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Abstract

This study investigates the perspective of English and Communication
Program (EC) students on online learning during the COVID-19 pandemic. This
qualitative research investigated students’ perspectives on online learning.
The data was collected using a semi-structured individual interview with 15
participants to gain in-depth insight into their perspectives. In addition, it
focused on an inductive semantic approach to thematic analysis. The results
revealed that students’ experiences are twofold: positive and negative
experiences. Students’ positive experiences are divided into four themes: flexibility
and convenience, relief of study stress, cost-effectiveness, and convenience of
assignment submission. Students’ negative experiences are divided into five
themes: unfavorable environments, possible lack of interaction, teachers

& students’ unpreparedness, lack of self-regulation, and health problems.

Keywords: English and Communication students, COVID-19

pandemic, Online learning

Introduction

Thailand was the first country to report an imported case of COVID-
19 infection from China on January 13, 2020 (World Health Organization,
2020). Prime Minister Prayut Chan-o-cha announced an emergency decree
and nationwide lockdown beginning April 3, 2020, until further notice (TAT
News.org, 2020). Due to the ongoing lockdown, most economic activities,
schools, training institutes, and higher education activities came to a halt. To
combat the challenge, educational institutions including universities changed
from classroom teaching to online teaching.

Ubon Ratchathani University is a public university in northeast
Thailand offering undergraduate and postgraduate programs. Due to the

severe spread of COVID-19, the university followed government measures to
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prevent COVID-19 and announced online teaching from April 16, 2021,
following the prevention and surveillance measures for the Coronavirus
Disease 2019 outbreak (No.4). Instructors gradually adapted their teaching and
students adapted their learning to the imposed circumstances. For course
materials and information, instructors have increasingly used Google
Classroom, Facebook, email and other platforms for communication and
assignment submission. They have also used many suitable platforms for their

live lectures, such as Google Meet, Zoom, and Microsoft Teams.

Theoretical Framework

Online learning and students’ readiness

In general, student learning activities mostly happen in the
classroom, so they can interact and communicate with one another face to
face. Currently, due to the pandemic disruption, they have had to adapt
themselves to learn and use new technology. However, online learning is not
something new in education. Online learning and teaching is education that
occurs on the internet and is also known as distance education or web-based
education (Sadiku, Adebo and Musa, 2018). There are two types of online
learning, asynchronous and synchronous. Asynchronous online instruction provides
students with teaching materials so they can learn from them usually on a
weekly basis at any time based on their convenience. It is suitable for those
who are not available to be online at the same time as their instructors or
classmates ( Scheiderer, 2021). On the other hand, Scheiderer (2021) describes that
for synchronous online instruction, students and teachers meet together
virtually from wherever they are. The English and Communication program at
faculty of Liberal Arts, Ubon Ratchathani University has adopted both
asynchronous and synchronous online teaching and learning to support

students’ learning during the pandemic.
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For students to participate in online learning, students must be ready
for self directed learning in three dimensions: 1) students must accept a form
of teaching delivery which is different from face-to-face classroom teaching 2)
students must be competent and confident to use the Internet and computer
mediated communication, and 3) students must have the capacity for self-
directed learning engagement (Warner, Christie, & Choy, 1998, cited in
Hartnett, 2016). Fortunately, nowadays, most students use technology and
the Internet almost every day. At Ubon Ratchathani University, students have
access to the Internet, so they might be familiar and comfortable with
technology equipment for online learning. However, some students might be
less ready for this form of education because of their lack of technological
skills and ineffective electronic devices which could result in low motivation

for learning.

Online Learning and Student Motivation

Motivation plays a big role in students learning performance.
Motivation is divided into two types: intrinsic motivation and extrinsic
motivation. Intrinsic motivation is the motivation from inside the individual to
perform some activities for their satisfaction. “It is defined as “the doing of
an activity for its inherent satisfactions rather than for some separable
consequence” (Ryan & Deci, 20003, p. 56). On the other hand, extrinsic
motivation is defined as “a construct that pertains whenever an activity is
done in order to attain some separable outcome” (Ryan & Deci, 20003, p. 60).
Scholars assert that intrinsic motivation has long been interconnected with
distance learners and has been identified as a vital characteristic of online
learners (Moore, 1989; Shroff, et al., 2007, cited in Harnett, 2016). Each student
has a different motivation that depends on their goals. Gray & DiLoreto (2016)
indicated that learning motivation exists when students have participated in

the learning process with willingness and desire. Motivating learners to
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continue in online learning is not easy, so teachers need to understand
students' motivation to encourage them to do activities in an online
classroom (Dilekli & Orakci, 2022). This is because motivation can help them

to succeed in online learning.

