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The method of desirable teaching the principle of people

administration according to the opinion of police cadet

WUA132aIN A5, WYAA WUGTmun
Pol.lt.col. Dr. Pitsarn Phanwattana
ANEANTIVANEANS 1SS EUUIBSDYFISID

Faculty of Police Administration, Royal Police Cadet Academy

UNANED

nMATeilingusrasdiiodrsniinmsaeuszninnsasulaglinsdfedauazasulag
TinsefusiengueesnuenuiiuvesinGeunnesessa Weedeouitnisive 2 wumng a9
UsnadduuuaeununudayaaninSeuunesessiisnm 278 18 Tinsisideyaseaifnssau
Benauniutoyadnnsdunsalinngdn nsaunuingy nsdanawuuliilasaine wazns
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WiuIIsmsaeulaveiusenguessduisaeunfisuszasdnodvmann1susmsnusiea
Ardfsy: FBdou Haou INENNITUIMINWINTIA ANUAnTY TnFeuueseuisa

ABSTRACT

The purposes of this research were to survey the methods between taught by using
case samples and taught by small group discussion according to the opinion of police cadet.
This study was conducted by applying two research methodologies. Quantitative approach,
questionnaire was used to collect data from 278 police cadet. The data was analyzed by
descriptive statistics. With the qualitative approach, in-depth interview, group discussion,
unstructured observation and field notes were conducted with 18 police cadet. The results
indicated that most of police cadet perceived that the method of teaching by small group

discussion was a desirable method of teaching the principle of police administration.
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ABSTRACT

This study aimed 1) to examine per-
sonnel management, 2) to compare person-
nel management; and 3) to investigate ways
to develop personnel management of Good
Neighborhood Schools (Magnetism) under
Office of Primary Educational Service Area,
Udon Thani Province. The samples were
213 people which included 95 administra-
tors and 118 teachers gained from stratified
random sampling. The instruments used
to collect the data was rating scale ques-
tionnaire with reliability of 0.95. The data
were analyzed by using percentage, mean,
standard deviation and t-test independent.
The results revealed that:

1. Personnel management of Good
Neighborhood Schools (Magnetism) under
Office of Primary Educational Service Area,
Udon Thani Province was at a high level in

overall aspect. When considered in each

aspect, it was found that discipline and
regulation perpetuation were at the highest
level, followed by man power planning and
position identification, and enhancement in
working efficiency, respectively.

2. The comparison of personnel
management of Good Neighborhood
Schools (Magnetism) under Office of Primary
Educational Service Area, Udon Thani
Province, categorized by position revealed
that there was a statistically significant difference
at .05 in overall aspect. When considered
in each aspect, there was no difference
between administrators and teachers.

3. Recommendations concerning
ways to develop personnel management
of Good Neighborhood Schools (Magnetism)
under Office of Primary Educational Service
Area, Udon Thani Province suggested that
there should be a support in promotion,
creative work dissemination and a request
for the Royal insignia. Also, understanding
of discipline and a chance for personnel in
creating regulations to prevent misbehaviors

should be promoted.

Keywords : Personnel management,
Personnel administration approach,

Good neighborhood schools (Magnetism)
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ABSTRACT

The ever-increasing needs and demands of the 21st Century environment compel
the educational institutions particularly at university, to transform in the way learning takes
place. The traditional modes of teaching and learning seem to be losing relevance because
they are not able to adequately cater to the needs of today’s learners and they are not
responsive enough to address the challenges of global competitiveness. The 21stCentury
environment is a digital environment which should embrace technology to support learning.
There is therefore an urgent need for a shift from traditional learning to ICT based learning
(the mode of education that use information and communications technology to support,
enhance, and optimize the delivery of information) This has placed a lot of demand on
the skills and abilities of the teachers to improve their use of technology in the classroom.
This study; therefore, aims at investigating the types of learning which students employ in
the 21stCentury and how students’ roles are affected by the 21st Century environment.
This research investigates the university students’ awareness of 21st Century learning
in the context of Myanmar. The objectives of this research are to ascertain the interest
areas of “21st Century Skills” that are described in terms of the future positive impact
for students when they seek employment at universities of Myanmar and to identify the
common challenges that university students face in pursuing these objectives of the 21st
Century environment in Myanmar. The population of study comprised of 113 university
students. The instruments used were questionnaires and personal interviews designed by

the researchers using a modified four-point Likert scale. Findings revealed that students’
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level of awareness of 21stcenturylearning is just moderate and not very encouraging. The
results showed that students’ perception towards 21stCentury Skills is at moderate level.
Based on the findings, it was recommended that most universities are in the early stages
of their journeys. Nevertheless, the next step was to get a wide view of how universities

in general are going to support 21st Century Student Learning.

Keywords: awareness, 21st Century Learning, ICT learning, digital environment, P21 framework

1. Introduction

The P21 Framework represents both 21st Century student outcomes (as repre-
sented by the arches of the rainbow) and support systems (as represented by the pools
at the bottom).

Koy Sulbjects - 1R

and ZTu Contury Thame

Figure 1 : P21 Framework for 21st Century Learning

Source : Partnership for 21st Century Learning (P21) (2007)

This framework was created to combine a set of competencies that emphasizes
21stCentury Skills for students and supports teachers in teaching those skills. It uses core
academic subjects as a vehicle for teaching life and career skills, learning and innovation
skills, and information and media skills. These skills allow students to be better-prepared
for today’s highly collaborative, innovation-focused workforce. For this reason, student
outcomes in this framework are often described in terms of the future impact they will
have for students when they seek employment. Although the universities differed slightly

from each other regarding identification and definition of 21st Century Skills, sufficient agree-
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ment was achieved to identify and loosely
define a set of eight categories of core skills:
(i) Communication skills (reading, writing,
speaking, listening) (i) Computation skills
(understanding and applying mathematical
concepts and reasoning, analyzing and using
numerical data) (i) Community skills (citi-
zenship; diversity/pluralism; local, commu-
nity, g¢lobal, environmental awareness) (iv)
Critical thinking and problem solving skills
(analysis, synthesis, evaluation, decision
making, creative thinking) (v) Information
management skills (collecting, analyzing,
and organizing information from a variety
of sources) (vi) Interpersonal skills (team-
work, relationship management, conflict
resolution, workplace skills) (vii) Personal
skills (ability to understand and manage self,
management of change, learning to learn,
personal responsibility, aesthetic respon-
siveness, wellness) (viii) Technology skills
(computer literacy, Internet skills, retrieving

and managing information via technology)

2. Research Objectives

The aim of this study is to ascertain
the university students’ awareness of the
21st Century occupational roles in Myanmar.
Specifically, the study sought;
2.1 To ascertain the interest areas of “21st-
Century Skills” that are described in terms

of the future positive impact for students

when they seek employment at universities
of Myanmar.

2.2 To identify the common challenges that
university students face in pursuing these
objectives of the 21st Century environment

in Myanmar.

3. Research Methodology

The 21st Century skills identified in
this study are some of the most important
skills that are needed in the digital age. It is
a current trend in education where students
are able to solve multifaceted problems by
thinking creatively and generating original
ideas from multiple sources. The study was
a descriptive survey design guided by two
research objectives. The population of the
study comprised of 113 university students
as participants. The instruments for the
study were semi-structured interviews and
the questionnaire with a modified Likert
four-scaled pattern of Strongly agree, Agree,
Disagree and Strongly disagree for research
questions one and three, while High level,
Moderate level, Low level and Not aware
for research question two. The research
questions were analyzed using percentage.

3.1 Sample

The aim of this study is to determine
the students’ perceptions towards 215t
Century Skills. The samples in this study

consisted of 113 students from selected
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universities in Myanmar. The questionnaire
and interview questions used were adapt-
ed from 21st century skills that have been
designed by the researchers.

3.2 Data Collection

The survey incorporated items to
determine university students’ interest of
implementation of 21stCentury Skills initia-
tives. 21stCentury Skills usually include key
areas deemed essential for student success
in the Knowledge Age that characterizes
the new global economy. Throughout the
questionnaire survey, the language used to
refer to these skills is “21stCentury Skills.”
With 113 responses, the results of this survey
provide a status report useful in defining the
next steps of a continuing project that can
benefit universities throughout Myanmar.
The results of the survey validated study

findings of interest of focus groups. Results

of the survey items and brief discussion of
these results in the context of Myanmar
are as follows. Participants pointed out the
following data which are important for ev-
ery adult to function successfully in society
today.

() Universities are well equipped
and well positioned to prepare students
with these skills (14%).

(i) These skills are equally valid
for all students, whether they transfer to
a post-graduate studies or pursue a career
path after leaving the universities (55%).
(iii) These skills may be attained anywhere;
many students will enter the universities
having already achieved some or all of
these skills, and universities must work to
document and credential such prior learning

(31%).

