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Editorial Note

Journal of Graduate Studies, Buriram Rajabhat University collected academic
articles from researchers and post graduate students that focused on higher education in
Myanmar and evaluation of student development projects in Thailand such as research
in Myanmar higher education, research culture and factors affecting their involvement in
doing Research, research productivity of arts and science university teachers in Myanmar.
Besides, there were in the title of project evaluation in accordance to “Clean Navy”
Royal Thai Naval Cadets Policy of Thailand such as “senior teaching junior” : guidelines
for the development, evaluation of naval IT project : creative media enhancing society,
and project evaluation of “Buddhism Unity”: guidelines for the development of royal
Thai Naval Cadets. The project evaluation used CIPP Model of Daniel L. Stufflebeam as
a guideline of project evaluation. These articles had been scrutinized by peer reviewers.
Thus, we hope that they will be beneficial for students, teachers and academic
personnel in every educational level not only in terms of academic content and research

methodology but also the application of the results from the papers in the future.

Editor
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Abstract

With regard to the missions of higher education in Myanmar, universities have
arrived at the following missions: (1) the paramount mission of higher education is to serve
the human person and society; (2) through its work of research and inquiry, its courses of
study and training, its cooperation activities and its partnerships with various social sectors,
higher education is called upon to make a key contribution to opening up and high-lighting
new paths to a better future for society and the individual, and to sive direction and shape
to that future. In the process of enhancing the quality of higher education, emphasis should
be placed on the students’ personal development for professional life. Currently, national
processes for research-quality assessment have been introduced or amended across Myanmar.
Research can promote teachers’ teaching skills master new knowledge, develop new proficiency,
which in turn, help to improve students’ learning. The sources of the empirical data for
the study were questionnaire and semi-structured interviews conducted with 154 members
from the various departments and 22 senior researchers. This research aimed to contribute
to a broader understanding of the role of research for the quality of teaching and student
learning and, through the collection of good practices and recommendations, to argue
for the integration of these indicators in research quality assessment tools and evaluation

frameworks. The outcomes indicate the need to discuss the role of teaching, staff



professional development, assessment criteria
and the impact of research on graduate /
postgraduate student learning. It is hoped
that this study will make a great contribution
to the field of language teaching and learning

in higher education.

Keywords: Research, Higher Education, The

role of teaching, Student learning, Myanmar

Introduction

Higher Education plays a vital role
in the economic and social development
of nations throughout the world. In this
21st century, qualitative transformation
is, therefore, required in higher education
institutions which are functionally inter-
dependent because the world workforce
markets need qualified persons. The higher
education sector, comprising various profes-
sional institutions should be venues where
quality teaching, learning and training are
conducted, quality researches undertaken
and quality service rendered. Research can
also be defined as rational and methodical
search for new and beneficial information
about a certain topic (Rajasekar, Philomi-
nathan & Chinnathmbi 2013). Nowadays,
Higher Education (HE) faces a wide range
of challenges associated with the purpose
of higher education and the status and

role of research in the modern university,

the processes of globalization and interna-
tionalization, the influence of government
policy and, particularly, the national systems
of funding, research assessment, teaching
quality evaluation and the impact of these
on the governance and management of HE.
At this level, the extent and desirability
of associating the roles of teaching and
research and the consequences for academics
and students are growing areas of research
in a debate sustained by accountability
standards, ranking impositions and funding
constraints. Nevertheless, in this scope,
issues are complex and multilayered and
may vary over time, be informed by different
contexts and the links to be established may
be seen quite differently by the multiple
subjects and stakeholders. The present
research intends to bring some insights
about the experiences of researchers from
the educational field of Myanmar universities
regarding the influence and impact of such
a system on teaching and student learning.
Research on the roles of assessment, teach-

ing and student learning

1. Research on the roles of assessment,
teaching and student learning

In recent times, many distinct influ-
ences and forces have contributed to signif-
icant changes in how research and teaching

are conceptualized, theorized and practiced.
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Similarly, new paradigms in teaching and
learning of higher education have put the
student at the center of the process and
the teacher as a facilitator in a new learning
and research environment based on a wider
demand for specific research skills and
capacity. Overall, in the past decades
research on the links between the roles of
teaching, learmning and research has evolved from
a more narrow approach focused on the
statistical relationships between teaching
and research quality using the individual
academic perspective to a more combined
quantitative / qualitative methodology
based on the study of a wider range of
research and settings (Jenkins. 2005). At the
level of the individual academic research has
concentrated on the association between
the amount of research production / research
outputs and the level of teaching quality /
effectiveness considering the involvement in
research and the type of research developed
at a professional domain. Moreover, the
motivations, values and conceptions about
teaching and research are also referred as
essential for understanding this relationships
and linkages although data is usually based
on reflection on practice-based informed
judgments (Jenkins. 2005). The way teaching
and research are organized within depart-
ments and universities are also an important

factor to study the extent of internal effort to

develop policies and strategies to promote
the connection. At this level, the focus is
set on the organization of disciplines for
teaching and for research and its variations
in the way relations are conceptualized and
delivered. These variations are shaped by
the conceptions of the nature of knowledge,
the different forms of pedagogy and curricu-
la, the impact of professional organizations
and student interests on the content and
practices of the disciplines. At an institution-
al level, however, the questions are raised
about the different resources and missions
and about the way research in perceived
and supported especially in an institution
wide nexus and when national policies and
funding are based on their separation (Jen-
kins. 2005). At a more macro national level,
the financial rewards and merit / prestige
resulting from research funding (government
or private sources) imply a wider attention to
the way teaching is acknowledged and sup-
ported and how there is a growing structural
separation between teaching and research.
Focusing its attention on the role of students
in the whole teaching-research area, the
issue has been addressed in what concerns
its impact on the student experience and
development. Studies in different types of
institutions reflect on how students value
learning in a research-based environment,

their attitudes to staff research according to
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their academic orientation and on how the
different forms of research-based learning
influence the students’ epistemological and
intellectual development (Elton. 2001). In
this scope, the methods and approaches
are varied and fulfill the most different
purposes, and, to a certain extent, Brew &
Boud (1995) have tried to focus the debate
to a context of specific relationships be-
tween research and learning by referring to
learning as the “vital link between research
and teaching”, the “shared process in these

two enterprises”.

2. Research assessment systems and their
impacts on academic work

Researchers, universities and other
research performing organizations, research
funders and policymakers are revisiting their
approach to research assessment with a
view to developing and implementing more
accurate, transparent and responsible ap-
proaches to research evaluation. Rather than
one single discussion, revisiting research as-
sessment procedures involves reconsidering
several issues ranging from the current state
and future direction of academia to more
technical discussions about the best ways to
measure research quality. One of the most
pervasive changes in the environment of

Myanmar higher education in recent years

has been the introduction of centralized
assessment and evaluation procedures.
While higher education practitioners have
long been accustomed to the processes of
peer review in their many manifestations as
part of the evaluation of applications for the
assessment of and accepted processes of
peer review gave them both credibility and
acceptability. Research assessment systems
have great impacts on research processes

and academic work.

3. The Myanmar research assessment
system approach

In the last 10 years, Myanmar higher
education has changed profoundly and its
systemic changes include an impressive
increase in the number of universities, a
growth in student numbers, a change in
the balance of research funding, and an
increase in regulation and accountability
requirements. In this context, the changes
in research funding policy and performance
appraisal have raised many questions about
Myanmar’s research power and the empha-
sis on the idea of research supremacy over
teaching. In Myanmar, there is an explicit
separation between the quality assessment
of teaching and the assessment of research.
In the assessment process, the starting point

is the unit of output (publication, patent)

NI ITTiadnw windnerdesiviguisug Ui 8 atull 1



produced by ‘research-active’ individuals
within academic departments which are
organized to deliver teaching and research.
The impact that this system has had on
the management and organization of the
research cultures and research work within
university departments is huge and academ-
ic work (research work in particular) is under
more pressure than ever before leaving the
teaching role in a very specific place and
context. At departmental level, these de-
partments struggle with several constraints
associated with the managerial need for
research evidence and productivity, signifi-
cance, accountability, impact, all concepts
heavily influenced by requirements for
the funding and evaluation. Academics are
expected to engage in research and expertise
is required by the departments and research
centers at the national level. In this scope
the present study aims to contribute to
discuss the role of research for the quality
of teaching and student learning.In the Unit-
ed Kingdom, there is an explicit separation
between the quality assessment of teaching
and the assessment of research and neither
of the processes informs the other. In this
context, research/ teaching connections are
questioned by funding regimes attempting
to separate the two activities although the

topic is a wide area for debate at various

levels, across disciplines and including
variables as departmental cultures and
institutional missions. In the assessment
process, the starting point is the unit of
output (publication, patents...) produced by
‘research-active’ individuals within ‘units of
assessment’, usually aligned with academic
departments, which are organized to deliver
teaching and research. In a general way,
research is often done in teams that cross
those structural boundaries, but very often
members interdisciplinary teams disaggre-
gate to their parent discipline and are judged
outside the context in which they perform
research (Brew & Lucas. 2009). Higher
education plays an essential role in society
by creating new knowledge, transmitting
it to students and fostering innovation.
Research-based education has lately
received increasing interest both among
researchers in higher education and in public
discussion. The aim of this research is to
develop a thorough understanding of the

research development process.

Research Methodology

The sources of the empirical data
for the study were questionnaire and
semi-structured interviews conducted with
154 members from the various departments

for questionnaire survey and 22 senior
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researchers (experts in the area of educa-
tional research) for semi-structured inter-
views. Quantitative survey data as well as
in-depth qualitative data are collected from
survey questionnaires and semi-structured
interviews over a period of two months.

This research attempts to discuss
the research policies, strategies and prac-
tices in selected universities and the con-
tributions of research in developing high
quality teaching. Findings of this research is
expected to make research-informed con-
tributions to contemporary issues, initiatives
and reforms in Myanmar higher education,
and will at least serve to contribute to the
decisions that need to be made regarding
the future of higher education in Myanmar.
The respondents were invited to present
their perceptions in the context of the re-
search assessment experience in planning
to achieve the objectives of the research.
For the purposes of the present analysis,
the focus was on the collection of as much
input as possible from a variety of different
participants. Therefore, data will concentrate
on the content of the information collected
rather than on the contexts and different
approaches implied by the multiple partic-
ipant profiles.

Results
1. Role of assessment, teaching and
student learning

Linking research and teaching is a
topic of international interest. The main
aim of the research is to explore the nature
of the research-teaching nexus in national
context, with particular reference to arts and
science universities of Myanmar. It is argued
that the relationship depends on how the
terms ‘research, teaching and learning’ are
conceptualized, theorized and practiced. It
is suggested that undergraduate students are
likely to gain most benefit from research in
terms of depth of learning and understand-
ing when they are involved actively, particu-
larly through various forms of inquiry-based
learning.

Table 1 presents the responses of
the participants on the role of assessment,
teaching and student learning. At an individ-
ual level, 82%, 51% and 67% of respondents
were voted on changes are conceptualized,
changes are theorized and changes are
practiced. The points are over 50%, and the
results show that the changes in association
between the amount of research outputs
and the teaching quality are conceptualized,
theorized and practiced. At an institutional
level, 76%, 49% and 69% of respondents

were voted on changes are conceptualized,
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changes are theorized and changes are practiced. The results point out that there is less

theorization about resources and mission than conceptualization and practice. At a more

micro national level, 37%, 40% and 40% of respondents were voted on changes are

conceptualized, changes are theorized and changes are practiced. This reveals the less

agreement on financial rewards and prestige resulting from research funding to the way

teaching is acknowledged and supported. The results describe the fact that there should

be better theoretical frames of missions and different resources so that there are better

practical benefits.

Table 1 Responses of the participants in research assessment experience (n=176)

S.N.

Context of the research

assessment experience

On the roles of assessment, teaching and

student learning

Changes are Changes are Changes are

conceptualized  theorized practiced

Yes No Yes No Yes No

At the individual level, research has
concentrated on the association
between the amount of research
outputs and the level of teaching

quality at a professional domain.

82% 18% 51% 50% 67% 33%

At an institutional level, research
has concentrated on the different
resources and missions and on
the way research in perceived and

supported.

76% 24%  49%  52%  69% 31%

At a more macro national level,
the financial rewards and prestige
resulting from research funding
(government or private sources)
imply a wider attention to the
way teaching is acknowledged and

supported.

371%  63% 40% 61% 40% 60%

Average

65%  35% 46% 54% 59% 41%
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In this table, responses of the participants towards the changes in the role of
research outputs, research funding policy and performance appraisal have been collected
to explore the research power and emphasis on the idea of research supremacy over
teaching. According to the data, changes on research assessment are conceptualized (65%)

and practiced (59%) to some extent compared to theorized (46%).

2. Research assessment systems and their impacts on academic work

A growing number of universities have started to develop and implement new
and innovative practices to make their approach to research evaluation more accurate,
transparent and responsible. In many countries attention is being directed towards research
assessment and the development of procedures for assessment both in universities and
at a national level. In Myanmar, which has had a national research assessment process
aimed at fostering research excellence, research assessment has absorbed huge amounts
of attention, effort and time, and has undoubtedly contributed towards a shift in attitudes
of university leaders and research communities towards their missions and towards their
fellow institutions. Some believe that competitiveness has displaced the collegiate,
collaborative values that the academy once held.

Table 2 presents the responses of senior researchers on the application of differ-
ent measures used to evaluate the research activities. It is clear that 50% of respondents
applied research output on the basis of number of publications, and 50% applied research
collaborations on co-authorship. The number of citations and views or downloads are not
applied yet in the research sector. This point reflects the research practice of the current

situation: importance of building better research capacity and ability.

Table 2 Responses of the senior researchers (n=22)

S. N. Measures Based on Responses
Applied Not Yet
Research output Number of publications A -
Number of citations - A
Research Collaborations ~ Co-authorship A
Number of views or down-
loads ) A
Average 50% 50%
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It is clear that different countries
have different ideas about the ideal form of
research assessment. The system in Myanmar
went through an expert review process to
agree a selection and ranking of journals and
other publications. If researchers publish
in them, they accrue rewards within the
scope of the assessment regime. In Myanmar,
universities have undertaken internal
reviews. Internal research assessment leaders
at all levels need management information
if they are to manage their organizations and
human resources effectively. In addition to
the production and use of strategic-level
management information, departmental
heads normally also have a responsibility
to conduct individual reviews of their staff
not just to assess their performance but to
mentor them and nurture their research
careers. In Myanmar, where there is national
research assessment regime, internal reviews
are conducted for the reasons described
above and some universities have gone
further by conducting internal, institution-

wide research assessment exercises.

3. The Myanmar research assessment
system approach

Research assessment lies at the
core of the activities of universities, and is
fundamental to the research enterprise.
It is used to select projects and researchers
for funding, recruitment, and promotion.
It forms the basis for the rewards and incen-
tives system of research. Universities periodi-
cally review how the assessment of research
is designed and implemented. They aim to
ascertain that their assessment processes
are robust, fair, and successful in selecting
the best projects and researchers for funding
and promotion. Research assessment must
reward all excellent scientific contributions
and promote good research practices,
reproducibility, and integrity. To that end,
it needs to capture the diversity of research
outputs, in @ manner that is appropriate
to each research field. In Table 3, data on
research assessment system approach has

been mentioned.
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Table 3 Responses of the participants on research assessment system approach (n=176)

In the context of the research assessment

experience
Members from the Senior researchers
Research assessment
S. N. various departments (n=22)
system approach
(n=154)
Agree to Disagree to Agree to Disagree to
undertake undertake undertake undertake
1 At individual level, the unit
of output (publication / patent)
produced by ‘research-
active’ individuals within
84% 16% 83% 17%
academic departments
should be organized to
deliver teaching and
research.
2 At departmental level, these
departments should provide
the requirements for 76% 24% 81% 19%
the national funding and
evaluation.
3 At the national level,
academics are expected
to engage in research and
91% 10% 84% 16%
expertise is required by the
departments and research
centers.
Average 84% 17% 83% 17%

According to the data, 84% of the participants from the various departments and

83% of senior researchers agreed to undertake the assessment system approach at all levels.
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Moreover, research funding organizations are key actors in revisiting research assessment
procedures. Their decisions can set the agenda. Cooperation between universities and
research funders on the national level has been highlighted as one of the decisive factors
in ensuring that individual researchers and research units are appropriately incentivized and
rewarded for their work. The research quality plus assessment tool has focused attention
on recognizing research outcomes captured in conventional metrics or easily valued by
peer review. Specifically, it is challenging to capture the value of research projects aimed
at making local improvements for communities in the global projects. By rethinking their
approach to funding decisions for global projects, the research centers have drawn attention
to this aspect of research assessment and placed it on the discussion agenda.

Table 4 presents the results based on the factor analysis towards Myanmar universities’
research assessment system that concerns for teaching. It also shows the challenges and
pitfalls for university teachers engaging in research assessment. Research is at the core of
universities” multiple missions. To remain vital and at the leading edge of a continually
changing research landscape universities need ever more sophisticated research assessment
tools suited to the task of strategically assessing research strengths and weaknesses for the

institution as a whole or parts of it.

Table 4 Responses of the senior researchers towards Myanmar universities’” research

assessment system that concerns for teaching (n=22)

Responses of the Senior
Research assessment system that
S. N. Researchers
concerns for teaching

Agree Not Sure Disagree

1 Myanmar’s research assessment system

41% 22% 37%
reinforce on the concern for teaching.
2 Thejudgment of research is done in isolation
62% 13% 25%
and even from teaching.
3 The system universities currently practiced
itself has impacted significantly on the
performance of universities and academics
67% 21% 12%

and they face their reputational success
associated with a shared alignment of

interests and rewards in doing research.
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Table 4 (Continued)

Responses of the Senior
Research assessment system that
S.N. Researchers
concerns for teaching

Agree Not Sure Disagree

4 Itisvery important for the university teachers
to have a preference for pure research and

81% 11% 8%
applied research to publish quickly and

preferably in top journals.