Previous Research about Students’ perceptions of online
learning

Numerous studies mostly with a quantitative approach have been
conducted worldwide to investigate students’ perspective towards online
learning in different educational institutions and they found both advantages
and challenges of online learning during the Covid-19 pandemic. Regarding
the strengths of online learning, research found that online learning allows
students to have full access to the materials (Yang & Cornelius, 2004;
Almahasees, Mohsen & Amin, 2021; Baczek, Zagaﬁczyk—Bchek Szpringer,
Jaroszyﬁski & Woiakowska—Kap{on, 2021; Khan, Vivek, Nabi, Kaojah & Tahir,
2021; Thanavisut, 2021), self-pace learning and flexibility (Yang & Cornelius,
2004; Almahasees et al., 2021; Baczek et al., 2021; Thanavisut, 2021;
Rahmayanti, Sawastini, Dantes &Kultsum, 2022 ), ability to stay home (Baczek
et al,, 2021; Thanavisut, 2021), class interactivity (Baczek et al., 2021; Khan et
al., 2021; Ramayanti et al., 2022), ability to record a class meeting (Baczek et
al,, 2021, Thanavisut, 2021), new experiences and technological skills
(Almahasees et al,, 2021), comfortable surroundings (Baczek et al,, 2021,
Thanavisut, 2021 ), class interactivity (Thanavisut, 2021), cost-effectiveness
(Yang & Cornelius, 2004; Baczek et al, 2021), ease of connection to the Internet
(Yang & Cornelius, 2004), well designed class interface (Yang & Cornelius, 2004)
and improving language skills (Ramayanti et al., 2022). As for weaknesses of
online learning, difficulty of adaptation to online learning (Almahasees et al,,
2021), reduced interaction with teachers and social isolation (Yang &
Cornelius, 2004; Baczek et al., 2021; Thanavisut, 2021, Sah, 2021 ), technical
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and Internet connection problems (Yang & Comelius, 2004; Baczek et al,
2021& Almahasees et al., 2021; Thanavisut, 2021 ), poor learning condition at
home (Baczek et al., 2021; Thanavisut, 2021 ), lack of self-regulation and
motivation (Yang & Cornelius, 2004; Baczek et al, 2021; Almahasees et al,,
2021; Thanavisut, 2021 ), monotonous instructional methods (Yang &
Cornelius, 2004), poorly-designed course content (Yang & Cornelius, 2004),
and physical and mental health problems (Idris, Zulkipli, Abdul-Mumin,
Ahmad, Mitha, Rahman, Rajabalaya David & Naing, 2021).

However, such studies mostly use questionnaires for data collection.
As a result, the outcomes were quantitative rather than qualitative. Therefore, it
is hard to learn the insights of students’ perspectives. At the same time, none
of the studies were found to purely explore English language students’ perspectives
towards online teaching. To fill the gaps, this study intends to explore the
English and Communication Program students’ perspectives on learning during the
COVID-19 pandemic. The researchers employed qualitative research interviews to
gain insights because so that the EC students express their feelings in a deeper

and more interesting way.

Research objectives

From our observation, university students have mixed opinions about
online learning and teaching particularly students in the English and
Communication Program at Ubon Ratchathani University. The main objective
of this study is to investigate the perspective of English and Communication Program
students on online leaming during the COVID-19 pandemic during the academic
year 2021.

Research Questions
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The current research aims to answer the question: what is English
and Communication Program students’ perspective on online learning during
the COVID-19 pandemic?