= | Imversies ore
well equipged oid
well positioned o
prepane studenis
with these skills

st Centry Skills
are equally valid
for all students

215t Century
Skillsmay be
atmined onyahere

Figure 2 Responses of participants towards interest areas of “21st Century Skills”
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Further discussion among the
participants revealed general agreement
regarding the trend among students toward
a desire for marketable skills over general
education. As one participant described it,
“Our students no longer want ‘just-incase’
education, they want ‘just-in-time” skills.”
Participants also highlighted the potential
implications that adopting a 21stCentury
Skills approach to student learning has on
shifting the role of universities from deliv-
ery of learning to credentialing, assessing
prior learning, and offering multiple learning
options for students to attain their desired
skills. Through interviews, researchers also
discovered several common challenges

that university students face in pursuing

these objectives, particularly in terms of
insufficient resources and models for putting
these ideas to practice. University students
involved in these efforts repeatedly under-
scored several needs they encounter in
trying to institutionalize a student learning
outcomes approach: the need for time to
develop new practices (58%); the need for
established models (51%), lack of useful
assessment tools (41%); and particularly the
need for appropriate training for students
(60%). The most frequently noted barrier is
lack of leadership from university administra-
tion (63%). Thus, leadership from university
administration was found to be the most
frequently identified barrier to integrating
21st Century Skills in the institution.

70%
60% LR — 37
505% 51% 60%
40% 41%
3%
20%
10%
0
The need for The need for Lack of useful The need for Lack of
time to established assessment appropriate  leadership
develop new models tools training for from
practices students university

administration

Figure 3 Common challenges that university students face in pursuing the 21st century

environment in Myanmar
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4. Results

The research objective was to
determine the perception of the students
towards current status of activity regarding
efforts of universities to define and certify
competencies related to student learning.
The purpose of the survey was to conduct
the extent of the efforts universities to estab-
lish and assess student achievement. Results
from questionnaire survey were integrated,
calculated and presented them in graphic
form. In this study, 47% of the respondents

indicated their institutions will move toward

TO%
6055

53%
S0% 47%
40%
30%%
200
10%%
0%

becoming more learning centered in the
next three to five years. It has been clear
that universities are committed to becom-
ing more learning-centered institutions. In
addition, 38% responded that the options
for learning in terms of time, place, and
methods offered by their university would
increase. The findings from the focus groups
suggest that most universities are in the early
stages of their journeys. Nevertheless, the
next step was to get a wide view of how
universities in general are going to support

21st Century Student Learning.

62%
] I

Universities are commited to becoming  Options for learning in terms of time, place

more leaming-centered institutions

and method offered by University would
increase

B Positive view  ®Negative view

Figure 4 Students’ view of how universities in general are going to support 21st Century

Student Learning
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5. Discussion

With globalization, it has become
necessary that people acquire a high stan-
dard of education, such that will make
learners to cope and adapt to the changing
world. With this, the traditional and preva-
lent system of education which dominated
the19th and 20th Centuries is seen to be
rapidly giving way to the new ideals of the
21st Century. The21st Century environment
is characterized by learner-centered and
inquiry-based teaching and learning. It is
required that the students, in modeling
21stcentury skills, must exhibit creativity,
originality, innovativeness and novelty and
be able to manipulate available educa-
tional resources to achieve educational
objectives. Globalization has implications for
teaching-learning process, assessment and
classroom management. Student achieve-
ment is a hallmark of university mission,
high value on the academic and personal
success of all students. The Learning Model
approaches the learner holistically and in-
tegrates personalized support services into
the academic experience to foster student
success. We believe that learning is transfor-
mative and personal and that all members
of the community are learners. We strive to
make learning relevant and connected by
tailoring programs and services to needs and

goals. Supporting our principle that learning

is integrated and interconnected, interdisci-
plinary connectivity, technological fluency,
and global understanding are embedded
throughout the curriculum. We further
support this principle by linking programs
and services with the community, area en-
terprise, and other educational institutions.
As a learning organization, university values
creative pathways to fulfill its vision and
mission by constantly encouraging collab-
orative learning and growth. We continually
expand our capacity to create high standards
of performance through the acquisition of
new knowledge and our commitment for
constant responsiveness to the needs of

our community of learners.

6. Conclusion

The 21°! century environment is lad-
en with a lot of demands on the processes
of teaching and learning. One major aspect
of concern while talking about teaching and
learning at university is the attitude and per-
ception of students while the teaching and
learning occur. It is essential to determine
the effectiveness of teaching and learning
that take place in the classroom. It is im-
portant because we want to know whether
the content delivered was received by the
students or not. Therefore, this study was
undertaken to explore the students’ per-

ception toward 21st Century skills. Based

a o oo o a 1Y v o av ¢ aya o o
m AMIFITIYINITUUNAANET URINYIAYINVANYIINY Ui 2 auun 2



on the analysis conducted, the students’
perceptions on 21st Century skills are at
moderate level. In this 21st Century, more
skills are needed to be acquired in order
to prepare students for a better future.
Students ought to have the ability to apply
the knowledge that they have learned to
face the challenges of life beyond university.
Basic skills are necessary but not sufficient
enough to face this challenging world. The
definition of student’s achievements must
be broadened to include the 21st Century
skills that will be required for students to

thrive in the future.
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ABSTRACT

Opportunity to study abroad continues to be a popular choice for Myanmar Uni-
versity students who are looking to expand their education. There have been a significant
increase number of students participating in practical work experiences and study abroad
programs. Institutions increasingly expect students to possess strong global competencies
(Hunter, 2010) and many academic institutions include “global citizenship” as a specific
learning outcome or student development competency for students. In response to the
increasing demand for international opportunities, universities have diversified their study
abroad program models. Some universities now offer study abroad opportunities during
academic year, semester, and short-term programs, and students can also elect to partic-
ipate in non-credit volunteer, internship and work abroad programs. In combination with
the numerous international opportunities in which students participate, there are also fun-
damental differences in the cultural experiences offered by each (Engle & Engle, 2003). The
research question that guides this inquiry is “Is participation in these types of international
travel activities associated with different outcomes in students’ development of global
and intercultural competencies?” The survey was administered to 87 undergraduate and
postgraduate students across twelve government universities. Of the total participants who
responded to the survey, 54% were female and 46% male. It has been found that study
abroad opportunities are significant in the overall increase for students’ development in

all areas of intercultural and global competencies.

Keywords: University Students, International Experiences, Intercultural Competencies
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1. Introduction

As more university students seek op-
portunities for education abroad, it is imper-
ative to learn more about students’ experi-
ences. Ideally, more university students will
take advantage of well-designed cross-cul-
tural educational opportunities. There will
likely continue to be a growing emphasis
and value placed on strong intercultural
communication and global competencies,
especially by prospective employers of
new graduates. Study abroad practitioners,
faculty members, and administrators can
help foster these skills by implementing re-
flection into the study abroad curriculum as
well as including structured service learning,
volunteer work, internship, or some form of
guided work experience during the educa-
tion abroad opportunity. Opportunities for
academic and social engagement at tertiary
levels can take multiple forms, including
high-impact educational practices that foster
student development (Kuh, 2008). Examples
of high-impact educational practices, as out-
lined by Kuh, include learning communities;
first-year experience programs; common
book experiences; service learning; diver-
sity experiences; student-faculty research;
internships; and study abroad opportunities.
In this study, we focus on study abroad as
a high-impact educational activity, a type of

student engagement, and as an intentional

strategy to develop global competencies
and awareness among university students.
Within the conceptual framework of student
engagement, it is hypothesized that inter-
national travel and study abroad activities
that are deliberately and meaningfully
developed to promote deeper student en-
gagement and reflection will yield greater
development outcomes in intercultural and
global competencies in students. According
to Braskamp (2009), “education abroad
has become an increasingly important ed-
ucational program (experience) in global
learning and development, intercultural
competence, intercultural maturity, and
intercultural sensitivity of students”. This
research tries to investigate whether study
abroad is an effective educational experi-
ence for students, especially if the objective
is to help students to develop holistically
and globally. The call for accountability in
Myanmar higher education in recent years
has spurred growth in the number of studies
seeking to validate the benefits of study
broad. The tendency of many studies is to
explore high-impact educational practices,
such as service learning and study abroad.
Large, multi-institutional studies that allow
for a wider scope of inquiry or compare the
effects of participation in different programs

are still rare.
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2. Research Objectives

Universities across Myanmar em-
barked on the innovation component of
the initiative in two steps:

2.1 Exploring the intercultural
competencies students perceive when
considering learning abroad opportunities

2.2 Identifying which of those in-
tercultural competencies are most favorable
to learning abroad for students

Thus, the objective of this study is
meant to find out how students develop
global competencies through engagement
in the types of international experiences and
how their engagement can foster holistic

student development.

3. Research Methodology

In Myanmar, policy makers and uni-
versity faculty members encourage students
to inspire learning abroad by sharing informa-
tion on opportunities, resources and credit
transfer possibilities with students. Only a
few of the students who had not received
faculty encouragement agreed that learning
abroad was feasible for them, while some
students who had received encouragement
agreed that learning abroad was feasible for
them.

3.1 Samples

University students enrolled in

the academic year 2017-2018 were also

included in this questionnaire. The survey
was administered to 87 university students
across twelve government universities clas-
sified as having experience of scholarship
programmes. Of the total participants (n=87)
who responded to the survey, 54% were fe-
male and 46% male. Additionally, the survey
respondents were relatively diverse: 35% of
respondents were postgraduate students
and 65% undergraduates.

3.2 Research Instrument
In the questionnaire, core question items
focus on time use, evaluation of a student’s
major, campus climate and satisfaction that
serve to highlight thematic research areas: (i)
academic engagement, (i) community and
civic engagement, (iii) global knowledge and
skills, and (iv) student life and development.
Students were also asked about their partici-
pation in study abroad or travel experiences.