For universities, assessment should reflect research reality and the needs of those
involved. Above all, universities should stand firm in defending the long-term value of their
research activity, which is not easy to assess in a culture. According to the data, 81% of
the senior researchers agreed that it is very important for the university teachers to have
a preference for pure research and applied research to publish quickly and preferably in
top journals. Only 41% of respondents agreed in Myanmar’s research assessment system’s
reinforcement on the concern for teaching. This shows that there are needs of reinforce-
ment to some extent. 62% revealed that research is done in isolation and even from
teaching. It is very important to do research in collaboration two heads is better than one
for better results. 67% described that the system universities currently practiced itself has
impacted significantly on the performance of universities and academics and they face their
reputational success associated with a shared alignment of interests and rewards in doing

research. The point highlights the current situation and values of research in universities.

Overall findings

Over the past 20 years, processes for research-quality assessment have been
introduced or amended across the countries. Whatever the benefits of these systems might
have brought to the organization and quality of research most of them have contributed
for a devaluing teaching and to a growing separation between the research worlds of the
university and student learning. This research aims to contribute to a broader understanding
of the role of research for the quality of teaching and student learning and, through the

collection of good practices and recommendations, argue for the integration of these
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indicators in research quality assessment tools and evaluation frameworks. The outcomes
indicate the need to discuss the role of teaching, staff professional development, assessment
criteria and the impact of research on graduate/ postgraduate student learning. Research
assessment systems should value teaching and student learning through research and, at
an institutional level, planning must support this link through the development of strategies
based on a broader and context-driven conception of ‘scholarship’. Neville (2007 : 1)
defines research as “a process of enquiry and investigation; it is systematic, methodical
and ethical; research can help solve practical problems and increase knowledge.” Modern
society demands high quality teaching and learning from teachers. Although most teachers
and researchers have conceptualized changes at the individual level, changes are not
theorized and practiced fully on the roles of assessment, teaching and student learning.
In our review of the research evidence, changes can be theorized and practiced according
to the level of students at an institutional level. Linking teaching and research is central
to the institutional mission and formulate strategies and plans to support the nexus.
In view of the responses of the researchers from the educational field of Myanmar Universities
regarding the research assessment system approach, almost all the research active individuals
within academic departments have interest to undertake the unit of output (publication,
patent). Based on the results of the study, 82% of the respondents have concentrated on
the association between the amount of research outputs and the level of teaching quality
at a professional domain. 76% of the respondents have concentrated on the different
resources and mission at an institutional level. 37% of the researchers agreed that the

requirements for the funding and evaluation should be provided at national level.

= Changes are practiced =Changes are theorized = Changes are conceptulized

100% 82%
S0 7% 9% 76%

51%
60% 49% 0% 40% 379
e . .
T
0%

Individual level Institution al level National level

Figure 1 Responses of the participants on research assessment experience (n=176)
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According to the results, recommendations include the need to “provide active
support at departmental level (for example, writing for publication), encourage new
researchers to become involved in high quality research, develop a collegial and inclusive
culture for the development of high quality research and identify key areas of strength
that will support this culture”.

Researchers, universities and other research performing organizations, research
funders and policymakers are revisiting their approaches to research assessment. While
university missions concentrate on education, research and innovation, current incentive and
reward structures predominantly focus on research output (50%). Moreover, the dominance
of journal level metrics, particularly the journal impact factor, means that research output
is often narrowed to articles published in high-ranking journals. Furthermore, journal-level
metrics’ dominance in research assessment procedures plays an important role in the
scholarly publication crisis, systemic marginalization of certain regions and subjects, breaches

of research ethics and integrity, etc.

H Measure based on research output ™ Measure based on research collaboration

Figure 2 Procedures for assessment based on the conventional metrics research assessment

system (n=22)

Research assessment includes the evaluation of research quality and measurements
of research inputs, outputs and impacts, and embraces both qualitative and quantitative
methodologies, including the application of bibliometric indicators and mapping, and peer
review.

At present, the area of research assessment is considered to be such a vital aspect
of any university’s activity. Figure 3 shows questionnaire responses of the participants

towards experiences of researchers from the educational field of Myanmar universities
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regarding the research assessment system approach.

m Senior researcher m members from the various departments
100% 83%  84% 81%  6v gav, 1%
80%
60%
40%
20%
0%
Individual level Departmental level National level

Figure 3 Responses of the participants on research assessment system approach (n=176)

According to data, both senior researchers (83%) and member from the various
departments (84%) agreed to undertake the unit of output (publication / patent) to be
organized to deliver teaching and research. Respective departments should provide the
requirements for the national funding and evaluation (76%). Academics are expected to
engage in research and expertise is required by the departments and research centers
(91%).

To fulfill the mission of higher education, not only the teaching quality of teachers
but also the research quality assessment has become a major concern. Researchers, universities,
other research performing organizations, research funders and policy makers should revisit
their approaches to research evaluation. Moreover, they should have to work together to
develop and implement more accurate, transparent and responsible approaches to research
evaluation. Semi-structured interview responses of the senior researchers (experts in the
area of educational research) towards Myanmar universities” research assessment system

that concerns for teaching are mentioned in the following figure 4.
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Research assessiment system Judgment of research is done
reinforcement in isolation

25%

A mAgree
mNot Sure 13% mNot Sure
Disagree Disagree

Preference for pure & applied

System has impacted in doing research to publish

research 309

12% _— 11%

mAgree W Agree
= Not Sure = Mot Sure
Disagree Disagree

Figure 4 Responses of the senior researchers towards Myanmar universities’ research

assessment system that concerns for teaching (n=22)

In the scope of this specific study context, the respondents generally agreed that
the Myanmar’s research assessment system reinforce (41%) on the concern for teaching.
The judgment of research (62%) is done in isolation and even from teaching. It is, therefore,
implied that the system itself has impacted significantly (67%) on the performance of
institutions and academics and on the way they face their financial and reputational success
associated with a shared alignment of interests and rewards. Simultaneously, the specific
types of publication outputs is referred to some sorts of publication that are relevant
in the education research field, a preference for pure research and applied research (81%)

to publish quickly and preferably in top journals.

Discussion

The present study aims to contribute to discuss the role of research for the quality
of teaching and student learning. Modern society demands high quality teaching and learning
from teachers. Teachers have to possess a great deal of knowledge and skills with regard
to both teaching and assessment practices in order to meet those demands and standards
of quality education. “The COA (1992) acknowledged that educational research requires a
great deal of support if education is to improve”; cited in Brown (2019). Effective teacher
learning and professional development are important for student achievement in learning.

Students investing in higher education must be given exposure and opportunities to be
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able to use all that knowledge to evolve
themselves as well as be able to contribute
in the discipline with better research, studies
and other discoveries made. Accordingly,
du Plessis (2006) stated that “cultivating a
culture based on knowledge production and
knowledge sharing is reliant upon the values
of the individuals within the organization or
community of practice, with two key values
being transparency and trust; cited in Brown
(2019).” According to the survey results,
recommendations include the need to
provide active support at departmental
level (for example, writing for publication),
encourage new researchers to become
involved in high quality research, develop a
collegial and inclusive culture for the devel-
opment of high quality research and identify
key areas of strength that will support this
culture. According to Moed (2011), at an
institutional level, there is a need to design
flexible and efficient tools to adapt to the
different higher education contexts and
to the growing complexity of disciplinary
approaches to research to evaluate, monitor
and promote the quality of research; cited
in Cabral & Huet (2014). In addition, it is
also agreed that academics are expected
to engage in research and expertise is
required by the departments and research
centers at the national level. Academic

departments are central to developing the

links between research in the discipline and
student learning. Moreover, it is also found
that there is a strong belief within Myanmar
higher education that relationship between
research and teaching can be highly beneficial
for the student learning. Universities have
started to question their reliance on
conventional metrics as indicators to assess
research quality. “The National Research
Council [NRC], cited in Brown (2019), “What
makes research scientific is not the motive
for carrying it out, but the manner in which
it is carried out” and suggest that this battle
which exists serves to discredit education
and “diminish its promise” (2002 : 20)”. The
results of the survey point to a growing trend
among institutions to agree their reliance on
conventional metrics to research evalua-
tion. A growing number of universities have
started to develop and implement new and
innovative practices to make their approach
to research evaluation more accurate, trans-
parent and responsible. Researchers and
universities are well-placed to explore new
and innovative approaches to research eval-
uation that is tailored to their diverse internal
drivers and external pressures. As Saenen
& Damian, (2019) stated that researchers,
universities and other research performing
organizations, research funders and policy-
makers are revisiting their approaches to

research assessment. Increasingly concerned
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by the current state of play and its negative
effects on academia, they are starting to
engage in discussions about more accurate,
transparent and responsible approaches to
research assessment”. Myanmar universities
pay attention to the quality of teaching and
evaluate the results of student assessment
as a certain criterion. Teaching quality is the
core of education. Improving the quality of
teaching is the primary task of university
work. According to Campbell & Ground-
water-Smith. 2010; Hong& Lawrence. 2011;
Hilton & Hilton. 2017; Wall & Hall. 2017),
“Teachers can improve their professional
practice have focused on practitioner
research (action research) as the most viable
and powerful alternative to enhance teachers’
effectiveness”; cited in Abukari & Abubakar
(2018). In the responses of the senior
researchers towards Myanmar universities’
research assessment system that concerns
for teaching, the results support the
agreement to the research assessment
system reinforcement, the judgment of
research, the system’s significant impact,
and preference for pure research and
applied research. Blue skies research is
scientific research in domains where
“real-world” applications are not immediately
apparent. It has been defined as “research
without a clear goal”. It is sometimes used

interchangeably with the term “basic

research”. When discussing the assessment
of quality in applied and practice-based
educational research, multi-dimensional
framework based on several dimensions of
quality (epistemic, technological, capacity
building and value for people and economic)
is applied in different contexts to enter
their work departments. In this research, the
results strongly show a preference for pure
research and applied research to publish
quickly and preferably in top journals. It is
noted that research assessment systems
should value teaching and student learning
through research and, at an institutional level,
planning must support this link through the

development of strategies.

Conclusion

The present research consists of
a questionnaire survey developed in the
Myanmar context and intends to bring some
insights about the experiences of researchers
from the educational field of Myanmar
universities regarding the influence and
impact of such a system on teaching and
student learning. We start with a short
review of the research evidence on the topic
followed by a contextualized description of
the Myanmar research assessment system
aiming to build some platforms for a more
informed discussion.The outcomes indicate

the need to discuss the role of teaching, staff
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professional development, assessment criteria
and the impact of research on graduate/
postgraduate student learning. Research
assessment systems should value teaching
and student learning through research and,
at an institutional level, planning must sup-
port this link through the development of
strategies based on a broader and context-
driven conception of ‘scholarship’. Univer-
sities can improve the relevance of the
education and can better prepare the
students for follow-up studies and to the
new and emerging demands of the labor

market in the twenty-first century. Moreover,

a close intertwining of teaching and research
strengthens their identity. Academics can
help students by engaging them in research
to better develop highly valued compe-
tencies. More research-based teaching can
also make teaching more attractive for
academics and can make teaching instru-
mental to the academics’ own research. It
is hoped that this study will contribute to
the consolidation of what we believe is an
important field of research and one of the
most important phenomena in the higher

education research arena.
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Abstract

Plagiarism is the use of concepts, words, manuscript and data without acknow-
ledgment of the original source. It has become a worldwide problem, and a contentious
matter in university education and research. The study aimed to improve knowledge, skills,
and practice of postgraduate students specializing in Science towards research plagiarism in
academic writing. Based on the experience of the Science faculty, some graduate students
are insufficiently aware of the boundaries of plagiarism. In the interest of preventing an
unfortunate problem, this research attempts to clarify what plagiarism is and how it may
be avoided. Thus, the prevalence of research plagiarism still remains as an area of interest.
Research misconducts such as plagiarism might lead to serious outcomes exhibiting a negative
effect on the related Science. In this study, we evaluated participants from different
Science disciplines examining both the knowledge and practice towards plagiarism. The
present study used postgraduate students and academics from Science specializations to
collect data by conducting questionnaire survey with students and follow-up interviews
with supervisor academics. A study for duration of 10 months was conducted in selected
Universities where volunteers answered questionnaires anonymously. There were following
four sections in the questionnaire: (a) demographic data, such as gender and specialization;

(b) three statements regarding knowledge; (c) three statements regarding practice; and



(d) ten reasons of committing plagiarism. The
sample size of the study was 99 participants,
among which 26 were males and 73 females
with 80 Science students and 19 Supervisors.
Overall, only 67% of the participants were
aware of the meaning of plagiarism. When
asked on how science students practice
or understand research plagiarism, 82% of
the respondents are aware of the negative
consequences of plagiarism. However, ma-
jority of the participants (70%) shared their
work with friends before submission and
did not consider it any harm to show their
work to others regardless of copying. Over
80% of the students reported the lack of
research plagiarism workshop. Students also
mentioned that there is an insufficiency of
training in both research ethics and research
writing for them. The results show although
they have positive attitude, postgraduate
students might plagiarize due to time
constraints and lack of knowledge about

research plagiarism.

Keywords: Knowledge and practice,
Research plagiarism, Postgraduate
students, Science specializations, Myanmar

Universities

Introduction
Two different acts are considered

plagiarism: (i) to borrow someone’s ideas,

information, or style without citing the
source, and (i) to cite the source but borrow
choice words and sentence structure without
using quotation marks to indicate the
borrowing. It is not enough to name the
source; authors must quote the source
exactly in quotation marks or they must
paraphrase its meaning completely in their
own words. There can be multiple reasons
for getting involved in academic misconduct
of plagiarism include ferocious competitive
academic environment, external pressure,
poor time management, and the impractical
deadlines. Zafarghandi et al. (2012) found
that the common forms of plagiarism com-
mitted by students included paraphrasing
without acknowledging sources, omitting
quotation marks in direct quotes, patch-
writing, and presenting secondary citation as
if the original source had been consulted.
Therefore, the developed countries are
provided

with better training, superior research
environment, and availability of software for
detection of plagiarism. Even though, it is not
easy to determine the prevalence of plagia-
rism, but this phenomenon can be better
understood by conducting investigations on
the knowledge and practice of the partici-
pants. When it comes to Myanmar students,
it was observed that an increased number of

students were not only implicated in copying
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word to word data from the internet, senior
peers, and class mates with or without their
permission but were also caught up with
making up false data to exhibit favorable
results. Therefore, the aim of the current
study was to encourage proper training of
students towards plagiarism. According to
Zafaghandi et al. (2012), the majority of stu-
dents committed plagiarism unintentionally
because of poor knowledge of plagiarism.
According to the literature, students com-
mit plagiarism because of various reasons
including pressure to meet deadlines; lack
of knowledge among students of what con-
stitutes plagiarism; lack of good academic
writing skills; convenience (Internet makes
“copy and paste” easy), the high cost of
studying; pressure from family; too much
academic work; pressure to score high
grades; laziness; poor design of assignments
by lecturers; and inconsistencies in application
of penalties to plagiarists (Park. 2003).Some
of the ways suggested by (Devlin. 2006) to
control plagiarism include: the need by
universities to set clear definitions of what
constitutes plagiarism and the corresponding
penalties applied to each plagiarism offence,
and putting in place a formal policy on how
plagiarism should be handled by all university
stakeholders including lecturers, students
and administrators. There is also a need to

have dedicated classes aimed at teaching

students rules and standards of academic
writing. Other researchers such as Roberts
(2008), have suggested that lecturers can
play a greater role in dealing with plagia-
rism by designing assignments that require
students to apply high level writing skills
rather than “copying and pasting” thereby
making it very difficult for them to plagia-
rize. An agreement has been reached in the
literature that educating students on good
academic writing skills and raising awareness
on the negative effects of plagiarism are
the best strategies to deal with plagiarism
(Walker. 2010). Some studies have shown
that students continue to commit plagiarism
after undergoing such training or classes. Uni-
versity’s disciplinary committee which has a
mandate to suspend or dismiss the student.
As already noted, most students committed
plagiarism due to lack of academic writing
skills and this made lecturers to be lenient
to the plagiarists. A comment that follows
represents many similar comments made

7

by most academics: “...punishing students
for something which they were not taught
initially may seem so unfair...”. Another com-
ment from an academic agreed that “...as |
said already you need to begin to train your
students [in good academic writing]”. This
study makes use of these factors to investi-
gate postgraduate students’ knowledge and

practice of research plagiarism. Considering
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the research gap identified, we formulated
three research questions to help answer the
research problem as follows:

(i) How knowledgeable are post-
graduate students about research plagia-
rism?

(i ) How do the students practice
their knowledge and understanding of re-
search plagiarism?

(i ) Why do postgraduate students

commit research plagiarism?

Research Methodology

A study based on a questionnaire
and interview survey was conducted on not
only students but also supervisors for the
duration of 8 months. The questionnaire
consisted of 16 comprehensive questions
which were specifically designed to deter-
mine the knowledge and practice of partic-
ipants regarding various forms of plagiarism
and its consequences. Participants were
asked to rate themselves (self-reporting)
on a Likert scale as regards to each item
hence percentages were calculated based
on each item’s total. The authors distributed
the questionnaire to random students once
the regularly scheduled classes ended. Once
the aims and objectives of the study were
explained, a verbal informed consent was
obtained, and the participants were given

ample time to fill out the complete form.

Similarly, supervisors were also surveyed
with interview by using the same method-
ology. To encourage truthful responses, the
participants were taken into confidence and
guaranteed total anonymity with record of
only their area of expertise. There were 80
total number of volunteer Science students
and 19 research supervisors participated in
this study.

2.1 Demographic Profiling

We sent a questionnaire to 100
postgraduate students, of which 80 (80%)
questionnaires were returned. Follow up
interviews were conducted with 19research

supervisors.
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Table 1 Demographic data of postgraduate student participants of Science specializations

at Master’s degree course (n=80)

Data
SN Demographic Data
Number Percentage
1 Specializations  Physics 11 13.75%
Chemistry 18 22.50%
Mathematics 10 12.50%
Zoology 12 15.00%
Botany 19 23.75%
Industrial Chemistry 10 12.50%
2 Gender Male 21 26.25%
Female 59 73.75%
Table 2 Demographic data of Science faculty participants (n=19)
Data
SN Demographic Data
Number Percentage
1 Specializations  Physics 2 10.53%
Chemistry 5 26.32%
Mathematics a4 21.05%
Zoology 3 15.79%
Botany 4 21.05%
Industrial Chemistry 1 5.26%
2 Gender Male 5 26.32%
Female 14 73.68%
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Results

1. Knowledge of Research Plagiarism

Overall, most of the participants are aware of the meaning of plagiarism, this
knowledge is not fully applied in practice. Since the literature show that there is no
universal definition of plagiarism, we presented students with a list of statements from which
they were asked to indicate which statements best describe what they think plagiarism is
and is not. Knowledge of the participants about research plagiarism that would improve
their writing skills and prevent plagiarism from occurring has been explored through three
question items.

