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Abstract

This researchaims to explore the patterns of ICTused by Myanmar EFL teachers and the factors affecting ICT integration in MyanmarUniversities. A sample of 147 teachers is approached for thestudy.Convenience sampling method, which is one of the purposeful sampling methods was used in the research.The data were collected by using quantitativestudy through distributing a questionnaire survey.Questionnaire including three items on demographic information, ICT use at home and University is used in this study. The results revealed a limited use of most ICT applications among teachers at home and University. It is also revealed that though most teachers use computers at home and University nowadays, applications are used by them on a daily or weekly basis, with the rest being limited to monthly, yearly, or rarely used categories.The purposes affecting ICT integration for Myanmar EFL teachers at home and at university were found mostly in the use of social factors, new information, preparation for the teaching and other professional development.The factor of using Facebook was found as one of the mostly integrations with ICT not only at home but also at university in Myanmar.
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Introduction

The use of computers in education is also steadily increasing with the governmentsemphasizing integration of technology in classrooms more and more. Technology refers to “digital applications, all electronic devices and network in all of their forms” (Healey et at., 2009) It is believed that technology integration enables learners to experience learning with real world contexts that nowadays include a variety of digital technologies (Valtonen et at., 2015) Technology integration in EFL is supposed to play a role in enhancing the interaction between teachers and learners. To count some of the advantages of using ICT, it should be mentioned that through using technology, teachers and students will have an array of tools available for acquiring knowledge, critical thinking and communicating with other colleagues and classmates and therefore more chance of being successful learners. Studies have shown that access to technology encourages more collaboration rather than isolation of learners as compared to traditional classrooms. It also engages learners more as they gain more knowledge and necessary skills to generate ideas and produce results. The classes in which technology is implemented can also accommodate different learning styles and encourage learner-centeredness in comparison to traditional classrooms in whichteachers play the role of lectures and source of knowledge (Fisher et al, 1996) if they are in good hands and are used according to the appropriate learning and teaching theories. 
Previous research shows that patterns and frequency of ICT use by teachers vary depending on the context in which they work and the tool they use. Hung et al (2007) found that most of teachers in their study asked their students to search the Internet for information but only a few of them used computers for collaborative projects meaning that they were keener on using computer-based technology for teaching to supplement instruction rather than enhancing students’ learning through higher-level cognitive tools. A decade later, the most commonly applications used by teachers in their first year of teaching were identified as word processing, Power point and the World Wide Web by Hammond et al (2009). Only few teachers had experience of using interactive whiteboards. Despite increasing number of computers in universities since 1995-2020, a limited number of teachers, mainly IT teachers, use them for educational purposes. Zamani (2010) also reported the “language ability “of teachers as another important factor that hinders teachers from using computers in their teaching though she does not specify the subjects taught by those teachers or their major. Considering the fact that teachers are the most important factors affecting the quality of education, vast investment should be done to provide them with practical knowledge necessary to play their part in enhancing the quality of education rather than ignoring them and focusing on the learners and their needs despite their being interconnected. Farhady et al (2010) point out the paramount role of teachers in language education and their access to educational facilities including new technology as follows: “The factors influencing language instruction are in close interaction and any reform should encompass as many factors involved in TEFL as possible. For example, training good teachers without providing them with good instructional materials along with technological facilities would not do much of good for language instruction. Nor would having acceptable materials within the access of unqualified teachers help improve the process. Therefore, the variables involved in language education should be considered within the context of a particular educational community”.
1. Information and Communication Technology (ICT) in Education
Governments of all countries all over the world including developing countries have madeattempts to introduce ICT in education in the hope of attaining the goal of a more effective and improved quality teaching/learning. The Myanmar government is not an exception to this and has made some attempts to introduce technology in education hoping for greater improvement in the quality of teaching and learning. One of the Myanmar Ministry of Education’s central objectives is to address the question of how ICT can be used to enhance teaching and learning. Existing research in this area in Myanmar points to the failure of the program in achieving its purpose that is promoting learning and teaching through ICT usage the reason for which is attributed to teachers’ lack of use of the implemented facilities.In fact, the implementation of computers in Myanmar society started in 1988 with a fast growth that resulted in diffusion of this innovation in MyanmarUniversities, though this latter is a relatively new phenomenon in Myanmar context. Thiscomputer diffusion began gradually starting as a pilot project in the big cities and for thepurpose of teaching Mathematics major students in Universities some IT skills. The long-termintention was to implement IT courses for students of all majors. It is worthmentioning that since 1993 computers have been used in MyanmarUniversities for administrativepurposes (Zamani, 2010).As a part of the government’s plans to integrate ICT into education, all Universities were equipped with computer rooms and in some cases internet connections. Teachers of allsubjects have also been required to take part in in-service trainings to prepare forintegration of the innovation in education. In-service training opportunities for manyteachers in different subject areas have been provided with the hope that teachers’ use oftechnology in education would improve the quality of teaching and learning and increasetheir technological skills. Pertinent to this objective, annual national competitions onpreparing ICT-based teaching material are also held to encourage integration of ICT ineducation among teachers. 
Research Objectives