3.3 Data Collection

The primary question leading this
study is as follow: what is the relationship
between different types of travel/study
abroad participation and university students’
development of global and intercultural
competencies? The travel and study abroad
measures analyzed include experience in
a university study abroad program; study
abroad program affiliated with another col-
lege or university; travel abroad for cross-cul-

tural experiences or informal education;

- v o A v v ay cmd o d
sasivnstiadindneg wninerdesviguisug Ui 2 adud 2



travel abroad for a service learning, volun-
teer, or work experience; and travel abroad
for recreation. Intercultural competence
can be understood as the enhancement of
appreciation of differences among cultures
(Anderson et al., 2006). In this study, the
measures of students’ global and intercul-
tural competencies include the following:
understanding the complexities of global
issues, applying disciplinary knowledge in a
global context, having linguistic and cultural
competency in at least one language other
than their own, working with people from
other cultures, and working comfortably with
people from other cultures.

This research offers important find-
ings about the benefits of study abroad,;
however, none extend their reach to explore
how different types of international expe-
riences impact the development of global
competencies in undergraduate students.
There are several smaller studies that sub-
stantiate the extended benefits of study
abroad programs on student engagement.

(i) Complexities of Global Issues
(Avg = 68%)

Included in the definition of inter-
cultural proficiencies are global awareness;
adeptness at intercultural communication;
openness to diverse people; and intercul-
tural sensitivity. 68% of the participants
suggested that students who study abroad

may have greater intercultural proficiency,
increased openness to cultural diversity, and
become more globally minded than their
peers who remain back on campus.

(i) Ability to apply disciplinary
knowledge in a global context (Avg =
72%)

The data presented below are based
on weighted response of the participants
from the survey. 78% of the participants
discovered that studying abroad had a
positive impact on student development,
and was also related to increased levels
of engagement after the experience in the
senior year, as students were more engaged
after they returned from their study abroad
experience.

63% of the participants respond-
ed that study abroad programs can also
be supplemented by similar high-impact
educational practices, thus increasing the
potential benefits for students; especially to
foster transformational learning experiences
and the development of global citizenship.

75% of the participants provided
evidence that study abroad provides ed-
ucational benefits regardless of students’
pre-college backgrounds, educational
aspirations, or college experience. They
also discussed intercultural proficiencies
that students ideally acquire via education

abroad including the knowledge, skills, and
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attitudes/beliefs that enable people to
work well with, respond effectively to, and
be supportive of people in cross-cultural
settings.

(i) Linguistic or cultural compe-
tency in another language (Avg = 47%)

47% of the students who engage
in education abroad have greater self-per-
ceptions of their global skills than students
who do not participate in study abroad
options; yet, little is known about whether

specific types of study abroad activities elicit

differences in global competencies and
intercultural proficiencies among students.

(iv) Working with people from
other cultures (Avg = 53%)

53% of the participants responded
that the way in which service learning or oth-
er high-impact measures are integrated into
the structure of the study abroad experience
is critical; for example, well-designed service
learning components can be integrated into
long and short-term abroad opportunities

with positive results.

80% 68% 72%
70% pa—
ol 479 53%
50% m—
0%
30%%
20%%
1%

0%

Complexities of Ability toapply  Linguistic or cultural Working with people
Global Issues disciplinary competency in from other cultures

knowledge in a global

context

another language

Figure 1 Responses of participants towards benefits of study abroad

Fieure (2) demonstrates the frequency of students’ responses when asked, “Have

you completed or are you now participating in given activities?” More respondents (45%)

had traveled abroad for recreation as compared to other travel or study abroad activities.

University study abroad, includes: study abroad program affiliated with another college or

university (18%), traveled abroad for a service learning, volunteer, or work experience (16%),

traveled abroad for cross-cultural experience or informal education (21%). Students were also

slightly more likely to travel abroad for a cross-cultural experience or informal education as

compared to more formal study abroad programs organized through the university.
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= Travel abroad for recreation

= University study abroad

= Travel abroad for a service
leaming, volunteer or work
experience

» Travel abroad for cross-cultural
experience or informal education

Figure 2 Students’ participation in study abroad or travel experiences

Some of the study/travel abroad experiences may not have been viewed by students
as mutually exclusive from one another; therefore, some students may have identified with
more than one category (e.g. students may have first traveled through a university study

abroad program and then spent a week traveling for recreation before returning back to

campus).
60% / 51%
4% / _32 .
30% /_ 21%
20%
6%
. {
o
o + . .f’
Owverall social Overall Working on  Assist faculty
experience academic creative in research
experience projects

Figure 3 Exploring the intercultural competencies students perceive when considering

learning abroad opportunities
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To gain an understanding of stu-
dents’ global competencies and intercul-
tural skills, students were asked how they
would rate their competency levels when
they started at their university and their
current ability level on a scale of one to six
(very poor to excellent). The competencies
we measured included current abilities in
understanding the complexities of global
issues, applying disciplinary knowledge in
a global context, having linguistic and cul-
tural competency in at least one language
other than their own, and working com-
fortably with people from other cultures.
Gains in competencies were computed by
subtracting students’ initial ratings from
their current rating of global competencies.
Figure (3) shows the factors ranged in their
experience: overall social experience (32%),
overall academic experience (51%), working
on creative projects (6%) and assist faculty

in research (21%).

4. Results

In order to examine relationships
between travel/ study abroad experiences
and students’ global and intercultural com-
petencies, we consider four factors derived
in our factor analysis: ability to apply disci-
plinary knowledge to a global context, re-
search experiences for credit or with faculty

and classmate interactions. According to the

data, this research suggests that participating
in university-related study abroad, study
abroad with another university, traveling
abroad for service learning or work, and
traveling abroad for recreation are positively
associated with students’ development in
this area. Firstly, regarding development in
students’ ability to apply disciplinary knowl-
edge in a global context was also significant
with highest percentage. This research sug-
gests that participation in all study/ travel
abroad opportunities except for traveling
abroad for informal education is positively
associated with students’ development in
the ability to apply disciplinary knowledge
to a global context. Secondly, compared
to undergraduate groups, postgraduate stu-
dents reported larger gains in understanding
the complexities of global issues, applying
disciplinary knowledge in a global context.
Additionally, students’ development in
their ability to work with people from other
cultures was also significant. This research
suggests that university study abroad and
traveling abroad for service are positively
associated with students’ development in
students’ ability to work with people from
other cultures. Our finding towards linguistic
and cultural competency in at least one
language other than students’ own language
was found to be significant. This research

suggests that participation in all study/travel
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abroad opportunities and traveling abroad
for recreation is positively associated with
students’ development in linguistic and
cultural competency in another language is
associated with students’ development in
linguistic/ cultural competency. Finally, stu-
dents who have been to other countries with
study programmes reported higher gains in
all competency areas compared to their
referent groups. Minority students reported
that they gain in all areas save for comfort
working with people from other cultures.
In conclusion, which of those intercultural
competencies are most favorable to learning
abroad for Myanmar students have been

identified in this research.

5. Discussion

The results of this study support
Kuh’s (2009) identification of study abroad
as a high-impact practice for student engage-
ment, which serves to deepen students’
learning and is empirically linked to desired
university outcomes, namely, global and
intercultural competencies. Our results
suggest that formal study abroad programs
through the university or through anoth-
er college / university bring value-added
components to students’ intercultural and
global competencies that generally meet
or surpass the outcomes of other interna-

tional travel opportunities. Reflecting back

to our conceptual framework that focuses
on student development and engagement,
international travel activities that are inten-
tionally and thoughtfully designed to foster
deeper engagement among students are
positively associated with development in
students’ global and intercultural compe-
tencies. Compared to traveling abroad for
recreational purposes or for informal edu-
cation, formal study abroad opportunities
are more significant in the overall increase
in students’ development in all areas of
intercultural and global competencies. We
hypothesize that these observed differences
are a direct result of the intentionality and
structured planning behind well-designed
study abroad programs; examples include:
pre-departure workshops, embedded jour-
nal reflections, the opportunity to earn
academic credit, increased interactions with
faculty and classmates, post-trip reflection
meetings, and more intense involvement in
the foreign country. Although cross-cultural
and informal travel experiences did not have
the overall impact of study abroad program-
ming, these experiences did play an import-
ant part in the development of linguistic and
cultural competence. One consideration
may be that students who participate in
formal educational experiences have the
opportunity to meet host nationals through

activities such as athletics, art, or music,
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and are thus able to build collaborative
relationships. More research on this topic
may help to understand why travel abroad
for formal education has varied influences
on students’ cross-cultural interpersonal
development. Traveling abroad for service
learning, volunteering, or work experience
was significant to some aspects of the de-
velopment of students’ intercultural and
global competencies, particularly in the
areas of cross-cultural interpersonal skills.
Our finding that traveling abroad for service
learning, volunteer, or work experience
is associated with students’ intercultural
and global development is consistent with
previous research on the value of these ex-
periences to the development of students’
global competency; for example, Parker and
Altman Dautoff (2007), who focused on the
difference in learning outcomes between
international service learning and study
abroad activities, found that twice as many
students cited a service learning project as
the activity that increased their sense of
connectedness to a wider world community
than study abroad activities.

