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Editorial Note

Journal of Graduate Studies, Buriram Rajabhat University collected academic
articles from researchers in Thailand and foreign country. These articles are related to
education, educational research in school and university level. In this issue, there were
studies from Myanmar on the topic of gender equality in the family according to Myanmar
context, promoting cultural awareness and understanding of cross cultural communi-
cation among undergraduate students in Myanmar which are contributed to different
cultural perspectives within education institutions. In addition, there were research articles
from Thai research about professional learning community and teacher’s competencies
in the 21" century. These articles had been scrutinized by peer reviewers both Thai
and foreigners. Thus, we hope that they will be beneficial for students, teachers and
academic personnel in every educational level not only in terms of academic content
and research methodology but also the application of the results from the papers in

the future.

Editor
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Variable affecting to professional leaning community

of the small primary schools in Nakhon Chai Burin Province
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WUNREU AT ANSrese LU NTATIEREUNA (Path Analysis with LISREL : PAL)
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ArdfRy © YuAUwiINIsSeuIIvId/anuiludiimanns/usegdlalidy

Abstract
The aims of this research were to 1) study the professional learning community
level in the small primary schools in Nakhon Chai Burin province, and 2) study the factors

affecting the professional learning community



level in the small primary school in Nakhon
Chai Burin province. The sample was 330
small primary schools in Nakhon chai Burin
province. The research instruments consisted
of questionnaire to explore teachers’ opinion
in the small primary schools, 2) question-
naire to explore teachers’ motivation,
3) questionnaire to explore the teachers’
responsibility, 4) questionnaire to explore
teachers’ self-development, 5) question-
naire to explore school directors’ academic
administration model, 6) questionnaire to
explore the school administration which
mainly focused on learners. The data were
analyzed by percentage, standard deviation
(S.D.), coefficient of variation (C.V.), and path
analysis with LISREL : PAL).

The findings revealed that 1) the
professional learning community level in
the small primary schools in Nakhon Chai
Burin was at a medium level, 2) the factors
affecting the professional level in the
small primary school in Nakhon Chai Burin
province on the percentage of 67.41 at the

statistical significance .01.

Keyword: Professional learning community,

academic leadership, motivation
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0.793
1.00 —» MOT > pc [ 0.371
0.857
DEV
0.266
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Abstract

The purposes of the current study
were 1) to investigate learners’ skills in
the 21 century of Buddhism’s Charitable
Schools under the Office of the Private
Education Commission, and 2) to study
teacher’s competencies affecting learners’
skills in the 21st century of Buddhism’s
Charitable Schools under the Office of the
Private Education Commission. Samples
were 170 teachers of Buddhism’s Charita-
ble Schools under the Office of the Private
Education Commission in academic year
2563. Research instruments were: 1) the
questionnaire of learners’ skills in the 21"
century, 2) the questionnaire of teacher’s
learning management, 3) the questionnaire
of teacher’s learner development,
4) the questionnaire of teacher’s classroom
management, 5) the questionnaire of analysis,
synthesis, and research of the teacher, and
6) the questionnaire of establishing teacher-
community relationships. Data were analyzed
through Mean, Standard Deviation (S.D.),
Multiple Regression, and Path Analysis with
LISREL (PAL). Results indicated that 1) learners’
skills in the 21 century of Buddhism’s
Charitable Schools under the Office of the
Private Education Commission were at a
moderate level, and 2) teacher’s compe-
tencies affected learners’ skills in the 21°

century in the following aspects: learner

development, learning management, and
classroom management. These three com-
petencies were able to predict fluctuations
of learners’ skills in the 21 century at 83.40

percent with statistical significance & = .01.

Keywords: Teachers’ competencies, 21St

century, learning skill
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Abstract

This research aimed to (1) Study the
competency level of teachers in the small
size secondary schools, under the Office of
the Secondary Educational Service Area
of the Nakhonchai Burin Province Group.
(2) To study the variables that influence
the performance of teachers in the small
size secondary schools, under the Office of
the Secondary Educational Service Area of
the Nakhonchai Burin Province Group. The
samples used were 450 teachers in the small
size secondary schools, under the Office
of the Secondary Educational Service Area
of the Nakhonchai Burin Province Group,
Academic Year 2020. The tools used for data
collection were, (1) the teacher competency
assessment form, (2) the teacher self-de-
velopment questionnaire, (3) the teacher
responsibility questionnaire, (4) Learning
management based on the learner’s focus
questionnaire, (5) Questionnaire on the
use of technology in teacher learning
management and (6) The school’s profes-
sional learning community. The questionnaire
had individual discretionary power between
0.34-0.93, and each confidence value
between 0.91,0.96, 0.86,0.91, 0.88, 0.96
Statistics used in data analysis are mean,

standard deviation, Coefficient of variation

and Path Analysis (PAL).

The results of the research were
as follows: 1) The small secondary school
teachers competency, under the Office of
the Secondary Educational Service Area
of Nakhonchai Burin Province Group were
of a good level, and the characteristics of
each teacher differ slightly. 2) The small
secondary school teacher competencies,
under the Office of the Secondary Educa-
tional Service Area of the Nakhonchai Burin
Province Group, are directly influenced by
the self-improvement of the teacher by the
use of technology in the teacher learning
management and the professional learning
community of the school. Three variables
accounted for the variance of teacher
performance at 64 percent and were
statistically significant at the .01 level and
are indirectly influenced by the use of
technology in the teachers learning manage-
ment and the school’s professional learning
community through the self-development

of teachers.

Keywords: competency , self-development,

small secondary school
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Abstract

In international law, the protection of the family is closely linked to the principle
of equality and non-discrimination, meaning that all members of a family must enjoy
the same liberties and rights regardless of gender or age (Baxter. 1992). Gender equality
begins at home, and families are at the front lines of change. For the next generation, the
examples set at home by parents, care-givers and extended family are shaping the way
they think about gender and equality. This research examines the effects of full-time and
part-time employment of women on various aspects of a household’s arrangements.
It argues that only full-time employment represents a significant transformation in women’s
roles, thus providing the bargaining resources that allow them to affect the household’s
arrangements. The authors see part-time involvement in market work as a way to maintain,
rather than change, the traditional division of labor. Data were derived from a cross-
sectional survey of 197 households; 152 married couples and their families were included
in the analysis. An index of husbands’ relative involvement in housework was constructed
from 25 items focusing on division of housework activities. Logistic regression was used to
assess associations between husbands’ involvement in housework. Based on data collected
in the year 2018 and 2019 from a representative sample of the Myanmar population, the
authors find that although full-time employment contributes to gender equality within
the household, part-time employment does not. Husbands of fully employed wives are
more likely to participate in housework chores that are female-dominated, and full-time

employed women are more likely than housewives to take part in the household’s financial



and expenditure responsibilities. Part-time
workers gain no advantage over housewives

within their families.

Keywords: Gender Equality, Family, Full-

time and part-time employment, Myanmar

Introduction

The study examined whether full-
time and part-time employment of women
can affect gender equality in the family
in Myanmar. In this research, we focus on
three areas of activity — housework,
responsibility for household expenditures,
and money management — to examine
whether households in which women are
employed full-time are more prone to
operate under egalitarian arrangements than
other households are. The main reason for
this practical research is to examine to what
extent women’s full-time employment
increases men’s participation in activities
traditionally dominated by women and
whether, at the same time, full-time
employed women became more involved
in male domains. Another aim is to analyse
whether women’s employment affect money
arrangement and household expenditures
in the family in Myanmar. The paper makes
use of descriptive survey and questionnaire
concerning financial arrangements and the

allocation of responsibilities within the family.

The survey is done based on the family
and gender-role attitudes. One hundred
and fifty-two married couples filled in the
questionnaire. It has been long regarded
that employment of women is an important
determinant of the household’s organiza-
tion. Specifically, it is argued that women’s
employment leads to more egalitarian
relations in the household. The labor force
participation of women, especially married
women, has been increasing. As a result,
women’s share of the labor force is now
approaching that of men (Bianchi. 2000).
According to Bianchi (2000), men and wom-
en are more likely to share the household
responsibilities when the woman is em-
ployed fulltime, but this is much less likely
when the woman is employed part-time.
Studies that examined households” money
arrangement generally found that women’s
employment increases their access to the
household’s money resources and increases
their involvement in financial responsibilities
(Vogler. 1998). The study showed that the
role of full-time and part-time employment
of women can change the household
responsibilities and money arrangement in

the family in Myanmar.

Methodology
The analysis is based on data col-

lected in the 2019 from a representative
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sample in upper Myanmar. The survey
was part of the International Social Survey
Program (ISSP) project on family and gen-
der-role attitudes. In addition to attitude
items, the questionnaire administered in-
cluded supplementary questions concerning
financial arrangements and the allocation
of responsibilities within the family. The
total sample included 152 respondents.
The sample was restricted to parents only
because the authors are interested mainly
in the relationship between mothers’ em-
ployment and household responsibilities. All
respondents provided detailed background
and employment information for spouse as
well as themselves. This made it possible to
construct a couple’s file so that information
was provided on wife’s and husband’s char-
acteristics and on household arrangements.
Three dimensions of household activities
are examined: housework, responsibility
for household expenditures, and control
of household finances. Respondents were
asked to report who is primarily responsible
for household chores (the wife, the husband,
both equally, or a third person) in four dif-
ferent areas of housework. These included
doing the laundry, home repairs, care for sick
family members, and shopping. Of these,
doing the laundry is a female-dominated
activity and is also considered the least

pleasant (Kaufmann & Petrocik. 1999); home

repairs is clearly a male-dominated task
(Presser. 1994), and shopping is not gender
specific and is considered (by both spouses)
as a pleasant activity (Presser. 1994). Taking
care of sick family members is a chore that
has not been studied frequently in the con-
text of family division of labor. Nonetheless,
studies that have focused on care work
within the household found that it tends to
be women’s chore (Aronson. 1992). In line
with the proposition discussed earlier, it was
expected that when women are employed
full-time, less desirable tasks such as doing
the laundry and taking care of sick family
members become more equally shared.
This, however, should not affect the distri-
bution of the other two tasks. A second area
of family arrangements is responsibility for
household’s expenditures. More specifically,
this refers to the person (husband, wife, or
both) primarily responsible for expenditures
in each of six different areas: expenditure on
food, expenditure on vacation, payment of
municipal taxes, payment of bills, purchase
of household goods, and household main-
tenance expenses. Expenditures in all areas
are expected to be managed on a more
egalitarian basis in households where the
women hold full-time jobs. Last, the topic
of money management refers to whether
the wife, the husband, or both manage the

household money. Respondents were asked
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whether the husband administers the family financial resources and relegates the wife a
certain share, whether the wife does this, whether they pool their financial resources and
have independent access, or whether each takes care of his or her money separately. The
authors regard as equal sharing all cases in which the couple pools their resources and
both have access to the household’s money. It is expected that in households where
women are employed full-time, the control of household finances will be more equally
shared compared to households in which women are fulltime housewives or hold a part-
time job. In all, the authors examine four aspects of housework tasks, six areas of house-
hold expenditure, and one indicator of money management. In each of the analyses, we
explored whether both the husband and the wife are equally responsible for the specific
task. All the analyses thus use a logistic regression technique to estimate the likelihood
of egalitarian arrangements. Employment status, the main independent variable, classifies
women into one of three categories: housewife, part-time, or full-time worker. In addition
to employment status, the models included several control variables that are commonly
used in the study of household division of labor. These include husband’s labor force
status, wife’s and husband’s education, whether the wife’s earnings are equal or more
than her husband earnings, the presence of young children at home, and wife’s ethnicity.
The operational definition of these variables and the descriptive statistics of the sample

are presented in Table 1.

Table 1 Descriptive statistics of the sample (n=152 married couples)

Sr No Percentage of Respondents Employed on a full-time Held a part-time
basis job
Women in the sample 45% 55%
Men in the sample 80% 20%

Table 1 shows that 45% of all women in the sample were employed on a full-time
basis and that another 55% held a part-time job. Among the husbands, the majority (80%)

was employed full-time.
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Table 2 Percentage Distribution of husbands’ and part-time employed wives’ involvement

in household tasks (n=72 married couples)

Household tasks Responses
according to 25
S No items index of Wife Onl v . Mostly .
husbands’ relative y ostly  Alternating Husband Husband  Neither
involvement in (%) Wife (%) (%) %) Only (%) (%)
housework

1 Washing clothes 40% 23% 11% 3% 11% 12%
2 Cleaning bathroom 29% 31% 15% 7% 10% 8%
3 Cleaning kitchen 27% 36% 9% 13% 13% 2%
4 lIroning 30% 32% 10% 12% 12% 4%
5  Washing dishes 26% 33% 12% 11% 10% 8%
6  Preparing food 25% 27% 17% 14% 16% 1%
7 Cleaning rooms 30% 34% 17% 6% 4% 9%
8  Managing expenses 13% 16% 30% 25% 12% 4%
9  Buying personal 13% 20% 21% 16% 18% 12%

items (e.g., clothing,
shoes, perfume)
10 Shopping for home 9% 15% 21% 23% 21% 11%

needs (e.g., food,

soap)

11 Helping with 5% 7% 17% 13% 7% 51%
schoolwork

12 Following up on 11% 9% 22% 16% 10% 32%
children’s schooling

13 Buying drinking 21% 15% 23% 13% 20% 8%
water

14 Accompanying 9% 15% 18% 7% 18% 33%
someone on an
errand

15 Paying bills 14% 17% 20% 22% 21% 6%

16  Providing 12% 14% 27% 18% 24% 5%

transportation

for a family member
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Table 2 (Continued)

Household tasks Responses
according to 25
o N items index of Mostly
r No husbands’ relative Wife Only  Mostly  Alternating Husband Husband  Neither
involvement in (%) Wife (%) (%) %) Only (%) (%)
housework
17 Providing care for a 19% 22% 15% 20% 19% 5%
4 to 14 year old son
or daughter
18  Buying water for 21% 20% 15% 20% 21% 3%
domestic and
personal hygiene
19 Caring for sick family 23% 17% 45% 11% 4% 0%
member
20  Performing house 3% 2% 15% 51% 29% 0%
maintenance
21 Providing care for a 23% 18% 22% 14% 15% 8%
0 to 3 year old son
or daughter
22 Caring for elderly 20% 23% 16% 10% 15% 16%
family member
23 Buying fuel 16% 20% 23% 19% 16% 6%
24 Caring for disabled 21% 24% 31% 8% 9% 7%
family member
25 Performing car 4% 3% 13% 38% 27% 15%
maintenance
Avg 18.56% 19.72% 19.4% 16.4% 15.28% 10.64%

No significant differences were found in the rate of sharing between housewives and

women employed part-time. As expected, women’s employment (full-time or part-time)

did not affect the likelihood of shared responsibility for shopping and for home repairs. The

care for sick family members, however, tends to be equally shared when women have a

paid job irrespective of whether employed full-time or part-time. It may be the case that

care for sick members is based on the parents’ time schedules and their ability to be absent

from work more than on their power position. It is worth noting that men’s employment
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status hardly affects the likelihood to share except for a clear reduction in sharing of laun-
dry when the husband is employed full-time. Equality in the household division of labor is
related to education, mostly that of the wife. Although the effect of education is nonlinear,
women’s academic education increases the amount of sharing in laundry by a factor of 3,
independent of her employment status and her husband’s education. The same is true
for caring for sick family members and for shopping. Women’s education thus may serve
as an indicator for attitudes toward an egalitarian division of labor more than a bargaining
resource. Above and beyond the level of their wives’ education, men’s education does
not play a significant role in affecting the level of sharing in household chores, than men
with a lower level of education to share). The presence of preschool children has no
effect on the household division of labor, whereas school-age children decrease the level

of sharing in caring.