Research Question (i) : How knowledgeable are postgraduate students about

research plagiarism?

Table 3 Students’ knowledge (cognitive) of what constitutes research plagiarism (n=80)

SN The statements best describe what we think Responses
plagiarism is and is not. Agree Disagree
1 Using ideas of someone without citing the original 61% 39%
author
2 “Copy and paste” from books or Internet sources 71% 29%

without citing sources

3 Using words of someone without citing the original 69% 31%

author

Average 67% 33%

Findings revealed that (61%) students agreed with the definition of using ideas
of someone without citing the original author, (71%) students agreed with the definition
of “copy and paste” from books or Internet sources without citing sources and (69%)
agreed with the definition of using words of someone without citing the original author
(percentages were calculated based on number of respondents of that item). It is a good
development that students understand what constitutes plagiarism because according
to the theory of social cognitive learning, an aspect of reciprocal causation explains that

students’ knowledge (cognitive) of what constitutes plagiarism may influence their decision
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not to plagiarize (behavior). In fact, Leask (2006) established that lack of understanding of
plagiarism concepts increases the chances of students plagiarizing. However, 33% were
not aware at all.

2. Practice of Knowledge and Understanding of Research Plagiarism

The use of plagiarism avoiding techniques can be helpful to maintain academic
integrity, a better learning environment and intellectual honesty. Thus, students’ practice
of their knowledge and understanding of research plagiarism has been investigated.

Research Question (ii): How do the students practice their knowledge and under-

standing of research plagiarism?

Table 4 Students’ practice on their knowledge and understanding of research plagiarism

(n=80)

Responses
SN ltems
Agree Not Sure Disagree
1 I'am aware of the negative consequences of 82% 10% 8%

research plagiarism.

2 | share my research work with friends before 70% 11% 19%
submission and did not consider it any harm to

show my work to others regardless of copying.

3 |am aware of the university policies, systems 68% 21% 11%
and procedures for involving plagiarism matter

with an increased awareness.

When they were questioned on whether they were aware of the negative con-
sequences of research plagiarism, 82% of the respondents agreed to the consequences.
However, 70% of the participants shared their work with friends before submission and
did not consider it any harm to show their work to others regardless of copying. Neverthe-
less, 68% of them believed that they were aware of the university policies, systems and

procedures for involving plagiarism matter with an increased awareness.
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3. Reasons of Committing Research Plagiarism

Kwong et al. (2010) informed that students will commit various forms of plagiarism

because of various reasons which include laziness, poor time management, lack of good

academic writing skills, lack of knowledge of plagiarism, and pressure to score good grades. As

reported in the data, students are reported to have committed various forms of plagiarism.

The study established that students plagiarized even though they were aware that plagiarism

is a serious offence in the academic domain.

Research Question (iii): Why do postgraduate students at University commit

plagiarism?

Table 5 Science students’ responses towards reasons of committing plagiarism (n=80)

SN Reasons students commit plagiarism Responses
Agree Not Sure Disagree
1 Lack of research plagiarism training workshop 81% 11% 8%
2 Pressure to meet deadlines 52% 22% 26%
3 Lack of good academic writing skills 49% 21% 30%
4 Convenience (Internet makes “copy and paste” easy) 57% 24% 19%
5 High cost of studying 1% 23% 76%
6  Pressure from family 2% 18% 80%
7 Too much academic work 15% 28% 57%
8 Pressure to score high grades 12% 12% 76%
9 Poor design of assignments by lecturers 41% 33% 26%
10 Inconsistencies in application of penalties to plagiarists 6% 15% 79%

The reasons students commit research plagiarism have been shown in the above
table. The data concluded that the majority of science students committed plagiarism
because of the lack of research plagiarism workshop (81%) followed by convenience to
makes “copy and paste” easily from Internet (57%) and pressure to meet deadlines (52%).
They mentioned that there is an insufficiency of training in both research ethics and

research writing for them. As a part of the postgraduate science curriculum, research writing

and research ethics is lacking.
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Table 6 Research supervisors’ interview responses towards reasons of plagiarism that

students commit (n=19)

<N tems Responses
Agree Not Sure Disagree
1 Fail to detect students’ acts of plagiarism 23% 19% 58%
by academic staff

2 Poor time management 62% 20% 18%

3 Lack of good academic writing skills 47% 22% 31%

4 Lack of knowledge of research plagiarism 71% 16% 13%

5  Pressure to score good grades 17% 32% 51%

Majority of the student participants believed that they could manage their research
easily along with having sufficient time to write about the topic. However, data show that
most students (62%) could not manage their time. Some reported that there are over
40%students who were likely to lack the good academic writing skills.

A study by De Jager and Brown (2010) categorized students copying from each
other as intentional plagiarism whereas copying without citing sources was categorized
as unintentional because students plagiarized due to ignorance or incompetence. In this
study, findings from students established that most students plagiarize because of lack of
research plagiarism training workshop and convenience to make copy and paste easily from
the Internet while some students plagiarize due to the pressure to meet deadlines. How-
ever, supervisors think that lack of academic writing skills (to cite, paraphrase, summarize
or write references), poor time management and lack of knowledge of research plagiarism
are reasons that students commit. It was also revealed during follow-up interviews with
supervisor academics that students commit plagiarism because most academic staff fail
to detect students’ acts of plagiarism. This study established, during follow up interviews
with academic staff, that lecturers fail to detect every case of plagiarism due to workload
because most lecturers handle big classes within a semester. Ryan et al. (2009) observed
that it is difficult for lecturers to detect cases on plagiarism in large classes where lazy

students are fond of making benefit from friends without making any contribution.
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Similar findings were reported by De Jager
and Brown (2010) and they categorized
students copying from each other because
students plagiarized due to ignorance or
incompetence. In Botswana where Batane
(2010) found that students plagiarized after
seeing that their friends were not caught,
and hence concluded that academic staff do
not take issues of plagiarism seriously. An
environment created by teachers’ behav-
ior can encourage or discourage students’
decisions and behavior (Bandura. 1999). This
means that if academics create an environ-
ment that detects and punishes plagiarism,
they can influence students’ decision and
behavior not to plagiarize. This is the reason
some higher education stakeholders advo-
cate for the design of assignments that will
prevent students to just “copy and paste”.
According to follow-up interviews with aca-
demic staff, one common reason students
commit plagiarism is because of the ease
of “copying and pasting” online content.
Many lecturers observed that students are
always under pressure to meet due dates,
score good grades or any other pressure and
they resort to the content available on the
Internet where they just “copy and paste”.
Many previous studies have explained that
the avalanche of information on the inter-
net makes plagiarism conveniently easy

and tempting for students (Walker. 2008)

and some students will “copy and paste”
because they want to save time for other
assignments and do other personal things

(Batane. 2010).

Discussion

Findings reveal that students rated
themselves as generally good in paraphras-
ing, summarizing, citing and referencing
sources and they are aware of the negative
consequences of research plagiarism. How-
ever, it was reported from the interviews
with academic staff that students were not
good at paraphrasing, summarizing and citing
and they are lack of good academic writing
skills. Findings from follow-up interviews
corroborated the findings from students
because the academic staff confirmed that
students are not taught how to cite or ref-
erence using software. According to data,
although most students rated themselves
to be good at referencing and citation,
an analysis of their written papers (the-
ses) showed failure to adhere to rules and
standards of academic writing. Likewise, in
this study, we conclude that students who
plagiarized because of lack of research
plagiarism training workshop and pressure
to beat assignment deadlines did it inten-
tionally whereas those who plagiarized due
to lack of good academic writing skills did

it unintentionally. In order to understand
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research plagiarism, there is a need to
understand some rules and standards of
academic writing because the literature
shows that students commit plagiarism
because of their failure to adhere to rules
and standards of academic writing. The study
established that many students plagiarized
because they lacked academic writing skills
as reported by students and academics. The
problem is that postgraduate students with
diverse backgrounds, that is, from universities
that may not have exposed students to
good academic writing skills with perhaps a
different referencing style from that in a
department or faculty. In addition, the level
and depth of academic writing at postgraduate
level is quite different from that required at
undergraduate level. Training is important
because according to social cognitive learning
theory, which is informing this study, its
element of modeling emphasizes the need
for guidance which helps transmit language,
mores, social practices, and adaptive
competencies. Modeling focuses on how
well new behavior is learned when the more
experienced demonstrates the activity first
then allows the learner to practice (Bandura.
1999). In this context, students need to be
taught good academic writing skills by
academics because currently, their writing is
based on trial-and-error experiences, which

according to (Bandura. 1999) is very costly

and unacceptable.

Conclusion

This research regarding plagiarism in
the higher education system of Myanmar was
sharply limited by the difficulty in recruiting
participants. In some cases, this unwillingness
to participate may have stemmed from a
desire to avoid admitting problems and, due
to structuralissues, from the lack of resources
to address these problems. Within the limited
scope of our research, however, it was apparent
that university academics and administrators
are aware of plagiarism and academic
misconduct but the education system still
lacks the maturity to acknowledge and deal
with the problem effectively throughout the
country. Although limited to selected insti-
tutions, the study sheds light on the nature
and extent of the problems that affect
academia and students in Myanmar. The
results of our study are, however, reflective
of the extent of a problem that exists coun-
trywide within our communities. Answers to
our questionnaire revealed that more than
half of the respondents did not lack knowl-
edge about the most basic principles that
constitute plagiarism. Even better, was our
finding that this lack of knowledge appeared
to be equally distributed among students.
Despite of satisfactory results, in Myanmar,

at the posteraduate level there is a lack of
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training in research methodology and in the
publication ethics. The point of thinking is
that despite of getting knowledge easily,
now a day, still, there are some candidates,
who do not have knowledge about one of
the most important factors. When it came
to improving skills and avoiding plagiarism,
majority of the supervisor participants
believed that increasing the number of
research assignments would improve the
students’ skills regarding plagiarism as it
would enhance their writing skills. There
is evidence to suggest that owing to the
lack of language proficiency; most of the
students tend to copy word for word from
either other people’s work or from learning
resources. Similarly, in this study, partici-
pants reported lack of awareness of Myan-
mar university students regarding software
for plagiarism detection. Plagiarism can only
be decreased once its etiology is properly
understood. Despite the increased percent-
age of knowledge regarding plagiarism, more
than 80% of the participants still believed
that they need some guidance / workshop
recarding plagiarism. In Myanmar, the oblig-
atory training workshops for trainees and
supervisors held at the university do not
effectively deal with plagiarism and writing
unethical practices. Majority of the students
in our study believed that they need formal

training in research ethics in writing. On

the other hand, even though most of the
students had undergone proper education
regarding research writing and research
ethics, they also approved the need to
further workshops. Even though most of
the participants were aware of their univer-
sity’s policies, systems and procedures for
involving plagiarism matter, nevertheless,
70% of the participants equally shared their
work with friends before submission. Even
institutions such as Harvard University USA
have reported instances of students and

professor’s expulsion owing to plagiarism.

Recommendations

Furthermore, to promote a research
environment in Myanmar, the revision of
postgraduate curriculum should also be
considered which could consist of research
methodology, referencing and analytical
methods. We also recommend increasing
the study data on national level, not only
to give awareness about plagiarism but
also to prepare the new generation, deal
with it properly specially in research and
post-graduate level. The study concluded
that students overestimated their level of
ethical and legal academic writing abilities.
The danger with students overrating their
academic writing is that they may not appre-
ciate deficiencies in their academic writing

abilities, and consequently, they may con-
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tinue to commit plagiarism unintentionally.
Poor understanding of research plagiarism
on the part of students put them at a higher
risk of plagiarizing. This study has found that
students have a conceptual understanding
of what constitutes plagiarism, in terms of its
definition and forms. According to the study,
all students regard plagiarism as a serious
academic offence. However, the study found
that students admitted having intentionally
or unintentionally committed plagiarism.
Based on the findings we recommend the
followings:

(i) Introducing advanced training

of information literacy to postgraduate

students that teach advanced academic
writing such as summarizing, synthesizing
and referencing.

(i) Carrying out awareness cam-
paigns about the negative effects of plagiarism
to postgraduate students and academics.

(iii ) Encouraging academic staff to
report cases of plagiarism to the university
so that they can be dealt with holistically

at institutional level.
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Abstract

At the Master’s degree program level, supervisor-supervisee relationship should be
ideally centered on research work. However, the relationship can become more complex
during research progress. Master’s degree program supervisors play a big role in the trans-
formation by training research students how to investigate, conceptualize and create new
solutions (Barnett, 2004). Hence, effective Master’s degree program supervision is required
to train students how to investigate, conceptualize and create new solutions (Barnett. 2004).
Specifically, the study examined research students’ perspectives on important qualities
of ideal graduate research supervisor and tensions that arose between research students
and their supervisors. In this study, 115 student participants from various higher education
institutions of Myanmar responded the questionnaire and 63 teaching staff participated in
semi-structured interviews in this study. Findings from this study revealed that students
identified qualities of an ideal supervisor as one who provides direction and structure of the
research, possesses knowledge and relevant expertise in the field surrounding the student’s
research, has interest and enthusiasm in supervision and gives constant encouragement
as well as supportive among others. Findings revealed that level of supervision failed to
meet or exceed their expectations. Some major issues reported by the graduate students
were also identified when dealing with their supervisors; namely supervisor’s selfishness

and disrespectfulness in the communication of their learning journey, lack of commitment



and interest of their supervisor in research
supervision and the supervisors not being
up-to-date with the field. In addition,
identifying tensions described by research
students can help supervisors to improvise
their supervisory skills and deliver effective
supervision throughout the various stages of

students’ research development.

Keywords: Research students’ perspective,

Master’s degree program, Supervision

Introduction

Research supervisors play a big role
in the transformation by training research
students how to investigate, conceptualize
and create new solutions (Barnett. 2004).
There have been many previous literatures
on effective Master’s degree program su-
pervision. Research students highlighted
the role of supervisors as key to successful
completion of their studies. Supervisor-super
visee relationship should be ideally centered
on research work. However, the relationship
can become more complex during research
progress as it begins to focus on “experi-
ences, tasks, events, conversations which
create the opportunity for the student to
move both identity and knowledge simul-
taneously” (Kamler & Thomson. 2006: 18).
In Myanmar university context, for research

supervisors, the role is assigned as part of

a broader and more complex faculty role
that may include teaching responsibilities,
research development, and the fundraising
and writing tasks that can accompany that
research. In that context, being a supervisor
may not be perceived as such a central role
as it may for the supervisee. But supervi-
sors and supervisees have mostly a good
relationship.

The objectives of this research are
to explore the perspectives of the graduate
students on important qualities of ideal
research supervisor and to examine their
tensions while they are doing their thesis.

1. The Important Qualities of the
Ideal Graduate Research Supervisor

(i) Support

One of the keys to being a good su-
pervisor is being able to adjust to the needs
of the students. Different students require
different support. Additionally, supervisors
need to provide support, autonomy and
guidance that promote student’s research
agenda. A supervisor ensures compliance
with the university policies and regulations,
including the key policies and procedures
relating to supervision and examination. Sup-
port involves supervisors being encouraging,
mentoring, and aware that students’ lives
extend beyond the research. Supportive
supervisors make an effort to understand

how the student prefers to work. In addi-
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tion, such supervisors attend to the student
as a whole person, rather than purely as a
research student. (Kamler & Thomson. 2006)
(ii) Availability
Research students might expect on
average to meet formally with their supervisors
throughout their studies. There will be
times when they may need to meet more
often when they are developing research
proposal or at the time when they are
trying to develop research methods and
techniques. Formal supervisory meetings are
an opportunity for students to discuss their
progress, describe the findings, and alert
their supervisors to any problems. These
meetings are an important part of working
relationship with supervisory team. It is
important that students spend some time
thinking about what they can do to make
these meetings as constructive as possible.
This involves supervisors meeting with stu-
dents regularly, setting aside adequate time
for students, and being contactable through
several media (e.g., email, phone) - parti
cularly if they are not physically present.
(iii) Interest and Enthusiasm
Students portrayed the ideal
supervisor as someone who is interested and
enthusiastic about the student’s research
work. This is achieved by supervisors who
are positive, empowering, motivational,

and committed. Such supervisors are often

in the vicinity of their students and are
likely to show an interest in the student’s
progress. Supervisors push the students to
write articles, reviews, publish in journals
and help them analyze reviewers’ critiques
- this really helps the students learn how
to write academic articles before graduating,
learn how to improve/write better thesis,
how to interpret and answer reviewers’
critiques positively. The supervisor should
also support and encourage the students to
publish in related journals, attend relevant
conferences, and should include him/her in
any grant projects.

(iv) Knowledge and Expertise in the
Field Surrounding the Student’s Research

Students can easily find out about
academic’s research outputs by exploring
their supervisors’ past activities (including
books, editorials, reports, press articles, as
well as public engagement work such as
exhibitions or conferences). Ideal supervisors
are those who have expertise in the field sur-
rounding the student’s research. Students
value highly a supervisor who can use their
knowledge of the area to understand and
demonstrate how the student’s research
topic fits within the wider field. Having
a supervisor with expertise is particularly
important.

(v) Interest in the Student’s Career

In many institutions where great work is
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done, it is the student who strives hard
to achieve success and the mentor happily
accepts the success and motivates the
student for furthering the work. Ideal
supervisors are likely to show an interest in
the student’s career. They help to provide
support for the establishment of the student’s
career in several ways. These include having
good contacts and introducing students to
their network of colleagues, looking out
for and informing students of conferences
and seminars relevant to their research and
career, and encouraging and facilitating the
publication of the student’s research.

(vi) Good Communication

Ideal supervisors have good com-
munication skills. In particular: good listening
skills; the tendency to maintain an open dia-
logue about the research project, its progress
and problems; the ability to communicate
in an open, honest, and fair manner about
issues that arise as they arise; and making
expectations clear with regard to matters
such as the process of completing a Mas-
ter’s thesis, budget considerations, and the
role each party must play in performing the
project research.