Although study abroad opportuni-
ties prove to have a greater overall impact
on students’ global competency, service
learning, volunteer, and work experiences
are also beneficial to development. Studying

abroad through another college/university

program was also often associated with high-
er increases in students’ intercultural and
global competencies. This suggests that the
partnerships with other college/university
study abroad programs that are already a
common practice in study abroad offices
may benefit students as much, if not more
than, study abroad with the home campus.
An additional consideration for the com-
paratively higher increase in competencies
achieved through other college/ university
program participation may also be explained
by the perceived additional challenges of
studying with a different college / university
or program provider; for example, when
students choose to study abroad through
their home university on a program designed
by a university faculty member or their
on-campus study abroad office, they may
feel a connection to their home campus and
have a sense of comfort in knowing details
of the program, academic expectations,
and the peer group with whom they will
be studying. The data suggest that research
experience also influences development
of intercultural competencies, potentially
signaling an opportunity, as cross-cultural,
international, and global themes could be
easily imbedded in many research courses
or assignments. Finally, Encouraging more
students from universities to participate in

study abroad experiences should be a pri-
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ority for student affairs professionals, faculty

members, and administrative leaders.

6. Recommendations

There are a few limitations to this
research project. First, the survey results
were analyzed at only selected public
universities, thus limiting to an extent the
generalizability of the findings. Inquiries using
multiple institutions should continue to be
conducted in the future, including a range of
institutional types. This analysis relies upon
students’ self-reported participation in study
and travel abroad activities, as opposed to
institutionally-gathered data (e.g. records
or transcripts verifying study abroad). While
this may be viewed as a limitation, many
institutions do not collect data related to
students’ participation in travel abroad for
recreation, for informal or cross-cultural
purposes, or for service learning/volunteer-

ing, so it would not have been possible

to collect institutional records on these
diverse and important experiences. Finally,
we advocate for qualitative research to
understand how each of the study abroad
activities explored in our study can lead to
different outcomes. Learning more about
the ways in which students’ study abroad
and international travel experiences contrib-
ute to their overall growth and development
is key toward unveiling all of the benefits
study abroad offers to college campuses
as a whole. We recommend qualitative
interviews or other interpretive research ap-
proaches with students who have complet-
ed education abroad opportunities. Ideally,
more college students will take advantage
of well-designed cross-cultural educational
opportunities. There will likely continue to
be a growing emphasis and value placed
on strong intercultural communication and
global competencies, especially by prospec-

tive employers of new graduates.
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ABSTRACT

Monywa District located in the northwestern part of Central Myanmar and is an
administrative region between latitude 21°38’ north and 22°50° north and between longi-
tude 94°16’east and 95°39’east. The district has an area of 3,877 square miles and com-
prises 8 townships. Along the north-south center of the district the Chindwin River flows
in NW-SE direction. It has a BSh type of climate with mean temperature of 81.59°F and
annual rainfall of 27.10 inches. It had a total population of 1,201,662 persons in 2012. This
study emphasized the flow of agricultural products. Crops commonly grown in the district
are pulses and beans, paddy, sesame, sunflower, wheat and pigeon pea. In that year, the
district produced 2,837,709 baskets of sesame, 15,383,793 baskets of paddy, 1,956,011
baskets of pigeon pea, 4,019,360 baskets of sunflower, 2,041,003 baskets of gram, 1,520,370
baskets of wheat, 5,954,097 baskets of green gram. Out of the total outflow volume of
agricultural products, 66% belonged to pulses and beans, 17% to rice, 4% to sesame, and
13% to others. Inflow and outflow of the products were examined by using concentric
circle method. The results showed that there were 139,766 tons of inflow and 100,098
tons of outflows within the 0-15 miles zone, 372,847 tons of inflow and 108,098 tons of
outflows within the 15-30 miles zone, 151,798 tons and 51,209 tons within the 30-45 miles
zone, and 19,061 tons and 10.184 tons within the 45-60 miles zone, respectively. Finally,
the results revealed that most of agricultural products come from 15-30 miles zone, the
second largest products from the 30-45 miles zone, and the third largest products from
the 15-mile zone. Therefore, this research will certainly support in drawing of up-grading

plans on transportation roads and facilities in Monywa District.
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1. Introduction

Commodity flow of a region plays
a vital role in its economic condition, de-
pending on local products and demand of
consumers. Likewise, the commodity flow
of Monywa district mainly relies on local
products, particularly on agriculture prod-
ucts. The products differ in varieties from
place to place, based on different relief,
climate, and soil types. Generally as the
western part of the district is a mountainous
area, it is not suitable for cultivation, except
in narrow valleys such as Pahtolon Chaung,
Gyat Chaung, etc. Most of the area is covered
with forest. Being covered with fertile alluvial
soil, and being a flat low land, the area along
the Chindwin River and the Mu River is used
mainly for paddy cultivation by irrigation and
then for Ya crops in the rain-fed area. In the
eastern part of the district, cultivation is hard
to be carried out in Kyaukka area due to its
thin stony soil, while the undulating ground
surface favours the cultivation of Ya crops
such as sesamum, pulses and beans, and
cotton. Therefore, the central north-south
portion of the district can be assumed as the
major region producing a large bulge of com-

modities, particularly agricultural products.

This analysis examines the commodity flow
on agricultural products (paddy, sesamum,
groundnut, sunflower, pigeon pea, green
gram, gram, cotton, wheat, corn, blue bean)
and associated aspects such as number of
villages, population, agricultural land area,
output, and roads, by means of concentric
circle zones centering the town Monywa,
drawn at 15-mile interval.

Monywa District is located in the
southwestern part of Sagaing Region in the
Dry Zone of Central Myanmar and lies be-
tween north latitude 21°38’N and 22°50°N
and between east longitude 94°16’E and
95°39’E (See Figure 1). As the Chindwin
River is flowing along its north- south cen-
tre, Monywa district exists as the river port
and gate of inland waterways, and the river
supports smoothness of in- and out-flow of
commodities of the district. Monywa is the
important headquarters of Monywa District,
which is not so far from its hinterlands, i.e.,
Ayardaw 27 miles to the east, Chaung-U
14 miles to the south, Budalin 21 miles to
the north, Pale 28 miles to the southwest,
Yinmabin 15 miles to the west, Kani 28 miles
to the northwest, and Salingyi 9 miles to the
southwest. Besides, it is 85 miles far from
Mandalay, the hub and business centre of
Upper Myanmar. Being located in flat low-
land, the district is good in transportation,

and the town of Monywa serves as break-of-
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bulk. Therefore, the pattern and importance
of commodity flow is needed to be analyzed
for the study area.

Generally western one-fourth of
Monywa District is a mountainous region and
the remaining eastern part is lowland and
plain. Topographically the district can be di-
vided into six parts: the Mu River Valley, the
eastern inland hilly area, the central Chind-
win River Basin, the mid-western hilly area,
the Pale plain, and the western mountain
ranges. Major drainage of Monywa District is

the Chindwin River and the Mu River. Trans-

portation of Monywa District is described
by modes roads, railways, waterways and
airways. There are nine major inter-township
roads in Monywa District : Monywa-Man-
dalay Highway, Monywa-Budalin-YeU road,
Monywa-Ayadaw-shwebo road, Mony-
wa-Pale-Gangaw road and Monywa-Nyaung-
pingyi-Pakokku road, Monywa-Pathein road,
Monywa-Kani-Minkin, Monywa-Yargyi-Kalewa
road passing the Chindwin Bridge (Monywa)
and Monywa-Chaung U-Pakokku road passing
Sinphyushin Bridge. The most important next

to roads is waterways in Monywa District.

Figure 1
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2. Research Objectives

The research consists of two objec-
tives:

2.1 To analyze the commodity flow
of the study area

2.2 To analyze the relationship be-
tween volumes of local agricultural products
and intensity of commodity flow within the

study area

3. Research Methodology

3.1 Samples

Regarding flow of agricultural pro-
duces, all of primary data on inflow and
outflow of the produces were taken by the
researcher and used.

3.2 Research Instruments

Research instruments consisted of
two groups: one included mathematical meth-
od and another was quantitative method.

3.3 Data Collection

Flow data on agricultural produces
were collected in field by the researcher
together with her colleagues at the checking
gates of inflow and outflow.

Data on quantity of township-wise
agricultural products are collected, as the
secondary data, from each of Township
Land Records and Agricultural Departments
in Monywa District, population data from
Immigration and Manpower Departments

and those on township-wise per capita

consumption by means of questionnaires.

3.4 Data Analysis

First, data were processed into
necessary forms. Sufficiency of each crop
by every township included in the district
was calculated by using locally produced
amount and necessary amount. Based on
the results from the calculation, concen-
tric circles by 15-mile interval were drawn
centering Monywa Town. Then, by using
the circles, inflows and outflows of the agri-
cultural products by zones were calculated
and analyzed.

3.4.1 Analysis on Flow of Agri-
cultural Products by Concentric Circles
Zone in Monywa District

Generally western one-fourth of
Monywa District is a mountainous region
and the remaining eastern part is lowland
and plain. Topographically the district can
be divided into six parts: the Mu River Val-
ley, the eastern inland hilly area, the cen-
tral Chindwin River Basin, the mid-western
hilly area, the Pale plain, and the western
mountain ranges. Major drainage of Monywa
District is the Chindwin River and the Mu
River. The central north-south portion of the
district can be assumed as the major region
producing a large bulge of commodities, par-
ticularly agricultural produces. In 2012 the
total cultivated area amounts to 1,392,262

acres or 56% of the district area. In Monywa
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District, goods are transferred from places
of origin to the destination through various
modes of transportation, especially by land
transportation, and by waterways along the
Chindwin River. The bulk of volume of com-
modities such as local agricultural products
of pulses and beans are usually shipped by
modes of, roads, railroads and waterways
to the destinations, particularly to Yangon
and Mandalay. With regard to competition
among the modes, distinctness of choice
occurs in the townships of Monywa, Chaung
U, and Budalin, where waterway and land
transportation such as motor roads and
railroads could be chosen depending on the
desire of shippers. Rail road connection is
the best in ChaungU township that can be
accessible to Monywa, Pakokku, and Manda-
lay, but nearly all of in-and-out-commaodities
are concentrated in Monywa and distributed
to all destinations.