Table 3 Percentage Distribution of husbands’ and full-time employed wives’ involvement in

household tasks (=80 married couples)

Household tasks Responses

according to 25

S N items index of Mostly
r No . . .
husbands’ relative Wlfeo Only Mfostty Alteronatlng Husband Huiba:d Ne:)ther
involvement in (%) Wife (%) (%) (%) Only (%) (%)
housework
1 Washing clothes 12% 23% 21% 13% 21% 10%
2 Cleaning bathroom 15% 20% 20% 16% 16% 13%
3 Cleaning kitchen 9% 12% 16% 18% 8% 37%
4 lroning 12% 14% 21% 17% 10% 26%
5 Washing dishes 18% 15% 10% 11% 9% 37%
6  Preparing food 21% 13% 8% 7% 10% 41%
7 Cleaning rooms 15% 16% 19% 12% 10% 28%
8  Managing expenses 22% 19% 16% 23% 18% 2%
9  Buying personal 22% 17% 25% 15% 16% 5%

items (e.g., clothing,

shoes, perfume)
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Table 3 (Continued)

Household tasks Responses
according to 25
S N items index of Mostly
r No . . .
husbands’ relative Wlfeo Only Mfostty Alteronatlng Husband Huiba:d Ne:)ther
involvernent in (%) Wife (%) (%) " Only (%) (%)
housework
10 Shopping for home 20% 21% 19% 19% 12% 9%
needs (e.g., food,
soap)
11 Helping with 14% 22% 17% 15% 19% 13%
schoolwork
12 Following up 16% 12% 24% 13% 12% 23%
on children’s
schooling
13 Buying drinking 11% 13% 25% 17% 15% 19%
water
14 Accompanying 24% 19% 16% 20% 18% 3%
someone on an
errand
15 Paying bills 21% 18% 21% 22% 17% 1%
16 Providing 19% 16% 20% 21% 23% 1%
transportation for a
family member
17 Providing care for 9% 12% 18% 10% 15% 36%
a 4 to 14 year old
son or daughter
18  Buying water for 19% 18% 20% 19% 20% 4%
domestic and
personal hygiene
19 Caring for sick 23% 17% 45% 11% 4% 0%
family member
20  Performing house 3% 2% 15% 51% 29% 0%

maintenance
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Table 3 (Continued)

Household tasks Responses

according to 25

SN items index of Mostly
r No - . -
husbands’ relative Wife Only Mostly  Alternating Husband Husband  Neither
0, 1 [s) 0, 0, o)
involvemnent in (%) Wife (%) (%) %) Only (%) (%)
housework
21 Providing care for a 6% 13% 11% 12% 12% 46%

0 to 3 year old son

or daughter

22 Caring for elderly 5% 11% 13% 13% 12% 46%

family member

23 Buying fuel 10% 12% 27% 21% 14% 16%

24 Caring for disabled 11% 15% 28% 12% 9% 25%

family member

25 Performing car 2% 6% 20% 32% 26% 14%

maintenance

Avg 14.36% 15.04% 19.8% 17.6% 15% 18.2%

Table 3 presents the results for the division of household tasks of husbands’ and
full-time employed wives’. The researchers find that women’s full-time employment
increases the likelihood of sharing in the most undesired female-dominated activity — doing
the laundry. Equal sharing is more likely to take place in households where the woman
is employed full-time compared to households where the wife is a full-time housewife.
The rate of sharing is higher in households where she is employed full-time compared to
households where the wife is employed on a part-time basis.

The importance of research on the financial practices of couples has been affirmed
in the literature (Eagly, Wood & Schmidt. 2004). Examining patterns of couples’ spending,
control of resources and decision-making processes in financial matters is important not
only to understand households’ economic behaviour, but also to serve as a basis for
various kinds of interventions for the promotion of family wellbeing. The following table
shows the responses of part-time employed husbands and wives on distribution of various

indicators of household’s financial responsibilities and money management for expenses.

NI ITdindnw windnedeswiuisug U9 8 atud 2



Table 4 Responses of part-time employed husbands and wives on distribution of various
indicators of household’s financial responsibilities and money management for expenses

(n=72 married couples)

SrNo Money management for expenses Responses

Woman Men Equal
1 Food 35% 45% 20%
2 Household goods 21% 39% 40%
3 Vacations 20% 50% 30%
4  Maintenance 26% 52% 22%
5 Municipal taxes 18% 58% 24%

Avg 24.00% 48.80% 27.20%

According to the data, major household expenditures are mostly made together
by both spouses: In 40% of the households, both are responsible for the purchase of
household goods and 50% of the husbands decide about their vacations. Men, more than
women are responsible for maintenance and municipal taxes. Only 27.20% of the cou-
ples manage their money equally. Given the widely diverse features of both the families
and the contexts in which they operate, couples’ financial decisions are a complex issue
which has implications for different spheres of family life. Hence, it has become an object

of study for various academic disciplines (Brines. 1994)

Table 5 Responses of full-time employed husbands and wives on distribution of various
indicators of household’s financial responsibilities and money management for expenses

(n=80 married couples)

SrNo Money management for expenses Responses

Woman Men Equal
1 Food 32% 27% 41%
2 Household goods 29% 30% 41%
3 Vacations 33% 29% 38%
4 Maintenance 32% 37% 31%
5 Municipal taxes 22% 42% 36%

Avg 29.60% 33.00% 37.40%
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Generally, from cooking and clean-
ing, to fetching water and firewood or taking
care of children and the elderly, women
carry out more unpaid household and care
work than men. However, in almost half of
all households, men have sole responsibility
in this area compared to only 29% of house-
holds where full-time employed women are
responsible for this task. Men are also more
likely to take care of taxes and maintenance
bills (37% and 42%). According to the data,
37.40% of the couples manage their money

equally.

Results

Equality, equity, and related issues
are perhaps taken care of passionately in a
family. There is enough evidence of coexis-
tence in family set up. Exceptions may exist,
but these exceptions are to be managed
exceptionally. In this regard, this research
has indeed found that employment outside
the home reduces the time spent by wom-
en in housework and slightly increases the
contribution of husbands. Past studies have
focused in large part on the time allocation
between housework tasks. Studies that
looked at task allocation in the household
have found extensive gender segregation
according to which women are typically
assigned the more time-consuming chores

(Aytac & Teachman. 1992). Even when men

increase their participation in familial obli-
gations, they tend to take on tasks that are
less time-consuming so that the overall time
allocation of men and women remains
essentially unchanged. Indeed, recent
research on men’s attitudes toward gender
roles and the household division of labor
has indicated that although a growing pro-
portion of men are ready to participate in
housework, they are willing to do so only
on their own terms; men want to do what
is pleasant and easier for them to perform

(Presser. 1994).

Percentage Distribution of husbands' and
Fuul - time employed wives' involvement

household tasks

10.64% 18.56%

15.28% ‘ ’
‘ 19.72%
16.40%

19.40%

B wife Only B Mostly Wife

Alternating B Mostly Husband

M Husband Only Neither

Figure 1 Contrast between percentage
distribution of husbands’ and part-time em-
ployed wives’ involvement and husbands’
and full-time employment wives’ involve-

ment in household tasks

NI ITdindnw windnedeswiuisug U9 8 atud 2



Figsure 1 summarizes the contrast be-
tween percentage distribution of husbands’
and part-time employed wives’ involvement
and husbands’ and full-time employment
wives’ involvement in household tasks. Most
of the household tasks are carried out by
mostly wives when they are part-time em-
ployed. On the other hand, husbands and
wives share the household tasks only when
women are full-time employed. It is found
that full-time employment contributes to
equality in household work and responsi-
bilities.

Gender inequalities in the family
have been only partially mitigated by the
growing contribution of women to family
budgets, resulting from their participation
in the labour market. In fact, women tend
to earn less than men on average, given the
prevalence of a wage gender gap, and tend
to be penalized for maternity, which leads
them to dedicate less time to their job - in
accordance with prevailing gender roles — at
a time when expenses increase significantly
(Coltrane. 1996). Thus, in order to maintain
an equitable distribution of resources within
the couple, contrast between responses of
part-time and full-time employed husbands
and wives on distribution of household’s
financial responsibilities and money man-

agement has been studied.

Figure 2 Contrast between respons-
es of part-time and full-time employed
husbands and wives on distribution of
household’s financial responsibilities and

money management for expenses

Percentage Distribution of husbands' and
Fuul - time employed wives' involvement

household tasks

18.20% 14.56%
l 15.04%
15%
0
17.60% 19.80%
B Wife Only B Mostly Wife
Alternating B Mostly Husband

M Husband Only Neither

Figure 2 illustrates show the con-
trast between responses of part-time and
full-time employed husbands and wives
on distribution of household’s financial
responsibilities and money management
for expenses. Men are more responsible
for money management for expenses than
women when they are part-time employed.
In contrast, husbands and wives manage
their money equally when they are full-time

employed.
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Responses of part-time employed husbands
and wives in distribution of money

management

24.00%

27.20%

48.80%

M Women M Men Equal

Responses of full-time employed husbands and wives in

distribution of money management

37.40%

\rd

33.00%

B women M Men Equal

Discussion

We all have unconscious gender
biases. These are roles that we’ve internalized
based on our society’s set expectations about
how men and women should dress, behave
and present themselves, and in some cases,
what kind of work they should do. It’s in our
hands to become aware of these biases and
challenge the stereotypes on the street or at
home. Part-time employment has become
a prominent feature of women’s labor force
participation. It is a form of employment that

is preferred by many women and by many

employers because it constitutes a compro-
mise between the demand for women’s time
and commitment to the family on the one
hand and to their market activity on the other
hand. The availability of part-time employ-
ment contributed to the rising participation
of women in the labor force but at the same
time also limited their opportunities in the
labor market. Past studies on labor market
outcomes revealed women’s disadvantage in
rewards and career prospects. In the current
study, the authors have examined the effect
of women’s employment pattern on their
households’ arrangements. The researchers
demonstrated in their analysis that whereas
full-time employment contributes to equality
in household work and responsibilities, part-
time employment has no different effect than
nonmarket work. The analyses show that part-
time workers gain no advantage over house-
wives within their families: The traditional
division of household tasks and responsibilities
is not altered by their engagement in paid -
employment. In terms of hours of work, they
have a higher workload than housewives and
less cooperation than full-time working wives.
Paradoxically, their second-shift effort does
not improve their standing within the family in
terms of access to the household’s resources
and decision making. It is clear that part-time
employment is not just reduced-time
employment but rather is qualitatively
different from full-time involvement in market

activity.
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These findings combined with prior research lead to the conclusion that part-time
workers suffer from a double disadvantage: namely, in the labor market as well as in the family.
Their economic activity is devalued, they are not perceived as committed workers, and they
are largely invisible in prime labor market positions. The work of women who are employed
part-time is also invisible in the household. They gain no legitimate ground to demand of other
household members increased participation in housework. Furthermore, women’s part-time-
work does not necessarily lead to greater participation in household decision making. From
this point of view, their participation in the labor market is unrewarded. Whereas their full-time
counterparts have visible gains both in the market and in the family, women who work part-

time do not differ from women who do not participate in paid employment.
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Abstract

Universities are diverse spaces. Their students are of different races and religions,
belong to different socioeconomic groups and are even geographically different: some come
from cities, others from rural areas and still more from completely different countries. With
such exposure to difference, students have the unique opportunity to learn from others.
Myanmar universities, however, are struggling when it comes to this sort of learning. Most
like their peers on the continent and globally, commit themselves publicly to core values
such as diversity and global citizenship. Yet they are missing out on developing students’
intercultural competence, which is key to bringing those core values to life. Someone’s
cultural awareness is their understanding of the differences between themselves and people
from other countries or other backgrounds, especially differences in attitudes and values
(Gay. 2000). Intercultural competence is a combination of skills, knowledge and attitudes
needed to engage successfully across differences. It’s what is required to get along at an
interpersonal level with those who may not seem like us. Universities have an important
role to play in developing this competence. Doing so can help equip graduates for living
and working in the 21° century. Young people should have the opportunity to develop
a full understanding of and respect for how ideas and meaning are communicated and
creatively expressed in different cultures and through different media forms. These could
include printed texts (books, magazines), websites, theatre, film, dance, games, art and

design, and music. Time spent at university is another opportunity for young people to



develop their sense of cultural identity. They
need the skills to creatively express and
interpret ideas, experiences and emotions
with empathy. Universities may consider
working in partnership with external organi-
sations in order to create a variety of learning
experiences. This is particularly important
in today’s multicultural environment. The
purpose of this research is to study cultural
awareness of university students in Myan-
mar. If we and our students have the training,
skills, and knowledge to work effectively
with a diverse group of people, we will also

be able to open more doors for our business.

Keywords: Cultural Awareness, Students,

University, Myanmar

Introduction

Cultural awareness is sensitivity to
the similarities and differences that exist
between two different cultures and the use
of this sensitivity in effective communication
with members of another cultural group.
With the globalization of the world econo-
my and the popularization of international
exchange, the world is becoming a “global
village”, where people with different colors
of skin, using different languages and from
different countries as well as different cul-
tural backgrounds are living together just

like the “global villagers”. Myanmar is in

desperate need of people who are familiar
with foreign cultures and capable of com-
municating accurately and appropriately
in cross-cultural situations. This is a new
challenge for all the levels of teaching and
learning. Especially, tertiary education needs
to help students build solid foundation for
language proficiencies and cross-cultural
communicative competency.

1.1 How universities can teach
their students to respect different
cultures (Dorn & Cavalieri-Koch. 2005)

Focusing on intercultural compe-
tence can also encourage the kind of often
hard discussions that will benefit Myanmar
in the long run. Apartheid physically kept
people apart and this legacy persists, mean-
ing that really getting to know different
people is unlikely to happen organically for
most Myanmar. Educational institutions, at
all levels, become key sites of intentional
interactions and potential interventions that
facilitate deeper connections with each other.
A primary goal of culturally responsive
education is to help all students become
respectful of the multitudes of cultures and
people that they will interact with once they
exit the educational setting. This can be a
daunting task for the educator, given that the
world at large is infinitely more complex and
diverse than the microcosmic environment

that the student inhabits.
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In typical educational and social settings
there is a marked tendency for students to
exhibit classic in-group / out-group behaviors.
Universities can teach their students to
respect different cultures by using a culturally-
centered instructional approach that can
help facilitate cultural pride among diverse
students as follows:

1.1.1 Teaching intercultural
competence through formal lessons

Teaching intercultural competence
can happen both formally —in the classroom
and through the curriculum —and informally,
through students’ activities and their daily
lives in university residences and around
campus. There are a wide range of classroom
activities that can help students recognize
the essential humanity and value of differ-
ent types of people. For instance, providing
students with an opportunity to share stories
of their home life, such as family holiday
practices, provides fellow students with a
window into their peer’s cultural traditions.
In the formal curriculum, universities should
be examining what is taught, how it is taught
and who'is being taught in regard to intercultural
learning, both domestically and internationally.
Teachers must also understand that students
arrive from different places and at different
stages in their cultural development. Lecturers
need to appropriately engage all students

in the classroom to ensure that, at the end

of their degrees, students can communicate
intelligently and appropriately across cultures
in order to begin moving beyond their own
stereotypes and prejudiced views. While
these formal interventions are important,
there is also a lot that can be done beyond
the classroom to develop students’ inter-
cultural competence.