(vii) Constructive Feedback

A supervisor is a person with good
knowledge in the field and can suggest the
student ways to ¢o ahead. The student has

a greater role in thinking, information

collection and self-motivation. Students
should receive feedback from their supervi-
sor for all matters — big and small - regard-
ing research study. Students see an ideal
supervisor as one who provides feedback
and criticism of their work that is construc-
tive and prompt. In addition students value
consistency in the feedback given. Some
valued consistency across time. Thus, the
supervisor and student share the same focus
recarding the project.

(viii) Provides Direction and Structure
Whether students are new to supervision
or already have extensive experience, it is
always possible to learn from their super-
visors’ experiences. The ideal supervisor
is perceived to be one who provides an
appropriate amount of direction and struc-
ture to the student’s research project. She
or he is prepared to create deadlines, chal-
lenge, and push the student a little when
required. Such a supervisor is informative
and helpful when it comes to areas of uncer-
tainty. Further, the ideal supervisor helps to
encourage good work habits in the student,
thereby helping the student to help her or
himself achieve the desired outcomes from
their research.

(ix) Approachability and Rapport
Supervisors should have great communica-
tion skills and the ability to communicate

in a clear and concise manner by using
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positive language. Supervisors should be
compassionate and approachable; there
needs to be a relationship of respect and
trust between the supervisor and his or her
students. Without the help of a good
supervisor experienced in the area, it is
virtually impossible to do a proper research.
The ideal supervisor is approachable and
works to establish a good rapport with their
students.

(x) Experience and Interest in
Supervision

Part of being experienced and
interested in supervision, a key quality of
an ideal supervisor, is having a complete
understanding of the requirements and
process of completing a thesis. In addition,
students value supervisors who consider the
needs of particular subgroups of the student
population. It is important that supervisors
recognize the individual supervisory needs of
each student. These vary between students
and between different stages of their studies.

2. The Most Substantial Tensions
that Arose between Research Students
and their Supervisors in Graduate
Research Supervision (Barnett. 2004)

Tension which has arisen between
a supervisor and a research student is to be
handled swiftly and professionally. Regard-
less of their nature, it is important to discuss

problems at an early stage. According to

Barnett (2004), both the supervisor and the
student are obliged to contribute to finding
a solution to the situation which has arisen.

(i) The Supervisor is Too Busy to
be Effective in their Role

The most common supervisor-
related problem that research students
face is having a supervisor whose extensive
commitments make them too difficult to
get hold of. This comes as a result of super-
visors having too many other students and
commitments. The consequences arising
from this are numerous. Students see this
as the main barrier to receiving optimal
supervision. It is also a likely cause of many
of the additional problems students emphasize
(see below).

(ii) Poor Feedback

Feedback which conflicts with pre-
vious feedback given, too little feedback,
delayed and infrequent feedback, illegible
feedback, and too much negative feed-
back relative to encouraging and positive
comments are all problematic issues for
students.

(iii) The Supervisor Lacks
Commitment and Interest

A supervisor who lacks commitment
to, or interest in, research poses problems
for graduate research students. Such
supervisors fail to show an interest by their

lack of presence and their lack of enquiry
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into the progress of the work. They tend
to make little or no effort to encourage or
motivate the student, fail to give guidance
and direction on issues and questions raised,
and don’t cooperate well with the student
or help the student to develop skills to help
her or himself.

(iv) Tensions or Conflicting
Perspectives from within the Supervisory
Panel

Having to manage the relationship
between co-supervisors who do not get
along with each other is a substantial
problem for students. Similarly, students
find it problematic when they receive
conflicting advice and opinions from each
supervisor.

(v) Poor Communication and
Disagreements about the Project

Problems arise for students when
they feel unclear or in disagreement with
their supervisors about what the aims of
the project are or how to best use and
interpret their findings. A failure to discuss
the direction and progress of the research
poses problems for the student and their
research.

(vi) Conflicting or Unrealistic
Expectations of Each Other

Students face problems where there
is poor commmunication with their supervisors

about what each person expects of the other.

Consequences include misunderstandings
between parties, wasting time, and one
or more parties getting frustrated. Another
serious consequence is the student possibly
being faced with a project that is too large
to be completed in reasonable timeframe.

(vii) Selfishness and Disrespect-
fulness

Some supervisors display selfishness
and a lack of respect for their students.
Students find it difficult to work with super-
visors who only look at their own gains from
the student’s research, push the research
down paths that interest them but not
necessarily the student, treat the student
as “their property”, and expect students to
do work that extends beyond the realms of
their Master’s research. Students also find
it concerning when they are not treated as
colleagues, despite being at the final stages
of their studies. Students struggle when their
supervisors fail to recognize and respect that
they have lives that extend beyond their
thesis work.

(viii) The Supervisor is not
Up-to-Date with the Field

The problem of a supervisor who
is not up to date with the field means
supervisors are unable to help problem-solve
and advise. This is particularly problematic
for students who also lack access to those

who do maintain a current knowledge of the
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literature. In some areas, being out-of-date
with the field means supervisors are ignorant
of the optimal techniques and theories that
exist. This has implications for the quality of
research that can be performed.

(ix) The Supervisor Lacks Experi-
ence in Research and / or Supervision

A lack of experience in research or
supervision results in problems for students.
Students commented that an inexperienced
supervisor is unclear about the amount and
quality of research that is sufficient for a
Master’s. Such supervisors are more likely
to allow the student to do far too much
research or to submit the research despite
it failing to meet the required standards. In
addition, a supervisor who lacks research
experience is likely to allow the conduct of
research that is badly-planned.

(x) Personality Clashes

Students find clashes of personality
with their supervisors to be problematic for
all concerned. The majority of students saw
a personality clash as the reason most likely
to drive them to abandon their studies or

to change supervisors.

Research Methodology

In our situation, each and every stu-
dent has gone through a supervision process
during their Master’s. While the years as

university students were probably the best

years of their lives, there were numerous
positive and less positive moments related
to the studies. As the graduate supervisors
in @ modern society of universities, both
supervisors and graduate students deserve
to explore the possibilities to improve the
supervision practice. We asked the questions
about M.AA. / M.Sc. students too. Further-
more, we asked graduate students to list
what they expect from a supervisor. This
research study involved 115 participants
from various higher learning institutions
in Myanmar and they have succeeded in
obtaining their Master’s in Education. All
participants met the criteria established,
which included successful Master’s viva
examination (or thesis defense) no longer
than two years before the date of the
interview. When students have completed
all course requirements laid down by the
university, they have to spend a considerable

time participating in this research.

Study design and participants

This study adopts a mixed-method
approach which combines elements of qual-
itative and quantitative research approaches.
Semi-structured interviews contributed most
to the overall volume of the data collected
in the study. Questions used in the interview
were prepared by the researchers. The study

used interviewing as a guiding method of
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qualitative inquiry to draw the lived experiences in order to capture the phenomenon in
question. Rather than explaining the phenomena, the study focused on descriptions and
used phenomenological method to highlight “the experiences and perceptions of indi-
viduals from their own perspectives” (Lester. 1999). The statistical data were described in

terms of percentage.

Table 1 Participants of interview survey and questionnaire survey

Student participants Staff participants
Invited Completed questionnaire Invited Participated in interview
200 115 100 63

The study consisted of 63 teaching staff members for interview survey and 115

students studying at University for questionnaire survey.

Table 2 Staff participants’ interview responses (n=63)

Responses
SN Question
Options N %

1 Do you currently supervise Yes 56 88.89%

Master’s students at your
o No 7 11.11%
university?

2 Do you currently supervise Yes 16 25.40%
Master’s students at other a7 74.60%
e No
institutions?

3 What level of supervision Not experienced 0 0%
experience best describes Have supervised 0 0%
your experience of supervising student as a

Co-supervisor
but not through
to completion

Currently a 17 26.98%
co-supervisor

Master’s students?

Primary supervisor a6 73.02%

Have supervised 63 100%
students to
completion
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Table 2 (Continued)

SN Question Responses

Options N %

4 How many Master’s students 0 students 0 0%
have you supervised through 1-5students 15 23.81%
to completion? 6-10 students 22 34.92%
11 + students 26 41.27%

5 How many years of supervision 0 year 0 0%
experience have you had? Range = 1-5 years 19 30.16%
Range = 6-10 years 33 52.38%
Range = 11 + years 11 17.46%
6 Do you hold a leadership Yes 29 46.03%
position at university? No 34 53.97%
7 What faculty or area of the Arts 11 17.46%
university do you work in? Sciences 13 20.63%
Education 2 3.18%
Technology 6 9.53%
Medicine 4 6.35%
Law 3 4.76%
Economics 3 4.76%
Languages 21 33.33%

This study was undertaken involving interviews with 63 research supervisors from

arange of disciplines to gain their perspectives on what they feel was the ‘ideal” supervisor.
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Table 3 Questionnaire responses of participants on the important qualities of the ideal

graduate research supervisor (n=115)

Qualities of the ideal graduate research Responses

) Total
SN supervisor Not
Disagree Agree Score
Decided

1 Support My supervisor is
encouraging, mentoring,
and aware that students’ ar 33 35
lives extend beyond the
research.

My supervisor makes an
662

a1 38 36 (13.61%)

effort to understand how
the student prefers to

work.

My supervisor attends to
the student as a whole
person, rather than purely
as a research student.

2 Availability My supervisor meets
with students regularly,
sets aside adequate
time for students, and
be contactable through 38 aq
several media (e.g., email,

225
(4.63%)
phone) — particularly if

he / she is not physically
present.

NI ITTiadnw windnerdesiviguisug Ui 8 atull 1



Table 3 (Continued)

Qualities of the ideal graduate research Responses

SN

. Total
supervisor Not
Disagree Agree Score
Decided

3  Interest and
enthusiasm

My supervisor is interested
in and enthusiastic about 49 37 29
the student’s work.

My supervisor is positive,

empowering, motivational, 45 29 41 662

and committed.

(13.62%)
My supervisor is often in

the vicinity of his / her

students and is likely to aq 31 40
show an interest in the

student’s progress.

4 Knowledge
and expertise
in the field
surrounding
the student’s
research

My supervisor has
expertise in the field
, a6 24 a5
surrounding the student’s

research.

My supervisor can use his

/ her knowledge of the 678

area to understand and
43 30 42  (13.94%)

demonstrate how the
student’s research topic
fits within the wider field.

My supervisor has
expertise in the

. o ar 31 37
methodologies required in

the research.
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Table 3 (Continued)

Responses
Qualities of the ideal graduate research N Total
ot
supervisor Disagree Agree Score
Decided
5 Interestin My supervisor shows an
the student’s  interest in the student’s 57 21 37
career career.

My supervisor helps to

provide support for the

establishment of the 60 20 35
student’s career in several

ways.
My supervisor has good 590
contacts and introducing (12.13%)

students to his / her

network of colleagues,

looking out for and

informing students of

conferences and 2 26 1
seminars relevant to their

research and career, and

encourages and facilitates

the publication of the

student’s research.

6  Good My supervisor has good
communication communication skills.
In particular: good
listening skills and making 257
_ _ 26 36 53
expectations clear with (5.28%)
regard to matters such as
the process of completing

a Master’s thesis.

7 Constructive My supervisor provides
feedback feedback and criticism 238
_ 32 43 40
of my work that is (4.89%)

constructive and prompt.
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Table 3 (Continued)

Qualities of the ideal graduate research

Responses

Not

supervisor Disagree

Decided

Total

Agree Score

8

Provides
direction and
structure

My supervisor provides

an appropriate amount

of direction and structure aa
to the student’s research

project.

a4

27

My supervisor prepares

to create deadlines,

challenge, and pushes ar
the student a little when
required.

38

30

My supervisor is
informative and helpful 31
when it comes to areas of

uncertainty.

aq

40

My supervisor helps to
encourage good work
habits in the student,
thereby helping the 18
student to help her

or himself achieve the

desired outcomes from

the research.

a5

22

869
(17.87%)

9

Approachability
and rapport

My supervisor is
approachable and works 34
to establish a good rapport

with his / her students.

30

247
(5.08%)
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Table 3 (Continued)

Responses
Qualities of the ideal graduate research Total
supervisor Disagree Not Agree Score
Decided
10 Experience My supervisor has a
and interest in  complete understanding
supervision of the requirements and 45 38 32
process of completing 435
a thesis. (8.95%)
My supervisor recognizes
the individual supervisory a8 31 36
needs of each student.
Total Score 4863

(100%)

Research students commented that they expected appropriate amount of direction
and structure when required to have professional success which is mostly derived from
research and publication. Knowledge and expertise required in the research is also accept-
ed as one of the important qualities of the ideal graduate research supervisor. In addition,
they felt that interest and enthusiasm is likely to mention as an important quality in the
student’s progress. They described the ideal supervisor as one who is an expert in the field
surrounding the student’s research. Supportiveness enables the students to fit within the
wider field, thus raising the student’s platform of understanding to better conceptualize

his or her area of study.

[

Bod o O 000 b o TR 20D
ooooooooooS

m[Disagree
MotDecided
o . ] . - . Agree
Support Mrrailahilitye Bderect snd  Enoorledge snd  Bterect i the Crood Conetmact e Provides Approachabiline Experiance apd
arthmciscom  expertice frothe shaderd's caresr compmmmication feedhack direction and ad Tapport. riterect i
field smachare arpertision
amonmding the

studert's
Tesearch

Figure 1 Questionnaire responses of participants on the important qualities of the ideal

graduate research supervisor
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The right style of supervision plays an important role in the student’s academic
role development. Student-supervisor relationship plays a key role in students’ success.
Some issues reported by the research students when dealing with their supervisors were
mentioned in the following table. Identifying tensions described by research students
can help supervisors to improvise their supervisory skills and deliver effective supervision

throughout the various stages of students’ research development.

Table 4 Questionnaire responses of participants on the most substantial tensions that arose

between research students and their supervisors in graduate research supervision (n=115)

Response Options

. . Total
SN The most substantial tensions Not
Disagree Agree  Score
Decided
1 The supervisor My supervisor has such
is too busy to be extensive commitments 262
effective in their that he / she rT'wakes 56 35 24 (6.73%)
role. students too difficult
to get hold of.
2 Poor feedback My supervisor gives
feedback which conflicts
with previous feedback
given, too little feedback,
delayed and infrequent
feedback, illegible 239
a7 30 38
feedback, and too (6.14%)

much negative feedback
relative to encouraging
and positive comments
are all problematic issues

for students.
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Table 4 (Continued)

Response Options

Total
SN The most substantial tensions Not
Disagree Agree  Score
Decided
3 The supervisor My supervisor fails to
lacks show an interest by his /
commitment her lack of presence and 33 31 51
and interest. lack of enquiry into the
progress of the work.
My supervisor tends to
make little or no effort
to encourage or motivate 659
. . 37 30 a8
the student, fail to give (16.93%)
guidance and direction on
issues and questions raised
My supervisor does not
cooperate well with
the student or help the 41 31 43
student to develop skills
to help her or himself.
4 Tensions or | find it problematic
conflicting when | receive conflicting 74
perspectives advice and opinions from 64 31 20
L . (7.04%)
from within the  my supervisor and co-
supervisory panel supervisor.
5  Poor | feel unclear or in
communication  disagreement with my
and supervisors about what 226
, . 35 a1 39
disagreements the aims of the research (5.81%)
about the project are or how to best use
and interpret my findings.
6  Conflicting | face problems
or unrealistic where there is poor 266
expectations of  communication with my 54 a3 18
. (6.83%)
each other supervisors about what

we expect of the other.
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Table 4 (Continued)

Response Options
Total

SN The most substantial tensions Not
Disagree Agree  Score
Decided

7 Selfishness and My supervisor displays
disrespectfulness selfishness and a lack

63 33 19
of respect for his / her

students.

| find it difficult to work

with my supervisor who

only look at his / her own
gains from my research,
treat the student as “his / 45 29 41

her property”, and expect

763

(19.60%)
students to do work

that extends beyond the

realms of our research.

| struggle when my
supervisor fails to
recognize and respects
54 32 29
that we have lives that
extend beyond our thesis

work.

8  The Supervisor is My supervisor is not up
not Up-to-Date  to date with the field
with the field. and he / she is unable to 32 33 50
help problem-solve and 426
advise. (10.94%)

My supervisor is ignorant
of the optimal techniques 31 37 at

and theories that exist.
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Table 4 (Continued)

Response Options

. ) Total
SN The most substantial tensions Not
Disagree Agree  Score
Decided
The Supervisor My supervisor is unclear
lacks experience about the amount and
50 a2 23
in research and / quality of research that is 08
or supervision. sufficient for a Master’s.
(13.05%)
My supervisor allows the
conduct of research that 53 30 32
is badly-planned.
Personality | find clashes of
clashes personality with my 70
supervisors to be 59 37 19
(6.94)
problematic for all
concerned.
3,893
Total Score
(100%)

6.040%

10.24%

6.730%

6.14%
13.05%
16.93%

6.83%%

= The supervisoristoobusytobe effective intheir
role.

= Poor feedback
The supervisor lacks commitment and interest.

® Tensions or conflicting perspectives fromwithin
the supervisory panel

= Poor cormrmunication and disagreementsabout
the project
Conflicting or unrealistic expectations of each
other

" Selfishness and disrespectfulness
The Supervisoris not Up-to-Date with the field.
The Supervisorlacks experiencein research and/

or sup ervision.
= Personality clashes

Figure 2 The most substantial tensions that arose between research students and their

supervisors in graduate research supervision

o A
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Tensions discussed among the
research students in this study were men-
tioned in Table 4. Some research students
responded to the negativity of their super-
visor’s selfishness and disrespectfulness in
the communication of their learning journey.
The research students expected more en-
couragement from their supervisor especial-
ly when so much effort had been put into
their research. In addition, they felt that su-
pervisor’s feedbacks were too vague to help
them focus on searching for the right topic
for their study. Moreover, some supervisors
fail to recognize and respect that research
students have lives that extend beyond their
thesis work. Other students commented
on the lack of commitment and interest
of their supervisor when given guidance in
the field especially for thesis development.
Other issues that emerged from the findings
included lack of experience in research and/
or unclear guidance, and the supervisors not
being up-to-date with respect to technical
competences of the Master’s project. Some
students commented on university’s prac-
tice of allowing inexperienced academicians
to become second supervisors as part of
their on-the-job training. This practice was
not particularly welcomed by a few research
students who felt that, at their level of studly,
they should be given guidance by experts

in the field especially when troublesome

knowledge acts as barriers to further thesis
development. They also reported as having
to juggle conflicting advice and the need to
please two or more supervisors instead of
just one. Having two or more supervisors
proved to be difficult for the research stu-
dents participating in this study. The findings
were in line with other related studies on
Master’s degree program supervision such as
Gurr (2001), Janssen (2005), Vilkinas (2008),
and Wiskeret al. (2010).