This analysis examines the commmod-
ity flow on agricultural produces (paddy,
sesame, groundnut, sunflower, pigeon pea,
green gram, gram, cotton, wheat, corn,
blue bean) and associated aspects such as
number of villages, population, agricultural
land area, output, and roads, by means of
concentric circle zones centering the town
Monywa, drawn at 15-mile interval (See
Figure 2).

According to this analysis, it is found

that in the 15-mile zone from Monywa there
are 38.67% of the District’s total population
who lived in 29.31% of the District’s total
number of village tracts. The zone contains
20.76% of total cultivated areas that pro-
duce 21.32% of the total agricultural produc-
es. The surplus agricultural products are sent
mainly to Monywa through the tarred roads
for 104 miles, gravel roads for 39 miles and
the earthen roads for 40.9 miles. In 15-mile
zone, there is an outflow total of 139,766
tons commodities and the inflow 100,098
tons of commodities.

It is found that within the 15-30
miles zone 40.83% of the District’s total
population live in 46.33% of the District’s
total number of village tracts. The zone
occupies 51.83% of total cultivated areas
that produce 49.47% of the total agricultural
products. The surplus agricultural products
and forest products are flowing through the
tarred roads for 81.5 miles, gravel roads for
83.5 miles and the earthen roads for 149.6
miles. In 15-30 miles zone, there is an
outflow totals 372,847 tons and the inflow
108,098 tons.

Within the 30-45 miles zone, it
is found that 16.66% of the District’s total
population lives in 19.11% of the District’s
total number of village tracts. The zone
has 24.07% of total cultivated areas that
produce 25.69% of the total agricultural pro-
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duces. The surplus agricultural products are
flowing through the tarred roads for 39 miles,
gravel roads for 20 miles and the earthen
roads for 130.3 miles. In 30-45 miles zone,
there is an outflow totals 151,798 tons and
the inflow 51,209 tons.

In the 45-60 miles zone 3.84% of
the District’s total population live in 5.25%
of the District’s total number of village tracts.
The zone contains 3.34% of total cultivat-
ed areas that produce 3.52% of the total
agricultural produces and forest products
as well. The surplus agricultural products
and forest products are flowing through the
tarred roads for 12.5 miles and the earthen
roads for 80.9 miles. In 45-60 miles zone,
there is an outflow totals 19,061 tons and
the inflow 10,184 tons.

This analysis shows that most

of the farm products come from the 15-30

miles zone, the second largest farm products
flow in the 30-45 miles zone, and the third
largest farm products are derived from the
15-mile zone.

Out of the total production of
farm products, it is found that 5.2% flow
through the Monywa-Yinmabin-Pale road
and 4% ~ 5% through Monywa-Pakokku road
and Maungdaung-Kudaw road. The roads
with commodity flow of 2.5%~4% are found
as the Yinmabin-Kapaing-Thityarpin, Win-
mana-Kane road, Budalin-Nyaungkan-Kane
road, and Ayadaw-Naunggyiaing road. More-
over, it is also found that there are other
16 roads through each of which 1.2%~2.5%
of agricultural products are flowing, 5 roads
through each of which 1.1%~1.2% of agri-
cultural products are flowing, and 42 roads
through each of which 0.07%~1% of agricul-

tural products are flowing.
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Figure 2 Flow of Agricultural Products by Concentric Circles Zone in Monywa District

Source: Public Work Department Monywa Agricultural Land Management and Statistics,

Monywa Self-Calculation based on production and population data (2012)

4. Research Results

In Monywa District, there is a total
commodity flow of 416,798 tons in 2011-
12, of which the inflow totals 253,481 tons
and the outflow 163,312 tons. Majority of
commodities are rice, pulses and beans and
minority are consumer goods, construction

goods and agricultural inputs.

Analysis by concentric circle meth-
od shows that most of the farm products
(372,847 tons of the outflow total) come
from the 15-30 miles zone, the second
largest farm products (151,798 tons of the
outflow total) flow in the 30-45 miles zone,
and the third largest farm products (139,766
tons of the outflow total) are derived from

the 15-mile zone.
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5. Discussion

Among the exports of Myanmar
agricultural products by voyage in a fiscal
year, agricultural products occupied 15%
in 2007-2008, 17% in 2008-2009, 19% in
2009-2010, 16% in 2010-2011, and 22% in
2011-2012. Out of the total exports of agri-
cultural produces, 66% belonged to pulses
and beans, 17% to rice, 4% to maize, 4% to
sesame, 7% to rubber, and 2% to other ag-
ricultural produces. Of those produces such
as chick pea, green gram, gram, and pigeon
pea, 23.59% came from Sagaing Region, of
which two-thirds was from Monywa District.
Among the commodities exported from
Monywa District by cars, train and waterway,
47.26% was those of agriculture. Therefore,
in order to produce the agricultural produc-
es more without damaging of ecosystem,
natural environment should be conserved.
Particularly it needs to protect and prevent
from deforestation and soil erosion that can
reduce cultivated land.

Out of the total population of Mony-
wa District, 17.72% live in urban areas and
82.28% in rural area. Forest products and
agricultural produces come from the in-dis-
trict rural areas and from the riparian areas
of the Chindwin River such as YeU, Dabayin,
and Taze towns mostly flow into Monywa.
This shows that the agricultural products

play an important role in commodity flow of

Monywa District. Therefore, the roads of the
areas producing agricultural produces should
be upgraded from Grade-3 (seasonal roads)
to Grade-2 (18-foot wide road) and from
Grade-2 to Grade-1 (24-foot wide roads).
Particularly the Monywa-Budalin-YeU road
being one through which rice flows in should
be upgraded to 24-foot wide road. More-
over, roads of Monywa-Ayadaw-Shwebo and
Monywa-Pakokku should be upgraded into
tarred and then asphalt roads. Finally the
researcher would like to suggest that roads
should be upgraded, giving first priority,
according to their rank and types, either for

each township or for the entire district.

6. Conclusion

Monywa District is located in the
southwestern part of Sagaing Region in
the Dry Zone of Central Myanmar and lies
between the north latitudes 21°38” N and
22°50" N and between east longitudes
94°16’E and 95°39°E. The district has an area
10,042.14 square kilometers. It is constitut-
ed with eight townships composed of 379
village tracts.

Monywa is the headquarters of
Monywa District, which is not so far from
its hinterlands such as Ayardaw 27 miles to
the east, Chaung-U 14 miles to the south,
Budalin 21 miles to the north, Pale 28 miles

to the southwest, Yinmabin 15 miles to the
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west, Kani 28 miles to the northwest, and
Salingyi 9 miles to the southwest. Besides,
it is 85 miles only far from Mandalay.
Analysis by concentric circle method
shows that most of the farm products come
from the 15-30 miles zone, the second larg-
est farm products flow in the 30-45 miles
zone, and the third largest farm products

are derived from the 15-mile zone.

7. Recommendations

The following are some recommen-
dations based on the research results.

7.1 The agricultural products more

without damaging of ecosystem, natural
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ABSTRACT

Sagaing Region is an administrative region of Myanmar, located in the north-western
part of the country between latitude 21° 30’ north and longitude 94° 97’ east. It is bordered
by India’s Nagaland, Manipur, and Arunachal Pradesh States to the north, Kachin State, Shan
State, and Mandalay Region to the east, Mandalay Region to the south, with the Ayeyarwady
River forming a greater part of its eastern and also southern boundary, and Chin State and
India to the west. The region has an area of 93,527 km 2. In 1996, it had a population of over
5,300,000 while its population in 2012 was 6,600,000. The capital is Sagaing. The region lies
north of the confluence of Ayeyarwady River and Chindwin River. The district is constituted
with eight townships including Monywa. Transportation of Monywa District is described
by modes roads, railways, waterways and airways. There are nine major inter-township
roads in Monywa Distict: Monywa-Mandalay Highway, Monywa-Budalin-YeU road, Mony-
wa-Ayadaw-shwebo road, Monywa-Pale-Gangaw road and Monywa-Nyaung-pingyi-Pakokku
road, Monywa-Pathein road, Monywa-Kani-Minkin, Monywa- Yargyi-Kalewa road passing
the Chindwin Bridge (Monywa) and Monywa-Chaung U-Pakokku road passing Sinphyushin
Bridge. The major agricultural products are rice, pulses and beans. All the local commodities
for local consumption are flowing in and out through various modes. This research was
conducted to examine how the commodity flows in Monywa District of Sagaing region in
Myanmar during the year 2012. A stratified random sampling method was used to inter-
view 73 respondents. The data collected were analyzed using descriptive statistics. In this
research the commodity flow has been examined and analysed seasonally various means
of transportation. The result show that: 61.68% of the commodities are transported by

car 33.96% by waterways and 4.36 percent by train. Therefore this research can certainly

- v o A w u oy cmd oo
MssAvmstindinAng uninerdesviguisug Ui 2 adui 2



support in making plans for the up-grading
of transportation lines especially the road
either for each township or for the entire
district in order to develop evenly in the

district.