1.1.2 Teaching intercultural
competence through informal learning

Universities can boost intercultural
competence elsewhere on campus, as
much learning occurs outside the class-
room. Teaching intercultural competence
has gained prominence in recent years due
to the fact that the need for coommunication
skills in the context of international encounters
has become more widely acknowledged.
The curricula of universities, as well as the
curricula of cultural studies programmes,
have integrated courses on intercultural
communication as part of the academic offer
that promises to train students for their
future workplace. However, more than a
work-related skill, intercultural communication
can be envisioned as a life skill which allows
one to function effectively in his or her
day-to-day activities. Some ICT resources
can be used in intercultural training, and it
gives examples of good practice. In order to
develop the knowledge, skills and the right

attitude towards other cultures, trainers of
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intercultural coomnmunication ought to create
opportunities for learners to become
self-motivated in their discovery of other
cultures, to interact with foreigners and to
acquire the public virtues and values of a
global, transcultural citizen. Such a citizen
can navigate “the waves of culture” (to use
Trompenaars’ metaphor) via Web 2.0 tools,
so as to become more open, flexible,
autonomous, transparent and sensitive
in his or her communication. In order to
develop the knowledge, skills and the right
attitude towards other cultures, trainers of
intercultural communication ought to create
opportunities for learners to become
self-motivated in their discovery of other
cultures, to interact with foreigners and to
acquire the public virtues and values of a
global, transcultural citizen. Such a citizen
can navigate “the waves of culture” (to use
Trompenaars’ metaphor) via Web 2.0 tools,
so as to become more open, flexible,
autonomous, transparent and sensitive in
his or her communication

1.2 Ways teachers can foster
cultural awareness in the classroom
(Valdes. 1986)

Another important goal of culturally
responsive education is to teach students
to respect and appreciate their own culture
and heritage. Minority students can sometimes

feel pressured to dispose of their cultural

norms, behaviors, and traditions in order
to fitin with the prevalent social order. Pro-
viding opportunities for students to investi-
gate unique facets of their community is one
effective way to help students gain a greater
appreciation for their own culture. A multi-
cultural society is best served by a cultur-
ally responsive curriculum. Universities that
acknowledge the diversity of their student
population understand the importance of
promoting cultural awareness. We who are
interested in fostering a cultural awareness in
their classroom should actively demonstrate
to their students that they genuinely care
about their cultural, emotional, and intel-
lectual needs. To this end, there are several
strategies that teachers can use to build
trusting relationships with diverse students.
To incorporate cultural awareness into the
classroom curriculum, teachers should:
express interest in the ethnic background
of the students, encourage the students to
research and share information about their
ethnic background as a means of fostering a
trusting relationship with fellow classmates
and analyze and celebrate differences in
traditions, beliefs, and social behaviors.
1.2.1 To express interest in the
ethnic background of the students
Teachers encourage the students to
research and share information about their

ethnic backeground as a means of fostering a
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trusting relationship with fellow classmates.
They also analyze and celebrate differences
in traditions, beliefs, and social behaviors.
It is of note that this task helps students
realize that their beliefs and traditions con-
stitute a culture as well, which is a necessary
breakthrough in the development of a truly
culturally responsive classroom. Also, they
may take the time to learn the proper pro-
nunciation of student names and express
interest in the etymology of interesting and
diverse names.

1.2.2 To redirect teacher’s role in
the classroom from instructor to facilitator

Another important requirement for
creating a nurturing environment for students
is reducing the teacher differential between
the instructor and students. Students in a
classroom may sometimes display negative
behaviors as a result of a perceived sense
of social injustice; in the culturally diverse
classroom, the teacher thus acts more like
a facilitator than an instructor. Providing
students with questionnaires about what
they find to be interesting or important
provides them with a measure of power
over what they get to learn and provides
them with greater intrinsic motivation and
connectedness to the material. Allowing stu-
dents to bring in their own reading material
and present it to the class provides them

with an opportunity to both interact with

and share stories, thoughts, and ideas that
are important to their cultural and social
perspective.

1.2.3 To maintain high expectations
for student performance

Given that culturally responsive
instruction is a student-centered philosophy,
it should come as no surprise that expec-
tations for achievement are determined
and assigned individually for each student.
Students do not receive lavish praise for simple
tasks but do receive praise in proportion
to their accomplishments. If a student is
not completing her work, then one should
engage the student positively and help guide
the student toward explaining how to
complete the initial steps that need to be
done to complete a given assignment or task.

1.2.4 Why culturally literate
employees create better work (Flavell,
Thackrah & Hoffman. 2013)

Cultural literacy is important both
to individuals and to the society. As an
individual, cultural literacy will help us to
successfully interact with people from
diverse backgrounds. It helps students to
develop a critical cultural perspective,
especially if they are part of the ‘dominant
culture’: instead of taking own cultural
beliefs and practices for granted and seeing
them as ‘normal’. Cultural literacy also

helps us develop associated skills, such as
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communication and self-reflection (Flavell,
Thackrah & Hoffman. 2013). Cultural literacy
contributes positively to the society in which
we live. It reduces prejudice and inequality
based on culture, increases the value placed
on diversity, and increases participation in
the social practices of that society, including
access to institutions and services (Anning.
2010). When culturally literate people have
influence in institutions like universities or
government agencies, they can ensure that
people from all cultural backerounds are
able to participate equitably in education

and services. Also at a workplace, developing
culturally literate can enhance communication,
productivity, and unity in the workplace. And
when these employees deal with foreign
customers and colleagues, there will be little
to no misunderstandings and no mistakes,
allowing them to create better work because
they can understand others who are different

from them.

Methodology

One of the most important activities
of the research was education-related data
collection and handling. In this process, we
had to communicate with the universities
directly. In total, 201 respondents participated
including: 145 students and 56 teachers.
Research aims to explore the diverse cultural

factors on formation of students’ intercultural

competences based on teaching university
students to respect different cultures, ways
teachers can foster cultural awareness in
the classroom and why culturally literate
employees create better work. Study
revealed the following tendencies: students
have insufficient knowledge about different
cultures, in fact, they do not have enough
experience of communicating with other
cultural representatives, and they are
reluctant to integrate with different cultures.
These gaps are directly correlated with
university culture dimensions, such as:
university community diversity, teaching
content, and the style of pedagogical relations.
Among the trends, we can differentiate the
following: students’ readiness to consider
different views in university-related deci-
sion-making process; students’ belief that they
canimprove the university culture. The university,
as the leading agent of intercultural
education, should undertake the responsi-
bility for developing intercultural compe-
tencies in students in order to eliminate the
identified gaps and strengthen the positive
trends, which can be achieved by active,
consistent, and purposeful use of intercul-
tural education methods and extracurricular
educational strategies. The majority of
respondents (81%) were Myanmar respon-
dents, followed by Kachin (8%) Shan (8%),
Kayah (1.5%) Chinese (1%), Indian (2%) in
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terms of their number. We used qualitative and quantitative research methods while
studying students’ intercultural competences. In particular, while analyzing the data of
intercultural knowledsge, skills, and attitudes of university community agents — students
and teachers — we applied quantitative methods, while studying the interactions — we
used qualitative methods.

How universities can teach their students to respect different cultures

It is important to respect other cultures and religions because people of that
culture, people of that religion deserve the basic respect they would want for themselves.
We respect a certain culture or religion because we respect the people who practice

it. It’s about the people (Dorn & Cavalieri-Koch. 2005).

Table 1 Responses of the students towards the knowledge to respect different cultures

(n=145)

Responses
Sr No Teaching
Agree Not Sure  Disagree
1 Formal lessons Teaching intercultural competence a4 35 66

can happen both formally in the
classroom and informally, through
students’ activities and their daily lives
in university residences and around

campus.

At university, there are a wide range 3 28 114
of classroom activities that can help
students recognize the essential

humanity and value of different types

of people.
2 Informal Our universities boosts intercultural 11 26 108
learning competence elsewhere on campus,

as much learning occurs outside the

classroom.

We have some ICT resources that can 28 22 95
be used in intercultural training, and it

gives examples of good practice.
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The data show that attitudes of students toward different cultures are slightly positive.
University role in intercultural education is ineffective — the university administration is not
involved in the implementation of intercultural education; curricular and extracurricular
activities for development of students’ intercultural awareness and sensitivity are rarely
offered. Some students do not have enough intercultural knowledge and the experience of
teaching cultures. This gap led to our interest to study students’ intercultural competence
formation on tertiary level education at universities. Students have insufficient knowledge
about different cultures, in fact, they do not have enough experience of communicating with
other cultural representatives, and they are reluctant to integrate with different cultures.
When working and learning with people from a variety of backgrounds and cultures present
in the classroom, students gain a more comprehensive understanding of the subject matter.
It also teaches students how to use their own strengths and points of view to contribute
in a diverse working environment.

Ways teachers can foster cultural awareness in the classroom

In the process of research, we considered a combination of intercultural knowledge,
intercultural skills and intercultural attitudes as the basis for students’ intercultural competence,
which has a solid foundation: in particular, the goals of general education of Myanmar
provides for continuous development of these three components and correspondingly,
subject competences are focused on the development of knowledge, skills, and attitudes

in university curriculum (Valdes. 1986).

Table 2 Teachers’ responses on ways they can foster cultural awareness in the classroom (n=56)

Responses
Sr No Ways
Always Sometimes Never
1 To express interest We encourage students to research 10 18 28
in the ethnic and share information about their
background of ethnic background as a means of
students. fostering a trusting relationship

with fellow classmates.

We analyze and celebrate 4 12 40
differences in traditions, beliefs,
and social behaviors.

NI ITdindnw windnedeswiuisug U9 8 atud 2 m



Table 2 (Continued)

Responses
Sr No Ways
Always Sometimes  Never
2 To redirect We reduce the teacher differential 20 14 22
teacher’s role in  between the instructor and
the classroom students.
from instructor to L .
We allow students to bring in their 3 11 a2
facilitator . .
own reading material and present
it to the class provides them with
an opportunity to both interact
with and share stories, thoughts,
and ideas that are important to
their cultural and social perspective.
3 To maintain high  Expectations for achievement 15 16 25
expectations are determined and assigned
for student individually for each student.
performance

If a student is not completing her 10 9 37
work, then we engage the student

positively and help guide the

student toward explaining how

to complete the initial steps that

need to be done to complete

a given assignment or task.

All good teachers build a bridge between what students know and what they need
to learn. Yet teaching that embraces students’ cultural background has largely been left
out of current debates on what makes teachers effective. Culturally responsive teaching
often requires confronting some of the most painful divides in student life. According to
the data above-mentioned, weaknesses have been found in redirecting teachers’ role in
the classroom from instructor to facilitator (item 2) and teacher’s interest in the ethnic
background of students (item 1). Promoting awareness and creating a personal connection
with diverse cultures in the classroom can prevent students from developing prejudices later
in life. It allows them to empathize with people different from themselves since they’re more

aware of the experiences someone of a different race or cultural group may face.
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Why culturally literate employees create better work

Cultural literacy is important both to individuals and to the society they live in.
As an individual, cultural literacy will help students to successfully interact with people
from diverse backgrounds. It helps them to develop a critical cultural perspective, especially
if they are part of the ‘dominant culture’: instead of taking their own cultural beliefs and
practices for granted and seeing them as ‘normal’. Cultural literacy also helps students
develop associated skills, such as communication and self-reflection (Flavell, Thackrah &

Hoffman. 2013).

Table 3 Teachers’ responses on why culturally literate employees create better work (n=56)

Responses
Sr No To create better work

Agree Undecided Disagree

1 Cultural literacy helps students develop associated 50 3 3

skills, such as communication and self-reflection

2 When culturally literate people have influence in 44 7 5
institutions like universities or government agencies, they
can ensure that people from all cultural backgrounds
are able to participate equitably in education and

services.

3 Developing culturally literate and aware employees 51 3 2
can enhance communication, productivity, and unity

in the workplace.

The benefits of workplace cultural awareness extend Beyond “Getting Along”. Being

aware of the common differences between cultures increases trust, improves work relation-
ships and streamlines projects. It also improves communication, which is the backbone to
any successful team. Most participants agree that developing culturally literate and aware
employees can enhance communication, productivity, and unity in the workplace. Naturally,
by exposing students to a diverse range of opinions, thoughts, and cultural backgrounds,
teachers are encouraging them to be more open-minded later in life. This will make them
open to new ideas and be able to attain a greater comprehension on a topic by taking in

different points of view.
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Results

Universities in Myanmar are highly
diverse. They include students of different
color, cultural backgrounds, and languages.
Students in diverse Universities can expand
their understanding and knowledge of differ-
ent cultural backgrounds. Yet, to guarantee
students’ fair access to education, teaching
instructions should be culturally responsive
to all students and engender a network of
relationships based on trust, mutual respect,
and valuing of diversity (Ur. 1996). In regard
to how universities can teach their students
to respect different cultures, students slight-
ly get intercultural competence from both
forms of learning. The institutional support
here is in need of the development of stu-
dents’ intercultural awareness. In and out-
side of the classroom, students need to be
equipped with intercultural competence so
that they can well deal with different types
of people, regardless of race, religion or be-
lief. Then they themselves become aware
of such things as the essential humanity,
value of different type of people and the
sense of being important. Moreover, the
use of ICT in intercultural training is weak. In
fact, ICT resources can support training that
arouses students’ awareness of intercultural
competence. Culturally responsive teaching
plays an important role in approaching and

achieving students’ cultural awareness. It is

noted that a combination of three catego-
ries: intercultural knowledge, intercultural
skills and intercultural attitudes are regarded
as the basis for intercultural competence
and thus they should be introduced through
some cultured-oriented lessons in univer-
sity curriculum. Teachers in the classroom
take an interest in cultivating competence
for students. Yet, weaknesses have been
found in redirecting teachers’ role in the
classroom from instructor to facilitator and
teacher’s interest in the ethnic background
of students. Teachers’ responses on why
culturally literate employees create better
work are very positive. They are very sure
that students can develop such associated
skills as communication and self-reflection
through the development of cultural liter-
acy. Cultural literacy is important both to
each student and to the society they live
in as it helps him or her develop a critical
cultural perspective. Nowadays, the work-
place is changing rapidly. People from many
countries are represented in the workforce
all over the world. Not only that, businesses
often deals with clients and partners from
different parts of the globe. A person’s
culture can affect how she behaves in the
workplace, from the way she speaks to the
way she interacts with colleagues. It’s im-
portant to be aware of cultural differences

so they can avoid conflicts that are related
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to diversity. By ensuring that employees
know the importance of understanding
cultural differences in the workplace, they
can maximize their business’s potential by

uniting everyone to focus on achieving goals.

Discussion

This study aimed at exploring cul-
tural awareness of university students in
Myanmar using three categories: students’
attitudes towards the knowledge to respect
different cultures, teachers’ ways of fostering
cultural awareness in the classroom and the
responses on why culturally literate employees
create better work. University teachers
strongly believe that only culturally literate
people can create a better workplace,
engage in different cultural backgrounds
and improve relationships in the workplace.
Most students reported that they need to
be supplied with more cultured-related
lessons that lead them to competence
in cross cultural situations. They are still
to be trained through different activities.
Thus, it is important to remind the teachers
why diversity and cultural awareness is so
crucial in the classroom and the benefits it
can have on students now and in the long-
term. Teaching diversity exposes students
to various cultural and social groups, pre-
paring students to become better citizens

in their communities (Rivers. 1997). These

culturally responsive teaching strategies
will help them to promote diversity in the
classroom. With these culturally responsive
teaching strategies in mind, it’s important to
remind ourselves why diversity and cultural
awareness is so crucial in the classroom
and the benefits it can have on students
now and in the long-term. Being cultural-
ly aware is synonymous with being more
knowledgeable about different parts of the
world. One should show that he/she values
their diversity by acknowledging and cele-
brating it. Understanding own culture, and
how it shapes behavior, is also an important
part of being culturally aware. This deeper
understanding of own culture can provide

insight when learning about other cultures.