Discussion

The current study was conducted to
explore graduate students’ perspectives on
important qualities of ideal research supervi-
sor and tensions in research supervision. The
interview study involved 63 supervisors from
different universities of Myanmar. Approxi-
mately 115 postgraduate students across
Myanmar took part in the questionnaire sur-
vey. Data were collected via a questionnaire
and semi structured interviews. Findings
indicated that supervisees from Myanmar
looked for a supervisor who was a motivator
and they stressed the need for a supervi-
sor to be an expert in their specific field of
study. More importantly, findings from the
questionnaire survey revealed that level of
supervision failed to meet or exceed their
expectations. Findings from the study also

reported some most substantial tensions

NI ITTiadnw winInerdesvinuisug Ui 8 atuil 1



in supervision faced by Myanmar research
students. Among the tensions highlighted in
this study included supervisor’s selfishness
and disrespectfulness in the communication,
lack of commitment and interest in research
supervision and conflicting expectations
between supervisors. Respondents had higher

expectations of their supervisors.

Conclusion

There are many factors that deter-
mine the success of research students in
doing their postgraduate programs. Of these
are the supervisors and effective supervision.
The aim of this research is to identify the
important qualities of ideal research super-
visor and examine the tensions in graduate
research supervision from the graduate
research students’ perspective. Descriptive
statistics has been used to describe the im-
portant qualities of ideal research supervisor
and the students’ opinions on their super-
visors and effective supervision. Our results
suggest that the most important attributes
of supervisors are: supervisors should be
friendly, approachable and flexible; know
ledgeable and resourceful; and encourage
students to work and plan independently.
In addition, the results indicate that effec-
tive supervision means that supervisors are
able to establish good and professional

relationships with students; give support

and guidance; and provide continuous
motivation and inspiration. Specifically, the
study examined tensions that arose between
research students and their supervisors at
different stages of their learning journeys.
Semi-structured interviews contributed to
the overall volume of the data collected in
the study. Findings from the study identified
some major issues reported by the research
students when dealing with their supervisors;
namely lack of positive communication, lack
of necessary expertise to give support and
power conflicts. Findings from this study
informed research on learning and super-
vision, particularly in providing support in
students’ crossing of threshold concepts
during their learning journey. In addition,
identifying tensions described by research
students can help supervisors to improvise
their supervisory skills and deliver effective
supervision throughout the various stages
of students’ research development. Even
if tensions were often considered as part of
the process in learning, these tensions needed
to be addressed by various stakeholders
involved in pedagogy. While communication
was found to be the most discussed tension
in research supervision, lack of experience
and interest in supervision, deficiency of ex-
pertise in the field surrounding the student’s
research and absence of constructive feed-

back were also barriers that needed to be
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addressed. In addition, identifying tensions
described by research students can assist
supervisors to improvise their supervisory
skills and deliver effective supervision
throughout the various stages of students’

research development.
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Abstract

The gap between research and practice has been an endemic feature of the
English language teaching profession (Borg. 2007). This concern has recently received
major attention by the call for empirical investigations to be conducted in order to improve
the relationship between research and practice. The purpose of the present study was
to investigate the extent to which English teachers engage in doing and reading research.
The research also aimed at exploring the motivations that can promote English teachers’
research engagement. Data were collected through conducting questionnaire surveys with
113 English teachers with various teaching backgrounds. Analysis of the data revealed
moderate level of research engagement. The results also showed a wide range of
motivations, including to obtain an outsider perspective toward the practice of teaching
and to find out what other people are doing. The analysis also demonstrates that practical
relevance of research to classroom setting and developing social network that can promote
teachers’ research engagement remain their main motivations for research engagement.
Teachers’ professional development and pedagogical concerns comprise other potential

motivations that can be profitably used to encourage teachers’ research engagement.

Keywords: English teachers, Research culture, Research engagement, Motivation



Introduction

English language teaching (ELT) pro-
fession in Myanmar has recently witnessed
various initiatives and sustained interest
in improving the relationship between
researchers and teachers. In addition, several
local and international seminars and confer-
ences were recently held in different parts of
the country where educational researchers
were invited to discuss various issues related
to “teachers’ research engagement”. An
important assumption behind these initia-
tives is that teachers’ involvement in reading
and doing research helps them move out
of their submissive positions in educational
systems and encourages them to play more
innovatory and important roles in curriculum
development (Gurney. 1989). A further thinking
behind the attempts that are made to
increase teachers’ research engagement is
that when teachers make use of research
findings they can make more informed
and evidence-based decisions (Borg. 2007).
Through engagement with reading and doing
research, teachers become more critical,
reflective and analytical about their practice
in classrooms. Roberts (1993) believes that
research engagement can also reduce teachers’
feelings of frustration and isolation. In
addition, teachers’ research engagement
helps them become less vulnerable to and

dependent on external challenges (Donato.

2003) as they develop their capacity for
autonomous professional judgments.
Discussions around the barriers to research
engagement are diverse. In Myanmar
context, there are also various strands of
inquiry into teachers’ research engagement.
However, there seems to be a paucity of
research investigating teachers’ level of
research engagement, and the motivations
that encourage teachers to use academic
research more frequently. Such inquiries are
both necessary and useful, because the
decisions to be made about teachers’
research engagement must be informed by
a realistic understanding of teachers’ current
level of research engagement and their
motivations for doing and reading research.
This research explores these questions in the
Myanmar ELT context. Specifically, it examines
the extent to which English teachers report
doing and reading research and their motiva-
tions for doing so. These questions are
of interest to the Myanmar ELT community,
particularly at a time when teachers are
increasingly being encouraged to carry out
small-scale research studies in their own
classrooms, and to assume the role of a
teacher-researcher. Research engagement
particularly helped Teachers 1) obtain an
outsider perspective toward the practice
of teaching; 2) find out what other people

are doing; 3) see the practical relevance of
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research to classroom setting; and 4) devel-
op social networking (providing possibilities
for contacting others). Scholars believe that
research engagement is a very useful vehicle
that, unlike any other form of professional
development, is always open to teachers.
Campbell and Jacques (2004) exploratory
study revealed that teachers believed that
research engagement influenced their pro-
fessional development in different ways.
Specifically, it could increase the number
of teaching plans, educational objectives,
teaching strategies, and teachers’ know-
ledge of what was being taught. In addition,
teachers reported that studying research
papers improved their reflective behavior,
awareness of praise and focus on evaluation
and observations of pupils (Campbell &
Jacques. 2004). Other studies showed that
research can inform and improve practice
by providing different interpretations and
understandings of educational activities.
Roberts (1993) believes that research en-
gagement can reduce teachers’ feelings
of frustration and isolation. Atay (2008)
argues that through engagement with and
in research, teachers become more critical,
reflective and analytical about their teach-
ing. Teachers’ research engagement can also
foster the connections between researchers
and teachers and help them play a more

important role in educational contexts, and

move out of their submissive positions. As
the above review shows, in previous studies,
research-practice gap has been approached
from various perspectives, and subsequently
different proposals have been suggested to
tackle this problem. Thus, removing the gap
between research and practice necessitates
in-depth investigations into teachers’ per-
sonal and social realities.

Bearing this in mind, the researchers
in this study do not intend to argue that
teachers must necessarily be research-
engaged; rather the point is that the decisions
to be made about what is possible and
desirable in relation to Myanmar language
teachers’ research engagement need to be
informed by empirical investigations that
we currently lack. Such studies can eluci-
date teachers’ perspectives on the extent
to which they are research-engaged, and
the reasons for being so (Borg. 2007: 2009).
Therefore, the present study was conducted
to explore the extent to which Myanmar
English teachers engage in and with research
and the reasons for their research engagement.
The following research questions were
addressed:

To what extent do Myanmar English
teachers engage academic research?

What are the teachers’ motivations

for using research findings in their teaching?
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Research Methodology

Participants

To answer the above questions, 113
teachers (83 females and 30 males) from
selected universities were asked to partic-
ipate in the research. Their teaching expe-
riences ranged from 2 to 32 years. In terms
of latest academic degree, 5% teachers had
PhD degrees and 95% Master’s degrees.

Data collection

In order to collect data, the researchers
invited each participant to take part in a
semi-structured interview. A semi-structured
interview is a meeting in which the interviewer
does not strictly follow a formalized list of
questions. They will ask more open-ended
questions, allowing for a discussion with the
interviewee rather than a straightforward
question and answer format. To encourage
the interviewees to express themselves
fully and freely, they were asked whether
they preferred to speak in Myanmar or
English. With the exception of two, most
teachers opted to speak in Myanmar. After
obtaining each participant’s agreement for
audio-recording the interview sessions, the
teachers were individually interviewed. First,
they were asked questions about the time
they spent on reading and doing research.
Depending on their responses, they were

then asked to mention and elaborate on

the reasons for doing so. There was also
space for more flexible interaction through
which teachers were able to elaborate on
any matters relevant to their views and
experiences of research engagement. The
interview sessions lasted, on average, about
one hour. Based on Borg’s (2007) guidelines,
the content of the interviews was then tran-
scribed and fully content analyzed.

(i) Teachers’ reasons for doing
or reading research (Borg. 2007)

The main function of a teacher is
teaching. Reading journals and conducting
action research on a regular basis are now
considered professional responsibilities of
Myanmar teachers. So far, a number of
in-service courses on research have been
conducted for them. The purpose of the
research was to evaluate teachers’ research
culture and factors affecting their involve-
ment in doing research. As part of the study,
we examined the factors that motivated
teachers for doing or reading research. Table
1 shows the teachers’ reasons for doing or

reading research.
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Table 1 Teachers’ reasons for doing or reading research (n=113)

Categories of Responses
o Avg Avg
motivations . . .
SN Sub-categories Not Positive  Negative
for research Agree Disagree
Sure Response Response
engagement
1 Pedagogical  Solving 71 24 18
motivations ~ pedagogical
problems
Developing 50 29 34
an overall 47.79%  52.21%
perspective
Facilitating 41 52 20
instructional
process
2 Institutional  Authorities’ 51 28 34
motivations expectations
Universities’ 76 27 10
) 58.41% 41.59%
expectations
Students’ 71 25 17
expectations
3 Professional  Improving 77 16 20
motivations  the quality of
education
Teachers’ 74 25 14
Professional 66.67% 33.33%
development
Developing 75 24 14

communication

networks
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Table 1 (Continued)

Categories of Responses
Avg Avg
motivations
SN Sub-categories Not Positive  Negative
for research Agree Disagree
Sure Response Response
engagement
4 Instrumental Being aware 55 a6 12
motivations  of the recent
developments
Participating a4 52 17 43.07%  56.93%
in educational
meetings
Personal desire ar a7 19

The results also showed a wide range of motivations, including solving pedagogical
problems, universities’ expectations teachers’ professional development, improving the
quality of education and personal desire that can promote teachers’ research engagement.
Institutional motivations such as authorities’ and universities’ expectations can be differ-
entiated from factors concerning teachers’ professional development such as ‘developing
social network” and ‘improving the quality of education’. Table 1 summarizes the categories
and relevant instances of teachers’ motivations for research engagement.

(i ) Teachers’ views and experiences of research engagement

The focus of this paper is teachers’ points of view in relation to engagement in
and with research which is somewhat elusive. Selected teachers’ voices can be found in
the data; and while it is probable that these voices are an incomplete representation, they
often demonstrate teachers’ positive attitude towards their research engagement. This is
particularly so when teachers’ engagement is as practitioners undertaking research into their
practice. Responses of the participants on views and experiences of research engagement

are presented in the following table.
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Table 2 Responses of the participants on views and experiences of research engagement
(n=113)

Responses
SN Views and experiences Not
Agree Disagree
Sure
1 In terms of research engagement, teachers obtain an 57 28 28
outsider perspective toward the practice of teaching.
2 In terms of research engagement, teachers find out what 56 37 20
other people are doing.
3 In terms of research engagement, teachers see the 45 51 17
practical relevance of research to classroom setting.
4 In terms of research engagement, teachers develop 30 69 14

social networking (providing possibilities for contacting

others).

This table shows the views and experiences of research engagement as professional
development. Two main views and experiences of research engagement distinguished in
the data are: ‘In terms of research engagement, teachers obtain an outsider perspective
toward the practice of teaching’ and ‘In terms of research engagement, teachers find out
what other people are doing’. A small number of teachers are not sure research as the
recent standard for teachers’ professional development. In other words, they will not
engage with research. Analysis of the data revealed moderate level of research engagement.
The results also showed a wide range of motivations, including to obtain an outsider
perspective toward the practice of teaching and to find out what other people are doing.

('iii ) Teachers’ engagement in doing research

During the interview sessions, teachers were first asked some questions about the
extent to which they are engaged in reading or doing research. In particular, teachers were
asked: (1) whether they conducted any educational research independently and; (2) whether
they participated in any educational research projects as a collaborator or assistant, (3)
how frequently they read educational research materials; (4) and which published sources
in the field they read. Table 3 shows the responses of the participants on the extent to

which they are engaged in doing research.
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Table 3 Responses of the participants on the extent to which they are engaged in doing

research (n=113)

Responses

SN Engagement in doing research
Always Sometimes Never

1 Do you usually conduct any educational research
18 42 53

independently?

2 Do you participate in any educational research
16 34 63

projects as a collaborator or assistant?

The overall response to the question items 1 and 2, concerning teachers’ level of
research engagement was that many teachers do not carry out educational research. Some
teachers did mention that they had been involved in academic discussions surrounding
language education, but many were particularly hesitant to declare that they had done
any independent educational research. Some participants have never participated in any
research plan because they don’t know anyone who does research.

(iv ) Teachers’ engagement in reading research

In response to questions about reading published materials, teachers’ responses
varied. While many teachers plainly acknowledged that they “don’t study regularly” or even
“don’t study at all”, some stated that they study “only when they need to”. There were

also a few teachers who reported more precise and frequent levels of research reading.

Table 4 Responses of the participants on the extent to which they are engaged in reading

research (n=113)

Responses

SN Engagement in reading research Study Only when  Don’t study

regularly  we need to at all

1 Do you frequently read educational
28 42 a3

research materials?
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The data made by some teachers capture such hesitations. In addition, depending
on the subject, they often do or read something. When they feel that their students have
problems with research method or when a technique does not work, they search to find
better ways. According to interview responses of the participants, generally, some study
about one or two hours every week. They read issues of research Journals. Once or twice
a week they also check different websites. Basically, they study at least for an hour per
night, but sometimes they read more for example, when they are supposed to talk about
a particular point or do something.

Teachers who do not learn to read will have difficulty mastering academic content,
succeeding at university, and fulfilling their life potential. Yet that goal remains elusive.
Instead of looking to authoritative and valid evidence of what works, teachers frequently
rely on experience and anecdotal information to guide their teaching. Although experience
is valuable, depending on experience alone typically leaves many teachers behind. Reading
research exposes teachers to nonfiction topics. It has them investigate and report in writing

to demonstrate comprehension.

Table 5 Responses of the participants on the extent to which they are engaged in reading

research (n=113)

Responses
N Engagement in reading  Specialized Online forums A wide variety
research peer-reviewed and professional of journal
journals weblogs sources
1 Which published sources
46 38 29

in the field you read?

Some of the participants who consulted research studies reported using a wide
range of resources. The research materials they read ranged from specialized peer-reviewed
journals (n=46) to online forums and professional weblogs (n=38). However, many could not
even name a few printed sources. These assertions demonstrate that academic research
journals which represent the traditional forms of scientific research are not often read by
language teachers. They say that reading papers may change their assumptions, ideas,

conceptions, but they use the internet for more practical issues. They can find more prac-
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tical pieces of advice, teaching techniques and strategies in various websites and weblogs.
They say the internet is a more direct and practical source, but reading research papers
may indirectly help teachers improve their teaching by changing their perspectives. They
say there have not been problems to be solved through reading research.

(v) Teachers’ motivations for research engagement

Among the motivating factors identified by the teachers was the sense that some
teachers were almost “predisposed to enjoy research” (Watkins. 2006). This was raised in

different ways by some of the participants.

Table 6 Responses of the participants on motivating factors of research engagement to

teachers (n=113)

Responses
SN Motivating factors
Agree  Not Sure Disagree
1 Teachers obtain an outsider perspective toward 67 18 28

the practice of teaching.

2 Teachers find out what other people are doing. 76 17 20

3 Teachers see the practical relevance of research 85 11 17

to classroom setting.

4 Teachers develop social networking (providing 80 15 18

possibilities for contacting others).

It has been found that teachers who have positive attitudes and practice self-
reflection on their teaching performance do embark on research. They are also aware of
the importance of research to improve teaching. They found satisfaction when they can
share or report their findings to others. According to the data, a number of interviewees
(85%) strongly emphasized that research is an integral part of teaching and they see the
practical relevance of research to classroom setting, on the other, 80% of the teachers

develop social networking (providing possibilities for contacting others).
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Results

Attempts are made to provide relevant results from teachers’ responses to con-
vey key themes and what they typically said about themselves. It should be mentioned,
however, that though English teachers who participated in this part of the study were
heterogeneous in many respects, the obtained qualitative results cannot be generalized to
the whole community of Myanmar English teachers. Therefore, teachers’ detailed responses
to the interview questions in this study provide provisional information about the level
of research engagement, views and motivations of teachers. The first noteworthy point in
teachers’ responses is that although some teachers acknowledged that they sporadically
do research-like activities such as departmental research to be submitted to the university,
many were hesitant to declare that they conduct truly educational research. When teachers
were asked about their collaboration with researchers, many reported low to moderate
levels. The professional development and professional motivations are among the most
important motivations for teachers (66.67%) to be research engaged. For the English teachers
involved in this study, institutional development has also been found very often (58.41%)

a key factor in research engagement.