Methodology

Participants

The population of this study is Thai undergraduate students from
second year to fourth-year from the English and Communication Program (EQ),
Faculty of Liberal Arts, Ubon Ratchathani University. The general information of the
participants was collected to learn about their gender (male, female, not
specified), and levels of study. The number of participants is 15 students.
The research used the snowball sampling method to recruit the participants
and select at least two students from each year to show a diverse perspective.
However, for privacy protection, every student’s personal details are kept
confidential. The interviewees’ names are written anonymously using pseudonyms.
In terms of participants’ online learning experience, all participants in the
study have enrolled in at least one of the courses taught online due to the
COVID-19 pandemic disruption.

Data collection

The study uses qualitative (interview) data collection methods to
obtain the opinions of the participants towards online learning and teaching.
The researcher used semi-structured interviews, so they can collect as much
insight into students' perspectives on learning as possible, as interviews can
provide deeper and broader insights than other methods (Ribbins, 2007). The
semi-structured interview questions are adapted from Imsa-ard’s (2020)
guestionnaire.

The researcher asked the participants in Thai as follows: 3ausaulatl
fraidudaletiig (How do you like studying online?), 5¥%#319158U online Liay
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onsite A9UEIls (What do you think are the differences between online and
onsite learning?), ApUN15t38ULUULAUNINNATT (What kind of learning do you
like more?), Aniezlsiluguassalunisisausaulail (What do you think is a
barrier to online learning?), ToLdsvninsiseussulatfeszls (What do you
think are the disadvantages of studying online?), 4ofvasn15i38usoulatfe
9¢15 (How about the advantages of online learning?). Then, the researcher
added follow-up questions based on participants’ answers. The interviews
took place between 26 December 2021 and 18 January 2022. Each interview
was conducted individually because it enabled participants to express their
opinions privately and honestly, and it took 10-20 minutes for each interview.
All interviews were conducted and recorded via Google Meet. After all
interviews were completed, the researcher started transcribing the interviews from 19
to 20 January 2022. Transcription aims to decode the script collected through
the interviews. This activity can help the researcher learn what the participants

have reflected on the questions asked.

Data analysis

After collecting the data using the semi-structured interview, the
researcher used an inductive semantic approach to thematic analysis based
on Braun and Clarke (2006) to analyze the interview transcriptions. Using this data
analysis method can help the researcher understand more about students’
perspectives and help to identify their central ideas. For the data analysis, the
6-step process of thematic analysis is used as follows: familiarizing oneself
with the data, generating initial codes, searching for themes, reviewing themes,
defining and naming themes, and producing the report (Braun & Clarke, 2006).
Since this is a descriptive study, semantic themes were identified. The
semantic units of the interview transcripts are words, phrases, or paragraphs,
and then related meaning units are coded with a similar label. After coding,

the researcher analyzed the entire text, compared the codes for similarity and
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difference, and divided them into catesgories and subcategories. Finally, the
researchers were able to determine the primary themes by looking at the codes and

categories.

Findings and Discussion

The purpose of this study is to investigate the perspective of English
and Communication students on online learing during the COVID-19 pandemic
disruption in the academic year 2021. The findings of this study are presented in
three aspects: general information, students’ positive experiences, and students’

negative experiences.
This section illustrates the general information of the 15 participants
who were interviewed to investigate their perspectives towards online learning and

teaching.

Table 1: General Information of the participants

General Information Number
Gender
- Male 2
- Female 11
- Not specified 2

Levels of Study
- Year 2
- Year 3
- Year 4 10
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As shown in the table above, all 15 participants are from the English
and Communication Program. The majority are eleven female participants, while
there are two male participants and two who did not wish to specify their
gender. In terms of their levels of study, ten fourth-year students are the
majority of the participants while there are three third-year students and the
rest were second-year students. In this study, interview responses are divided

into two parts; positive and negative experiences.