Conclusion

In conclusion, cultural awareness
helps students create a better work envi-
ronment. Only culturally literate people are
able to participate equitably in education
and services. Consequently, they feel more
satisfied with themselves and enjoy handling
the potential mistakes in comprehension,
interpretation and communication skills. In
doing so, they are in harmony with everyone
in local or international contexts. With the
rise of globalization, it’s more important to
be able to work with people from different

cultures and social groups. If students are
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exposed to diversity and learn cultural awareness in the classroom, it sets them up to
flourish in the workforce (Brown. 2001). Myanmar is practicing an open-door system and
more and more investors take an interest in running business in Myanmar. Culturally
literate students find it easy to get along with working conditions as well as their fellow
workers who might be Myanmar or foreigners. Cultivating, this practice and the cultural
competence given by university lead them to a better workplace with better relationships
and understanding. Students who learn about different cultures during their education feel
more comfortable and safe with these differences later in life. This allows them to interact
in a wider range of social groups and feel more confident in themselves as well as in their
interactions with others. Thus, one of the key ingredients in promoting cultural awareness

is to make tolerance and inclusion a priority.
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Abstract

According to Clifford (1986), research comprises defining and redefining problem,
formulating hypothesis or suggested solutions, collecting data, organizing and evaluating
data, making deductions and reaching conclusions and at last carefully testing the conclusion
to determine whether they fit the formulating hypothesis. Research is an academic activity.
It enables people to find answer to various questions raised by them. It helps to solve
problem confronted by individuals in their day to day life. This research aims to make
the first step towards a valuable discussion about the unique situation of Master’s degree
programs of different university types, and explore the quality, feasibility and general
philosophy which surrounds research at the Master’s level. A questionnaire was conducted
among Master’s students of the selected Universities of Myanmar to be able to extract
conclusions about the research situation in Myanmar. Text comments and multiple-choice
questions were used to ask the research opinions of the students and tend to find out the
difficulties they face in conducting research. The data analysis displays some significant
problems in conducting Master’s research, and also points out the current academic
requirements of Myanmar Universities in research sectors. According to the results, the
major problems of the Myanmar researchers encountered with are inadequate funding and
lack of effective research training to have adequate number of opportunities for findings

to conduct effective research projects under the organizational challenges.



Keywords: Academic research, Master’s

Level, Myanmar, Student difficulties

Introduction

Master’s Research in Myanmar

In 2019, total higher education
enrollment increased to 923,062 including
those enrolled in distance education.
According to the Ministry of Education, there
are more than 18,000 Master’s students joined
up the graduate programs of Universities,
and it is obviously seen the intense interest
of Myanmar students at Master’s studies.
However, most of the Master level research
programs in Myanmar are insufficient fund
and consequently Master’s students cannot
depend on their universities financially while
working on their Master’s degree. Part time
jobs are not popular in Myanmar and most
of the Master level students depend on their
family income. And basic fundamental office
devices such as computer, printers, internet
access, reference books and etc...are beyond
the reach of the students. As a developing
country, the department cannot also provide
essential office devices efficiently, and
only a few funded research programs and
research projects can be supported. One
of the main points to conduct a complete
research paper, research methodology is
also dominant one. However, the effective

research training program for Master level

cannot be arranged in local. The research
methodology is not systematic. It is important
for the researchers to be well-equipped with
all the methodological aspects before they
undertake their research projects. Without
having enough background knowledge of the
research methods, many researchers start to
conduct their research work. Even the guides
or supervisors do not have in-depth knowledge
about the various methodologies. In all, lack
of support from the institution and inappro-
priate funding of research activities are the
hallmarks of failure to execute research tasks.
For the above reasons, most of the Myanmar
students stand on their family income for the
studies or find someone or organizations who
can support with the money to cover their
living expenses. A person can have complex
interests and motivations in individual for
undertaking a Master’s degree program
(Leonard et al., 2004), and possible problems
can increase during this process. The difficulties
of master studies are necessary to be notified
to the academic community. The purpose
of this research is to expose and reveal the
problems Master’s students of Myanmar
Universities have when they conduct a
research. Furthermore, an effort was made to
point out the major concerns and difficulties
of Master’s students and to express the

situation under which research is conducted.
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Literature Review

Many researchers have presented
the challenges of conducting research for
master level from different point of students
and faculty members’ (supervisors) views:
(Welsh. 1980). In addition, many members
of the academia have proposed solutions
to problems of master research, and
recommendations to make master studies
an easier procedure for faculty and future
candidates (Boud at al. 2006). Moreover,
Al-Dhuwaihia (2019) aimed to identify the
challenges faced by master students from
the students’ point of view focusing on
administrative challenges, technical chal-
lenges, financial challenges and academic
challenges. And the results pointed out that
financial challenge was the highest one
in it, followed by academic challenges,
administrative challenges and finally technical
challenges. Desmennu and Owoaje (2017)
conducted to assess the barriers to research
and training needs of the postgraduate
research students at the University of lbadan.
Lack of funding, unreliable electricity supply,
and lack of access to research materials
were the most popular barriers for the
researchers. In terms of accessing research
funding, the identified barriers included lack
of information and inadequate mentoring.
In that paper, the requirement of training

on proposal development was the most

distinct barrier followed by seeking funding,
and evaluation of interventions. Ichsan,
Wahyuniati and McKee (2018) identified a
study focusing on attitudes, barriers and
enablers/facilitators towards primary care
research participation and implementation
in this higher education institution. Among
lower-and-middle-income countries some
are actively participating as a leader in
research innovation. Although the local faculty
member’s involvement in international
conferences, meetings and seminars is
growing, the interest of faculty members in
conducting research is low, research fund
is inequal and resources, infrastructures and
research support are lack of. A comprehensive
and effective research policy are essential
tools to be able to upgrade and support
successful research initiatives. In their study,
the majority of the participants responded
significantly in lack of infrastructure, lack of
financial incentives and lack of training.
Memarpour, Fard and Ghasem (2015)
presented that the most distinct barriers of
research were inadequate financial support
followed by the preference for academic
instruction over research, limited time
and lack of research skill. Lack of research
funding support can be related to the fact that
limited fund for research involving expensive
research materials and equipment in some

countries lead to a low incentive for research.
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Safari (2015) conducted the educational and
research facilities, organization support (uni-
versity), research and scientific experiences,
other factors and finally the role of professors
were necessary effective factors in research
activities of higher education. In most of the
previous studies, lack of funding support
can be found as one of the main barriers in
conducting research for the researchers. The
results of the study indicated that educa-
tional-research facilities and organizational
support play an important role in conducting
research activities. Consequently, access to
appropriate internet speed, different
databases, equipping the research labs for
scientific research and providing the
advanced laboratory devices, finance al
support of university research unit and
encouraging the postgraduate students in
different ways, can strengthen the participation
of students in conducting research activities.

Although there are innovative efforts
were mentioned above, the actual process
knowledge is still considered to be limited.
The different personality of each one involved
in master studies, the uniqueness of academic
institutions and the constantly evolving
global economic conditions are the reasons
which can be different in the process for
each individual. For the above reasons, the
academic community should give awareness

of the problems of researchers

in conducting a research and the problems
of each different academic system to be
able to make generalizations leading to
the re-evaluation and improvement of the
process.

(i) Methodological challenges
in qualitative studies (Jirwe. 2011)

Research methodology is the
specific procedures or techniques used to
identify, select, process, and analyze infor-
mation about a topic. In a research paper,
the methodology section allows the reader
to critically evaluate a study’s overall
validity and reliability. A researcher presents
a number of methodological challenges
engaging with qualitative research. After being
identified the initial research question, an
appropriate methodology such as ethnography
or grounded theory is needed to make a crucial
choice. Subsequent decisions are made
about which methods of data collection
are appropriate to the methodology and
relevant to the research question, the
participants and the research setting.
In-depth or semi-structured interviews and
participant observation are the most commonly
used in qualitative research, but focus group
discussions; documentary analysis and diaries
are also popular. Once qualitative data
have been collected, data analysis, as Jirwe
(2011) recently pointed out, raises yet more

challenges.
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(ii) Ethical challenges in
qualitative studies

Research ethics are the set of ethics
that govern how scientific and other research
is performed at research institutions such as
universities, and how it is disseminated.
When most people think of research ethics,
they think about issues that arise when
research involves human or animal subjects.
While these issues are indeed a key part of
research ethics, there are also wider issues
about standards of conduct. While qualitative
research is carrying out, some important
ethical concerns such as anonymity, confi-
dentiality and informed consent that should
be taken into account. Researchers should
always be aware of the precise reason for
involvement in a study in order to prevent
undesirable personal issues. Interviews
should be well-planned to be able to get the
response from the participants which can
provide the researcher during the sufficient
interview time and it should be less the risk
of emotional exhaustion concerning with
analysis of the objective and emotional
aspects of the research. The post-interview to
be as overt as possible and findings should be
recorded. Although absolute confidentiality
cannot be guaranteed, openly recording
field notes assists participants to comment
sheet could assist the researcher to note the

feelings of informants, as well as interpreta-

tions and comments that occurred during
the interview. Data collection needs decide
what they wish to have on the record.

According to Richards and Schwartz’
(2002) findings, the term ‘confidentiality’
conveys different meanings for researchers.
Moreover, these also include the importance
of publishing findings in a transparent way,
not plagiarizing others” work, and not falsifying
work. Ethical challenges may be occurred
when researchers have to concern with
contradicting issues and choose between
different methodological strategies in conflict
arises. In such cases, there may be unavoidable
disagreements among different components
such as participants, researchers, researchers’
discipline, the funding body and the society.
It is sometimes even necessary that the
researcher clarify in writing which persons
can have access to the initial data and how
the data might be used.

Informed consent has been recognized
as an integral part of ethics in research carried
out in different fields. For qualitative
researchers, it is of the utmost importance
to specify in advance which data will be
collected and how they are to be used. The
principle of informed consent stresses the
researcher’s responsibility to completely
inform participants of different aspects of
the research in comprehensible language.

Clarifications need to include the following
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issues: the nature of the study, the partic-
ipants’ potential role, the identity of the
researcher and the financing body, the
objective of the research, and how the
results will be published and used.

Informed consent naturally requires
ongoing negotiation of the terms of agreement
as the study progresses. Many people
consider it necessary to participate in research
that their peers, community and or society
may be benefit from.

(iii) Organizational challenges in
doing educational and other research
(Donald, Saroyan & Denison. 1995)

(@) Funding

Funding is usually awarded as a
research grant to the researcher. Adequate
financial resources can be regarded as an
important success factor for research systems
to get the support for purchasing original,
and even ongoing hardware and software
maintenance and support. If grant funds
supporting a research system or upgrades
run out, there may have unique problems.
The aims of research must change over time
in response to funding agency interests and
scientific progress. Research funding is an
important aspect of academic life. As a
result, allocation of research funding for
researchers in humanities is less. This means
that researchers have less number of oppor-

tunities to pursue research tasks and publish

their work.
(b) Training and Support
Research training may include
coursework elements, focusing on research
skills or more general skills that graduates
will need for research related careers.
Research training is the most important
pathway to careers in research and
research related roles. Another key
strategy for success is provision of adequate
training and support. Although training and
support are equally important for research
systems, only a small number of people are
selected to train for the research task and
the technology. Furthermore, the number of
evolving and disparate systems being used
in many modern research laboratories
is larger than in the clinical environments.
(c) Project Management
Research project management is
responsible for the completion of both
research and project management deliver-
ables, including setting up, monitoring and
reporting on research project. Management
expertise is required for all research projects
relating to system implementation and
maintenance and it should be an institu-
tional function that supports research IT
and administrative systems implementation
groups. To be a good project management,
it depends on the three keystones are the

management of resources, of the schedule,
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and of the quality of the outcome. Careful
planning of each keystone takes part as the
most important one to be a good management.
When one objective change, plans for the
others must be changed accordingly. Project
management is not common, particularly
in smaller laboratories though it is equally
critical for research systems implementation
and project management strategies are
adopted to organize experiments that
require novel roles and capacities not locally

available to the laboratory.

Research Methodology

To get the needed data on investi-
gating the factors associated with conducting
Master’s level research, a survey was con-
ducted during the academic year 2018-2019.
The respondents were more than 160 active
Master’s students (out of the almost 200
asked to participate, with a response rate
of 80%) studying on different specializations
of selected universities. The survey method
with multiple-choice questions was used
as the most appropriate one because it is
convenient not only for the surveyors but
also for the correct data along with a quite
easy circulation of the questionnaires which
can be achieved among many participants
and with many ways. Questionnaires were
sent via mass e-mails to survey participants

personally and to Master’s students and

teacher supervisors by phone interviews.
The survey used multiple-choice answers
to questions and also allowed many text
comments be able to describe individually
their unique situation without being limited
by standardized answers. Students’ opinions
about methodological, ethical and organizational
challenges in doing educational research
were asked to express and reveal the major
factors they encounter during their studies
and research. While they were studying at
universities, the situations-difficulties what
they face were revealed using open ended
questions on subjects where a more
detailed opinion was considered to be more
helpful. The major results of the conducted
research are mentioned below followed
by a discussion on their analysis. As for the
demographics of the survey, most of the
participants age were between twenty-one
and twenty-five years (70.18%), followed by
students between twenty-six and thirty years
old (26.09%), and students over thirty are
(3.73%). The survey participants had already
held a bachelor’s degree before enrolling on
the Master’s program. The funding sources
of 59.20% participants are funded by parents
and family income and 30% of the partici-
pants depend on their salary working in the

private sector together with their research.
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Table 1 Demographic of the participants (n=161)

Responses
Gender Age
SN University Type Between Between  Older
21 and 26 and than
Male Female
25 years 30 years thirty
old old years
1 Arts and science 10 31 30 10 1
2 Economics 7 16 20 2 1
3 Education 2 28 12 16 2
4 Technology 15 30 a1 4 -
> Medicine 7 15 10 10 2
113 a2
a1 120 6 (3.73%)
Total (70.18%)  (26.09%)
161 161
Table 2 Funding sources of the students (n=161)
Responses

SrNo  University Type  part-time Full-time Family University Scholarship

job job funds funds
I Arts and science 37% - 60% - 3%
2 Economics 41% - 54% - 5%
3 Education 19% 26% 54% - 1%
4 Technology 22% - 72% - 6%
5 Medicine 31% - 56% - 13%
Average 30.00% 520%  59.20% 0% 5.60%
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The dominant problem indicated by almost every survey participant is inadequate
research funding. According to the data, university funding cannot provide sufficiently for
research and academic programs. It shows that more than 50% of the participants take
the support of their family, only 5.20% of respondents are working at the full-time job or
5.60% of them is studying on a scholarship but 30.00% are having evening part-time jobs.
Most of these respondents insist that they “frequently” use private funds to cover the

above-mentioned expenses.