This study is meant to explore the patterns of ICT used by Myanmar EFLteachersat home and University.The participants of the researchconsist of 147 Myanmar EFL teachers including 40 male teachers and 107 female teachers with the seniority of teaching experience. Two research objectives of this research were as follows: 

(1) To find out English foreign language teachers’ purposes of the use of computer at home
(2) To examine English foreign language teachers’ purposes of the use of computer at university
Research Methodology
This research is a quantitative study aiming atfinding out about patterns of ICT used by Myanmar EFL teachers at university level.The following questions are addressed here:

1.2.1How frequently do Myanmar EFL teachers use particular tools of ICT at home?

1.2.2. How frequently do Myanmar EFL teachers use particular tools of ICT at university?
1. Participants

The participants in this study were 147 Myanmar EFL teachers who were selected as the subjects of this study because of their familiarity withEnglish as the main language of computer and software. Most of the respondents had between 11- 25 years’ experience of teaching, and they mainly hold M.A. in English,whereas some are 
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	No.
	Participants
	Total No
	Male
	Female
	Age Range
	Teaching Experience

	  1
	Teachers
	147
	40
	107
	27-58
	11-25 years


[image: image1.png]Gender

73%

= Male =Female



[image: image2.png]IT Training

N

72%

= Yes =No




2. Data Collection
Data collection was divided into two parts which were both questionnaires in exploring the patterns of ICT used by Myanmar EFL teachers and the factors affecting ICT integration in Myanmar universities.Convenience sampling method, which is one of the purposeful sampling methods was used in the research. A questionnaire with predominantly closed ended questions was used to collect quantitative data with 147 EFL teachers in total.To collect data for the purpose of the first part of this study, a questionnaire was developedby the researcher which included three sections on demographic information, ICT use athome and ICT use at university. The questions in the second and third parts were based on asix-point Likert scale ranging from daily use to never use of some application identified ascommon and not specialized uses of computers/Internet.
3.  Data Analysis
The Statistical Package for the Social Sciences (SPSS) was used to analyze quantitative data from 147 EFL teachers. Some frequencies and percentages generated using SPSS were exported to MS Excel to produce charts and MS Word to produce tables. In this context, data collected using questionnaires from MyanmarEFLteachers were used to confirm each other, and the conclusions of the study were drawn based on the findings that were supported most by data sources. 

Research Results

This highlights the results of the research including the overall mean score, average mean score of ICT patterns at home and at university used by Myanmar EFL teachers in the close-ended questions. The findings were interpreted based on ICT patterns outlined in table 1 about contexts where participants have access to computer and in table 2 about purposes of the use of computer at homeand in table 3 about purposes of the use of computer at university. 
1. Participants’ Computer Access 

Question item 7 of section 2: Please identify where you have access to computer in the following contexts.
Table1: Contexts where participants have access to computer (n=147)
	SN
	Contexts where access to computer
	Responses
	Calculation
	Decision

	
	
	No
	Yes
	Mean
	SD
	

	1
	At your home
	37%
	63%
	1.63
	0.48
	Good

	2
	Internet Access
	58%
	42%
	1.42
	0.49
	Poor

	3
	At University
	49%
	51%
	1.51
	0.50
	Good

	4
	Internet Access
	65%
	35%
	1.35
	0.48
	Poor

	Average
	52.3%
	47.8%
	1.48
	0.50
	Poor


NOTE:

1.00-1.50=Poor

1.51-2.00=Good

Table 1 provides an account of EFL teachers” ICT integration in action with the computer and internet access at home and at university. According to the result, (Mean=1.63/ SD=0.48) had access to computer at home as compared to (Mean=1.51/ SD=0.50) at university out of which (Mean=1.48/ SD=0.50) and (Mean=1.42/ SD=0.49) replied on their own equipment supplemented by the internet access to the use of computers at home and at university (Mean=1.35/ SD=0.48) were connected to the Internet respectively.  It was clear that EFL teachers commonly used ICT accessories as part of their everyday teaching routine and appeared driven to connection with the internet access with considerable difficulties.
2. Participants’ Computer Use at Home
Question item 8 of section (3): How frequently do you use computer for each one of the following purposes at home?
Table2: Purposes of the use of computer at home (n=147)
	SN
	Purposes
	Responses
	Calculation
	Decision

	
	
	Never
	Rarely
	More than once a year
	More than once a month
	More than once a week
	Daily
	Mean
	SD
	

	1
	I write on the computer.
	21%
	2%
	3%
	4%
	34%
	36%
	4.36
	1.91
	Highly effective

	2
	I use computer to watch my photos/film from my digital camera.
	17%
	10%
	4%
	4%
	22%
	43%
	4.33
	1.95
	Highly effective

	3
	I play games on the computer.
	22%
	24%
	10%
	7%
	26%
	11%
	3.24
	1.78
	Moderately effective

	4
	I draw/paint on the computer.
	16%
	11%
	6%
	6%
	30%
	31%
	4.16
	1.86
	Moderately effective

	5
	I make or use tables, charts, or graphs.
	23%
	20%
	2%
	5%
	21%
	29%
	3.68
	2.04
	Moderately effective

	6
	I use educational CDs to learn. 
	23%
	25%
	28%
	17%
	4%
	3%
	2.63
	1.28
	Ineffective

	7
	I organize the computer files / folders.
	8%
	7%
	14%
	11%
	23%
	37%
	4.45
	1.63
	Highly effective

	8
	I use computer to edit my photos (Photoshop).
	14%
	21%
	15%
	23%
	14%
	13%
	3.41
	1.60
	Moderately effective

	9
	I watch DVDs / videos on the computer.
	20%
	9%
	11%
	10%
	20%
	30%
	3.91
	1.91
	Moderately effective

	10
	I use the computer to keep a record of my students’ grades.
	35%
	14%
	16%
	13%
	10%
	12%
	2.85
	1.77
	Moderately effective

	11
	I use computer to prepare power point presentation (slide).
	5%
	7%
	15%
	13%
	23%
	37%
	4.53
	1.52
	Highly effective

	12
	I install software / programs on computer 
	53%
	20%
	21%
	3%
	2%
	1%
	1.84
	1.08
	Ineffective

	13
	I download software from the Internet.
	47%
	16%
	20%
	10%
	5%
	2%
	2.16
	1.35
	Ineffective

	14
	I watch TV on the Internet.
	15%
	20%
	10%
	11%
	21%
	23%
	3.72
	1.82
	Moderately effective

	15
	I listen to radio/music on the Internet.
	7%
	13%
	8%
	20%
	21%
	31%
	4.28
	1.61
	Moderately effective

	16
	I use the Internet to look for my salary slip paper.
	45%
	24%
	23%
	5%
	1%
	2%
	1.99
	1.14
	Ineffective

	17
	I use the Internet to read official letters.
	15%
	6%
	11%
	23%
	25%
	20%
	3.97
	1.66
	Moderately effective

	18
	I use the Internet to search for information.
	5%
	5%
	6%
	11%
	24%
	49%
	4.91
	1.44
	Highly effective

	19
	I use Twitter on the Internet.
	14%
	24%
	16%
	10%
	14%
	22%
	3.52
	1.78
	Moderately effective

	20
	I use Facebook on the Internet.
	7%
	5%
	7%
	14%
	20%
	47%
	4.76
	1.55
	Highly effective

	21
	I keep a blog (Weblog).
	38%
	22%
	23%
	12%
	2%
	3%
	2.27
	1.30
	Ineffective

	22
	I read other people’s blogs.
	7%
	22%
	24%
	12%
	13%
	22%
	3.68
	1.63
	Moderately effective

	23
	I use the Internet to chat to others.
	6%
	7%
	12%
	13%
	10%
	52%
	4.70
	1.62
	Highly effective

	24
	I shop on the Internet.


	14%
	14%
	13%
	21%
	23%
	15%
	3.70
	1.64
	Moderately effective

	25
	I book train or airplane tickets on the Internet.
	22%
	12%
	16%
	16%
	11%
	23%
	3.51
	1.85
	Moderately effective

	26
	I book hotels on the Internet. 
	31%
	25%
	25%
	12%
	3%
	4%
	2.43
	1.33
	Ineffective

	Average
	20.4%
	14.8%
	13.8%
	11.8%
	16.2%
	23.0%
	3.58
	1.86
	Moderately effective