Keywords: Commodity flow, Random sam-

pling method, Monywa, Myanmar

l. Introduction

Accessible commodity flow is sup-
porting the economic development in cer-
tain area. Flowing of various commodities is
controlled by the transportation networks.
Fairly transportation networks also influence
the economy of a country. Monywa District
has generally good transportation within the
district. It has several means of transporta-
tion such as roads, railways, and waterways
and airways. Monywa Township is the most
important within the study area according
to the location of Monywa town. Agricultur-
al produces from Monywa District are not
only transferred within the district but also
to the other areas of Myanmar by various
means of transportation. Furthermore, they
are exported to India by roads and water-
way and to China by road transportation.
Adversely, commodity from India, China
and Thailand are transported into the study
area via Monywa town. Today, commodity

flowing pattern is gradually changed due to

the market oriented system. Therefore, the
pattern and importance of commodity flow
is needed to be analyzed for the study area.

Monywa is a busy business town
lying at the junction of the Chindwin water-
way, motor — car roads and railways. From
Monywa demands of local products and
demands are exported and imported to and
from the outside complementary areas. The
commodities are flowing mostly through
Monywa District. After 1988 due to the mar-
ket oriented system, the commodity flow
within and outside Monywa District were
rapidly increased. Analysis on commodity
flow is essential to contribute about the
economic development in Monywa District.

Monywa District is located in the
southwestern part of Sagaing Region in the
Dry Zone of Central Myanmar and lies be-
tween north latitude 21°38’N and 22°50°N
and between east longitude 94°16’E and
95°39’E see figure 1. As the Chindwin River
is flowing along its north- south centre,
Monywa district exists as the river port and
gate of inland waterways, and the river
supports smoothness of in- and out-flow of
commodities of the district. Monywa is the
important headquarters of Monywa District,
which is not so far from its hinterlands, i.e.,
Ayardaw 27 miles to the east, Chaung-U
14 miles to the south, Budalin 21 miles to

the north, Pale 28 miles to the southwest,
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Yinmabin 15 miles to the west, Kani 28 miles
to the northwest, and Salingyi 9 miles to the
southwest. Besides, it is 85 miles far from
Mandalay, the hub and business centre of
Upper Myanmar. Being located in flat low-
land, the district is good in transportation,
and the town of Monywa serves as break-of-
bulk. Therefore, the pattern and importance
of commaodity flow is needed to be analyzed
for the study area.

In 2012, there are nine major in-
ter-township roads in Monywa Distict such
as Monywa-Mandalay Highway, Monywa-Bu-
dalin-YeU road, Monywa-Ayadaw-Shwebo
road, Monywa-Pale-Gangaw road and

Monywa-Nyaungpingyi-Pakokku road, Mony-

wa-Pathein road, Monywa-Kani-Minkin road,
Monywa-Yargyi-Kalewa road passing over
the Chindwin Bridgeand Monywa-Chaung
U-Pakokku road passing Sinphyushin Bridge.
Moreover, the types of vehicles are more
improved and comfortable and the number
of vehicles, associations also are increased,
and consequently commodity flow has
become faster than before. Sinphyushin
Bridge and Chindwin Bridge were construct-
ed in Chaung U township and in Monywa
township, respectively. Thus, transportation
between the areas east and west of the
Chindwin river has improved and becomes

smooth.
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2. Research Objectives

This research composed of three
objectives:

2.1 To analyze the flow of agricul-
tural products of the study area

2.2 To analyze the relationship be-
tween volume of local agricultural produces
and intensity of commodity flow within the
study area

2.3 To explore commodity flow in
the coming future by analyzing the com-

modity flow patterns in Monywa District.

3. Research Methodology

3.1 Samples

Regarding flow of the commodities,
all of primary data on in an outflow of the
produces were taken by the researcher and
used.

3.2 Research Instruments

Research instruments consist of two
groups: one includes mathematical meth-
od and statistics another was quantitative
method.

3.3 Data Collection

Primary data and secondary data
were used in this paper. Primary data
are collected by means of questionnaire
method, interviews, and field survey notes.
Secondary data are derived from libraries,
department offices, organization, research

paper and reference books. Preparation

of maps based on the topographic maps.
Qualitative and Quantitative methods are
used in this research work.

3.4 Data Analysis

First, data were processed into

necessary forms. Sufficiency of each crop
by every township included in the district
was calculated by using locally produced
amount and necessary amount. Based on
the results from the calculation, relevant
map was produced. Inflows and Outflows
of the agricultural products were calculated
and analyzed.

3.4.1 Patterns of Commodity Flow

In Monywa District, goods are trans-
ferred from places of origin to the destina-
tion through various modes of transporta-
tion, especially by land transportation, and
by waterways along the Chindwin River.

3.4.2 Commodity Flows by Motor
Roads

Land transportation comprises road
transportation and railroad transportation.
Among these, transportation cost is cheap-
er by railroad than in motor cars. Although
transportation cost by railroad is cheaper,
as there is a daily round-trip train on each
railroad, most of local people prefer and to
rely on road transportation that has more
choice on various desirable types of vehicles,
depending on duration of shipment, trans-

portation cost, and transferable capacity or
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volume or weight of freight. Bulk of volume
of commodities such as local agricultural

products of pulses and beans are usually

shipped by modes of waterways, road and
railroad to the destinations, particularly to

Yangon and Mandalay (see Figure 2).
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Figure 2 Land transportation for agricultural products

3.4.3 Commodity Flows by Rail
Roads

As regard to competition among
the modes, distinctness of choice occurs in
the townships or in the vicinity of Monywa,

Chaung U, and Budalin, where waterways

and land transportation such as motor roads
and railroads could be chosen depending on
the desire of shippers. In choosing, time-fac-
tors, types of vehicles, capacity and cost of
transportation play an important role in the

determination of modes. Among the modes,
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the cheapest cost of transportation and the
highest carrying capacity of commodities can
be given by rail road transportation. Except
these three townships, in other townships
transportation is confined by only one mode
of motor car. In the three towns already
mentioned above, rail roads connection is
the best in Chaung U township that can be
accessible to Monywa, Pakokku, and Manda-
lay, but nearly all of in-and-out-commaodities
are concentrated in Monywa and distributed
to all destinations.

If compared to the volume of com-
modities carried by motor roads, the volume

shipped by train is found much lesser. Yearly

inflow and outflow to and from Monywa
station are described in figure 3. The table
and the figure show that the tonnage of
commodities flowing by train was less than
5,100 tons in inflow and less than 4,700 tons
in outflow before 2012. Among the years
(2007-2012) by the researcher the largest
outflow occurred in 2011 and the largest
inflow was in 2012. In 2011, it increased to
6,468 tons in inflow and to 7,042 tons in
outflow. This was due to the expansion of
travelling trips than the previous years. In
2012, the inflow amounts to 9,286 tons and
the outflow to 7,733 tons.
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Figure 3 Inflow and Outflow of Commodities at Monywa Railway Station (2007~2012)

Source : Myanmar Railway Department, Monywa (2012)
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3.4.4 Commodity Flows by Water-

ways
Among the modes, water trans-
portation takes more duration of shipment,
lesser transportation cost, and high transfer-
able capacity, and so the commodities that
are not perishable and that have weight
and large volumes are usually shipped by
waterways. In waterways transportation, the
Chindwin river is the main route for Monywa
district and Monywa is the major inland port.
According to the 2011-12 data, there
are a total of 317 private-owned vessels
plying between Monywa and other inland
ports lying along the Chindwin River. The
largest number of private vessels is ports
lying between Homelin and Monywa with

144 vessels, and the second largest number

of vessels between Monywa and Kalewa
with 57 vessels. Besides, there are 45 ves-
sels between Monywa and Phaungpyin, 29
vessels between Monywa and Minkin, 26
vessels between Monywa and Hkhanti, 11
vessels between Monywa and Mawlaik, and
5 vessels between Monywa and Saezin (see
Figure 4).

Among the total of 317 vessels, 144
are those that can carry commodities more
than 20,000 viss in weight, 149 vessels are
those that can carry commodities between
10,000~20,000 viss in weight and 24 vessels
are those that can carry the weight of com-
modities less than 10,000 viss. In 2011-12
there are 18 vessel lines or associations

formed of 317 vessels.
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Figure 4 Seasonal Flow of Commodities by Waterway in Monywa Distict in 2011-12

Source: Transport Department of Monywa, Inland Water Transportation office Monywa,

Minisitry of Labour, Monywa
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4. Research Results

In Monywa District, there is a total
commodity flow of 416,798 tons in 2011-
12, of which the inflow totals 253,481 tons
and the outflow 163,312 tons. Majority of
commcadities are rice, pulses and beans and
minority are consumer goods, construction
goods and agricultural inputs. Regarding
commaodity flow by transportation modes, it
is found that majority of commodities flows
by car, amounting to 61.68% of the total
flow, the second largest of commodities by
waterways, accounting for 33.96%, and the
smallest flow volume of commodities by

train.

5. Discussion

The commodities exported from
Monywa District by cars, train and waterway,
47.26% was those of agriculture. Therefore,
the commodity flow with can damage the
local ecosystem particularly transportation
facilities should be encouraged and to be
partial and natural environment should be
conserved. Particularly it needs to protect
and prevent from deforestation and soil
erosion that can reduce cultivated land.