Results

In conducting a qualitative research paper, the foremost difficulty is to design an
appropriate methodology as well as appropriate methods to collect data and to find the
solution. The same method can be considered in two problems, but methodology may
be different. Methodological challenges and the responses of the research participants can

be seen in table 3 as follow:

Table 3 Methodological challenges in qualitative studies (n=161)

Responses
SN Methodological challenges Not
Agree Disagree
Sure
1 Once the initial research question has been 68% 23% 9%
identified, the first challenge for researchers
is to have crucial decisions that need to be
made about an appropriate methodology,
such as ethnography or grounded theory.
2 Another big challenge is subsequent decisions  61% 20% 19%

about which methods of data collection are
appropriate to the methodology and relevant
to the research question, the participants,

and the research setting.
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Table 3 (Continued)

Responses
SN Methodological challenges Not
Agree Disagree
Sure
5 Once qualitative data have been collected, 66% 24% 10%
the third challenge for researchers is to
improve data analysis that raises yet more
challenges.
Average 65% 22% 13%

Due to the experiences, potential respondents agreed with a number of metho-
dological challenges. Making decisions to have appropriate methodology, such as grounded
theory have been difficult for 68% of the researchers. Once qualitative data have been
collected, the respondents 66% respond that data analyzing raises yet more challenges.
In average, 65% of the participants agree that they encounter with the methodological
challenges in doing qualitative research.

Moreover, researchers encounter with ethical challenges in all stages of the study,
from designing to reporting. Research ethics is paramount important in conducting a research
task because it is mostly related to the ethical principles of social responsibilities. Anonymity,
confidentiality, informed consent and researchers’ potential impact on the participants include

in it. In table 4, ethical challenges of the participants can be seen obviously.

Table 4 Ethical challenges in qualitative studies (n=161)

Responses
SN Ethical challenges
Agree Not Sure Disagree
L Anonymity In most contexts, in-depth 7% 20% 73%

qualitative research could
not be carried out without
breaching anonymity so defined:
researchers not only know
participants’ identities, but

usually meet them in person.
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Table 4 (Continued)

Responses
SN Ethical challenges
Agree Not Sure Disagree
2 Confidentiality Researchers employ a number 51% 33% 16%

of methods to keep their

subjects’ identity confidential.

3 Informed The human rights of research 71% 22% 7%
consent participants must be protected.

4 Publishing It is very important to publish 80% 17% 3%
findings findings in a transparent way,

not plagiarizing others’ work,

and not falsifying work.

Average 52% 23% 25%

Anonymity is one form of confidentiality — that of keeping participants’ identities
secret. Anonymizing qualitative research data can be challenging, especially in highly
sensitive contexts. This article discusses the issues they faced in trying to maximize partic-
ipant anonymity alongside maintaining the integrity of their data. However, only 7% of the
researchers agree that researchers could not be carried out qualitative research without
breaching anonymity and 73% disagree about anonymity. Confidentiality refers to separating
or modifying any personal, identifying information provided by participants from the data.
According to the data, 51% of the research students respond that they use the methods
to keep the confidentiality of their subject’s identity. Seventy one percent agree that
the human rights of research participants must be protected. Conducting and publishing
qualitative research requires the same principal skills as quantitative research. In addition,
there may be special challenges for the qualitative researcher (80%). Without plagiarizing
and falsifying other’s work, publish findings in a transparent way is very important and only
3% of the student participants disagree about that.

In conducting a qualitative research, adequate financial support, sufficient research
training to improve research related careers and technical support for example updated
e-libraries and modern research laboratories. According to table 5, the responses of the

researchers about these challenges can be seen as follow.
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Table 5 Organizational challenges in research studies (n=161)

Responses
Sr No Organizational challenges
Agree  Not Sure  Disagree
1 Funding | have adequate number of 11% 16% 63%

opportunities for findings to pursue
research projects and publish

my work.

2 Training University research training 24% 20% 56%
and Support  provides insights on training and
development trends and best
practices, offering actionable
recommendations and the
opportunity to benchmark our

learning and development practices.

3 Project As | prepare to manage my 17% 22% 61%
Management  research project, research project
management tools are available
to facilitate the requisite tasks to

guarantee research success.

Average 17% 19% 60%

Most of the researchers in Myanmar always encounter with financial problems
in doing a research paper because they have inadequate number of opportunities for
findings to pursue research projects and publish their work and only11% of the participants
agree that they get financial support or funding. Finally, 63% of the people questioned
feel that a Master degree is a significant step towards the career they would like to follow.
On average, the research participants 60% do not get the necessary funding, training and

support and project management to implement their research.
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Discussions

According to figure 1, the most distinct challenge for the researchers is organizational
challenge and 60% of the participants respond that they encounter with the difficulties
dealing with research funding, inadequate training and support and research project
management tools. Only 17% of the respondents agree that they can get adequate support.
Although 52% of Myanmar researchers agree about research ethics, 25% of the partici-
pants respond ‘disagree’ and 23% are not sure about research ethics. Moreover, 65% of
the research participants agree that they can acquire appropriate research methods and

methodology to collect data and to analyze the data.

Organizational challenges

® Disagree

Ethical challenges Not Sure

= Agree

Methodological challenges

T

% 10% 20% 30% 40% 50% 60% 70%

Figure 1 Challenges encountered by students in qualitative studies

By analyzing the findings, the difficulties Master’s students have and recommen-
dations can be assumed that refining graduate work is to step up a doctoral level. As it
was mentioned above, the major problem of the students was that of research funding
and the fact that only few students are getting any financial support from the University.
More than half of the participants working together with their research assumed that the
psychological pressure, fatigue and lack of time can create the conflict of the research and

work duties, and decrease their motivation, time and courage to conduct a research work.
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Most of the research students can partici-
pate in research programs with the support
of the University, the Myanmar Government,
Research Committee or some kind of salary
or the programs’ fund receiving from other
private institutions and organizations but most
of the times the subject of that research
program has nothing to do with the subject
of the students’ Master’s thesis. The above
can create time-management problems to
students who have to balance their everyday
workload between the research program
and their own individual research. Conse-
quently, it can be obviously seen that lack of
funding can seriously affect some students’
research, and result in serious concerns and
their deep frustration (Holdaway et al. 1995).

For master’s students, the ideal
situation could be that of a lack of Univer-
sity pay-roll by being appointed as research
assistants and teaching assistants or by
receiving more scholarships for conducting
research. Furthermore, students should
get relief of scientific expenses such as
conference participation, the purchasing of
research-related books and others. It should
be considered costly actions in case the
world economic crisis happens again as it has
caused so many difficulties in the economy
of the European Union and particularly in
Myanmar before. Despite the above, edu-

cation is one of the stepping stones of our

society and ways which can economically
support. It is obvious that the University
research economic boosting should be
done more and further measures should
be taken in order to overcome the funding
difficulties which Master’s research faces.
All the above need an extensive amount of
time, and more important much funds to
be spent from the Myanmar Government,

funds which are difficult to be found.

Conclusion

Education and research are two
extremely pivotal factors of modern society.
However, difficulties found in conducting
academic and Master’s level research can
be caused by world economic problems and
unique difficulties of each institution. The
difficulties students face in Universities can
vary or can be unique for each individual,
but the problems this research revealed can-
not be avoided for the majority of Master’s
students. As organizational problems, poor
funding and inadequate facilities problems
are a reality for the Myanmar academic
system as a whole. When the major findings
of the conducted survey are highlighted,
insufficient funding for master’s research
and low motivation for doctoral research are
the significant difficulties indicated by most
participants. Furthermore, actions which

intend to improve infrastructure, motivate

N3N ITafiadnw wininedeswiguisug U9 8 atun 2



University students and faculty, and create
a way to get regular pay-roll for the doctoral
students in order to encourage research in
Myanmar Universities In addition, models
from other countries cannot be substituted
for improving the current conditions because
of the uniqueness of the Myanmar educa-
tional system under which Master’s research
is conducted. The most applicable solution
for facing the difficulties seems to be the ini-
tiation of a new three-way dialogue between
master’s students, academic members, and
the Myanmar Government. In this dialogue,
the research in Myanmar Universities at a
master’s should be discussed to upgrade
experimental and productive level, and a
whole new research framework can be rec-
ommended for promoting knowledge and
education and for improving the conditions
under which Master’s research in Myanmar
is conducted. An innovative survey which
examines the faculty views is proposed to

be conducted for expanding the conducted

survey and for being a more holistic approach
of the master’s research difficulties of
doctoral candidates. The limitation of the
present study is just extracting and drawing
conclusions via students’ options and students’
perspective and not taking under consid-
eration faculty views. Conducting a survey
among master’s research supervisors and
combining the results of those two different
surveys make the academic community track
different opinions which could head to safer
conclusions about the difficulties Myanmar
Universities face, and the actions that need
to be taken for materializing students’ and
supervisors’ ideal research projects. Moreover,
there are more than 18,000 master’s students
enrolled in Myanmar Universities and it
is expected to validate the results of the
present paper by a survey which could cover
the biggest part of the student body of
Myanmar and could create safer, and more

detailed results.
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Abstract

This research expresses some challenges faced by EFL teachers while teaching
culture and reinforces importance of collaborating culture in teaching English as Foreign
Language. The present study suggests how teachers should teach language and culture
and which components of culture. In this study, the researchers provided a questionnaire
concerned with the two main areas of, (1) the teaching learning situation and (2) aspects
of foreign culture. The study covered a sample of 127 university teachers who are
currently teaching English as foreign language in Myanmar. The collected data were
analyzed using the percentage and standard deviation. In accordance with features of two
aspects of teaching and learning, the researchers suggest different strategies for educating
the students’ cross-cultural awareness, namely at curricular and extracurricular time. Thus,
the findings show that students cannot easily network with people from diverse cultures in
the practical use of English language. To conclude, the current situation of English teaching
is rather dissatisfying not only from the system itself but also from the initiative of English
curriculum reform. Considering the problems facing in the current English teaching and
English Curriculum Standards’ objective and needs, the cultivation of cross-cultural awareness

needs to become obviously an essential part in foreign language teaching.

Keywords: language, culture, society, intercultural coomnmunication, foreign language teaching



Introduction

In general, most students are com-
fortable interacting with people, behaviors,
and ideas that they are familiar with but
react with fear and apprehension when
faced with the unfamiliar. Among its other
goals, culturally responsive instruction aims
to teach students that differences in view-
point and culture are to be cherished and
appreciated rather than judged and feared
(Abrams & Moio. 2009). Lots of efforts should
be made to integrate cultural elements
into language teaching and learning for
the cultivation of cross-cultural awareness.
Apart from the theoretical understanding of
the frameworks for fostering cross-cultural
awareness, it is very imperative to develop
strategies in practice.

1.1 Cultivating Students’ Cross-
cultural Awareness

During the process of English teach-
ing, teachers try to lay a sound foundation
for cultural understanding and cross-cul-
tural awareness. The acquisition of cultural
knowledge leads to two results: one is to
accumulate the related knowledge about
the target culture, the other is to help cul-
tivate students’ cross-cultural awareness.
Cross-cultural awareness refers to the
sensibility and insight to the differences
and similarities between target culture and

native culture, and the self-consciousness

of rearranging one’s language understand-
ing input (listening, reading) and language
output (reading, writing, speaking) according
to the target culture when using the lan-
guage, therefore, in the process of teaching
cultural knowledge, teachers should also
cultivate students’ cross-cultural awareness
initiatively. It is now widely accepted among
foreign language educators that to estab-
lish a system of cultivating EFL learners’
cross-cultural awareness is more effective
than to simply instill cultural ideas into
learners’ minds (Browaeys, Marie-Joélle &
Price. 2015). Culture is always in a dynamic
state, and teachers can never teach it as
static and isolated. The task is to develop
students’ capability of how to learn rather
than solve the problem of what to learn.
Therefore, language teachers are demanded
to make much more efforts to enlarge the
learners’ scope of cultural knowledge and
improve their cultural abilities. The pro-
cess of cultivating students’ cross-cultural
awareness may be divided into two aspects,
namely, to cultivate students’ cross-cultural
awareness at curricular time and that at
extracurricular time. Thus, the strategies to
cultivate students’ cross-cultural awareness
will be discussed accordingly.

1.2 Cultivation of Cross-cultural
Awareness at Curricular Time

English teaching at curricular time
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is the main field for cultivating students’
cross-cultural awareness by the means of
the methodology and teaching of cultur-
al knowledge. And textbook plays a very
important role in the context of English
teaching and learning. It is in an attempt
to apply communicative approach in EFL
in Myanmar context and it aims to help
students acquire not only knowledge of the
language forms but good communicative
competence in foreign language teaching.
It meets learners’ communicative needs in
life and future work. Its novel, authentic,
lively and diversified material has benefited
the secondary students greatly, especially
in the aspect of listening and speaking. The
following parts attempt to propose some
strategies to cultivate tertiary students’
cross-cultural awareness through the devel-
opment of communicative competence at
curricular time when using textbooks.

1.3 Applying Interactive Teaching
Approach

Interactive teaching approach is an
effective way to foster students’ cross-cul-
tural awareness. Interaction is the collabora-
tive exchange of thoughts, feelings, or ideas
between two or more people resulting in a
reciprocal effect on each other. Interaction
is the heart of communication; it is what
communication is all about. Theories of

communicative language teaching empha-

size the importance of interaction as human
beings use language in various contexts
to “negotiate” meaning (Brown. 2001), or
simply stated, to get one idea out of one’s
head and into the head of another person
and vice versa. Communicative competence
implies that language learning takes contextual
difference, and learner variability as its core
and the major goal of current language
learning is cross-cultural communication.
Thus, through interaction, interactive English
teaching approach provides teachers with
a feasible teaching method of cultivating
cross-cultural communicative competence
and cross-cultural awareness. The current
discussion adopt two aspects to explain:
one is the interactive teaching approach
in listening and speaking course, and the
other is the interactive teaching approach
in reading and writing course.

1.4 Interactive Teaching Approach
in Listening and Speaking Course

Teaching listening and speaking by
interactive approach become more flexible
and practicable, for the organization of the
contents and topic-based modes for each
unit are explicit and beneficial. In interactive
listening and speaking course, methods as
group work helps to solve the problem of
classes that too large to offer many oppor-
tunities to speak, and it can generate inter-

active language in speaking and listening.
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Group work is the most suitable interactive
teaching approach in classroom especially
for large-scale class. When teaching this
course, teachers mainly concentrate on the
integrated course of “Listening-Centered
Activities” in each unit to carry out listening
and speaking practice with the above-listed
items of group work at due course. According
to Brown (2001), the suggestion for the
performance in interactive listening and
speaking classroom include three aspects:
intensive, responsive and interactive per-
formance, which definitely gives teachers
some illuminations and orients their teaching
listening and speaking in English. A significant
proportion of classroom listening and
speaking activity consists of short stretches
of teacher language designed to elicit
immediate responses. Responsive perfor-
mance includes: asking questions, giving
commands, seeking clarification, and checking
comprehension. Interactive language teaching
stresses the importance of providing learners
with more activities to interact directly with
the target language to require it by using it
rather than to learn it by studying it. Students
actively participate in discussions, debates,
conversations, role-play, and other pair and
group work.

1.5 Interactive Teaching Approach
in Reading and Writing Course

In reading and writing interactive

classroom, teacher should use text and task
to facilitate interaction between students
and teacher, students and materials,
students and their fellow students. In
interactive classroom, the teacher can divide
their reading techniques into pre-reading,
during-reading, and after-reading. For teaching,
the task-based organization for the reading in
each unitis called “Reading-Centered Activities”,
which is in accordance with Carrell’s ideas.
And “Reading-Centered Activities” are
divided into “In-Class Reading” and “After-
Class Reading” and altogether are consisted
of three authentic texts. The teachers may
select some of the activities to increase
students’ interaction with the text. Reading
ability will definitely best be developed in
association with writing, listening, and speaking
activity. Writing can involve lively interaction
with one another, with instructors, and with
individuals outside of the daily classroom
environment. Students learn to write in part
by observing or reading, the written words.
And they can gain important insights both
about how they should write and about
what subject that may become the topic of
their writing by reading and learning a variety
of relevant types of text.