B0.00 %%

60, 00 %

40.00%

20,00 %

0.00%%
Pe dagogical Institutional Professioml Instrume ntal

Mofivations Mofivations Mofisations Mofivations

Average Positive Response @ Average Negative Response

Figure 1 Teachers’ reasons for doing or reading research
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Discussion

The main function of a teacher is
teaching. Reading journals and conducting
research on a regular basis are now consid-
ered professional responsibilities of Myan-
mar teachers. The purpose of the research
was to evaluate teachers’ research culture
and factors affecting their involvement in
doing and reading research. As part of the
study, we examined the factors that moti-
vated teachers to do research. This research
examined to what extent Myanmar teachers
conducted research especially those who
have undergone in-service courses and
workshops on it. Teachers who have positive
attitudes and practice self-reflection on
their teaching performance do embark on
research. They are also aware of the
importance of research to improve teaching.
They found satisfaction when they develop
social networking (providing possibilities for
contacting others). The study also looked at
engagement in reading research. Specialized
peer-reviewed journals are mentioned with
higsh frequency followed by online forums
and professional weblogs and a wide variety
of journal sources. For many teachers, doing
and reading research was interconnected
to their teaching profession. A number of
interviewees strongly emphasized that
research is “an integral part” of teaching.

Some others mentioned that studying

research could facilitate their teaching job.
High levels of motivation will increase
persistence, enhance cognitive processes
and lead to improved performance. Teachers
should be aware of these different traits and
reinforcing consequences of their students
in order to use natural motivation and
curiosity to guide the learning of new and
more complex tasks. According to the data,
participants see themselves as professional
language teachers, so they wish to be aware
of the recent events in their profession, even
if they may not be able to apply them in
teaching. They hope and believe that some-
day they will be able to use them. What
they learn today might not be applicable
to teaching for different reasons. They just
want to promote themselves not to change
anything. That is a matter of professional-
ism. Thus, they have to develop language
knowledge and teaching skills. It is important
for them to be updated. Among other moti-
vating factors identified by the teachers was
the sense that some teachers were almost
“predisposed to enjoy research” (Watkins.
2006).
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Figure 2 Responses of the participants on motivating factors of research engagement

to teachers

As English teachers, they need to have a higher level of knowledge of the English
language. If they rely on the book they are teaching, they would soon be at the same
level of knowledge with students. Perhaps, they do not study a lot, but they see studying
as part of their duty. It eases their job, and they can teach better. When they learn better
and more quickly, they feel better. It was recognized by some teachers that reading and
doing research can inform and improve teachers’” meta-cognitive knowledge of teaching
through the provision of different interpretations and understanding of language teaching

and learning (Biesta. 2007).

- B e e gy cad .
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Abstract

This paper explores the different conceptions of research held by the academics
in terms of their levels of research productivity, their levels of research training, whether
they considered themselves an active researcher and a member of a research team, and
their disciplinary differences. This analysis reviews research productivity of Arts and Science
university teachers in Myanmar. Assessment of the impact of research projects is of interest
for both educational and research-oriented segments of arts and science universities. Here,
we examined the scholarly products of university teachers’ research productivity. It was a
prospective cross-sectional questionnaire study. The questionnaire is usually designed to
create a relatively straightforward process for data collection, entry and analysis. All 425
university teachers were e-mailed a questionnaire. For this cross-sectional study, we look
at the research productivity of a certain population of Arts and Science university teachers
in Myanmar. The researchers evaluate people from different specializations, geographical
location and social backgrounds. Cross-sectional data or a cross section of a study popu-
lation, in statistics is a type of data collected at the specific period of time. The analysis
might also have no regard to differences in time. In total, 417 university teachers (mean age
27 years; 74% females) responded. Among them, 29 university teachers were main authors
on scientific papers published in international research journals, 64 university teachers had
co-authored a paper submitted for international publications and 32 university teachers

had published in national research journals. One hundred and thirty-two reported that



they would in the coming 5 years prefer
to participate in research conferences.
However, 263 reported that they lost their
fundamental interest in doing research. It is
possible that many researchers lost interest
in research activity, because of not getting
proper guidance. Traditionally, many Myan-
mar university teachers are granted tenure
without showing a research record; many
of them continue to be inactive for many
reasons although research outputs have
recently become a major criterion for pro-
motion. According to the theory of planned
/ reasoned behavior (Ajzen. 2001), positive
attitude towards certain behaviors determine
the intention to perform these behaviours.
Although intention does not always translate
into action (Silver. 2009), positive attitudes
can be viewed as a prerequisite for teacher
educators’ intention to conduct research. It
was found that 51% of Myanmar university
teachers had authored papers and 33%
had given scientific presentations within
one-year follow-up, however, only 30% of
our university teachers had submitted a
paper for publication. The results indicate
that attitude is positive at a professional
level, but also that strategies to encourage
young teachers to perform research may
be needed.

Keywords: Research productivity, Arts and

Science university teachers, Myanmar

Introduction

Linking research competencies to
higher education is necessary for the quality
of future education. University teachers’
individual research projects are one way to
provide such training. Research competencies
may be broadly divided into 3 groups:
generic competencies (e.g. the ability to
synthesize findings and draw conclusions)
and competencies related to “using
research” (e.g. carry out a literature search
and critically appraise evidence) or
“doing research” (e.g. formulate a research
question, collect and analyze own research
data). To develop these competencies,
some universities offer university teachers
scholarly projects, which may be as short
as a few weeks, either within the main cur-
riculum or through extra-curricular activities.
They may comprise a short scientific project,
or in-depth study in areas. However, an
increasing number of arts and science
universities worldwide have individual
projects performed in authentic research
environments as a component of their
curriculum.

In addition to differences in training
research competencies, the programs also
differ with regard to the assessment of
research skills. Shorter scholarly projects
may be assessed as oral or poster presen-

tations while university teachers completing
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a substantial research project are often also
accessed via a research report (sometimes
called student thesis). Consequently,
academic outcomes, e.g., presentations
and publications, have been measures of
success of research project courses in higher
education. However, university teachers’
projects are usually of limited scope and
are in addition reported as individual work
whereas science research papers need to
fulfilla number of criteria regarding scope and
significance, and are the result of teamwork.
Thus, university teachers’ reports as such
rarely impact the scientific community.
Nevertheless, their projects and data can be
expected to be of interest for the overall
science and the supervisors.

University teachers’ career choices
are affected by, among other things, the
differences in university requirements,
curriculum length and structure and higher
education structure. Some studies on the
career choices of university teachers required
to perform a research project suggest that
participation in research activities and
opportunity to publish research during
training increases the likelihood of pursu-
ing academic research. However, none of
the studies have had a prospective design,
nor have they examined effects in specific
research areas, or outcomes in terms of

enrolment to PhD studies, and only a few

have investigated gender issues. The prob-
lem is why many researchers lost interest
in research activity.

Therefore, this study aimed (1) to
investigate the scientific outcomes of a
research project, as reflected by publications
and scientific presentations, and (2) to
explore university teachers’ career plans
after the project work. Importantly, unlike
several studies on optional research
courses, we have studied a population that
was unselected in terms of previous research

interest and experience.

Research Methodology

The context of the study
The context of this study consists of two
semesters, each comprising 16 weeks, and
altogether corresponding to one academic
year at Myanmar universities. The overall aim
is to provide university teachers with deeper
understanding of the scientific basis and
ability to interpret and evaluate literature.
The participants were lecturers during the
time period under study. Supervisor is active
a researcher with a PhD degree. University
teachers may sometimes do extended
research for a higher research degree (MRes /
PhD). The scholarly results of such activities
are not included in the current analysis.

Study design and participants

In this prospective cross-sectional
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questionnaire study (two parts: objectives plus open-ended questions), 417 Arts and
Science university teachers in Myanmar (mean age 27 years; 74% females) participated in
this research received oral and written information about the aim of the study stating that
participation was voluntary. The researchers evaluate people from different specializations,
geographical location and social backgrounds.

The questionnaire was distributed by email. The e-mail contained again written
information of the aim of the study as well as a statement that by submitting the filled-in
questionnaire the university teachers gave their consent to participation in the study. The
guestionnaire focused on their scholarly activities. Most of the questions were close-ended
with a set of dichotomous answers, like; like/dislike.

An open-ended question concerning the reactions to the questionnaire was
presented at the end of the questionnaire. Completion of the questionnaire took

approximately 20 minutes.

Results
In total, 417 university teachers (mean age 27 years; 74% females) returned the

questionnaire corresponding to a response rate of 98% can be seen in.

26

7

Malerespondents® = Female respondents®o

Figure 1 Number of Male and female respondents

The distribution of responses varied marginally. The majority of the university
teachers carried out a departmental research project (n=113; 40.63%), (n=41; 23.96%)
doing research to submit at national and international conferences while the rest lost their

fundamental interest in doing research (n = 263; 35.42%) as can be seen in Figure 2.
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Figure 2 Distribution of responses on research productivity

(i) Research Productivity of Arts and Science University Teachers Authorship
and Co-authorship on a publication

Totally 29 (19%) university teachers had authored a paper at international
research journals, 64 (21%) had published co-authoring in an international paper, 1 (2%)
had published co-authoring in both national and international papers. In addition, 32 (23%)
university teachers had published a paper in a national journal, 15 (9%) university teachers
had done both nationally and internationally and 3 (6%) had published co-authoring in a
national journal. The findings also showed that 51% of the Myanmar university teachers
had authored scientific papers. Thus, totally 144 (35%) scientific papers had been submitted
within one year. A summary of submitted papers, publications, scientific presentations

and conference attendance within one-year follow-up is shown in the following Table 1.

Table 1 A Summary of Submitted Papers, Publications, Scientific Presentations and

Conference Attendance within One Year Follow-up (n=417)

Research
Both
Productivity of . . . % of zero
Internationally Nationally Internationally
Sr.No Arts &Science research
. (%) (%) & Nationally
University output
(%)
Teachers
1. Authorship 19 23 9 a9
2. Co-authorship 21 6 2 71
3. Scientific 1 14 18 67
Presentations
q. Conference 4 18 14 64
Attendance
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Scientific presentations

As shown in Table 1, 33% of the Myanmar university teachers had given scientific
presentation within one-year follow-up. In total 25 (18%) university teachers had given
scientific presentations (oral or posters) nationally or internationally during the follow-up.
Among them, 6 gave at least one presentation at a national level research conferences,
7 (1%) university teachers gave at least one presentation at an international level research
conferences and 10 university teachers had given both. Furthermore, 50 (14%) university
teachers had given a scientific presentation at their university workplace where they carried
out their research project for regular research paper reading sessions. The female university
teachers had given significantly more workplace presentations than had the male university
teachers. Likewise, university teachers who had done research projects (the majority were

females) had given more workplace presentations than other university teachers.

Attending scientific conferences

Although attending a scientific conference pertaining to the research project but
without presenting data is not strictly a scientific outcome of the project, it may never-
theless reflect a building interest in a research career. In total, 12 university teachers (4%)
had attended an international conference, 41 university teachers (18%) national scientific
level research conferences and 7 (14%) university teachers had attended both national
and international conferences. There was a significant difference in conference attendance
between males and females, and the frequency was not the same for younger (<27 years)

and older university teachers (27-40 years).

(ii) Changes of the interest in research

The task of writing research is not a simple one as it involves hard work and effort.
It also needs much interest. When it comes to university teachers, there are many
obstacles they encounter during their research. At universities, a research record and active
involvement in research are usually major requirements in the recruitments process. The
following Table 2 presents university teachers’ responses towards changes of the interest

in research.
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Table 2 Changes in Research Interest Regarding Research Projects (n=417)

Changes of the Interest in Research Responses towards Changes (%)
Increased Interest 54
Decreased Interest 18
Unchanged Interest 29

Our data showed that 214 (54%) of the university teachers reported that their
interest in research increased during the project work while 122 (18%) reported decreased

interest, and 81 (29%) reported unchanged interest among the university teachers.

Intentions to pursue research

Registering as a PhD program was interpreted as a manifest intention to pursue
research. During 2018-2019 academic year, some university teachers had registered as PhD
students and an additional over one hundred university teachers were planning to register.
Rates of PhD student registration, or plans to register, were similar between the research
project areas, the site of the study (at or outside home university), and the genders. How-
ever, those who during follow-up registered as PhD university teachers or were planning
to register were younger than those who were not. One third of the university teachers
who had not become PhD university teachers reported it was unlikely or very unlikely that
they would do research in the future. Relatively, those who answered that they are “very
unlikely” to do research in the future were significantly younger than those who answered
that it was “rather unlikely”. The intention to pursue research did not differ significantly
between research areas or genders. Finally, the university teachers were also asked what
they would most like to do 5 years into the future. One hundred and thirty-two reported
that they would in the coming 5 years prefer to participate in research conferences. In
total, 202 university teachers (50%) wanted to work as a part-time researcher, 71 university
teachers (30%) were interested in a greater proportion of research time and 144 university
teachers (20%) reported they were interested in only teaching. Table 3 depicts intentions

of university teachers to pursue research.
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Table 3 Intentions of University Teachers to Pursue Research (n=417)

Responses towards

Sr. No  University Teachers’ intentions
interest (%)

1. Interested to work as a part-time researcher 50
2. Interested in a greater proportion of research time 30
3. Interested in only teaching 20

Accordingly, the university teachers who usually carry out research projects were
more interested in doing part-time research than were other university teachers. The uni-
versity teachers who had not carried out a research project were least interested in doing
research in the future. Once again, there were no statistically significant differences between

male and female university teachers.

Discussion

Future teachers need to train research skills as well as scientific attitude in order to
not only participate in doing research, but also to become competent teachers (Funston,
ed al. 2016). Therefore, higher education needs to involve research-related activities. Based
on a questionnaire filled in by university teachers, we have investigated university teachers’
scientific interest and productivity as reflected by publications and scientific presentations
as well as the university teachers’ future career plans. The results from the current study
indicated that 51% of the Myanmar university teachers had conducted scientific researches
and 33% had given scientific presentations within one-year follow-up. Compared to their
research productivity, 49% of university teachers had not done any research and 67% had
not given any scientific presentation. Figure 3 indicates a summary of submitted papers,

publications, scientific presentations and conference attendance within one-year follow-up.
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Figure 3 A Summary of Submitted Papers, Publications, Scientific Presentations and

Conference Attendance within One Year Follow-up

The results based on 417 responses (98%) show that in total 144 scientific papers
had been submitted within one year during the 2019, and 19% of the university teachers
were authors on a scientific paper published in an international journal. Furthermore, 18% of
the university teachers had given a presentation at international and / or national scientific
level research conferences. They reported that interest in an academic career increased
during the research period. Peer-reviewed journal publications are generally considered
to be an indicator of research productivity, and are thus one major metric of the “return
on investment” in supporting student research. Earlier reports from three US arts and
science universities show that 40-75% of the university teachers had published at least
one paper per year, and about half had given a presentation at an international research
conference. However, these figures do not represent a percentage of the entire body, and
include university teachers in intercalated programs, university teachers who had taken an
elective research course or had research experiences of varied length. The questionnaire
showed that 42% of US university teachers who had participated in a mandatory or elective
research project were co-authors of a research paper. Furthermore, according to a recent
meta-analysis an average of 30% (95% Cl 0.19-0.44) of research performed by university
teachers resulted in a peer-reviewed journal publication. By comparison, our results show
that only half as many university teachers had published a paper; however, 30% of our
university teachers had submitted a paper for publication. We believe that this apparently
low result is at least in part due to the fact that university teachers require to do research
to have a standard manuscript. Another circumstance, which in addition increases the power

of our study to assess the research interest, is mandatory for the university teachers who
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are particularly interested in a research career. Furthermore, as our study group represents
selected university teachers and their experiences, we believe that our results cannot show
a generalizable impact of an authentic research environment and methodology. At the time
of responding to the questionnaire, we did not find any substantial differences between
male and female university teachers’ interest and involvement in research. Again, as our
study group is unselected in terms of such interest and of gender, our results suggest more
clearly that male and female university teachers had comparable research interest/activity.

Changes in research interest regarding research projects are shown in the following Figure 4.

60% 54

40% 29%

18%
0% T T
Increased Interest Decreased Interested Unchanged
Interested

Figure 4 Changes in Research Interest Regarding Research Projects

The finding that the younger university teachers were more interested in a Ph.D.
degree, but were also the least interested in doing research in the future was unanticipated.
Previous studies have mentioned financial worries, lack of supervision and encouragement
and inflexible curricula as possible obstacles to a research career.

It is possible that research projects require a higher degree of independence than
other projects since supervisors seldom work fulltime with research and are not available
on a daily basis wherefore the common level research conferences and other activities
may have to be scheduled rather than integrated in the daily work. We speculate that
young university teachers may be troubled by the level of independence required, and /
or that older university teachers are more knowledgeable about career choices and the
impact that research may have on their career development. The results thus indicate a
need for a strategy to attract more young teachers to clinical research. One aspect to
consider is how the quality of project supervision affects student attitudes to research; we
are currently examining this. One strength of the current study is the prospective design
while almost all published studies about university teachers’ interest in research are

retrospective.
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In addition, the response rate was good and the gender distribution among respondents
corresponded to that of our universities in general. Figure 5 presents intentions of university

teachers to pursue research.

0% 50%

40% %

20%
0%

Interested in only teaching Interested in a greater  Interested to work asa
proportion of research part-time researcher

Figure 5 Intentions of University Teachers to Pursue Research

An additional strength is that the study group is unselected in terms of interest in
research. One weakness that we used self-reported data from the university teachers and
we cannot claim that the interest shown, or the lack of it, has a direct causal relationship
to the course, since university teachers who decide to perform research may already have
a keen interest in research. Altogether, this study provides evidence that university teachers
have a considerable and evolvable research interest that is promising for the future

development of research.

