professional development
among the foreign teachers in Thailand. The responses from the interviews were combined
before identifying patterns or themes into categories through a directed approach. Conclusions
were drawn from induction analysis of the situation, attitudes and needs of professional
development in pursuit of meeting the research objectives.

Findings and Discussion

This study investigates the circumstances and professional development needs of
foreign teachers within Thai schools. The results can be presented in three parts as follows: 1.
Information about the participants; 2. Situation of foreign teachers in a Thai educational setting;
3. Needs for professional development of foreign teachers.

1. Information about the Participants

The demographic information revealed that most of the foreign teachers were native
English speakers (76.92%). Only three of them (23.08%) were non-native English speakers.
The majority of the foreign teachers at school were middle-aged, between 30-39 years old
(61.54%). The more senior group comprised 4 teachers: two of whom were between the 40-49
age bracket (15.38%) and another two of whom were beyond 60 years old (15.38%). There
was only one teacher who was new to the teaching profession, falling within the 25-29 age
bracket (7.70%).

With respect to qualifications, teachers held a bachelor’s degree (76.92%), master’s
degree (15.38%) and doctoral degree (7.70%). Their majors ranged from business
administration, English language, anthropology, general science, broadcast media production,
third world development, a dual degree program in medical science and international studies
and information science. Lastly, their teaching experiences in Thailand ranged from 1 year to
more than 20 years.

2. Situation of Foreign Teachers in Thai Educational Settings

2.1 Teaching Practices
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According to the data from the interviews, the foreign teachers reflected on their
teaching practices as effective.

My new approach of starting (the lesson in an) easy (way to understand) has proven
to be much more effective as I can build upon the foundations I’ve laid, and teacher
instructions being understood often follow the same pattern of application.

(Teacher H, personal communication, April 25, 2022)

The foreign teachers knew how to select and adapt their teaching approaches to
address the students’ abilities. One of the teachers commented:

The reason for this is in activity-based classes, having students move away from a
‘listen, learn, copy’ approach tends to strengthen their vocabulary & grammar
retention beyond a classroom environment.

(Teacher B, personal communication, April 30, 2022)

The research findings revealed that the area in which foreign teachers reflected upon
as being already effective was their teaching approach. They applied a variety of teaching
practices and used those they deemed most appropriate for their students. This finding is in
contrast with the previous study by Bishop et al. (2016) who identified a lack of knowledge,
skills and techniques among foreign teaching staff, with a lack of the aforementioned seen as
having a negative impact on the teaching profession.

2.2 Problems Faced by the Foreign Teachers

There were a number of issues that foreign teachers deemed problematic with respect
to the school’s administrative policies, communication style and cultural differences.

2.2.1 Challenges of the School’s Administrative Policies

First, the issues related to the administrative policies included scheduling, lack of
communication channels and sharing information, as well as overall workload.

The challenges I’ve faced in class can be looked at a number of ways. One such way,
administration decisions in regard to scheduling issues. Certain school activities will
conflict with class-time which have caused classes to fall behind and if I stick to the
original syllabus, not complete the set work.

(Teacher H, personal communication, April 25, 2022)

The foreign teacher’s comment suggested the school’s administration as one of the
factors affecting their performance. The administration’s decisions forced the teacher to steer
away from what had been planned. This is reflective of Chitnelawong’s study (2009) that
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identified a lack of mutual understanding of performance expectations as a challenge faced by
foreign teachers.

Our workload includes so many different classes to prepare, and this is a significant
challenge of mine. Workloads also change regularly and during my 6 years at the
school I have had to teach nearly 50 different classes.

(Teacher D, personal communication, April 25, 2022)

The statements revealed constant changes to the subjects that the foreign teacher was
assigned to teach. Teaching requires preparation and a workload featuring many different
subjects demands extra efforts for planning the lessons, teaching, marking assignments, and
evaluating the students’ performance.

2.2.2 Language Barriers

Communication problems as they relate to difficulties in language comprehension and
general understanding are a common theme represented throughout previous research on this
topic (Chaiyasaeng & Sudrung, 2019; Chuchuen et al., 2017), with the current situation also
reflective of this notion.

Challenges | have faced in school include communication difficulties with my co-
teacher regarding the curriculum,

(Teacher F, personal communication, May 12, 2022)

Working together might be challenging due to communication issues caused by
language barriers between foreign and Thai teachers.

2.2.3 Cultural Differences

Moreover, cultural differences have the potential to negatively affect the foreign
teachers’ performance. This could be caused by different perceptions of matters in everyday
life such as timeliness.

In my opinion, the problems faced in the job stem from people not adapting to the
cultural differences associated with time, working hours and punctuality. If you accept
these differences, then the only downside is listening to people complain.