The students’ positive experiences of online learning and teaching

From the interview, the students’ positive experiences are grouped
into four themes: flexibility and convenience, relief of study stress, cost-
effectiveness, and convenience of assignment submission. Examples of students’
response are presented below

1. Flexibility and Convenience

The flexibility and convenience for online learning is widely
recognized among the participants as illustrated in the following examples of
interview excerpts:

- “I think it is convenient for me to not wake up early, so | don’t have
to rush to get ready to go to class. When | am hungry, | can eat during my
class. It's good to study anytime and anywhere”. (Pimmy, a fourth-year
student) “is1Aeiufazand LidesdudlidessuwioudluSounanniun
AfuldmaennaniuffieuneuludldSouilnufld

- “When | study online, | can wake up to study immediately without taking
a shower”. (Nico, a second-year student) “ Seuseulavinfaunsofivsiiun
Seulfiaslneilifoserui

- “Online learning for me, the only good thing is that it's
convenient. That is, | can study anywhere”. (Kunda, a fourth-year
student) “saulavdmiusduietiaudioie axmnudtiues feimausadould
nnn”
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- “Studying online allows me to review a video record of the lessons
before the exams”. (Grap, a fourth-year student) “spulaiduilddeunduluy
Slefiduiinliezdeuitezasuidunismumuiom”

- “I'can go back to watch the videos of my class repeatedly”. (Jai, a
fourth-year student) “l31@nu13andusngIalefienasddalilmsldisamisn
ndunINlisansailsggnle”

- “Instructors record a video of their teaching. If | don’t understand a
lesson or forget it, | can watch the recorded video later”. (Pair, a fourth-year
student) “@1a138ae8nufinidlelflvidindadae dunslulddnlalutewmied
weuiisnuennssluiesiuliasouaguudididuuuiluoufioussy dufa
dufluginlesndoundsls”

As shown in the excerpts above, what makes online leamning a positive
experience for most participants is the flexibility and convenience. That is, when
students have a morning class, they do not need to prepare themselves or
shower before they go to the university. They are also able to study anywhere
they want with an Internet connection. Aside from convenience, video recording
of lessons also plays a large role in students’ positive experiences. Some students
review lessons from the teacher's video recording, if they do not understand them
in the asynchronous online classroom, they can review the videos repeatedly.
From these interview excerpts, the flexibility and convenience of studying
online results in positive experiences for students. These findings correspond
to research done by Yang & Comelius (2004), Almahasees et al,, (2021), Baczek et
al. (2021), Thanavisut (2021) and Rahmayanti et al (2022) indicating that students
have positive experiences with online learning since it allows them to study at

any convenient place and at their own pace.

2. Relief of stress from studying
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Participants found that online learning relieves stress from studying
in various ways as shown in the examples of interview responses below.

- “l don’t feel nervous and anxious much when | study online as |
don’t have to be with a lot of classmates”. (Grap, a fourth-year student) “13]
FounTdlifesiusuezlanninszisiulillfegdeviniiouses

- “l feel like I’'m more confident and | don’t feel anxious about my
presentation in a class”. (Pimmy, a fourth-year student “igﬂiﬁnmﬁﬂ‘w%mwﬁ
ausragdamsiulanntuiEnllfui

- “I'am not anxious when | do a presentation to many classmates
because my friends turn off their cameras. | only look at the screen and focus
on myself”. (Champ, a fourth-year student) “i57lifiuduramdisudnusenth
diowduaugeu suilfanauiusuluthanmegiunthreinegaudensinitadi
fusunldldnduileusngsziniiouvanseuiandedly”

- “I’m not anxious when | don’t understand a lesson and have to
turn on the microphone to ask a question. Some teachers also do not mind
if we turn off our camera while studying”. (Pair, a fourth-year student) “La2
wileunuuliifusunannliiudAdaludamenansd uwueiasdunseuunilals
Trdanasaseu”

As seen above the second theme of the students’ positive
experiences is the relief of stress and pressure from studying. Many students
feel more comfortable presenting online compared to presenting in the
classroom. For them, sitting in front of a computer in an online class while
giving a presentation is less stressful. In addition, not turning on cameras in
their online class makes the students feel less pressured and more
courageous to express their opinions. These findings seem to correspond to
research done by Thanavisut (2021) which found that students had more class
interactivity learning online.

3. Cost-effectiveness
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Students found that studying online at home reduces the cost of
several expenses as shown in their responses below.