Conclusions

The importance of research in higher education institutions is attributed to two main
factors. First, the notion that research improves teaching (Middaugh. 2000) and contributes
to continuous professional development (Livingston, McCall & Morgado. 2009). Thus,
advancing research capacity as a way of strengthening teacher education communities is
viewed as a key factor in enhancing the quality of student and teacher learning (Arreman,
2008; Lunenberg, Ponte, & van De Ven, 2007). Second, research productivity has become
the iconic indicator for institutional for maintaining operation and facilitating development
and growth. The results from the current study revealed that 51% of the Myanmar university
teachers had authored papers and 33% had done scientific presentations. The findings
indicate that an important outcome is that the scientific collaboration of supervisors and
university teachers often continues on a professional level. Future studies should ad-

dress the role of the supervisor but also that strategies to encourage young teachers
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to perform research may be needed. It is
suggested that young teachers will improve
their research performance skills by doing

the following suggestions;

Suggestions

Time for research is a major issue for
all faculty members in higher education, as
they must simultaneously handle teaching
and responsibilities (Toews & Yazedjian.
2007). Researchers have found that devoting
sufficient time for research is associated with
greater research productivity (Bland et
al., 2006), while insufficient time during the
academic year is the greatest impediment to
research productivity, followed by a heavy
teaching load (Santo. et al. 2009). It is hoped
that scientific collaboration of professional
supervisors can increase the research
productivity and research performance skills
of young teachers.

Finding time to publish: 4 tips for
success

One of these scholarly activities
in doing research is writing and publishing.
Teachers may think that with all their current
responsibilities, how can they find the time
to publish? How would they even begin this
process? These two questions have been
their personal roadblocks to writing. It would
be beneficial for supervisors working at

university to receive training how to equip

future researchers with the necessary
research skills.

1. Devoting 10-20 hours a week
to the writing process.

Make a schedule and do the best to
stick to it. If they need some more incentive,
build in a small reward system to stay
motivated. If they choose Sunday morning
to do writing or background research, keep
that time blocked out in the schedule over
the weeks they anticipate working on the
project.

2. Determining the best type
of paper within time constraints.

This is where some balancing takes
place. They should honestly assess how
much time they can dedicate to doing
research and writing a quality paper. University
teaching should remain the top priority, but
as far as other professional experiences are
concerned, publishing should rank highly.

3. Asking a mentor or faculty
member to review your work

Teachers should find someone who
thoroughly understands the topic they are
writing on and would be willing to critique
the content of research work. Hopefully they
have a good professional relationship with
this person prior to asking them for their
time. This step makes them vulnerable to
criticisms to cultivate humility. They also

should take the good, the bad, and the ugly
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and use it to transform their paper. If they
need someone else to read it over, they
have to find college friend to help them
eliminate awkward wording and improve
flow in the writing. Amid the stress that
accompanies the work place, taking on ad-
ditional criticisms may seem daunting. They
should try the best to adapt to the sugges-
tions of mentors and advisors. It will take
patience, and most likely multiple revisions,
before the paper is ready for submission.
The editing phase of writing tends to absorb
more time than people expect, so plan for
this at the outset of the project. They should
keep working towards the end point, but
step back if they begin to feel frustrated
or lose sight of the goal. As a researcher,
writing will not be the only commitment,
so maintaining a positive outlook to bring

to the other facets of the life is important.

4. Selecting an appropriate journal
and submitting

Teachers should look into which
journals are more likely to accept specific
paper. They have to read the instructions
to authors on the publisher’s webpage.
Then, submit to a highly ranked journal,
then if / when they are rejected, submit to
a slightly lesser ranked journal. Some editors
may provide feedback on how they can
improve their submission. If this is the case,
consider these recommendations before
submitting paper to another journal. The
greatest challenge of publishing is making
writing a priority. However, by sustaining the
commitment to publish, this endeavor will
benefit them as a researcher as well as a

future academician.
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Abstract

This study aims at analyzing the death of Grampa Joad in John Steinbeck’s
The Grapes of Wrath and what causes his death. The qualitative method is used, and the
findings are reported in a form of a qualitative descriptive analysis. The study finds that
Grampa dies outside Oklahoma City in the first overnight of the long journey. The study also
finds that the stroke mentioned in the story is not a real cause of his death. The old age
is not the cause of the death either. It is found that the big feature leading Grampa to be
dead is grief affected by being forced to leave his settings—his house and his homeland.
The research suggests that this classical work shows a stark contrast of the understanding
about death in general. That is to say, although death is a natural part of life and it is usual

for old people to be found dead, it can be accelerated by separation and deep sorrow.

Keywords: John Steinbeck, The Grapes of Wrath, death, Grampa Joad

Introduction

John Steinbeck or John Ernst Steinbeck (1902-68) was an American author, born
in Salinas, California. Steinbeck wrote a lot of novels and short stories. His famous works
include The Red Pony (1933) Tortilla Flat (1935), In Dubious Battle (1936), Of Mice and
Men (1937), The Grapes of Wrath (1939), Cannery Row (1945), and East of Eden (1952).
Of these works, the novel The Grapes of Wrath brought Steinbeck great fame. The novel
won the National Book Award in 1939. In 1940, Steinbeck won the Pulitzer Prize for The
Grapes of Wrath. In 1962, Steinbeck was awarded the Nobel Prize in Literature. In addition,



The Grapes of Wrath is regarded to be one
of the world classics as categorized in the
book entitled The Book of Great Books: A
Guide to 100 World Classics of Campbell,
published in 2000. In his book, Campbell
notices that not only the novel The Grapes
of Wrath but also Steinbeck’s other literary
works help human beings to make a decision
when they are faced with a difficult situation:
“His works deal with the human strugsle to
maintain dignity in the face of social injustice
and loneliness” (2000 : 299). It can be said
that, until now, the novel The Grapes of
Wrath has been cited prominently.
Steinbeck’s The Grapes of Wrath
was originally published by The Viking
Press-James Lloyd in 1939. From that mo-
ment onwards, it has been read by readers
worldwide. In 2014, it was published by
Penguin Classics. In a website Amazon.com
(an American electronic and cloud computer
company), the novel is marketed in various
forms such as Kindle, Hardcover, and Paper-
back. Not all versions of The Grapes of Wrath
are produced for reading, though. The novel
was adapted not only for a film but for a
play. In 1940, The Grapes of Wrath film was
directed by John Ford. In 1988, it was pro-
duced to be a play by Frank Galati debuted
at the Steppenwolf Theatre in Chicago. In

1990, this novel was found as a Broadway

play.

The classic The Grapes of Wrath
begins by displaying the Joad family strug-
gling for survival in the period of the Great
Depression (the severe economic crisis
happening in the US, in the UK, and the rest
of Europe in the early 1930s): “The Joad
family, Oklahoma tenant farmers, travel to
California in search of work after losing their
land in the Dust Bowl during the Depression”
(Campbell. 2000 : 295). The Dust Bowl is an
area of the south-central US, including some
parts of Oklahoma. In this area, many tenant
farmers have to leave their farms because of
the erosion of the soil. Also, they are forced
by the banks and the landowners to leave
their land. Like many tenant farmers, the
Joad family searches for the promised land
of California with hopes. An attempt has
been thwarted by some officials, people in
California, and natural disasters. All hopes
turn out to be false hopes. Moreover, vio-
lence and deaths are found throughout the
story.

The situations in the story draw
researchers’ attention to Steinbeck’s The
Grapes of Wrath. Devasto reports that
Steinbeck portrays human simplicity and
pain: “Steinbeck fashions a new figure for
twentieth century readers--the universal
commoner--who, in his very simplicity and
painness, communicates a philosophy and a

conception of human nature” (1982). Devas-
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to also affirms that people never find better
places and better life they try to search for:
“There is a natural creativity in all persons
which needs only the proper conditions to
spring vigorously to life. Yet humanity never
finally finds that place, and the search
continues” (1982). This is consistent to
Aimchoo’s research. In 1986, Aimchoo
conducted the research entitled A Study of
Pessimism in John Steinbeck’s Novels. There
are four Steinbeck’s novels studied in the
thesis: 1) The Grapes of Wrath, 2) The Pearl,
3) Of Mice and Men, and 4) East of Eden.
Aimchoo reports that Steinbeck’s pessimistic
attitude towards the poor’s life is reflected
in the first three stories which include The
Grapes of Wrath. Also, Aimchoo notices
that people’s lives in those novels are full
of physical and spiritual pain. The physical
pain is caused by bad environments, the
lack of necessary things such as food and
cloths, and the problems of some illnesses.
At the same time, the spiritual pain is caused
by loss of hope, over-ambition, disappoint-
ment, mistrust, and injustice of the society
(1986 : 252).

In addition to that The Grapes of
Wrath is studied in terms of a political theory.
In the study entitled “Farm Workers in all of
California, Unitel: An Analysis of Marxism in
John Steinbeck’s Of Mice and Men and The
Grapes of Wrath,” Carolin reports that Marxist

key features such as the division and the
conflict between the two classes (the bour-
geoisie and the proletariat) are portrayed in
the two stories, “Of Mice and Men and The
Grapes of Wrath are full of Marxist features,
such as the division and conflict between
the two classes the bourgeoisie and the pro-
letariat” (2009 : 22). In The Grapes of Wrath
Carolin summarizes the different dreams of
the different generations as: “In The Grapes
of Wrath, people of the older generation
dream of new ranches of their own, while
the younger people can adapt easier to the
new way of life, and have other dreams for
themselves” (2009 : 22). The ideas about
poverty, hardships, and classes as well as
a political theory and a religious ideal dis-
played in The Grapes of Wrath have been
already explored by researchers for decades.
Violence and deaths are also presented, but
they are not focused on. However, there is
overwhelming evidence that death appears
as a significant motif in the story. There are
many deaths mentioned throughout the
story. A man is killed by Tom Joad. Indians
are killed by Grampa. Tenant farmers are
found dead. The deaths of the members
of the Joad family: Grampa, Granma, and
a stillborn child are also demonstrated in
the story.

Death is the end of the life. In other

words, when someone’s life is stopped, the
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person ‘dies’ or ‘become dead’. It can be
said that all beings have to die without
exception. In general, a human’s death
comes after old age. This means that human
beings die after they are old. At that moment,
it is normal for them to catch a disease, too.
However, some humans are murdered by
someone or in an accident or in a natural
disaster. In literary works, deaths are fairly
common among the main characters or
protagonists. Phothisuwan (2018) reports
the death of Leander Wapshot, one of the
main characters, in a research article entitled
“Leander’s Absurdity in John Cheever’s The
Wapshot Chronicle.” Phothisuwan indicates
that the cause of Leander’s committing
suicide is Leander’s absurd: “Eventually,
desperately frustrated from the extreme
embarrassment and alone, Leander could
see no way out except to take his own life.
That is, in The Wapshot Chronicle, death
appears as a final result of the absurd”
(2018: 88). In another study, Phothisuwan
finds that Winnie Foster, the main character
in Natalie Babbitt’s Tuck Everlasting, chooses
to be normal and mortal or ‘become dead’
instead of staying immortal: “Self-awareness
is displayed through Winnie’s decisions
which are made by herself when she runs
away into the woods, replaces Mae in jail,
and chooses to be normal and mortal as she

has always been” (2019 : 36). Phothisuwan

also reports that this main character views
death as a natural part of life, “Winnie’s
death found in an epilogue at the end of
the book indicates that she decides to be
what she has always been. This means she
believes that death is a natural part of life”
(2019 : 51).

The works of Devasto (1982), Aimchoo
(1986), Campbell (2000), and Carolin (2009),
including the fame of the story, lead this
study to revisit John Steinbeck’s The Grapes
of Wrath to find some different motifs set
up in the story. Later upon, the aim of this
study to find some deaths in this novel is
inspired by the research articles of Pho-
thisuwan (2018) and Phothisuwan (2019).
Initially, it is found that The Grapes of Wrath
presents a range of deaths from a stillborn
child to the old people, especially the
deaths of the members of the Joad family.
As death is defined to be ‘the end of the
life’, this study aims at demonstrating the
death of Grampa, a supporting character,
who belongs to the Joad family. Also,
because the death occurs after Grampa has
just been presented as a cheerful old man
to readers, the study need to know the real

causes of his death.

Objectives of the Study
1) To identify the death of Grampa

Joad, one of the Joad family members,
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in John Steinbeck’s The Grapes of Wrath.

2) To reveal the causes such death.
Scope of the Study

This study uses the data from both
primary and secondary sources. A digital
version of the book The Grapes of Wrath,
published in 2006 by Penguin Random
House and marketed in Amazon.com, is
used as the primary source. The data is
gathered from the dialogues between the
members of the Joad family (Pa Joad, Ma
Joad, Tom Joad, and Pa’s parents who are
called Granma and Grampa) and Jim Casy, a
preacher. The descriptions of the situations
involving Grampa from the beginning of the
story until the end are also considered. The
useful secondary sources are studies, books,
and reviews. Some studies and reviews
which are relevant to the three keywords
gathered from the story: ‘John Steinbeck’,
‘The Grapes of Wrath’, and ‘Grampa Joad’
are focused on to collect some information.
Other studies and some books are also
considered to give some explanations of

the keyword ‘death’.

Research Methodology

A qualitative method is used in this
study to indicate Grampa’s death in John
Steinbeck’s The Grapes of Wrath. Before
performing the analysis, the study examines

some appraisals of documentary sources

about this classic and about the term
‘death’. First and foremost, the appraisals
are gathered from studies and articles both
about the The Grapes of Wrath and about
the background information of it. In this
step, the study collects not only the infor-
mation of the story and the author but also
what was found among previous studies.
Meanwhile, the concept of deaths and the
research articles reporting something about
deaths are gathered, too. Second, dialogues
between the members of the Joad family
(Pa Joad, Ma Joad, Tom Joad, Granma, and
Grampa) and Jim Casy are collected. Pa Joad
is the son of Grampa or William James Joad,
the old man, whose death is studied. Ma
Joad is Pa Joad’s wife. Tom Joad is a main
character who is Pa and Ma Joad’s son and
Grampa’s grandson. Jim Casy is a friend of
the Joad family. These characters involve
Grampa and his death. Also, the descrip-
tions of the situations involving the death
of Grampa are collected as well. Third, the
analysis of the death of Grampa and the
cause of his death is conducted. Then, the
findings in the form of a descriptive report
are shown including the extracts from the
classic. Finally, the discussion and the con-

clusion of the study are presented.

The Findings: The Death of Gram-
pa Joad, a Member of the Joad family in
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John Steinbeck’s The Grapes of Wrath

The Death of Grampa Joad
Death which means ‘the end of the life’ is
portrayed in John Steinbeck’s The Grapes of
Wrath. Besides the deaths of many tenant
farmers, three deaths are portrayed through
some members of the Joad family. Those
are the deaths of Grampa, Granma, and the
stillborn baby. Of these three deaths, the
study focuses on Grampa Joad’s death. The
study finds that Grampa is the first one in
the Joad family who is found dead.

First and foremost, Grampa is
described as a very old man who has
something wrong with part of his body and
even cannot button up his old clothes:

Grampa was ahead, a lean, ragged,
quick old man, jumping with quick steps and
favoring his right leg—the side that came
out of joint. He was buttoning his fly as he
came, and his old hands were having trouble
finding the buttons, for he had buttoned the
top button into the second buttonhole, and
that threw the whole sequence off. He wore
dark ragged pants and torn blue shirt, open
all the way down, and showing long gray
underwear, also unbuttoned (Steinbeck.
2006: 33)

The word ‘ragged’ used to modify
both this old man and his pants can be
inferred that, in the last period of his life,
Grampa is not only old but poor. We all

know that the clothes that are old and
torn belong to the poor people. However,
if the clothes belong to rageed children, the
children have many chances to change their
life to be better when they are grown-up.
For Grampa’s case, any chance is limited
because of his old age. As a result, Grampa
has to stay being a ragged old man until he
dies. Also, the phrase ‘having trouble finding
the buttons’ implies that Grampa loses the
capacities to do just simple things such as
dressing himself. This implies that Grampa
has to depend upon other members of the
Joad family. Later upon, the portrayal lets
him show his long gray underwear because
of being unable to button the pants. At
this moment, not only is he unable to get
dressed but also no one helps him to do it.
Or perhaps, he does not try to ask someone
to help him. When he shows long gray under-
wear, Grampa pays no attention to his pants.
It can be said that, without the capacities
to alleviate poverty, Grampa cannot do a
simple action that is necessary for living.
Grampa features, on the other hand,
are characterized with strong ability to deal
with some difficult situations when he was
not old. It was the time when Grampa started
a family in Oklahoma: “Grampa took up the
land, and he had to kill the Indians and drive
them away. And Pa was born here, and he

killed weeds and snakes. Then a bad year
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came and he had to borrow a little money.
An’ we was born here” (Steinbeck. 2006: 14).
Dating back, the land of the family was
owned by Granmpa through fighting against
the Indians. This action is displayed as a sym-
bol of Grampa’s health and strength. With
the need to own land—one of the basic
necessities of human life—Grampa decides
to fight, kill, and drive the Indians away.

Besides that characteristic, his
strength, health, and genetic well-being are
seen when he can pass on his genes, or in
other words, having Pa. Births mentioned
in the extract can be interpreted that the
Joad family has lived here from generation
to generation. The acts of killing Indians,
weeds, and snakes reveal some difficulties of
living in this place. On the other hand, those
reflect their attempts to overcome numerous
difficulties and hardships when living in that
land. It can be said that Grampa and other
members of the Joad family have worked
hard to support family members and shared
everything they have. In terms of strength,
Grampa can prove his masculinity with full
and genuine power as a young man who can
start his own family in this land.

Although he, throughout his whole
life, lives in his land in Oklahoma, Grampa,
including his family, has to move from the
land. It is because the large part of land

in Oklahoma is taken from the farmers by

banks and landowners. In their own land,
the Joad family and other farmers have to
pay rent to the landlords. As a result, the
farmers become the ‘tenant’ farmers. At
the time, the pieces of land are turned out
to be the cotton fields providing production
to serve a factory.

While working and living as tenants,
the farmers face more difficult situations.
They are forced to leave the land. In other
words, they are forced to leave their familiar
surroundings. In one scene, some men sent
by the bank and the fifty-thousand-acre
owner come to the Joad family. Those men
force the family off the land: “And at last the
owner men came to the point. The tenant
system won’t work any more. One man on
a tractor can take the place of twelve or
fourteen families. Pay him a wage and take
all the crop” (Steinbeck. 2006 : 14). The
men express that the tenants’ works are not
effective anymore because only one man
and one tractor can replace a lot of tenant
farmers. Also, their hard manual labor is
replaced, too. It is clear that the reason to
force the farmers off is the use of machinery.
In this land, crop yields are needed but not
the tenants. As a result, they deserve to
leave the land. When the farmers are totally
replaced with a machine, they are useless
and have no chance to come back. From

this moment onwards, the banks and the
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landlords take not only the land but also
their life and living in Oklahoma from the
farmers.