1.6 Teaching of Culture-loaded
Vocabulary

Language can’t exist separately from

culture. Vocabulary or lexicon is the basic
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store or foundation to the language building.
Naturally, it is influenced and conditioned
by cultural factors, like the society, religion
beliefs, customs, ways of life, value systems,
conceptions of beauty, literary, etc., of a given
people. Therefore, vocabulary or lexicon
is the mirror or an index to a culture. L2
learners, to reinforce the empathy for a
second culture, should pay more attention
to the cultural connotations of words and
phrases. L2 learners assess culturally-loaded
words’ relevance in English language learning.
Vocabulary is a very sensitive index of the
culture of people. Vocabulary is the best
evidence of the reality of “culture”, in the
sense of a historically transmitted system of
“conceptions” and “attitudes”. The teaching
of vocabulary involves the teaching of
culture. In English, the culture-loaded words
mainly include single words, phrases,
proverbs, allusions and idioms. Through
vocabulary teaching, teachers help students
know about knowledge of history, literature
and culture of the countries.

1.7 Cultivation of Cross-cultural
Awareness at Extracurricular Time

Compared with the classroom
instruction, activities at extracurricular time
for cultivating secondary students’ cross-cul-
tural awareness are often neglected. In fact,
because of the restriction of time and space,

it is not sufficient for the language learners

to only depend on the classroom instruction
of foreign culture. As a fact, developing
various extracurricular activities to cultivate
cross-cultural awareness is interesting and
efficient.

1.8 Reading Literary Works

Among the extracurricular activities,
literature reading is thought to be the most
commonly used one to increase learners’
cultural awareness, especially to explore
cross-cultural communication. It is generally
accepted that literature is a reflection of
society’s view, values and beliefs: a reflection
of the social, political, cultural development
of any society. It reveals people’s ideas and
dreams in the most creative and imaginative
way. Reading literature works including short
stories, plays, tales and myths is the better
direct way for the students to get to know
the foreign culture of the history, geography,
customs, traditions, belief and values of the
society and to better understand what they
have learned in class. These different literary
genres can also evoke students’ empathy
and develop understanding of certain
aspects of the other culture. It’s widely
accepted that the prior knowledge of both
the source culture and the target culture can
play a positive role in the language learning.
Literature reading can not only deepen
learners’ understanding towards foreign

countries and their cultures, but also can
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give students a good insight into the culture.

1.9 Enjoying Films and Songs

Films offers student opportunities to
observe behaviors that are not so obvious
in texts. They also provide a more current
and comprehensive way of a culture. Film
is an authentic window on foreign culture.
It connects learners with language and cul-
tural issues simultaneously. There contain
a lot of social, political and popular culture
contents in English films, and it’s easier for
teachers to pick up idioms, slang and to get
familiar with both verbal and non-verbal
behavior. Songs are often used in foreign
language classes for teaching vocabulary
and grammar, but they can also be a vehicle
for the study of culture. According to Dean
(2001), the lyrics and music can be related
to people’s moods, interests and way of life.
And the societal problems treated in a song
should be the main concern of the class.
Songs work better if students are actively
involved, either in discussing the lyrics or
participating in singing. Enjoying English songs
will also help students to share the feelings
and the different life styles of people in
English-speaking countries, making students
sharp their taste and promote their aware-
ness to English culture. To sum up, direct
experience is the best way to begin to learn

any culture.

1.10 Surfing the Internet and
Reading Web Pages Concerning English
Culture Learning

As the development of the eco-
nomic globalization and the appearance of
the cyber time, computers have been used
extensively in education nowadays, and the
Internet has gained immense popularity
in secondary students’ culture learning,
through which a large number of informa-
tion about the target culture can be found.
Internet surfing for learning English culture
will gain immense popularity in the near
future. Through surfing the Internet, a large
number of information about target culture
will be found. Technology has brought so
great a revolution in English teaching that
teachers should make full use of it. Thus,
it is worthwhile to encourage students to
take advantage of Internet in cultivating their
cultural awareness. The application of the
Internet makes the cultivation of students’
cultural awareness highly efficient.

1.11 Developing Cross-cultural
Communicative Competence

1.11.1 Comparing Cultural
Difference

In English teaching, some students
are often found at a loss about what the
author wants to get across even though there
is no new word and the grammar is clear to

them. The true reason is that they have little
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awareness of cultural difference. The awareness
of cultural difference helps language learners
towards an exact understanding and more
appropriate use of the target language. The
original text understanding is not only based
on its language and grammar, but also based
on how much culture one knows of the target
country. It is generally accepted that culture
factors play a crucial role in the teaching and
learning of a foreign language, since language
usage reflects the culture of a society.

The process of acquiring knowledge
about foreign culture and using this knowledge
in actual behavior is a process of cultural
interaction in which both home and foreign
cultures are brought together. By comparing
systematically the contrastive qualities of
the two culture systems, the teacher and
learner can predict where the trouble spots
will be and thus facilitate language teaching
and learning as well as developing cultural
awareness. Different categories in different
languages can be used as a foundation for
comparison through which teachers know
the meaning and value of other cultures
as well as their own. Through comparing
native culture with target culture, students
can easily make clear the differences and
similarities between them. In short, only
after coming to know, understand, and
appreciate something of other cultures

can one realize what values and behavior

patterns of the new culture he has most
needed to know.

1.12 Organizing Culture-featured
Classroom Activities

Culture-featured classroom activities
refer to the activities involving the classroom
teaching, such as pair work, group discussion,
role-playing, duty report and debate etc,,
is also a vivid and efficient way to help
students cultivate cross-cultural awareness.
For most students, their main exposure to
English is in the classroom. Classroom is
often called an artificial environment for
learning and using a foreign language. So
the teacher should try his best to create an
environment as authentic and as real-life
as possible, provide students with oppor-
tunities to use English in “real” communi-
cation, such as extending greetings, making
appointments, sending or answering a call,
presenting gifts, etc.

1.12.1 Task-based Activities

Such as Role-play and Drama

Role play can be seen as one of the
instructional techniques of social-cultural
strategy training. Role play can be very
effective for experiencing cultural principles
and cultural awareness because it gives an
opportunity to be emotionally involved in
cross-cultural learning and reflects upon
cultural differences, and the students learn

to examine their perceptions and treat other
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cultures with empathy. Using drama to teach
English results in real communication involv-
ing ideas, emotions, feelings appropriateness
and adaptability; in short an opportunity to
use language in operation which is absent
in a conventional language teaching. Real
communication involves ideas, emotions,
feelings, appropriateness and adaptability.
In conclusion, these task-based activities
are meaningful devices of extra-curricular
activities for the students to take part in.
Because such activities enable the students
to experience their firsthand experience.
They involve students emotionally into
the situations, and are especially useful
for students with little or no experience in
a foreign culture. Although these activities
are not real experiences, they can make the
students realize the state of their English and
their commmunicative competence, and thus
make what the students have learned root
in their mind permanently. As a result, these
activities will stimulate them to further efforts.

1.12.2 Using Various Aids for
Teaching and Learning Culture

Culture acquisition cannot be
achieved merely through classroom teach-
ing. Students should have things relevant
to culture to listen to, to talk about, to
read, to watch and have personal contact
with native speakers if possible. The major

causes of students’ pragmatic failure are

undoubtedly inadequate knowledge of, and
insufficient exposure to the target culture as
well as a lack of comparative studies of the
two cultures. There are some other ways
available to change the situation and
increase cross-cultural awareness. For
instance, encouraging students to develop
interpersonal contacts with native speakers or
correspond with pen pals in English speaking
countries. It is in such relaxed personal
contacts that students are apt to pick up
some of the cultural information they would
not be able to get otherwise. Needless to
say, foreign teachers and students who are
authentic carriers of their native countries
are ideal narrators of their own culture.
The current study aims to explore the
importance of cross-cultural awareness and
communicative competence of university
students in Myanmar context. The objectives
are as follows:

(i) to investigate how to deal with
culture teaching and what strategies may be
implied in cultivating students’ cross-cultural
awareness and

(i) to find out the activities that
facilitate language teaching and learning as
well as developing cross-cultural compe-
tence.

Methodology
There has an indivisible and interde-

pendent relationship between language and
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culture. In 21° century learning age, it is even more essential for EFL teachers to supply

students with high level of intercultural communicative competence. Thus, students need
to promote their cross-cultural communicative skill. In this study, the importance of cross-
culture awareness and cross-culture communicative competence of university students
were investigated. The researchers developed a questionnaire covering the two broad areas
of, 1) the teaching learning situation and 2) aspects of foreign culture. The study covered
a sample of 127 university teachers who are currently teaching English as foreign language
in Myanmar. The research instruments were questionnaires used to collect the data. The
collected data were analyzed by using the frequency, percentage and standard deviation

to be clear-up large amounts of data.

Table 1 Cultivating Students’ cross-cultural awareness at curricular time (n=127)

Sr. Applying Interactive Responses (%)
No Teaching Approach Important Undecided Not Important
1 Listening and Group work 70 18 12

speaking course

Interactive language 71 17 12
teaching with more
activities such as

discussions, role-plays

2 Reading and Text and task to 68 24 8

writing course  facilitate interaction

Reading and learning 72 12 16
a variety of relevant

types of text

3 Teaching of Vocabulary or lexicon 71 17 12

culture-loaded

Cultural connotations 70 21 9
vocabulary

of words and phrases

In this study, the findings showed that learners can get lots of opportunities

to connect with others when teachers imply interactive teaching approach to practice
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listening skill and speaking skill in maximum class-size (71%). Therefore, students realize
about other culture through discussions and they have confidence to take part actively
in English conversations. Mentees gain much knowledge about appropriate culture usages
in teaching culture through reading and writing relevant English texts (70%). Furthermore,
teachers should help students learn culture-loaded glossary by giving lessons about culture

to achieve their teaching destination (71%).

Applying Interactive Approach

BImportant ®Undecided © Not Important

70% 70.50%

10.50%

Listening and speaking Reading and writing Teaching of culture-
course course loaded vocabulary

Figure 1 Cultivating Students’ cross-cultural awareness at curricular time

EFL teachers should provide students situations at curricular time to develop
cross-cultural awareness. Without having enough knowledge about culture, language learners
will not be able to recognize variety. In addition, they could not have acquaintance
with other feelings or esteem other affirmations. To get achievements in teaching culture,
facilitators familiarize students with language, custom, believes or religions by using the
way of interactive teaching method. According to the data, the development of students’

cultural awareness can be fostered through interactive teaching approach.

- B e e gy cad .
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Table 2 Cultivating Students’ cross-cultural awareness at extracurricular time (n=127)

Sr. Applying Interactive Responses (%)
No. Teaching Approach Important Undecided Not Important
1 Reading Increase learners’ cultural 60 18 22

literary works — awareness

Deepen learners’ understanding 63.8 19.7 16.5

towards foreign countries

and cultures

2 Enjoying films  Offer student opportunities 68 17 15
and songs to observe behaviors
Be a vehicle for the study 57 24 19
of culture
3 Surfing the Gain immense popularity 56 24 20
internet and  in the near future
reading web  £ncourage students to take 61.4 21.3 17.3
pages advantage of Internet in

cultivating their cultural

awareness

In this study, learners’ appreciation of foreign countries and their cultures can be

intensified after reading literature. Reading literary works make students take cognizance of

different cultures to improve communication (62%). What’s more, EFL teachers let students

give chances to observe etiquette from adoring English films and songs, more modern and

thorough way of culture. The findings show that enjoying films and songs involves as a

leading role in teaching vocabulary and grammar to have acquaintance with language and

culture (62.5%). The results mention that students should be sought cultural factors and

read web pages on internet in promoting their cultural awareness.
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Surfing the internet and reading. .

Enjoying films and songs

Reading literary works )

Z
0% 50% 100%
Reading literary works Enjoylglfnfglsms At arﬁg;(ﬁ;:i;g{f pl;gfq,tes
Important 62% 62.50% 58.70%
“Undecided 19% 20% 22.65%
® Not Important 19% 17% 18.65%

Figure 2 Cultivating Students’ cross-cultural awareness at extracurricular time

According to the data, teacher should customize classroom activities and lessons
toward multicultural realization at their extracurricular time. Moreover, they, facilitators
should provide students with a culturally responsive learning environment. So, such pokes
will aid to establish a pleasant environment and will help protect learners from the cultural

and ethnic stereotypes.

Results

After interactively listening to or reading realistic language things, mentees’ language
store can be increased. They can gain enough information through other students’ opinions
in discussions, skit, joint problem-solving tasks, or dialogue journals. Cultivating students
to acquire cross-cultural awareness at curricular time is an effective method. At that time,
teachers demonstrate learners that all genders, ethnicities, and appearances can get a
good influence on the world and deserve to be esteemed. If teachers educate students
about the involvements of various people have worked to a variety of workplaces, then
they will admire and appreciate multiple cultural backgrounds as a whole. The relationship
between language and culture in teaching university level students is of interest to schol-
ars in the field of language teaching. It is important for language learners to understand

something of the culture of speakers of the target language (Mulyana. 2012). English is the
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worldwide language therefore it is important to decide which kind of language structures
and cultural rules teachers should inculcate with a respect. EFL teachers need to focus
on cultural competency when students are studying language because it supports learners
to establish networking skills and to have self-confidence necessary for social, travel and
academic affairs.

Developing cross-cultural competence is a process including approaches and
strategies dedicated to evolving cross-cultural competence. Cultural fluency shows people
a way to adopt and appreciate the features of different cultures, encourages a positive
perspective to other diverse cultures and its ethnicities, and develops the ability to com-
prehend when they communicate with them. Moreover, scaffolding a method of teaching
and studying culture is more effective and practical than isolated classroom instruction to

emphasize cultural proficiency.

Table 3 Responses of the participants towards developing cross-cultural communicative

competence (n=127)

Sr. Applying Interactive Teaching Approach Responses (%)
No Important Undecided Not
Important
1 Comparing awareness of cultural 55 18 27
cultural difference
difference facilitate language teaching 57 15 28

and learning as well

as developing cultural

awareness

2 Organizing main exposure to English 76 17 7
culture-featured  provide students with 70 24 6
classroom opportunities to use English
activities in “real” communication.

According to data, the findings show that the awareness of cultural difference helps

language learners towards an exact realization and more relevant use of the target language
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(56%). Therefore, teacher and learner can guess where the problems will be and support
language teaching and learning as well as improving cultural awareness by comparing the
contrastive qualities of the two culture ways. In addition to regardless of different points
of view, 73 % of respondents mention that classroom extra-activities have placed in a
major role in progressing students’ cross-cultural communicative competence. Therefore,
facilitators should supply appropriate environment for students in order to interact each
other with target language. However, even they accept what they need to do for cultivating

cultural competence they can’t carry out their teaching goals.

MImportant MUndecided ®MNot Important

73%

27.50%
20.50%

Comparing cultural difference Organizing culture-featured
classroom activities

Figure 3 Responses of the participants towards developing cross-cultural communicative

competence.