- “I can submit my work online and it’s more cost-effective because
| don’t have to pay for any worksheets”. (Grap, a fourth-year student) “1 51
annsadsnuoaulaiily uduslidesiuainidodude”

- “When studying online, | don’t have to prepare myself much and
don’t have to go to the university. Since the gas price is expensive, learning
online helps me to save costs”. (Tiw, a fourth-year student) “nsiseusaulal
Ligeunssuunluifosdsou. msfisrdsann u. Berihfuundusiagls
annslddusnniu”

- “When studying online, | submit my work online. It saves cost from
printing out assignments”. (Pair, a fourth-year student) “saulatszUsyndanin
sz dsnumeseulay dufivssudaiilifessuinuds”

The third theme that causes students to have positive experiences is
cost-effectiveness. Although students must pay full tuition fees, online
learning has helped them save on other costs. Studying online reduces the
cost of course handouts because most teachers distribute them online which
saves on the printing cost. In addition, online studying saves money on gas
for vehicles since it is not necessary for students to travel to the university
when they study online. The findings related to cost-effectiveness from this
study are in accordance with the research of Yang & Cornelius (2004) and
Baczek et al (2021) which indicates that students spend money more
efficiently while taking online courses.

4. Ease of assignment submission

The last theme of the students’ positive experiences is the ease of
assigcnment submission. Submitting work online is considered fast and helps
students save time from traveling to their university to submit their printed

assiecnments at the university in person.
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- “Studying online is easier and faster as when my professor gives an
assignment; | can do it and submit it online immediately”. (Brendy, a second-
year student) “msvhaussulatfiuieassifunaiiniumszioansdsniu
swiudundausivrudunidmsainag”

- “Online learning means | don’t have to go to university. | can submit
an assignment anytime without leaving it in my lecturers’ mailbox”. (Grap, a
fourth-year student) “vnegvdudessulatlisondinuzisninaiauda
asanadsldiaglifesoludsiiudtend”

As seen in the excerpts below, students can conveniently submit their
assignment via one of the available online platforms instead of submitting printed
assignments to their instructors which saves time for students.

The students’ negative experiences of online learning

The interviews show that many students have negative experiences
with studying online which are unfavorable environments, possible lack of
interaction, teacher & student unreadiness, lack of self-regulation, and health
problems. The details are below.

1. Unfavorable environments

Many students found that unfavorable environments such as noise
and Internet connection problems can hinder their online learning as shown
in the following responses.

Noise

- “l cannot control car sounds, barking dog sounds, and rain while |
have to do a presentation”. (Pimmy, a fourth-year student) “mmuauiﬂlé’
\dossnerlsegnadedemuitiadesiuanthanansaendisudnudufaed
\Feesuniy”

“Absolutely, there is a car sound from outside. It is not like an exam
in a quiet classroom”. (Ice, a fourth-year student) “dsuonuuusuinduniiides
soidesiuldmieufigeuluosisiudnlulueudAteu”
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- “l'am from a community that has the sound of dogs, cats,
lawnmowers, and chickens, so it makes me unable to follow lessons”. (Pair,
a fourth-year student,) “i517ogiusglugnvuiaziidssun dowan @ouaios
v deslieylsedndd Addheunedifitslaivhe

It seems that both natural and man-made noise from surrounding
environments could disturb student’s online leaming activities as found in previous
research work by Baczek et al. (2021) and Thanavisut (2021).

Internet Connection Problems

For students, an unstable Internet connection on many occasions
seems to make their online learning problematic, as can be seen from the
students’ remarks below.

- “Sometimes, there is an internet connection problem in the rainy
season, resulting in a power blackout, so | cannot follow my lessons just like
other classmates”. (Pimmy, a fourth-year student) “duinasifinuiafiiinlufiu
fivign vanawhiuduanduisAGeuliiuion”

- “There is an internet connection problem for both professors and
students. It is slow and it makes us not understand the lesson”. (Ice, a fourth-
year student) “fffymanusumedidnftivesennsdnwesinGouiudn dufes
agaaviloilatulisios

- “There is a Wi-Fi connection problem at my dorm. It sometimes
doesn't work too”. (Nico, a second-year student) “393v89 WiFi ‘viaﬁ’%‘mq@]
VorzunafilidesldiFos”