(Teacher G, personal communication, June 10, 2022)

Different cultures have differing concepts of time and work ethic. Without respect,
curiosity, awareness of self and that of others, reflection, sharing and listening for
understanding (Deardorff, 2020), the collaboration of foreign and Thai teachers can be
challenging. Interestingly, these findings correspond with those found by Chaiyasaeng and
Sudrung (2019) and Bishop et al. (2016).
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Being a foreigner in Thailand has its own difficulties: Language barriers, culture
differences, the distance and cost to return home (especially in times of emergency).
Balancing home and work life is something that | have always struggled with.

(Teacher F, personal communication, May 12, 2022)

People are representative of their own cultural identity. When there are teachers from
different cultures working closely together, there is a need to develop intercultural
competencies which encompasses a range of knowledge, skills and attitudes to effectively and
appropriately interact or behave towards others (Arasaratham, 2016; Deardorff, 2006;

Spitzberg & Chagnon, 2011).

Consequently, the foreign teachers perceived that they were treated as an outsider even
though they desired to be part of the school community, where they had the potential to develop

and grow as a teacher.

...I'want to be treated more like an asset to develop in the school. The school’s attitude
of ‘we will just find another teacher’ is very dangerous to the reputation and standards
of the school. Recruitment is not as easy as the school believes, therefore much more
should be done to develop and keep teachers currently doing well at the school.

(Teacher C, personal communication, May 5, 2022)

In conclusion, the above self-reflections revealed that the foreign teachers had
extensive knowledge of teaching approaches. Nevertheless, policies of the school, as well as
communication and cultural differences posed major challenges to them.

3. Needs for Professional Development of Foreign Teachers

Table 1
Areas of Professional Development Needs
Low
Professional Development Strongly Moderately Not
Areas in need In need in need level of | need
need atall
. . . 5 8 0 0 0
1. Content in main subject (38.46%) | (6154%) | (00.00%) | (00.00%) | (0.00%)
2. Curriculum, learning 6 5 2 0 0
standards, indicators (46.15%) (38.46%) (15.38%) | (00.00%) | (0.00%)
3. Student assessment 5 5 3 0 0
(38.46%) | (38.46%) | (23.08%) | (00.00%) | (0.00%)
4.Cl i 8 3 2 0 0
- L1assroommanagemen (6154%) | (23.08%) | (15.38%) | (00.00%) | (0.00%)
. . 9 4 0 0 0
5. Instructional design
(69.23%) | (30.77%) | (00.00%) | (00.00%) | (0.00%)

Volume 15, Issue 2, July-December 2023
Page 12, 269131




Journal

of Liberal Arts

Prince of Songkla University

Low
Professional Development |  Strongly 4 | Moderately | = Nog
Areas in need In nee in need evelo nee
need atall
. . 4 5 1 2 1
6. ICT skills for teaching (30.77%) | (38.46%) | (7.69%) | (15.38%) | (7.69%)
7. Teaching students with special 4 5 4 0 0
learning needs (30.77%) | (38.46%) | (30.77%) | (00.00%) | (0.00%)
&. Teacher’s 6 5 2 0 0
ethics and professionalism (46.16%) | (38.46%) | (15.38%) | (00.00%) | (0.00%)
9. Handling with student
discioline and behavi 5 6 2 0 0
ISCIPIINE and benhavior (38.46%) | (46.16%) | (15.38%) | (00.00%) | (0.00%)
problems
. 0 2 3 5 3
10. Action research (00.00%) | (15.38%) | (23.08%) | (38.46%) |(23.08%)

The areas of professional development that the foreign teachers had the strongest need
to attend were those related to instructional design including teaching materials, worksheets,
handouts, lesson plans and learning activities (M = 4.69, S.D. = 0.48) classroom management
(M =4.46, S.D. = 0.7), and content in the main subject (M = 4.38, S.D. = 0.51) respectively.
The teachers expressed that instructional design was an important area for professional
development because it provided the teacher with tools to design appropriate materials that
were applicable to the classroom practice as revealed in the interview excerpt below:

| can create materials, but when implanted in class | find them to need improvement
perhaps that is normal for the first use, or too difficult for the students.

(Teacher F, personal communication, May 12, 2022)

Curriculum, learning standards, indicators (M = 4.31, S.D.=0.75) and teacher’s ethics
and professionalism (M = 4.31, S.D. = 0.75) were found to be in a high level of need, followed
by handling with student discipline and behavior problems (M = 4.23, S.D. = 0.63) and student
assessment practices (M = 4.15, S.D. = 0.80). The foreign teachers commented that knowledge
of the curriculum, learning standards and indicators was important because teachers needed to
keep up to date with current standards and practices. This is in alignment with the proposal by
Richards and Farrell (2005) that professional development should provide the teachers the
opportunity to explore new trends and approaches in language teaching. In addition, knowledge
of teacher’s ethics and professionalism was indispensable as reflected from the comment below.