Figure 3 shows that the teacher should try to create an environment as authentic
and as real-life as possible. Meanwhile, the English language is failed to nurture students’
cross-cultural awareness by successfully revealing culture teaching into classroom activities.
Instead, English language is taught students nearly without culture instructions. So, students
cannot practically network with people from different cultures at ease. To conclude, the
present position of English teaching in Myanmar is rather dissatisfying not only from the
education system itself but also from the stratagem of English curriculum reform. To solve
the problems in the recent English teaching and to fulfill the objective and requirements

of English Curriculum Standards, it is very obvious that academic staff emphasize the cul-
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tivation of cross-cultural awareness to be an
essential part in foreign language education.
Discussion

During teaching English periods,
most students are weak at using language
with culture, and it is impossible for them
to promote their potential cross-cultural
proficiency. Without specific outline, the
training of cross-cultural awareness does not
usually involve in curriculum with strong as-
sumption. Therefore, the present study has
emphasized on the explanation and descrip-
tion of how to deal with culture teaching
and especially in practice what strategies
may be employed in order to best nurture
students’ cross-cultural awareness and de-
velop their cross-cultural competence. In
Myanmar, one of the most important strands
and necessity is cultivation of cross-cul-
tural awareness. The research figures out
that the accomplishment of cross-cultural
awareness cultivation eventually bases on
the collaboration of the appropriate ways,
methods, techniques and activities in English
teaching and learning curriculum. Academics
are attempting for developing students’
cultural skillfulness with qualification for life
education being made the objective of and
stimulating students’ main competencies in
Myanmar education at university level. Much
evidence shows that cross-cultural commu-

nication is not an easy assignment, but that

does not mean it is not worthwhile or is to
be (Ting-Toomey, Stella & Chung. 2012). As
a matter of fact, teachers and learners can
feel excited, enjoyable and rewarded gaining
cross-cultural awareness. To be perfect in
using language with culture, teachers and
learners practice and foster to cross-cultural
awareness for a long terms. If teacher arouse
students’ integral motivation, their English
learning will be sought by making better use
of their curricular time and extra-curricular
time in learning resources containing for-
eign cultures. And then this will gradually
promote their cross-cultural awareness and
develop essential competencies. Consid-
ering some struggles facing in developing
cross-cultural competence, the perspective
that comes directly from the researcher may
just have additional findings and notes that
may have not been in their publications.

Providing training for global
citizenship education

EFL teachers should establish their
students’ cultural knowledge and then pro-
fessionals should organize training classes
to teach learners about various cultural
exercises. From these classes, teachers
should students learn the ways how to
deal with working in a developing different
worldwide community. In education setting,
things teachers need to be aware of will

be sorted out from formal training when it
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comes to business. And then topics such as
networking, business protocol, negotiation
skills, and marketing skills will be expressed.

Linking the culture gap with good
networking skills

Good networking skills are important
between ethnicities when dealing with
different cultures. It’s great if students
know foreign language have negotiations
with. However, if they possess a thorough
realization of the local culture, and work
alongside a qualified translator, they can still
be effective communicators. The teachers
can also have students ask foreigners to
further clarify what they are telling them or
asking for, whether it’s via email, phone, or
face-to-face. This will cope any misunder-
standings and mistakes when they interact
with strangers.

Practicing good behaviors

In some countries, students can face
problems when they speak informal ways.
Thus, students are taught that addressing a
foreign customer by their first name at the
initial contact is inappropriate and allowing
the customer take the lead is better in dis-
cussions.

Celebrating traditional holidays,
festivals, and food

Teachers should celebrate a variety
of different holidays and festivals to increase

cultural literacy, awareness, and acceptance.

A staff dinner or an international food day
with cultural awareness is held as the theme,
and the students must be brought a tradi-
tional dish from their homeland. Students’
sensitivity to cultural differences will be
developed by introducing the students to
other traditions.

Observing and listening to foreign
customers and colleagues

Observing and listening to foreign
customers and colleagues is another way
to help students become more culturally
aware. It’s important to find out the point of
views and manners of foreign partners and to
realize the underlying logic and set of values
that provide their actions and behaviors.

Pay attention to differences in
culture

Teachers can also help their students
be more culturally sensitive by paying at-
tention to differences in a foreign culture.
The students need to know not to bring up
or discuss politics or religion if it might get
them into trouble. Teachers should also ask
learners to conduct some research on
an alien colleague’s local customs and
believes before doing business with them.
So, professionals make students to customize
the way of discussions when they estimate
for a project because some cultures do not

like talking about pricing in advance.
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Be aware of different time zones

Students must be aware of the different time zones, when they participate in sub-
mitting assignments and meeting deadlines. By taking notice of time zones, students can
avoid networking with their supervisors when they’re in holidays or when they’re asleep.

They’ll also know which appropriate language they use to greet.

In conclusion, developing culturally well-educated and alert students can improve
communication, productivity, unity at university and community. And then, when these
students deal with foreign colleagues, there will be reducing misunderstandings and mis-
interpretations. Cultural competence allows students to give rise to better work because

they can understand other diverse people.
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Abstract

While the growing COVID-19 pandemic halted all universities, public and private
education centers, decision makers and education officials across the world have to shut
down universities because of the growing corona virus pandemic. Conventional education
process was forced to be suspended. Education community all over the world had to
deliver online courses via Skype, Zoom, digital tools and other video conferencing services,
and to be remotely engaging with students to keep in touch with education ongoing. We recognized
that very few countries had the necessary digital system, infrastructure, methodology,
software, trained human capital and experience for such a sudden shift from classrooms to
online after an initial temporary excitement and success. Online courses are completely different
than face-to-face courses. There are many specific skills that an online student should have
in order to be successful in her or his online learning. It is critical for students to know what is
expected from them and what is needed to be a successful online learner. The rise of online
education has highlighted a need to figure out students’ readiness for online learning and
to predict their success. The primary purpose of this study was to understand the online
learning readiness of Myanmar university students. There are 331 Myanmar university
students participating in this study, including 104 from the University of Arts and Sciences
and 227 from the University of Computer Science. To assess this construct of online

readiness, several survey instruments have been developed. The present study examined



undergraduate students’ online readiness
using a questionnaire that included con-
structs such as self-efficacy (Computer/
Internet & Online Communication), self-di-
rected learning, learner control (in an online
context), and motivation for learning (in
an online context). This study found that
students who are attending at Computer
Universities showed greater readiness in the
dimensions of self-directed learning, online
communication self-efficacy and motivation
for learning than did the students from Arts
and Science Universities but for learner con-
trol dimension in which both students are
not very different. The results of our ques-
tionnaire also showed that non-information
majors lack information literacy. Information
literacy can be strengthened through short
courses or boot camps, and this is an urgent

task to be followed up.

Keywords: Online learning, Online learning
readiness, Information literacy, Evaluation

methodologies

Introduction

While the growing COVID-19 pan-
demic halted all universities, public and
private education centers, the outbreak
also could spur a new wave of education
logic and system for millions. Crisis and

human progress have often gone hand in

hand throughout history in such challenging
times. Decision makers and education offi-
cials across the world have to shut down
universities because of the growing corona
virus pandemic. All lectures and in-person
classes were stopped; students were sent
home. Conventional education process was
forced to be suspended. In the midst of
social distancing and isolation, most of us
seemed to get caught off guard. Education
community all over the world had to deliver
online courses via Skype, Zoom, digital tools
and other video conferencing services, and
to be remotely engaging with students to
keep in touch with education ongoing. The
World Economic Forum estimated that 1.2
billion children are out of the classroom due
to the COVID-19 (Li & Lalani. 2020).

The world of higher education has
continued to evolve over the last decade
with the rapid development of internet
technology and the revolution in computer
software. This has revolutionized the way
learning and teaching is done, especially
in distance education. Emerging concepts,
such as online learning or e-learning, used
mainly in higher education, have led to a
large number of comparative studies on
e-learning and face-to-face learning environ-
ments (Southard, Meddaug & Harris. 2015;
Northey et al. 2015), student learning out-

comes (Gonzalez-Gomez et al. 2016; Ryan et
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al. 2016), and the strengths and weaknesses
of e-learning (Wang. 2010).

Distance or e-learning and teaching
are very different from mere video confer-
ences and lectures. Online interaction and
engagement with students, assessment and
evaluation of learning outcomes require
specific methodologies, expertise and skills.
The management and governance of the
entire learning system through a digital
learning platform requires software, certain
digital tools and information literacy skills.
In our world, not all countries have well-de-
veloped information infrastructures that
enable students and universities to access
the Internet. In Myanmar, many universities
offer virtual courses alongside traditional
education, and due to the influence of
COVID-19, many universities are actively en-
tering this field of online learning. However,
online learning is new to many of Myanmar’s
domestic universities, especially the Arts and
Science Universities, and the establishment
of e-learning takes time to develop and
implement (Mon Mon The & Usagaw. 2018).
For the successful implementation of online
learning in various university programs, it
is important to identify and evaluate the
factors that influence the implementation
of online learning.

There are many specific skills that

an online student should have in order to

be successful in her or his online learning.
It is critical for students to know what is
expected from them and what is needed
to be a successful online learner. The rise
of online education has highlighted a need
to figure out students’ readiness for online
learning and to predict their success. Brooks
& Grajek (2020) outlined higher education’s
readiness to move teaching and learning
online. There are many factors that influence
the successful implementation of e-learning
and one of the very important factors is the
readiness of the student (Rasouli, Rahbania
& Attaran. 2016). The primary purpose of this
study was to understand the online learning
readiness of Myanmar university students.
There are 331 Myanmar university students
participating in this study, including 104 from
the University of Arts and Sciences and 227
students from the University of Computer
Science. To assess this construct of online
readiness, several survey instruments have

been developed.

Literature Review

Online learning can be carried out
in various environments and provides time
freedom for both parties, namely, learners
and teachers. In recent years, online learn-
ing in university education has undergone
tremendous changes, from a teacher-led

model to a learner-centered approach
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through the use of technology (ltuma. 2011;
McKnight. 2016). Online learning has many
potential benefits, some of which are the
ability to overcome the time and space
limitations of traditional educational environ-
ments (Bates. 2005; Ituma. 2011; McKnight.
2016). Hybrid learning, blended learning, and
augmented learning are other similar termi-
nologies, which refer to the combination of
online learning and face-to-face traditional
classroom practice. According to the com-
munication method and meeting time of
both parties, there are two forms of online
learning: synchronous and asynchronous.
If all parties meet at the same time and
communicate in real time, this type refers
to synchronized online learning. However, if
any party does not need to be online at the
same time, asynchronous communication
will occur. This type is called asynchronous
online learning. In online learning, a combi-
nation of the two is also possible. Each type
has some advantages and disadvantages,
and these advantages and disadvantages
must be thoroughly studied before any
attempt to implement online learning. The
two main advantages of online learning
are convenience and flexibility. But online
learning is more challenging than it seems.
Online learning sounds so good that some
students have unrealistic assumptions from

the start. In fact, online courses require as

much time and energy as traditional class-
room courses, or even more. In addition, it
requires specific computer skills and learning
strategies to succeed.

Online learning readiness was initially
proposed by Warner, Christie & Choy (1998)
in their research project on Australian
vocational education and training sectors.
They suggested that the definition of online
learning readiness includes learners’
preference for a flexible instruction,
competence, and confidence in the use of
electronic communication, and autonomous
learning. There are many online learning
readiness studies (Hung et al. 2010; Hung.
2015; Lin et al. 2016; Blayone et al. 2018).
McVay (2000; 2001a; 2003) have designed
and created items to measure the online
readiness. Three aspects of the concept of
readiness were identified in the literature.
The first aspect is students’ preferences for
the form of delivery as opposed to face-to-
face classroom instruction. The second
aspect is student confidence in using electronic
communication for learning; and in particular,
the competence and confidence in the use
of internet and computer-mediated com-
munication. The last aspect is the ability to
engage in autonomous learning.

From past literature and research
(Dray et al. 2011; Hung et al. 2010; Hung.
2015; Lin et al. 2016; Blayone et al. 2018),
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common themes emerged from these
studies that focused on “computer skills,”
“learner characteristics,” and “self-manage-
ment of the process.” This study attempts
to review the assessment of online learn-
ing readiness of students in postsecondary
education. Increasingly, adult learners are
discovering the convenience and flexibility
of online learning to meet their learning
goals and busy lifestyles. Over the past
decade, there has been a proliferation of
online degree programs, virtual universi-
ties, and courses for adult learners. While
students can easily find an online program
or degree program that is both convenient
and accessible, they may face many chal-
lenges and will need new skills to face
this type of instructional style. Educators
have conducted research related to the
development of student skills necessary for
success in online learning, but relatively few
publications have addressed this topic from
the perspective of the successful online stu-
dent. A number of online learning readiness
studies have already been conducted, and
various dimensions used to assess online
learning readiness have been identified and
validated. To assess the online learning read-
iness of students, this study focuses on the
following four factors, namely, computer/
Internet self-efficacy, self-directed learning,

learner control, and motivation for learning.

1.1 Computer/Internet Self-
efficacy

Online leamners need basic computer
related skills to succeed. These include the
ability to create new documents, use a word
processing program, navigate the Internet,
and download software (Hung et al. 2010;
Dray et al,, 2011; Shen et al. 2013). Most
online universities have new student orien-
tation programs. These teach students how
to use the university’s learning management
system and other online tools, but typically
they don’t cover the basics. If students
lack basic computer skills, students may
want to find an online tutorial such as the
one available through the Library Network.
Students will also want to check the online
university’s main website for their hardware
and software requirements. Make sure their
own computers meet those requirements.

1.2 Self-directed learning

Self-directed learning is a type of
instructional strategy where students take
charge of their learning process and it is an
important factor for online learning read-
iness (Hung et al. 2010; Dray et al, 2011,
Shen et al. 2013; Lin et al., 2016). Students
must be able to manage their time well.
Most courses are not taught in real time.
There are no set times for classes and this
flexibility is one of the great benefits of on-

line learning. It can also be a drawback for a
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student who is unable to stick to a routine
study schedule or is not able to complete
assisnments without daily reminders from
a teacher. Effective time-management skills
do not just happen. They have to be learned.
It takes time to develop good habits, but
students will gain satisfaction from being
well-organized and accomplishing their
tasks.

1.3. Learner Control

Learner control became a crucial
issue for the development and utilization of
e-learning environments (Hung et al. 2010;
Dray et al.,, 2011). Learners should be able
to control the selection and presentation
of content, as well as the transfer process
itself, according to their needs, preferences
and learning styles. Field studies of both ap-
proaches revealed several types of learner
control to be supportive for self-managed
learning processes.

1.4. Motivation for Learning

The motivation is why people
decide to do something, how long they
are willing to go on for, and how long they
intend to do it (Dornyei & Ushisoda, 2011).
Online learning requires independence,
responsibility, internal motivation, and a
certain level of maturity (Hung et al. 2010;
Dray et al., 2011). Students should be given
some thought to their own personal reasons

for attending university. Moreover, students

should be determined and self-motivated
to succeed in university. There are many
numerous reasons to work hard in university.
Students might want a greater level of
personal satisfaction with their future career.
Or perhaps it’s personal pride in their
accomplishments. Or maybe students are
trying to seek a wider range of opportunities
available to students with higher education
or a higher income.

Methodology

The study began with the develop-
ment of a set of questions that appeared
from a group of online course faculty, and
administrators we consulted for ideas. The
question set was reviewed and edited by a
larger group of administrators and faculty,
and an online survey instrument was devel-
oped. Survey answers allow respondents to
mention online learning techniques they
found useful and to tell the stories of their
experiences of online learning.

Participants

Participants in this study included
undergraduate students taking Computer
courses and Arts and Science courses at
selected Universities in Myanmar. Table 1
shows the demographic data of the respon-
dents A total of 104 participants (n = 104)
from Arts and Science Universities and 227
from Computer Science Universities took

part in the study. A total of 74.32% partic-
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ipants were female (n = 246) while 25.68% were male (n = 85). Their ages ranged from
18 to 26 and their majors were Computer Science and technology, and Arts and Science
specializations.