- “Sometimes, when | take an exam and have to turn on the camera,
there is an internet connection problem, so | am worried. (John, a third-year
student) “nsasuunsiidaufdaluidenouiiUnndowiufvgesiusiliinnuindi
fuaznaadnviserlar”

- “If I have an online exam, | feel that it is not OK since | have to

worry about saving the exam answers and a problem with the website that |
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have to submit a quiz on”. Jenny, a third-year student) “6nfudeasuiiaou
fandesuniiiganiifulidesloindounnzisininseideasuniagyuiiduile
Shufilgmiuiuiisnds”

From the aforementioned excerpts, the Intemet connection issue may
cause problems for teachers and students during their class. Internet
disconnection makes students worried about submitting exam answers while they
are having an online exam too. The findings about students’ experience towards the
Internet connection problems in this study contradict with studies done by Yang &
Cornelius (2004) and Yi and Linda (2004) which claimed that students positive
experiences of online leaming comes from the ease of connection to the Internet.
However, the findings are in line with some research work such as those of Yang
& Cornelius (2004) Baczek et al (2021) Almahasees et al. (2021); Thanavisut,
(2021) pointing out that technical and internet connection problems seem to

cause negative online learning experiences for students.

2. Less interaction

Some students admitted that they have less interaction with their
lecturers when compared to face-to-face classroom learning as shown in the
responses below.

“I can exchange more ideas with teachers in a face-to face class than
in an online class. Studying online is like taking notes from my lecturer’s lecture. |
don’tfeel as motivated to share opinions or responses to my teacher’s questions
compared to when I’m in an on-site class”. (Grap, a fourth-year student,) “Ig
uanasunaudaduarnisdldieezniteaulay sauladsumndouSougang
ame191358 dulsifinueenuaninuAniursasenneuAUnaSe ey
lase”

- “There are fewer interactions in online learning because | can't talk

to friends around me as | can in onsite class”. (Robert, a fourth-year student)
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“soulatlinteraction Suflesunnifulsifilasunisegineg udnesenasaiian
wilouluiioy”

- “My mic usually doesn’t work. When | put in comments in the
chatbox, a professor doesn’t notice it so she/he might feel that | am less
interested in interacting with them”. (Pimmy, a fourth-year student) “luLAn
Lidwaumlvanasdnldreeiiuinsuelvanwennsdiveddninnlilineuld
nsinteractiuan91sdiunvzaniiosas”

Some students found that online learning does not allow social
interaction between students and their class fellows or their instructors as it
is hard for them to feel motivated to share their opinions or to initiate
discussion in the online classroom. The results confirm the findings of research
done by Yang & Cornelius (2004), Baczek et al. (2021), Thanavisut (2021), and
Sah (2021) which point out that online learning causes a negative experience
in terms of reduced interactions. However, for some students interviewed in
this study, they found that online learning resulted in more classroom
interaction as they felt more confident to share their opinion online which

was confirmed by the research of Thanavisut (2021).

Delayed feedback

Some students found that they receive feedback slowly from their
fellow students and instructors when studying online due to different reasons
as shown below.

- “When my classmate and | are assigned to do group work, | have
to talk and discuss face to face with my group members. It is quite hard to
use online communication”. (Brendy, a second-year student) “mumjuﬁlm
wdostimananesoniiulunisssyuuinwmiefutufiduiFesreudisenni
iagldunanlasueoulaiilunisde

- “Teachers take a different amount of time to reply to students’

emails, students might have to wait for, 1 hour or more depending on each
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person”. (Jai, a fourth-year student) “9131381n3%dl S¥8zIAINITNBUNAULIUAY
vihasuazumudailoy ey 1 9alus viseufasdalunisiueowdusdazau”

- “Some professors do not read messages students sent through a
chat box in the online class, rather they only care about those students who
talk to them via their microphone”. (Nico, a second-year student) “U19919758
vsUssaverardldldaulansmadlauain@nn Adelud”

- “The professor will reply to my text message about one day after |
send a text message to the professor”. (Pimmy, a fourth-year student)
“gnsefarldnamneulssinuniiuSonilsiulneUsvana asseninadiu”

Possible lack of interaction is one of the factors that shapes students’
negative experiences. Usually, in a face-to-face classroom, students can ask
or respond to the teacher’s questions or they can have interactions with their
classmate immediately. However, online learning does not seem to allow
students to do so easily. Students may be more interested in online learning
if they can share their opinions with their teachers and classmates effectively.
Possible lack of communication with their instructors and peers in class can make
students less motivated. If they do not have motivation, they might not be
passionate about studying. These findings are supported by previous research
done by Yang & Cornelius (2004), Baczek et al. (2021) Thanavisut (2021) and
Sah (2021).