As a foreigner living in amongst a foreign culture to my own. | think there will always be a need
for learning opportunities to understand culturally-appropriate expectations of professionalism,
but not necessarily specifically as a professional development need.

(Teacher B, personal communication, April 30, 2022)
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The topics that the foreign teachers perceived as low in need were teaching students with special
learning needs (M = 4.00, S.D. =0.82) and ICE skills for teaching (M = 3.69, S.D. = 1.31). The area that
was the least in need by the foreign teachers was action research (M = 2.31, S.D. = 1.03). The teachers
commented that this was not an area of their interest.

Research is something that is complicated. If the school requires me to do it, I’ll do it.
If not, it the area not much of interest.

(Teacher J, personal communication, May 18, 2022)

While the regulations by the Teachers Council of Thailand required the teachers to
have knowledge of educational research, the teacher’s comment implied that research was an
additional task for foreign teachers. The research must be conducted to meet the school
requirement only.

The foreign teachers are well aware of the importance of professional development
and look to this positively for their teaching as one teacher commented:

Professional development in any field is essential — change is consistent feature of all
fields and the teaching profession is no different. The only way to understand these
changes is through continued development. | can see a direct impact of professional
development on my own teaching as it has allowed me to take a step back, think
through the key components of what it is a need to understand, and then apply that
knowledge to the lessons | create.

(Teacher B, personal communication, April 30, 2022)

In addition, the professional development program must address the needs of the
teacher so that the knowledge and the skills required can be applied in their teaching. This is
congruent with the proposal set forth by Richards and Farrell (2005) in which professional
development should apply a bottom-up approach in which the foreign teachers can voice their
needs for professional development.

I generally choose a workshop based on areas that | feel need improving or areas that
I enjoy and want to know more. | am always looking for new activities and new ways
to engage students in a communicative classroom and therefore seminars about this
usually take my interest. In the last year seminars about improving online engagement
have been of interest due to the current situation with COVID-19.

(Teacher A, personal communication, April 21, 2022)
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In conclusion, the areas that should be included in the professional development
program as needed by the foreign teachers are those that had impacts on their performance in
the classroom, particularly classroom management and instructional design. These two areas
would equip them with tools to manage their class and provide effective learning experiences
appropriate to the students.

4. Proposed Solutions to the Situation of Foreign Teachers

Based on the analysis of the situation of foreign teachers in Thai schools and their
needs for professional development, the following solutions are proposed.

Firstly, to address the administrative issues, the school should establish clear
guidelines on the scope and responsibility of the foreign teachers. For example, the maximum
range of the subjects that they are required to teach in a term must be determined.

Secondly, a general lack of communication and cultural issues pose a great challenge
to foreign teachers in Thai schools. Frequently, they do not know the information regarding
school activities, announcements, and changes to the timetable. One cause of this can be
attributed to language barriers. Without effective communication, the foreign teachers are
treated as outsiders in school. Thai teachers do not learn and adapt to Western cultures and vice
versa. Most of the time, the foreign teachers are not invited to join the monthly meeting. All of
the activities, including the routine activities at schools, are organized with the use of the Thai
language as the medium of communication, such as the case for Teachers’ Day, Sports day,
and etc.

To handle the communication issues, the school should implement a bilingual policy
in which all announcements are to be communicated in both Thai and English. For immediate
action, coordinators with a proficiency level in both Thai and English should be assigned to
help in communicating with the foreign teachers for all information and announcements from
the school. At the same time, intercultural communication competence should be promoted.
There should be an activity that provides an opportunity for teachers from different
backgrounds to share, learn and explore cultural similarities and differences based on the
principles of intercultural competencies including respect, curiosity, self-awareness, and that
of others (Deardorff, 2006).

In terms of the professional development program, foreign teachers’ opinions should
be considered in order to ensure it is reflective of their needs. By this, the school can ask the
foreign teachers to develop their individual development plans by determining their strengths
and areas for improvement. The self-reflected response will be beneficial for the school to
organize an effective professional development program.
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Conclusion

This research provides information about the situation and the needs of professional
development of foreign teachers in Thai schools. The results of this study suggest the
importance of possessing intercultural competence for appropriate application in contexts
where interactions between people of different cultural backgrounds are involved.

Professional development is crucial for foreign teachers. It is an ongoing process that
ideally should be integrated into routine tasks including critical self-reflection on teaching
practices, classroom observations and classroom action research. Moreover, training seminars
or other such activities aimed at short-term and immediate goals of the teachers should be
blended with these tasks to provide a structured process of professional development.

In order to make the professional development program effective and engaging for
foreign teachers, their opinions should be considered. They should be able to propose the topic
or the activities proposed for professional development schemes that would correspond with
their needs and overall interests.
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