Instruments

An extensive review of the survey of online readiness was conducted, and items
used to measure the construct were extracted, followed by discussion on item refining to
provide simple items devoid of any ambiguity. Faculty took part in reviewing items used
in previous studies. The targeted constructs were measured and recommendations of the
researchers were considered in this process. McVay (2000) also identified two factors as
potential predictors to online learner readiness which includes the behaviors and attitudes
of students.

Data Collection

Participants were first given a consent form to sign. The consent form made provision
information about the nature of the study, including a questionnaire that participants
would complete relating to online readiness. Once individuals signed the consent form
and agreed to participate, they were given the online readiness survey. The survey told
the respondents to rate the questions, based on how they reflect the individual, using a
Likert type scale ranging from 1 (Very untrue of me) to 7 (Very true of me). Demographic
items were used to get more information about the research participants. The demographic
items included questions about gender, age, specialization and other questions related to
experience with and access to technology. Participants were told to answer the questions

as accurately as possible.

Table 1 The Demographic data of the respondents (n=331)

Type of Students Gender Age Total
Male Female 16-20 21-25+
years old years old
Arts and Science 26 78 89 15 104
Computer Science 59 168 195 32 227
Total 85 246 284 at 331
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Results

Student online learning readiness
continues to influence most institutions
including all areas from their curricular
development and pedagogies to entire
academic divisions dedicated to Web-spe-
cific delivery. Measuring student readiness,
it follows, should also be of great concern
by institutions in order to better face this
challenge. Smith (2003; 2005) administered
the McVay Online Readiness Survey (2000;
2001) to 314 Australian university students
and utilized a factor analysis to identify two
primary factors for assessing the reliability
and factorability of the instrument. This
paper builds upon this prior work by adminis-
tering that survey to 146 U.S. undergraduate
students at a mid-sized, public university in
the United States. Significance in differences
between urban and rural online learners is
sought to use as one predictor of success
in online and blended-format in formal
post-secondary courses. The two factors
identified by Smith were “self managements
of learning’” and “comfort with e-learning.”

We propose a more appropriate
name for the second factor be “comfort
with non-face-to-face communication.

The aim of this study is to find
out online learning readiness level of uni-
versity students at selected universities in

Myanmar. The researchers aimed to deter-

mine students’ online learning readiness
level. To this end, a total of 331 students
completed the questionnaire. The overall
results suggest that once the internet and
computer self-efficacy of the participants
are improved, the students appear to be
ready for the adoption of online learning.
The results showed that participants tended
to respond different ways to each item in
measuring their online readiness.
Self-efficacy refers to “beliefs in
one’s capabilities to organize and execute
the courses of action required producing
given attainments” (Bandura. 1997). Table
2 shows the data on computer/Internet
self-efficacy in online learning environments
and online communication self-efficacy of
the participants. Three main categories were
discussed for computer/Internet self-efficacy
and the other three categories for online

communication self-efficacy.
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Table 2 Computer/Intermet self-efficacy (n=331)

Responses -Likert type scale

ranging from 1 (Very untrue) to 7 (Very true)

Arts and Science Computer Science
Dimension ltem
Students Students
Total Average Total Average
point point point point
CIs1 | feel confident in performing 445 a.27 1,013 4.46
the basic functions of Microsoft
Office programs (MS Word, MS
Excel, and MS PowerPoint).
cls 2 | feel confident in my knowledge 378 3.63 996 4.38
and skills of how to manage
software for online learning.
CIS3 | feel confident in using the 464 4.46 1,146 5
Internet (Google, Yahoo) to find
or gather information for online
learning.
OCs1 | feel confident in using online 465 4.47 1,123 4.94
tools (email, discussion) to
effectively communicate with
others.
OCS 2 | feel confident in expressing 423 4.06 1,047 4.61
myself (emotions and humor)
through text.
OCS 3 | feel confident in posting 383 3.68 979 4.31
questions in online discussions.
Total point 2,558 24.57 6,304 27.70
Average point 426.33 4.09 1,050.66 4.61

The result shows that the students who are attending at Computer Universities
exhibited greater readiness in the dimensions of computer/Internet self-efficacy in online
learning environments and online communication self-efficacy than did the students from

Arts and Science Universities.
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The purpose of this paper was to examine the relationship between self-efficacy
and online learning environments.

Self-efficacy refers to “beliefs in one’s capabilities to organize and execute the
courses of action required to produce given attainments” (Bandura. 1997: 3). This paper
reviews studies on self-efficacy in online learning environments from 1997 to 2015. Three
main categories were discussed: computer self-efficacy, Internet and information-seeking
self-efficacy and LMS (Learning Management Systems) self-efficacy. Possible areas of
research on self-efficacy in online learning environments were suggested. Internet self-effi-
cacy, or the belief in one’s capabilities to organize and execute courses of Internet actions
required to produce given attainments, is a potentially important factor in efforts to close
the digital divide that separates experienced Internet users from novices. Internet self-ef-
ficacy of students from Arts and Science Universities has been limited rather than overall
attainments in relation to general Internet use. CIS 3 and OCS 1 were significantly high to
Internet self-efficacy judgments.

In its broadest meaning, ‘self-directed learning’ describes a process by which
individuals take the initiative, without the assistance of others, in diagnosing their learning
needs, formulating learning goals, identify human and material resources for learning,
choosing and implement appropriate learning. The data of five-item self-directed learning

scale developed for the present study was found in Table 3.

Table 3 Self-directed learning (n=331)

Responses -Likert type scale

ranging from 1 (Very untrue) to 7

(Very true)
Dimension ltem Arts and Science Computer Science
Students Students
Total Average Total Average
point point point point
SDL1 | carry out my own study plan. 365 3.50 1,014 4.46
SDL2 | seek assistance when facing 380 3.65 1,084 4.78
learning problems.
SDL3 | manage time well. 439 4.22 1,028 4.52
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Table 3 (Continued)

Responses -Likert type scale
ranging from 1 (Very untrue) to 7

(Very true)

Dimension ltem Arts and Science Computer Science
Students Students
Total Average Total Average
point point point point
SDL4 I set up my learning goals. 386 3.71 1,115 4.91
SDL5 I have higher expectations for 368 353 1,218 5.36

my learning performance.

Total point 1,938 18.61 5,459 24.03

Average point 387.60 3.72 1,091 4.80

Table 3 shows that students attending at Computer Universities exhibited greater
readiness in the dimensions of self-directed learning than did the students from Arts and
Science Universities. Participants suggest that self-directed learning helps them optimize
their educational experience, allowing them to set up their learning goals. Learner control
became a crucial issue for the development and utilization of e-learning environments.
Learners should be able to control the selection and presentation of content, as well as
the transfer process itself, according to their needs, preferences and learning styles. Survey
data were collected to develop a reliable operational measure of learner control (in an

online context).
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Table 4 Learner control (in an online context) (n=331)

Responses
Likert type scale

ranging from 1 (Very untrue) to 7 (Very true)

Dimension ltem Arts and Science Computer Science
Students Students
Total Average Total Average
Point Point Point Point
LC1 | can direct my own 397 3.81 1,047 4.61

learning progress.

LC2 | am not distracted by 367 3.53 989 4.36
other online activities
when learning online
(instant messages,

Internet surfing).

LC3 | repeated the online 367 3.53 972 4.28

instructional materials on

the basis of my needs.

Total point 1,131 10.87 3,008 13.25

Average Point 377.00 3.62 1,002.66 4.41

According to the data in Table 4, several types of learner control might be
supportive for self-managed learning processes. And then, the gap in each questionnaire

can be seen in learner control for students from different types of universities remarkably.
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Table 5 Motivation for learning (in an online context) (n=331)

Responses Likert type scale
ranging from 1 (Very untrue)

to 7 (Very true)

Dimension ltem Arts and Science  Computer Science
Students Students

Total Average  Total Average
Point Point Point Point
MFL 1 | am open to new ideas. 426 4.09 1,150 5.06
MFL 2 | have motivation to learn. 451 4.33 1,186 5.22
MFL 3 | improve from my mistakes. 379 3.64 1,213 5.34
MFL 4 | like to share my ideas with 381 3.66 1,238 5.45

others.

Total point 1,637 15.72 4,787 21.07
Average Point 409.25 3.93 1,196.75 5.26

The reasons why motivation is an essential consideration in online teaching and
learning contexts are explored. In particular, as shown in Table 5, the Arts and Science
students respond that they have motivation to learn and Computer Science and Technology
students like to share their ideas with others.

But as Martens, Gulikers & Bastiaens (2004) argue, online learners are often required
to be more intrinsically motivated because the learning environment typically relies on
intrinsic motivation and the associated characteristics of curiosity and self-regulation to
engage learners. In fact, the technology itself is viewed by some as inherently motivating
because it provides a number of qualities that are recognised as important in the fostering
of intrinsic motivation, namely challenge, curiosity, novelty and fantasy (Lepper & Malone.
1987).

The novelty factor tends to wear off as users become accustomed to the technology
(Keller & Suzuki. 2004) and intrinsic motivation can wane. Frustration with technical
problems can also reduce intrinsic motivation but as Martens, Gulikers & Bastiaens (2004)

argue, online learners are often required to be more intrinsically motivated because the
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learning environment typically relies on intrinsic motivation and the associated
characteristics of curiosity and self-regulation to engage learners. In fact, the technology
itself is viewed by some as inherently motivating because it provides a number of qualities
that are recognised as important in the fostering of intrinsic motivation, namely challenge,
curiosity, novelty and fantasy (Lepper & Malone. 1987).

The novelty factor tends to wear off as users become accustomed to the
technology (Keller & Suzuki. 2004) and intrinsic motivation can wane. Frustration with

technical problems can also reduce intrinsic motivation.

Table 6 Comparison on four-factor structure of the student online readiness (n=331)

Point
Four-factor structure of the
SN . ) Arts and Science Computer Science
student online readiness
Students Students

1 Technology self-efficacy 4.09 4.61
2 Self-directed learning 3.72 4.80
3 Learner control 3.62 a.41
4 Motivation for learning 3.93 5.26
Total point 15.36 19.08

Average point 3.84 a7

To calculate average points of factor (dimensions) for each student group, the sum
of the answers to each item in that factor are identified and then divided the sum by the
number of that factor’s items. Studies have suggested that 4.00 is an acceptable value for
a reliable readiness (Fornel & Larcker. 1981). As shown in Table 6, only one indicator
factor of Arts and Science students exceed the average point of 4.00. Average points ranged
from 3.62 to 4.09 for Arts and Science students and 4.41 to 5.26 for Computer students.
Three constructs, self-directed learning, learner control and motivation for learning, were
slightly below 4.00. The average point of each construct should be greater than at least

4.00 (Fornel & Larcker. 1981).
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All students’ average scores relative
to the different dimensions range from 3.84
to 4.77 on a 7-point Likert-type rating scale,
indicating that on average these learners
exhibited medium levels of readiness toward
online learning. By comparing the mean
of those dimensions, the higher the mean
points, the more online learning readiness
the self-evaluating students assigned to
themselves. The comparisons of these
points can indicate the rank of students’
readiness of the readiness dimensions. The
results show that the test further revealed
that the score of factor TSE (Technology
self-efficacy) was greater for Arts and Science
students than the mean points of factors SDL,
LC and MFL. The mean point of factor MFL
(Motivation for learning) for Computer students
was greater than the other three factors’ mean

points of factors TSE, SDL and LC.

Discussions

Online education enables the
teacher and the student to set their own
learning pace, and there is added flexibility
of setting a schedule that fits everyone’s
agenda. As a result, using an online educa-
tional platform allows for a better balance
of work and studies. The current study was
an attempt to determine online learning
readiness of the students who are attending

university in Myanmar. The overall results

reveal that some of the participants seem
to be ready for an online learning adoption
since they mostly appear to be motivated,
to be self-directed over their online learning
and feel confident in online communication
skills. Nevertheless, others need to develop
their skills in using computer, internet and
software needed in the suggested online
learning program. Briefly, their computer
and internet self-efficacy needs to be
improved. As a result of the current research,
a four-factor structure of the student online
readiness instrument that students who are
attending at Computer Universities exhibited
significantly greater readiness in the
dimensions of self-directed learning, online
communication self-efficacy, motivation for
learning, and learner control than did the
students from Arts and Science Universities.
At that point Computer Science and
Technology students keep in touch with
internet and online communication and they
can control themselves in online leamning
and also they have been familiar with using
computer for online learning. Depending
on this status, motivation for learning rate
in the students at Computer University is
distinctly more than that of the students of
Arts and Science Universities. The data also
confirm an emphasis that is placed on the
learner control among four-factor structure

identified in this study. The overarching goal
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of the present study is to increase online courses in higher education of Myanmar. The
current study explores the competencies required for student success in online learning
(e.g., learner control, motivation and self-efficacy) that should be measured to better
understand students’ online learning readiness. This could allow learners to develop their

competencies and avoid challenges that would prevent them from succeeding in online

learning.
Four-factor Structure of the Student Online Readiness
6
5.26
5
£4
Q
y
gns 1 MATrts and
o Sciences
- 2 | Students
4 Computer
1 Science
Students
0 .

Technology self-  Self-directed  Learner Control Motivation for
efficacy learning learning

Figure 1 Four-factor structure of university student online readiness in Myanmar

Considering the findings of the current study in detail, there are some basic issues
that need to be highlighted in this context. The issues are namely associated with the
factors of learner control in online context and computer and internet self-efficacy. First,
specifically, the participant students feel somewhat insecure since they might be deviated
by other online activities like messaging or surfing when learning online. Second, they
seem to be not enough self-confident skills in using the basic functions of excel, word, or
power point programs. Last but not least, they have some doubts about their skills and

knowledge of how to manage software for online learning.
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Conclusion

Based on the questionnaire result,
the following suggestions can be taken into
consideration for the similar target groups
with similar problems. It seems that the
students should improve their basic internet
and computer skills. To this end, the primary
step to take is to prepare introductory infor-
mative programs, seminars and workshops
for the target students (e.g. Arts and Science
university students). They should be given
some opportunities to experience similar
learning environments and improve their
skills. Their barriers towards online learning
and doubts about the distracting sides of
the online learning environments need to be
removed by doing comprehensive training
sessions. Once the needs are analyzed and
problematic areas are noted, alternative
solutions should be negotiated with all
the stakeholders and related precautions
need to be taken. The students should be
informed about different dimensions of the
online learning including facilities, problems
and possible solutions to such problems.
They clearly need to know what is brought
by online environments with a focus on
foreign language learning. So as to avoid
probable problems resulted from the soft-
ware use, simple learning environments or
learning management systems which require

less expertise might be preferred for the

first stages. Additionally, help centers, call
centers or mailing services might serve well
in addressing urgent technical questions or
help. In brief, it is critical to prepare students
for such an innovation and support them to
overcome its challenges in time.

Limitations of the Study

It is important to state that there are
some limitations in the current study. Due
to the nature of study, all of the findings
and conclusions are limited to the Arts and
Science university students and Computer
Science and Technology university students
in our case. The online learning readiness
level of the students is determined via a
mini scale which might be considered to
be simple because of the number of items.
When compared to the similar scales in the
literature, it was viable to choose this one
since validated and reliable version was
available. Moreover, due to the facts of time
limitation and difficult access to data, it was
critical to get a picture of the reality in one
and fine shot. According to the current study
is aforementioned, a part of a longitudinal
study and the paper scope is limited to the
data collection. It is possible to triangulate
and validate the collected data via different

data collection methods and tools.
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