NOTE:

1.00-2.66=Ineffective

2.67-4.32=Moderately effective

4.33-6.00=Highly effective

Table 2 shows EFL teachers’ use of computer as well as the different forms of data complement in ICT integration for special purposes at home. The findings presented with the highest rate of the great interest is that almost all the EFL teachers used the internet at to search for information (Mean=4.91/ SD=1.44)out of overall (Mean=3.58/ SD=1.86). They engaged in society, and they are influenced by the social networking and internet from a range of sources by using Facebook (Mean=4.76/ SD=1.55). The result also shows the evidence of the special purpose for using PowerPoint slides (Mean=4.53/ SD=1.52) for their teaching professional development and effective lectures.It was found that teachers had insufficient level in installing software and looking for salary slip paper with the lowest mean scores and this may be because they don’t have enough IT knowledge and their lack of experience.As a result, the competence standard of ICT application and training for English foreign language teachers needs to be designed.
3. Participants’ Computer Use at University

Question item 9 of section (4): How frequently do you use computer for each one of the following purposes at university?

Table 3: Purposes of the use of computer at university (n=147)

	SN
	Purposes
	Responses
	Calculation
	Decision

	
	
	Never
	Rarely
	More than once a year
	More than once a month
	More than once a week
	Daily
	Mean
	SD
	

	1
	To write on the computer 
	11%
	12%
	7%
	14%
	30%
	26%
	4.18
	1.69
	Moderately effective

	2
	To watch my photos/films
	10%
	10%
	7%
	12%
	21%
	40%
	4.44
	1.73
	Highly effective

	3
	To play games 
	20%
	20%
	13%
	17%
	20%
	10%
	3.27
	1.67
	Moderately effective

	4
	To draw/paint 
	10%
	5%
	7%
	16%
	32%
	30%
	4.45
	1.58
	Highly effective

	5
	To make/use tables, charts
	23%
	20%
	2%
	14%
	21%
	20%
	3.50
	1.91
	Moderately effective

	6
	To use education CD to learn
	20%
	30%
	23%
	13%
	6%
	8%
	2.79
	1.46
	Moderately effective

	7
	To organize the computer files/folders
	6%
	10%
	24%
	10%
	20%
	30%
	4.18
	1.60
	Moderately effective

	8
	To edit my photos 
	15%
	20%
	25%
	20%
	10%
	10%
	3.20
	1.50
	Moderately effective

	9
	To watch CDs/Videos 
	17%
	19%
	10%
	10%
	24%
	20%
	3.65
	1.82
	Moderately effective

	10
	to keep a record of my students’ grades.
	35%
	14%
	16%
	13%
	10%
	12%
	2.85
	1.77
	Moderately effective