In Monywa District, 18% live in
urban areas and 82% in rural area. Forest
products and commodity come from the
in-district rural areas and from the riparian

areas of the Chindwin River such as Ye U,

Dabayin, and Taze towns mostly flow into
Monywa. This shows that the agricultural
products play an important role in com-
modity flow of Monywa District. Therefore,
all roads of the areas producing agricultural
products should be upgraded from Grade-3
to Grade-1. Particularly the Monywa-Bud-
alin-Ye U road being one through which rice
flows in should be upgraded to 24-foot wide
road. Moreover, roads of Monywa-Ayad-
aw-Shwebo and Monywa-Pakokku should
be upgraded into tarred and then asphalt

roads.

6. Conclusion

Monywa District is situated in the
Central Myanmar and locates between
the north latitudes 21°38” N and 22°50" N
and between east longitudes 94°16’E and
95°39’E. The district has an area 10,042.14
square kilometers. It is constituted with eight
townships composed of 379 village tracts.
In 2011, Monywa District had a total popu-
lation of 1,201,662 persons. Transportation
of Monywa District is described by modes
roads, railways, waterways and airways.
There are nine major inter-township roads in
Monywa Distict: Monywa-Mandalay Highway,
Monywa-Budalin-YeU road, Monywa-Ayad-
aw-shwebo road, Monywa-Pale-Gangaw
road and Monywa-Nyaungpingyi-Pakokku

road, Monywa-Pathein road, Monywa-
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Kani-Minkin, Monywa-Yargyi-Kalewa road
passing the Chindwin Bridge (Monywa) and
Monywa-Chaung U-Pakokku road passing
Sinphyushin Bridge.

In Monywa District, goods are trans-
ferred from places of origin to the destina-
tion through various modes of transporta-
tion, especially by land transportation, and
by waterways along the Chindwin River.The
bulk of volume of commodities such as local
agricultural products of pulses and beans
are usually shipped by modes of, roads,
railroads and waterways to the destinations,
particularly to Yangon and Mandalay. The
result shows that the majority of commod-
ities (about 61.68% of the total flow) flow
by car, the second largest of commodities
(33.96%) by waterway, and the smallest flow

volume of commaodities (4.36%) by train.

7. Recommendations

The following are some recommen-
dations based on the research results.

7.1 The commodity more without
damaging of ecosystem, natural environ-
ment should be conserved. It needs to
protect and prevent from deforestation and
soil erosion that can reduce cultivated land.

Finally the researcher would like
to suggest that roads should be upgraded,
giving first priority, according to their rank

and types, either for each township or for

the entire district.

7.2 All roads of the areas producing
agricultural products should be upgraded
from Grade-3 to Grade-1. Particularly the
Monywa-Budalin-Ye U road being one
through which rice flows in should be
upgraded to 24-foot wide road. Moreover,
roads of Monywa-Ayadaw-Shwebo and
Monywa-Pakokku should be upgraded into
tarred and then asphalt roads. Finally the
researcher would like to suggest that roads
should be upgraded, giving first priority,
according to their rank and types, either for

each township or for the entire district.
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ABSTRACT

Before We Visit the Goddess (2016) is a novel presenting intergenerational and trans-
national issues and how the children of Diaspora are conveying their way of life forward and
how the idea of heritage can have both a positive and negative effect. This story is also set
against the milieu of two unique nations: India and U.S.A. Then again, it comprehended that
the book stands apart in context of its portrayal techniques. Divakaruni attempts to follow
the story of three women: grandmother, mother and girl, and their individual struggles to
come to make their lives a triumph. She seems to be fascinating in representing the lives
of the second generation Diaspora too through the character of Tara. The author exhibits
Indian culture, customs, ceremonies, journeys to the foreign land, strugsle in the outside
land, cultural conflicts in second era Diaspora yet not coming back to the native, longing,
memory, finding self and so on are a few ingredients which she utilizes in the platter of

cross-country and transgenerational depiction.
Keywords : multi-generation, relationship, cross-country, bonds, migration

1. Introduction

Divakaruni weaves her story in “Before We Visit the Goddess” about unpredict-
able connections by something as obvious as letters that are traded by Sabitri and Tara
that is grandmother and granddaughter. At initial level one goes over the story of Sabri-
ti’s turn to Kolkata for better education then the rich unsatisfactory boy she falls in love

with; the promising young lecturer she marries; and the desserts shop she opens, where
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she discovers achievement and freedom.
Sabitri’s journey and revelation of self are
flawlessly revealed. Further, it is seen that
when the reader begins feeling comfortable
with Sabriti and are thought to her trials,
forgiving her faults, the story transforms into
something totally extraordinary. The scene
reallocates to strip-shopping center America
and the granddaughter to whom Sabriti is
composing. Thus the novel out of the blue
turns into the story of an inactive young
woman and the elderly Indian grandmother
(not Sabitri ) who starts to crack open her
shell. It is truly seen that memories set up
an association with past, that past can be
of an individual or it very well may be a
collective past, past, and memories about
custom, culture, history, ancestor and at
times it stirs the sense of identity. Before We
Visit the Goddess begins with such memories
associating eranddaughter and grandmother
and connecting Indian and American Indian
or Indian and the Second generation Diaspo-
ra. The writer justifies Sabriti, the mother or
grandmother of the other principle female
characters as she has come back to her an-
cestral town after an action pressed life in
Kolkata and afterward she starts to write a
letter to the granddaughter whom she has
never seen. Divakaruni puts the story into
motion. Such associations give a push to the

recollections of Sabitri unveiling the story

of Bella her daughter and Tara her grand-
daughter. Sabitri returns to the world of fond
memories when she looks the first picture of
Tara in Before We Visit the Goddess. “That
had been the primary photograph. Sabitri
still recollects the pain she felt on getting
it since she had so needed to be present
at Tara’s birth to the world. But, she wasn’t
welcomed” (Divakaruni Before We Visit the
Goddess)(d). However, she “Pushes away
the past, that vessel in which all emotions
curdle to regret” (Divakaruni Before We Visit
the Goddess)(04)

Sabitri entangles with nostalgic
memories while writing to Tara. Sometimes
she considers such thundering memories
useless and in the meantime, she supposes
it as a bridge connecting her to India. Chitra
Banerjee has warm-heartedly depicted mis-
ery and longing of a mother for her daughter
who stays away forever. Sabitri’s yearning for
Bela is heart throbbing. Sabitri continues on
waiting and longing for Bela yet she would
disappoint her through just writing back. She
writes,

Dear Mother, I’'m very sorry to tell

you that I’m canceling my trip to

Indlia. | know you were really looking

forward to it, and seeing Tara for

the first time.....But Sanjay absolute-
ly refuses to let us go. Yesterday we

had a huge fight. He’s afraid that
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since he and | both left India with

documents that weren’t exactly

legal. (Divakaruni Before We Visit
the Goddess)(77)

Such yearning for her daughter
makes her break down which would frustrate
her. Then again Bela too had been evoca-
tive and remorseful in America as she finds
her life in America immense not quite the
same as her imaginations. She discarded
her mother and took off with her political
refugee lover at nineteen years old with false
papers; Sanjay was just individual she knew
in the foreign land. Bela’s initial step on San
Fransisco air terminal resembles some other
vagrant who winds up the wary experiencing
atmosphere. When she abandons her very
own nation, own peoples for her love, she
wonders, “Would she really give up, for
his sake, everything she was familiar with?
Drop out of college? Cut herself off from
her mother” (Divakaruni Before We Visit the
Goddess)(91).

It is truly accepted and explored
that Divakaruni shares memories which
include inheritances, histories, traditions,
legacies and at times nostalgia that ends up
contorted memories. Divakaruni’s applica-
tion of social memory both past and also
present which adds distinctive highlights to
her female characters, for example, Sabitri,

Bela and Tara, underlining the significance

of social identity eventually. However, a few
memories become oblivion. At the point
when Bela recalls her school proverbs, she
understands the insensibility idea of mem-
ories and connections. “What else out of
her past, she wondered, had she pushed
into oblivion?” (Divakaruni Before We Visit
the Goddess:105).

Chitra Banerjee Divakaruni seems
to be very much conscious about the pi-
geonholes and myths among the Indian
women. She attempts conscious endeavours
to introduce Indian culture and tradition in
her works. Before We Visit the Goddess ad-
ditionally witnesses the author’s disposition
towards her homeland which is loaded with
inspiration and hope. The story apparently
is mirroring her reverence of Indian culture.
Alongside this, her pride in Indian food,
old stories, Bengali language have been
explored. Divakaruni relates Indian culture
with superstitions as well. The depiction of
magician and superstition in Assam and addi-
tionally traditions and beliefs are well woven
in the story of Sabriti and Bela’s childhood.
In the meantime, there is another gathering
of individuals who reject such traditions
calling it Bloody superstition. At the point
when Ayah in Assam “Puts a little dot of
soot on the baby’s cheek, Bijan wiped the
mark from the baby’s face roughly with his

handkerchief making him cry” (Divakaruni
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Before We Visit the Goddess)(36).