Despite having no chance to go
on living in Oklahoma, Grampa, who never
leaves the land before, really wants to stay
there. At the last minute, Grampa still refuses
to leave the land: “I ain’t a-goin’. This
country ain’t no good, but it’s my country.
No, you all go ahead. I'll jus’ stay right here
where | b’long” (Steinbeck. 2006 : 48). When
Grampa refuses to leave his home, he lets
other Joads go. Only thing Grampa needs is
to stay in the place he thinks he belongs. He
never fears how his life goes on in this place
when he, who is very old, has to stay alone.

The study also finds that Grampa
tries to make everyone believe that he can
take care of himself well: “Grampa cried,
“Goddamn it, I'm a ol’ man, but | can still
take care a myself. How’s Muley here get
along? | can get along as good as him. | tell ya
lain’t goin’, an’ ya can lump it. Take Granma
with ya if ya want, but ya ain’t takin’ me”
(Steinbeck. 2006: 48). When Grampa says
that he does not go anywhere, he gives the
reason why he can stay. The words ‘as good
as’ are used to guarantee that not only can
he take care of himself but also he can do
it well. The reason is used to confirm that
the Joads can go without worry. At the last

attempt, when he wants to make sure that

everyone can go without him, Grampa even
devotes his only sole mate—Granma—to
this drastic move.

Not everyone in the Joad family
agrees with Grampa’s idea, however. Pa and
other members of the Joads set up a plan to
take Grampa with them. In other words, the
Joad family does not believe what Grampa
has just said in tears. The Joads decide to
give Grampa a sleeping medicine to make
it easier to load him on the family truck. To
do so, Ma prepares the medicine: “She took
the lantern and went out, and in a moment
she came back with a bottle half full of black
medicine. Tom took it from her and tasted it”
(Steinbeck. 2006 : 49). Later upon, Grampa
is got on while he is sleeping because of
the effect of the medicine: “Pa and Uncle
John and Tom and Al went into the kitchen
where Grampa slept, his forehead down on
his arms, and a line of drying coffee on the
table. They took him under the elbows and
lifted him to his feet” (Steinbeck. 2006: 49).
It is obvious that Grampa, who never wants
to go, cannot go on staying in his home.
Although he affirms that he does not go, no
one in the family listens to him. The action
performed by several members of the Joad
family confirm that, from this moment onwards,
Grampa cannot make up his mind about
what to do with his life. This implies that

Grampa has lost all abilities of a human
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both to run his own life, to live, and even
to die in a place.

After the Joad family has already
loaded Grampa, all of them get in the truck
and head West along the U.S. Highway 66.
Grampa dies. This death occurs at the first
overnight stop at the field outside Oklahoma
City: “Grampa seemed to be struggling; all his
muscles twitched. And suddenly he jarred as
though under a heavy blow. He lay still and
his breath was stopped” (Steinbeck. 2006 :
60). In general, all human beings must die. It
is possible for the old ones to die before the
young ones. Also, it is possible for them to
die because of an illness. In Grampa’s case,
according to Casy, he dies because he has
a stroke: “Pa asked softly, “What was it?”
“Stroke,” said Casy” (Steinbeck. 2006 : 60).
At first glance, Grampa’s death is caused by
a certain physical problem. Grandpa is old
and older than others, so it is usual when
he dies first.

Notwithstanding a certain illness
causing Grampa’s death, his death looks
accidental and unnatural for him to die at
this time. Such death happens in the first
night of the long travelling from Oklahoma
to California. Grampa has just left his home
in which he wants to stay and to live until he
dies. Although he cannot button his clothes,
Grampa can walk, move, speak, understand,

give reasons, and so on. His actively and live-

ly performances are initially displayed when
Tom meets him: “Across the yard came four
people. Grampa was ahead, a lean, ragged,
quick old man, jumping with quick steps”
(Steinbeck. 2006 : 33). Grampa’s appearance
in Tom’s eyes creates a sense of energetic
activities. It is visible that Grampa can move
quickly. The movement is not, however, so
well suited to a dying one. The study also
finds that Grampa still enjoys drinking, eating,
and talking: “He drank too much when he
could get it, ate too much when it was there,
talked too much all the time” (Steinbeck.
2006 : 33). A person who has got a healthy
appetite and still loves to talk should be
able to stay alive.

Though he is capable of staying
alive, Grampa dies. When Grampa is found
dead, Casy states that Grampa knows he is
going to die. Casy also says that Grampa does
not die tonight, but he has died before. This
means that he dies when he is taken into
the truck: “Casy said, He was foolin’, all the
time. | think he knowed it. He knowed it. You
fellas can make some kinda new life, but
Grampa, his life was over an” he knowed it.
An’ Grampa didn’ die tonight. He died the
minute you took ‘im off the place” (Stein-
beck. 2006 : 64). Grampa dies when the long
journey has just started. It can be interpreted
that it is not the tiredness from the hardships

occurring along the journey that causes this
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death. His lively performances also lead us
to understand that it is not a certain physical

problem that causes him to die.

The Causes of Grampa Joad’s Death
However, what exactly causes Grampa
to die? It is notable that Grampa does not
want to leave the land but he is forced to.
As a result, the study views a psychological
problem as the main cause that results in
death. When Grampa is separated from his
house and homeland, his status as a human
being is erased. According a humanist view, a
human being has a right to choose his own
path. Unlike other members in the Joad fam-
ily, Grampa is given a sleeping medicine and
is loaded on the truck. If he was conscious,
Grampa would stay at home and be alone.
After he has been loaded on the truck, his
actions are blocked. Meanwhile, his rights
are lost. At that moment, Grampa has no
chance to form his hew life. He is just a man
with old age. That is, this big move causes his
life to be over. When the change comes, he
cannot deal with it. Only thing he can do is
letting his life be over. It is seen when Casy
notices: “You fellas can make some kinda
new life, but Grampa, his life was over an’
he knowed it” (Steinbeck. 2006 : 64).
Before the old man dies, he has
sensed grief. This sadness is seen when

Grampa cries while he is refusing to leave

the land, and while he is letting others take
Granma: “Grampa cried, “Goddamn it, I’'m
a ol” man, but | can still take care a myself.
How’s Muley here get along? | can get along
as good as him. | tell ya | ain’t goin’, an’ ya
can lump it. Take Granma with ya if ya want,
but ya ain’t takin’ me” (Steinbeck. 2006 :
48). Grampa is forced to struggle against his
grief of leaving his native land in which he
has lived for almost all of his life. That is to
say, the sorrow appears as the root of the

cause that leads Grampa to be dead.

Discussion

Like the works of Devasto (1982),
Aimchoo (1986), Campbell (2000), and
Carolin (2009), this study finds the obvious
signs of pain, misery, struggles, and the
conflict between the rich people and the
poor tenant farmers. Unlike the previous
studies, this study focuses on Grampa Joad
or William James Joad, a member of the
Joad family who is very old and is found
dead. Grampa Joad is the first one of the
Joad family who dies. The root cause of his
death is his grief which is caused by being
forced to be separated from his settings—
home and homeland. Grief is extreme
sadness. Schumaker (2016) reports in an
article entitled “You Can Actually Die from
Grief” that grief can lead to a heart problem;

and moreover, it results in death. In her
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report, Schumaker also demonstrates the
link between death and grief through the
death of Debbie Reynolds, an American
actress, singer, and businesswoman, whose
daughter has been dead: “We don’t know
if that’s what happened to Debbie Reyn-
olds, but we do know that grief can have a
profound effect on heart health” (p. 1). In
Grampa’s case, it can be said that grief from
separation can lead him to death.

There is a similarity between the
findings of this study and the findings of
Phothisuwan (2018). Grampa Joad’s death
in The Grapes of Wrath presents the same
thing Leander Wapshot’s death in John
Cheever’s The Wapshot Chronicle does.

Phothisuwan notices that the death
of Leander Wapshot, who commits suicide,
is caused by being separated from his boat
and the sea—nhis settings: “Leander and the
boat are separated forever when the Topaze
is transformed into a gift shop, or in other
words, he is completely divorced from the
Topaze and the sea—his settings. Later on,
he drowns himself into the ocean” (2018 :
77-78). Like Leander Wapshot, Grampa Joad
is completely divorced from his land, his
home, and also his life. In spite of the fact
that he does not commit suicide, Grampa
dies immediately when he has just taken

from his home and the land.

Notwithstanding the usual part of
life, the death of Grampa is not usual. Pho-
thisuwan (2019) reports that Winnie Foster,
the main character, in Natalie Babbitt’s Tuck
Everlasting views death as a natural part of
life: “Winnie’s death found in an epilogue
at the end of the book indicates that she
decides to be what she has always been.
This means she believes that death is a
natural part of life” (2019 : 51). Like normal
people, Winnie dies naturally when she is
old. Unlike Phothisuwan (2019), the study
finds that Grampa dies because of the sep-
aration from his settings. This is a root cause
of grief.

Like grapes attaching to its vine, the
tenant farmers cluster in misery and anger,
or wrath. Although many of tenants survive
hardships, exploitations, and persecution
because of their courage and coordination,
some cannot make it, especially the weak
ones such as Grampa, Granma, and a still-
born child. Compared to the title The Grapes
of Wrath, the death of Grampa Joad looks
like an old grape that is not ripe yet. Imme-
diately, it drops from the vine, sadly and
vulnerably. Later on, the death of Granma
occurring along the travelling and the death
of a stillborn child—a would-be member—
of the Joad family appear as other grapes

dropping from the same old vine.
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Conclusion

John Steinbeck, an American author,
achieves great fame because of the value
of The Grapes of Wrath. The realistic ideals
and people are demonstrated through the
loss of land and the force of the banks
and the landowners. These cause the poor
tenant farmers to move from the Dust Bowl
in Oklahoma to find better life in California.
The novel also sets up the pictures of many
farmers who cannot survive from travelling.
Like other tenant farmers, the physical and
spiritual hardships cause some deaths in
the Joad family. Unlike others, Grampa Joad
dies in the first overnight outside Oklahoma
City. Although the one who is old must die
without exception, Grampa Joad’s death
reveals something. Grampa is portrayed to
be unable to button his clothes. This means
that he is so old that he cannot do just a
simple thing. This also means that he has
to depend on other members of the Joad
family. In contrast, Grampa used to be full
of physical power and energy when he was
young. The clue is he used to fight against
Indians to get the land. Another clue is he
could start his own family and created it
to be an extended family. Later, when the
Joad family and other tenant farmers are
replaced by machinery, they are forced
to leave their land. Nonetheless, Grampa

refuses to move. The old man even lets

other Joads go without him. At this moment,
he accepts the lonely life. Not only do the
banker and the landowner force the family
to leave but also other Joads force Grampa.
He is loaded on the family truck while he
is being unconscious because of the effect
of a sleeping medicine given to him. Then,
Grampa dies in the first overnight of the
travelling. He dies because he has a stroke.
It is just the first night after the family has
left home. Moreover, although he is old,
Grampa is characterized with active and
lively physical performances. The study finds
that Grampa dies because of grief which is
caused by being forced to leave his home
and homeland. On one hand, pain, misery,
struggles, and conflict are found in this
study like other previous studies. On the
other hand, the death of Grampa Joad is
significantly considered. This study finds that
his death is not natural. The grief from the
separation forced by others leads Grampa
to die.

Although it initially focuses on
Grampa Joad’s death and the causes of the
death, the study eventually shows certain
benefits of analyzing Stienbeck’s The Grapes
of Wrath. First, the findings lead readers to
become better aware that humans should
not be separated from their settings if they
do not want to. Then, the readers may

realize that separation can lead to extreme
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sadness which can result in death. After that,
the readers may create their own ways to
escape not only the separation but the
sadness. In addition, this study itself
encourages readers to appreciate the value
of serious situations made up in literary
works, especially in the world classics. Also,
it provides a proof that analyzing literary
works is an intellectual activity that should

be practiced.

Suggestions for Further Studies

There should be further studies
focusing on the deaths of other characters
in John Stienbeck’s The Grapes of Wrath
such as other tenant farmers, a man killed
by Tom Joad, and even a stillborn child.
The word ‘separation” should be defined
as a keyword of some further studies. Also,
the conflict of the proletariat and the bour-
geoisie in this story should be focused on to
find both the causes and the effects of it.
The research reporting a comparison of the
supporting characters portrayed to be dead
in other stories such as Steinbeck’s Of Mice
and Men, Daniel Defoe’s Robinson Crusoe,
John Cheever’s The Wapshot Chronicle,
and George Orwell’s Animal Farm should

be conducted, too.
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Abstract

This article aims to evaluate the
project and respond to the “Clean navy
policy “, to create quality youths “Grow up,
Do not Cheat”, to strengthen the cadets to
have English language skills that meet the
criteria set by the Navy, and to develop
their English language skills. The junior years
cadet would be in the care of the mentor
which were senior cadets with quite good

English skills. They gave class which included

practicing leadership and thinking process
that would help to develop the younger
generation to have knowledge and abilities
Pass the assessment criteria according to
the set standards of each year. The desire
result of the training for cadets are to
improve English language skills so, in the
future, they can use English language in
accordance with international standards
and can help developing the navy in various
fields by using CIPP Model by Daniel L.
Stufflebeam as a guideline of project eval-
uation. The result of the project was in
accordance with Royal Thai Navay policy.
This enabled the cadet to develop their
English language skills as well as being a
leader in being a “brother teacher”. The
cadet has a test score. They had to pass the
criteria for the American Language Course
Placement Test (ALCPT) according to the
required standards each year. As for the
preliminary factors, the project received
good support for media budget, materials
and equipment from the Royal Thai Naval
Academy. As for the factors of operation,
planning, managing activities, participating
public relations, and evaluating of activities
are in accordance with the project objec-
tives. The factor of project productivity
which was found that the English language
teaching of the Brotherhood Program gave

the cadet students better English language
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skills. Our recommendations are as follows:
The Royal Thai Navy should promote the
environment in order to benefit the cadets
in teaching and learning through various
activities that would benefit the development
of skills and test scores. The Royal Thai
Naval Academy should promote preliminary
factors including supporting continuously on
budgetary on the annual plan. The Royal
Thai Naval Academy should promote
operational processes, whereby the Royal
Thai Navy should conduct planning, orga-
nizing, managing activities, participating in
public relations, and evaluating of activities
in all communication channels of the Royal
Thai Naval Academy. The Royal Thai Naval
Academy should promote the project to
integrate English language teaching activi-
ties into the strategic plan which could be
develop into teaching and learning in all

subjects in English.

Keywords: Royal Thai Naval Academy,
American Language Course Placement Test,
(ALCPT) Senior teaching Junior” project Cipp
Model
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Abstract

Naval IT project : Creative Media
Enhancing Society has an objective to
evaluate the results of Naval IT project :
Creative Media Enhancing Society According
to “Clean Navy” Policy and to assess the
cadet’s media production in promoting the
good image of the cadet by using Daniel L.
Stufflebeam CIPP Model to assess the four
dimensions namely context factors, input
factors, process, and product of the project.
The sample group was 30 cadets participating
in the project. The results showed that the
aforementioned operations of the cadet
were in line with the 4 dimensions of the
clean navy policy. 1) Context Factors: There
is consistency between policy and objectives.
The cadet developed more knowledge in
photography and graphic, therefore cadets

could be able to build on the creation of

public relations media, and build society by
themselves. There was a good response,
which were expressed by positive comments
on the media that the cadet publicized.
2) input factors: The cadets are ready in
implementing creative media projects to
promote society in terms of personnel,
budget and media, materials, and equipment.
3) Process: the planning, implementing and
executing practices were done well and
4) Product of the project: The project has
progressed according to the planned plan.
Moreover, the cadet can create all kinds
of media and they could take care of the
public relations of the news in accordance
with the activities of the Royal Thai Navy on
their own. The Recommendation from this
project are that The Royal Thai Navy Academy
should encourage cadets to use their free
time to benefit themselves and society in
the development of technology as well as
the production of media in order to create
a good image for the institution that affects
the engagement within the institution. In
addition, knowledge and communication
skills should be promoted as well as the
use of all types of media to promote and
reduce conflicts in the organization as well
as foster love and unity and to strengthen
the community and society with sustainable
morality. The Royal Thai Navy Academy

should integrate activities and projects
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produced to creative media to promote the
image of the institute into the Royal Thai
Naval Academy strategic plan which is a plan
for the development and promotion of the
cadet to be continually and sustainable in

a concrete way.

Keywords : Evaluation of project, Royal Thai
Naval Cadets, CIPP Model, Naval IT
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Abstract

The Project, “Buddhism Unity”
had purposes to evaluate the project :
Guidelines for the Development of Royal
Thai Naval Cadets in Accordance to “Clean
Navy” Policy and follow the policy Clean
Navy using Stufflebeam CIPP Model, and
also to maintain good traditions and culture,
and become a role model. The project aim
to develop good social leadership for the
cadets. The project’s activities are being
carried out starting from planning, exploring
the places for conducting activities, then
participating in various Buddhist activities
and promoting through social media. The
last step is to enter the project evaluation
and prepare a work report. There were qual-
itative indicators of project activities, which
were obtained from interviews with project
participants on relevant activity topics to
assess the results of the four dimensions
namely: environment factors, input factors,

process, and product of the project

The result obtained from the pro-
ject is that the cadets could develop their
minds. They would have a better memory
with clear, pure and peace of mind. The
result also geave the cadets becoming more
careful on consideration which creates
wisdom and concentration in doing things,
resulting in greater efficiency in learning and
practice. It also helped the cadets to have
a better personality, making them become
more energetic, more majestic and more
confident in themselves. They learned to
control their emotion, and had to relieve
their stress from studying and training. It
created a unity among participants which
were cadets, parents, civil servants, families
and other participants from outside institutions.
Our suggestions are to promote and develop
the personality of the cadet Self-confidence,
as well as activities that promote the mood
of cadets in harmony with good traditions
and culture which are in line with the stated
project objectives and activities. Lastly, we
suggest that this project should be integrated,
which should be in line, with the strategy
of the cadet development and promotion
program for a concrete continuation and

sustainability.

Keywords : Buddhist Unity Royal Thai Naval
Academy, Clean Navy, CIPP Model
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