	11
	To prepare power point presentation
	15%
	10%
	15%
	10%
	20%
	30%
	4.00
	1.82
	Moderately effective

	12
	To install software / program
	55%
	10%
	12%
	10%
	7%
	6%
	2.22
	1.62
	Ineffective

	13
	To download software 
	46%
	10%
	22%
	12%
	1%
	9%
	2.39
	1.59
	Ineffective

	14
	To watch TV/Internet
	15%
	15%
	16%
	10%
	24%
	20%
	3.73
	1.75
	Moderately effective

	15
	To listen to radio/music on Internet
	21%
	7%
	18%
	20%
	13%
	21%
	3.60
	1.78
	Moderately effective

	16
	To look for salary slip paper
	43%
	20%
	20%
	15%
	1%
	1%
	2.14
	1.21
	Ineffective

	17
	To read official letters
	13%
	16%
	11%
	20%
	20%
	20%
	3.78
	1.69
	Moderately effective

	18
	To search for information 
	10%
	15%
	13%
	21%
	20%
	23%
	3.93
	1.64
	Moderately effective

	19
	To Twitter 
	38%
	20%
	10%
	10%
	10%
	12%
	2.70
	1.79
	Moderately effective

	20
	To use face book 
	12%
	5%
	10%
	10%
	23%
	40%
	4.47
	1.73
	Highly effective

	21
	To keep a blog 
	24%
	20%
	14%
	10%
	17%
	15%
	3.21
	1.80
	Moderately effective

	22
	To read other blogs 
	15%
	20%
	20%
	12%
	13%
	20%
	3.48
	1.73
	Moderately effective

	23
	To chat 
	16%
	17%
	12%
	13%
	10%
	32%
	3.80
	1.89
	Moderately effective

	24
	To shop 
	18%
	14%
	10%
	21%
	20%
	17%
	3.62
	1.74
	Moderately effective

	25
	To book tickets 
	37%
	12%
	10%
	10%
	11%
	20%
	3.06
	1.98
	Moderately effective

	26
	To book hotels 
	21%
	20%
	20%
	12%
	13%
	14%
	3.18
	1.71
	Moderately effective

	Average
	21.2%
	15.1%
	14.0%
	13.7%
	16.3%
	19.8%
	3.48
	1.83
	Moderately effective


NOTE:

1.00-2.66=Ineffective

2.67-4.32=Moderately effective

4.33-6.00=Highly effective

Table 3 discusses EFL teachers’ use of computer as well as the different forms of data complement in ICT integration for special purposes at university. According to the result, EFL teachers’ use of computer at university shows similarities on some factors at home. While they put their greatest interest and use on social functions and communication by using Facebook with the highest point (Mean=4.47/ SD=1.73), most of them integrate with ICT on the factor of drawing and painting (Mean=4.45/ SD= 1.58). (Mean=4.44/ SD=1.72) out of them shows that they spent their time by watching photos and films. It was found that teachers had insufficient level in installing or downloading software/ program and looking for salary slip paper with the lowest mean scores and this may be because they don’t have enough IT knowledge and their lack of experience. At university, the teachers focused on using internet for personal affairs and new information and they were unable to get out of teaching with the syllabus and course book.The progress for technology integration into English language teaching in Myanmar has been insufficient and technologicalcompetency has become a common expectation as a role of EFL teacher in Myanmar.
Discussions
Previous studies had also reported language ability of teachers of other subjects as one of the factors hindering them from using computers in their teaching (Zamani 2010).Results of the study revealed that the uptake of ICT in teaching language is low, and most means of technology are rarely or almost never used/ heard of. However, the data point out that the uptake of ICT in teaching language is low in using for educational purposes. The integration of technology in education sector in general and in English language teaching in particular, is driven by a range of economic and social developments. As ICT is regarded as the key to help EFL teachers engage with the outside world and the teaching of English as a second language has become increasingly important in Myanmar. The English language has been a compulsory school subject and most subjects are taught in English in the Universities except Myanmar Subject. This demands more qualified English teachers will the required in the future and English teachers are expected to enable students to use English ‘confidently in the daily communication, their study and work in an integrated, multicultural and multi-lingual environment with Information and Communication Technology (ICT) at home and at university. Technology competency has become a common expectation across the developed and developing world where teachers are expected to use technology as an integral part of their daily life style and teaching. 
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Figure 1. Purposes of the Use of Computer at Home (1~26) 
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Figure 2. Purposes of the Use of Computer at University (1~26) 
According to the findings, the other special purposes for using computer and internet at home were mentioned concerning with the education and teaching such as lesson plan, online meeting, online teaching, and research. This suggests that EFL teachers focused on the new normal life style of effective teaching in ELT with the integration of ICT in the future. Someteachers prefer the integration with the computer and internet at universities for their personal and social functions, then followed bytyping the exam questions, exam results and the official duties. In this study, the most influential factors enabling individual teacher’s use of ICT patterns at home to search for information, to use Facebook and to prepare power point presentation (slide). The use of ICT patterns by Myanmar EFL teachers at the university are to use Facebook, to draw or paint and to watch the photos/ films. Nowadays, the use of Facebook cannot be denied as the crucial role of people’ daily lives and EFL teachers also related to the forms of social functions and communication during the pandemic.However, this study shows that it is not enough for an effective and flexible integration of ICT with educational factors in university setting and it is also necessary to provide practical support for the teachers to give enough equipment of devices and to facilitate ICT integration and specific guidelines on how to use effectively for appropriate pedagogy in context. 
Conclusion