Other than dogma and precepts,
Food is one more parameter to characterize
one’s way of life. Chitra Banerjee’s affilia-
tion with Indian culture and food is clearly
uncovered in the story. Divakaruni makes
unmiticated references to food and food
preparation in the novel which communi-
cates the Diaspora voice in America as well
as recognizes the individual’s identity. Bela
when shifts in America, “She diS.D.ained
American food and took pride in preparing,
from scratch, spicy fish curry or potatoes
seasoned with panch phoron and whole
red chilies” (Divakaruni Before We Visit the
Goddess)( 95). Cooking is a source of salary,
pride, and joy both for Bela and Sabitri. This
turns into a way for the women to associate
with their mothers, through Bela’s Kitchen
and Durga Sweets, separately. Everyone
picks an Indian dish referenced in the novel
which conveys it with them to the following
gathering. The characters in the story cook
a dish from his or her own heritage and re-
late how it is associated with the previous
generation.

Eventually, it is studied that Diva-
karuni is enamored with exortising and eth-
icizing Bengali Indian practices and qualities
completely through the novel. This includes
differed customs and rituals, for example,

cremation ceremony, marriage, temples, an

idea of life and death, dressings, enhance-
ments, food, etc. Divakaruni realizes the
differentiating cultures of India’s America.
The story persistently centers on the trans
culture. The characters in the vein Bela and
Tara are observed to move between two
worlds which unknowingly emerges cultural
crisis coming about resulting loss, alienation,
rootlessness, and dislocation which are
experienced by each outsider. Divakaruni
endeavours to exemplify experiences of
expatriates who at the outset try to adjust
with the new culture and society into which
they moved by and by in the meantime
they are not disposed to pursue the new
land’s way of life completely. Referencing of
temples in America and also in India delivers
Indian traditions of Gods and Goddess. The
portrayal of Meenakshi temple of Madurai
and the comparison of its similarity temple
in America itself draw out the author’s per-
ception and sensibility towards creativity
of Indian temple values and constructions.
However, in Diaspora Indians have another
opinion like Dr. Venkatachalapathi finds the
temple gallant yet destined endeavour by
the immigrant community to recreate the
Indian experience. Through Before We Visit
the Goddess the author takes a gander at
intergenerational issues and how the chil-
dren of migrants are conveying their way of

life forward and how the idea of heritage
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can have both a positive and negative ef-
fect. The author moved to the US and she
has expressed, “I lived in the most part of
Northern California, which | regularly write
about. The journey of the characters gener-
ally takes place from Bengal to Sanfransisco,
California, New York and Houston. In her blog
written with a retrospective view in 2013”
How America made me into a Writer, she
writes,
“I valued the opportunity and ob-
scurity of being in a city where just
a bunch of individuals knew my
identity (... ) | missed my family
and their protecting arms so much
that it resembled having an open-
ing in my heart. | pondered India
more than | had ever previously. |
understood what | acknowledged
about it- - the glow, the closeness
of more distant family, the manner
in which otherworldliness infests
the way of life. Be that as it may;, |
additionally perceived issues about
how women are regularly treated,
and a rigid class system because
of which many doors are shut to
everything except the most blessed
and most well-connected individ-
uals”.(Divakaruni “How America

Made Me into a Writer”)

As seen earlier Hindi pictures and
Bollywood songs play an imperative role
in holding fast Indian culture in America.
The author utilizes generalized pictures
arranged with explicit memories of Sanjay
who might set down to listen to Bollywood
songs. Cultural productions such as Hindi
movies accordingly are suggested as social
victuals to the diasporic Indians living in the
US. Movies give the necessary diversion and
sometimes cultural nostalgia. The characters
are found to become nostalgic finding the
internal identity through the cultural crisis,
the associations with separated mothers and
realization of one’s quality and strength. In
such intergenerational and transnational
saga, one finds, at the intersection of geo-
graphical and cultural collaboration, the
issue that is raised by this diasporic novel is
that life which like a river of influence comes
down the generations leaving an engraving
of the past at different phases of our mental
development and also in shifting contexts.
Chitra Banerjee Divakaruni is completely
mindful with the feeling of political char-
acter and awareness that wins inside the
nation and outside the nation. All of her
works give evidence of such political hap-
penings in India. In the studied novel the
whole thought of Diaspora is the result of
the political impact of Sanjay because of

which he elopes to America on the bases
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of forge records and afterward the moving
of Bela following the couple’s struggle in
a foreign land is all outcomes of political
contribution of Sanjay. However, even in
the milieu of the cruel phrase of the current
political atmosphere about immigrant and
individuals of non-Christian religions, Diva-
karuni expressed her higher hopes in Amer-
ica. She comprehends that the immigrants
need to learn how to be comfortable with
contrasts. She additionally believes that it
is important to sympathize with individuals
and truly observe them for their identity and
feel their humanity.

Before We Visit the Goddess moves
around at intergenerational issues besides it
likewise presents that how the children of
immigrants are conveying their way of life
forward and how the idea of heritage can
have both a positive and negative effect.
The author has perfectly woven the three
women protagonist of the story who is
geologically and emotionally incoherent.
It is seen that despite the fact that there
is physical distance among mothers and
daughters, they set out to define their in-
dividual perspectives of longing and love,
disappointment and achievement, that
adjust flawlessly from generation to gener-
ation and from youth to seniority. Sabitri is
outstandingly and passionately yearns for

studying and becoming a teacher. But her

plans come up short with the revelation of
her mystery and brief issue with her patron’s
child. Discarded of in a metropolitan city like
Kolkata, she has no place to turn until her
math teacher acts the hero by wedding her
possibly to abruptly depart with irresistible
doubt and when he finds his wife once had
a lover, a reality unveiled unintentionally
by their daughter Bela. The relationship
between mother and girl has additionally
appeared with different shades. It barely
survives, yet shockingly breaks when Bela
begins to look all starry eyed at her college
friend Sanjay, who whisks her off to the US
where, inside a couple of years, she also is
disregarded alone exactly like her mother
since her husband’s other’s fits of doubt and
distrust. Eventually, it is the turn of daugh-
ter Tara to split far from Bela, and history
is repeated. Subsequently, it is seen that
three generations of women stay troubled
in their profound contentious association
with men. However, by the end, a revelation
on a possible visit to a temple conveys to
Tara’s awareness the closeness she feels
towards both her mother and grandmother.
Despite the fact that isolated by existence,
she understands that they all are imbued
with comparative feelings and frames of
mind. There is a moment change of heart
from that point and she reconciles with Bela

following quite a while of separation. As
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Tara considers in the novel: “Perhaps since
her very own end gleams like a shadow
toward the side of her eye, my mom will
be prepared to reveal to me progressively
about my grandmother” (Divakaruni Before
We Visit the Goddess) 197).

Tara rejects herself of being Indian,
Indian legacy, culture, mother and so forth
anyway dismissing her Indian heritage and
parents’ separation has caused part of
troubles throughout her life. One can dis-
cover a lot of bafflement. She rejects her
college education, a kind of career Indian
migrant families need to get into and she
needed to work in a thrift shop. Further,
she turns into a driver. At the same time,
everybody moves away and endeavours to
dismiss business as usual in the story. In the
meantime, it is apparently noticed that in
works by Chitra Banerjee one finds various
kinds of families she has been exploring.
This contains strong families that are going
into fall apart. Again and again, in her works,
the family would miss some element, which
would put worry upon it. In this manner, in
Before We Visit the Goddess, for instance, in
the initial two cases it has been seen that at
a specific time, at one point, the marriages
end either through death, or separation, or
something different. So the family itself is a
changing unit. Connections inside the family

are likewise always showing signs of change.

But then a few things continue as before.
Those are a few viewpoints that the author
tries endeavours to explore. In fact, it’s not
even families in various generations that
are extraordinary. She makes every family
remarkable thus as every generation.
Before We Visit to the Goddess is
likewise an expression of such Identity Crisis,
social conflicts where both the first and sec-
ond generation experiences are delineated.
Itis concluded that the story spans the strug-
gles of three generations of Indian women
with love, misfortune and loss of culture in
the meantime the story additionally follows
their definitive rise against chances. As usual,
herein, Divakaruni portrays life in rural India
and immigration to the US in an all-around
flawless story style. Before We Visit the God-
dess is presented with themes of recreating
identity crisis, immigration with the flavours
of Indianness and, most importantly, permit
women protagonists the agency of the de-

cision.

Conclusion

Chitra Banerjee Divakaruni’s most
recent novel Before We Visits the Goddess,
has encounters of the children of immigrants
finding their underlying roots either by com-
ing to India or like Tara will never come to
India, however, through her tie with the

grandmother she will get it. Conflictingly
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in her novel she has portrayed protagonist
breaking the common Indian taboos howev-
er underlining their bond with Indian culture.
For instance, Sabitri needs to be educated
and is pushing ahead. She breaks a taboo
that women ought not to be educated or
that women ought not to be an entrepre-
neur, despite what might be expected her
granddaughter, Tara dismissing her educa-
tion and turns in reverse. Further is noticed
that Chitra Banerjee makes the connections
complicated yet unravels them, thread by
thread, and accomplish incomparable syn-
chronization. Breaking taboos and achieve
supreme synchronization additionally

shapes one of the topics in her most recent

References

novels. Through this Banerjee, endeavours
to portray how women are disregarding
and getting through these confinements set
around them. In the meantime, breaking lim-
itation is not exceptionally straightforward
since when they break confinements they
will have different difficulties and they will
have more battles to confront. Korobi, when
she goes to America, she likewise faces many
issues. As indicated by the author it is a lot
less demanding if individuals simply remain
in their own orbit, however, moving ahead
is the thing that influences one to develop
too. That is the reason Chitra Banerjee drives

her women forward, breaking taboos.
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