3. Teacher and student unpreparedness

Unpreparedness of instructors and students could bring about
negative online learning experiences as can be seen from the following
interview responses.

- “Some teachers don’t know how to use online teaching tools such
as how to share the screen during a presentation”. (Grap, a fourth-year
student) “exdlilyussuernsdiuuunliineesiounioulonltaouluaiueys
an3usedreslsidletymaiuinesduuvuiiamdidudauuuvur e luld
oxlsuuuidy”
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- “I don’t have a lot of money. | only have a phone and | have to
borrow another device from friends if | have an online exam”. (Ice, a fourth-
year student) “bynilupuitninunauiualnsenioslsee193 udafdodluduiiou
w0 o uisiiu”

- “If a student has only one device as | do, and when | have to turn
on the camera and look at the questions on the phone at the same time to
write the answer on the paper, it's a waste of time”. (Pair, a fourth-year
studem‘“n”’;Lr‘)@ﬂuﬁﬁzm’gﬂnmﬂﬁmasjm'57@527[3”& Sufaedoauvuennsoisil
sandosudafiisilunssnviudenaunstsTusdosglondlulnsdw”

- “I have a problem with a device for studying online. Sometimes, |
don’t have enough of my device. | have to borrow another one from friends
because | have to use two devices for the exam”. (Brendy, a second-year
student) “dilymiuiiosgunsaliuinsadlinoutvaunsalluninsey dauns
qoviidodlddevice sunaounsosduluruidoduduiou”

- “It seems like some teachers are not well-prepared for their online
teaching. There are also problems with their microphone”. (Nico, a second-
year student) “@1915duAuRzInSEuNIUIFO VRO U AU iR IAIIUNS DU
nsaeuseuladivhlviornssuneuiedtamisaswedlud”

- “Sometimes, teachers face problems with how to upload files or
Powerpoint slides. The teacher spends a long time to solve them before they
continue teaching again”. (Champ, a fourth-year student) “y19ii919156n
intleyn F5onlwanlnavsoonlvaaladuaalnavie arvrsdiudaguiuniie:
loiseu”

- “Some instructors lack knowledge of online teaching platforms. For
example, the teacher doesn't know how to use and record Google Meet”.
(Trenny, a third-year student) “a13158@ g1 ld1dwanvaeniseaulay
msrzdrer9rsdliauinagraduainrsdaaumeet o195 laidTa318192097
Meet azt1m5ilnuvsdasandalaigale”
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Online learning can be something new for some instructors and
students. Some teachers are not ready or lack knowledge of some online
teaching applications or tools. Teachers’ unpreparedness about using
technology tends to be a problem because they need time to solve technical
problems, so time is spent on fixing those problems instead of teaching. In
addition, taking an online exam for students requires more than one device,
so it is a problem for students with one learning device. The findings seem to
correspond to some previous studies (Yang & Cornelius (2004), Baczek et al.
(2021) Thanavisut (2021) and Sah (2021) which pointed out technical
problems as part of negative online learning experiences.

4. Less self-regulation

It was found that online learning can result in less self-regulation
among students in various aspects as seen in the interview responses below.