The goal of this study was to gain more insight into the patterns of ICT use by the MyanmarEFL teachers at homeanduniversity through administering a self-developed questionnaire. The findings of the study revealed that though most teachers use computer at homeand university nowadays, only limited number of applications are used by them on a daily or weekly basis, with the rest being limited to monthly, yearly, or rarely used categories. The findings shows that an account of EFL teachers” ICT integration in action with the computer and internet access was explored mostly at home rather than at university. The purposes for most EFL teachers’ use of computer at home are a little different with the use at university. While the different forms of data complement in ICT integration for special purposes at home are searching for information, preparation PowerPoint slides and using Facebook, other special purposes to use computer and internet at universities areusing Facebook, drawing/ painting and watching the photos and films. The factor of using Facebook for EFL teachers in Myanmar universities was found in one of the mostlyintegrations with ICT not only at home but also at university. The other purposes and comments for using computer and internet at home and at university in the open-ended sessions reveal that they use Facebook as a teaching tool for distinguishing between real and fake news, they help students gain digital citizenship skills, they model how to comment and share online content correctly by encouraging students to interact online through Facebook. This suggests that EFL teachers focused on the new normal life style of effective teaching in ELT and personal, social functions of communication with the integration of ICT.As a result, the competence standard of ICT application for EFL teachers in Myanmar and the factors affecting ICT integration in Myanmar universities were explored in this study.However, the results were not satisfying as expected after analyzing the data from the participants through the research purposes. The reasons for this low rate of computer usage were identified as fear of breaking them and the subsequent cost of repairing, lack of relevant software, inadequate IT knowledge and competence of teachers, and limited support from the head-teachers.
Recommendation

Basically, this research may help professional development and digital literacy skills in English Language Teaching (ELT) within a group of EFL teachers. This will give a hint for Future researchers to extend the analyses reported here to the investigation of teachers of other subjects or teachers from across all cities in the country to see how the patters of ICT use by them may change in Myanmar Universities. The limitation found in this research may prove to be a good addition to using questionnaire and interview for data collection, observation of teachers’ classes and their extent of ICT use is recommended in future studies. This is because observation gives us more insight into what is going on in classes.As this study was small-scale research, the only personal characteristics of teachers were considered in cross referencing was gender and its relationship with access to computer/Internet. Other characteristics such as age, experience and amount of training can also be considered for cross referencing in other studies. The relationship between gender and the pattern and the frequency of use can also be part of other studies conducted in the future.
References
Aung, H. L.&Kham N. S. M. (2019).ICT Readiness for Education and Effective E-Learning System Approach in Myanmar. University of Computer Studies, Yangon.
Cooper, J. (2006). The Digital Divide: The Special Case of Gender. Journal of Computer Assisted learning, 22, 320-334.
Farhady, H., SajadiHezaveh, F., &Hedayati, H. (2010). Reflections on ForeignLanguage Education in Iran.TESL- EJ. 13(4), 1-18.
Fisher, C., Dwyer, D. C., &Yocam, K. (Eds.). (1996). Education and Technology: Reflections on Computing in Classrooms. San Francisco, CA: Jossey-Bass.
Giang, N.V. (2016). Towards an Effective Integration of ICT in an EFL Setting in a Vietnamese Higher Education Context. Faculty of Arts & Education. The University of Adelaide.
Hammond, M., Elpiniki, F., Ida, S., Crosson, S., Ingram, J., Johnston-Wilder, P.,Johnston-Wilder, S., Kingston, Y., Pope, M., & Wray, D. (2009). 'What happens as Student Teachers who Made very good Use of ICT During Pre-service Training Enter Their First Year of Teaching?'TeacherDevelopment, 13 (2), 93 – 106.
Shahamat, F.,&Riazi, A. (2009). The Place of Information and Communication Technology inSecond language Teaching in Girl’s High Universities and Private English Institutes in Shiraz.EFL Journal, 4, 71-93.
Yigit, M. F., & Tarman B. (2013): The Impact of social media on Globalization, Democratization and Participative Citizenship.Journal of Social Science Education Volume 12.
Zamani, B.E. (2010). Successful ImplementationFactors for using Computers in Myanmar Universities during one decade (1995-2005).Computers &Education, 54, 59-68.