- “I wake up late sometimes and miss a class. If | study one subject
on that day, | don’t pay attention to it, especially when | have to study
online”. (Champ, a fourth-year student) “wruffuarsudaluldaule Ay
unagAlidnSouivos dausadnseuivudeafies luauloaeduSsuseulaie”

- “Sometimes, | don’t wake up to study in the morning. When the
teacher gives assignments, | don't know much about them, but | learn about
them from my friends. My work is not good enough and | cannot meet the
deadline so | get a low score from assignments”. (Pair, a fourth-year student)
“ynnfouinAlFud e weviliaardeues s doslunos i
pasmieuudnTA YT ua S S e lifnImaaiensddiesraide 1y
niislansuuios”

- “Sometimes, | play games and don’t listen while the teacher is
teaching”. (Robert, a fourth-year student) “U1971971998 VUUNS LA UNUTUE
luflgtaluduiionarsdlecture”

- “l'am lazy when | study online because | am not as motivated as

to study as in a real classroom where | can meet and interact with friends and
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professors”. (Pimmy, a fourth-year student) “aaulaﬂiﬁﬂiﬂﬁuﬁﬂﬁwﬂ%ﬁm
nmezslinsgiefesuluBsumiionfinldnefiouluneeasdiivios”

While students can study online anywhere, they do not need to rush
to class, they might be lazy and inactive when studying. However, when they
miss classes, they may miss deadlines for assignments or exams. Additionally,
some students are not interested in studying online because they have no
one to encourage them to study. Thus, they are easily distracted by some
activities such as games and social media applications and unable to keep up
with their classmates. As a result, they have a negative online learning
experience which confirms findings from the previous research studies of Yang
& Cormnelius (2004), Baczek et al. (2021), Almahasees et al., (2021) and
Thanavisut, (2021) indicating that lack of self-regulation and motivation among
students can cause negative online learning experiences.

5. Health problems

Since online learning requires students to spend a great deal of time
in front of an electronic device, they found that it might be hazardous to their
health, according to the students’ responses during the interview.

- “l feel anxious and stressed sometimes when | study online a lot or
sit down for a long time because | have to stare at the screen for a long time”.
(Grap, a fourth-year student) “3@niniluzinszinddnindaurunstuédn duddnin
wiladusiewien ﬁu’imﬂﬁmaiﬁﬂlﬁ%mlumm%ﬁL'%EJuLsJazﬂm%aﬁ“amuﬂ APIIRN
wuutisdemthaouny”

- “Another bad thing about studying online is mental health. |
usually have backache from it”. (Jai, a fourth-year student) “Gne & Ao
Haymguamdndeguammenaeanvdioslsesed”

- “In online classes, | sit and stare for a long time. It hurts my eyes
and | feel that | have a headache more often when | stare at the screen. It
is also tiring”. (Pimmy, a fourth-year student) “wSyupaulaisadosulylny
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Surhanaudadsindnfuvamivasdune dosuuunizdussiuasusisifes
mﬁay”

- “I'm getting fatter because | don’t have a daily exercise routine.
When | study at home if I am hungry, I just eat food”. (Brendy, a second—
year student) “m/aawu sremruiliifeinsussdriluniseansidime F)Sd
L!l/iJ@EJ‘UﬂJLi?LSEJ‘L!HU’/EJL‘5’)044UUL???’]WLS’I‘I/??L?’I/‘?W)UZUHU”

With online learning, students need to spend several hours per day
in front of a computer or phone screen. This activity can cause eye strain,
back pain and obesity. Students who gain weight while learning online at
home may be more concerned about health problems. The findings from this
study seem to agree with Idris et al., 2021 which reports health problems in

various aspects as part of negative online experiences among students.

Conclusion

There are numerous quantitative studies conducted on exploring
students’ opinions on online learning during the Covid-19 pandemic.
However, this study is qualitative in nature and focuses on English and
Communication Program (EC) students at Ubon Ratchathani University. The
purpose of this study is to investigate the perspective of students on online
learning and teaching during the COVID-19 pandemic. This study used a
qualitative research method that is suitable to clearly reveal students’
opinions from interviews for the analysis. This study’s finding reveals students’
perspective towards online learning in two aspects. Firstly, the students’
positive experiences on online are categorized into four themes; flexibility and
convenience, relief of pressure and stress from studying, cost-effectiveness,
and ease of work submission. Secondly, the students’ negative experiences
on online learning are categorized into five themes; unfavorable
environments, possible lack of interaction, teacher & student unpreparedness,

lack of self-regulation and health problems. In addition, student positive and
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negative perspective towards online learning can play a big role in student’s
motivation and readiness for self-directed learning to succeed in online

learning.
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