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Abstract
This research has been done based on the experiences of student participants from Myanmar who are studying their higher education at different university campuses in the upper Myanmar. The responses given by these participants were made to the question: ‘Can you tell me a bit about what university life has been like for you?’ On the basis of their responses, a thematic analysis was conducted that explored how these participants experienced alienation specific to their setting arising fromloneliness,feeling out of place, and coping strategies. This research aims to investigatehow university students from minority states experience alienation and how they cope with the issue. On this basis, a thematic analysisof their experiences is conducted, exploring themes and sub-themes. These themes and sub-themes are related to other works on alienation in higher education. The study targeted students from selected universities in Myanmar. In total, the study dealt with 71students of the 2018 and 2019 classes. An interview guide was developed. E-mail, Skype, WhatsApp chats and phone calls were used in data collection. Thematic analysis was used to analyze data which were reported in narrative form using direct quotes and/or paraphrase. Thematic analysis was used to analyze data which were reported in narrative form using direct quotes and/or paraphrase. It was found in the above table that university students’ level of alienation on loneliness affects their perception of general satisfaction on university life in a negative way significantly.Moreover, university students’ level of alienation on new place affects their perception of general satisfaction in a negative way on loneliness significantly. Furthermore, the present study suggested that although perception of general satisfaction has been found in a negative way, university students could apply coping strategies moderately.Finally, this research offers a brief consideration of the limitations of the approach taken here, as well as some implications of the findings for higher education providers and stakeholders.
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Introduction

This research examines the experiences of alienation recounted by participants from severely disadvantaged regions in upper Myanmar – who are beginning their higher education atdifferent university campuses located in Upper Myanmar. In New Delhi (Mizzima), a survey conducted by the United Nations Development Programme (UNDP) has found that Chin State remains the poorest state among 14 regions and states in Myanmar with 73.3% per cent of the people below the poverty line. Chin state is in a remote and far-flung area, the road transport communication is poor and underdeveloped and the worst in Myanmar. Chin State has a population of 500,000. Under the higher education system of Myanmar there is auniversity located in Hakha, which offer 10 study programs. In addition, nine Bachelor programs and one Master program have been offered atLoikaw university in Kayah State.Kayah State has a population of 300,000. It has a production works and many plain areas in the state. People in Kayah state can produce many products than Chin state and there the per capita income has risen too. Kayah state has low population but higher production. So, they have less poverty than Chin state. But, in Kayah state, the job opportunities are shrinking.
Alienation
Alienation is a term used to describe student estrangement in the learning process (Taylor, 2001). Mann (2001) well-defined alienation as the state or experience of being isolated from a group or an activity to which one should belong, or in which one should be involved. Newmann (1981) recognized four major aspects of student alienation: powerlessness, normlessness, meaninglessness, and social isolation. Powerlessness refers to student perception of absence of personal control in learning. Normlessness reflects lack of appropriate rule-governed behavior (e.g., academic dishonesty). Meaninglessness describes alienated students’ interpretation of curriculum as irrelevant to their current and future needs. Loneliness and separation from peers and teachers characterize social isolation. Some adults have withdrawn or are separated from the values of their society or family. These are called alienated youth. The number of adolescents without a defined role in modern society is growing.Student alienation is a term used to define student estrangement in the learning process (Brown, Higgins, & Paulsen, 2003). Mann (2001) defined alienation as “the state or experience of being isolated from a group or an activity to which one should belong, or in which one should be involved”.
University Lifeas Object of Discussion on Experiential Themes and Sub-themes

From these accounts, three themes can be discerned across the data that represent common experiences shared amongst the participants about university life: (1) loneliness; (2) feeling out of place; and (3) coping. In turn, these three themes encompass two, three and three sub-themes each respectively: loneliness owing to (1a) isolation from peer groups and (1b) a lack of pre-existing friendship groups at university; feeling out of place owing to (2a) demographic differences, (2b) geographic distance and (2c) negative self-concepts; and coping with these experiences by (3a) exiting to an alternative environment, (3b) adapting to what is perceived as inevitably the case at universities and (3c) hoping for a change in the situation (see Figure 1).
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Figure 1: "University life" as object of discussion with participants’ experiential themes and sub-themes.
The responses given by these participants were made to the question: ‘Can you tell me a bit about what university life has been like for you?’ On the basis of their responses, a thematic analysis was conducted that explored how these participants experienced alienation specific to their setting arising from: 1) Loneliness because of: a. isolation from peer groups; andb. a lack of pre-existing friendship groups at university; 2) Feeling out of place because of: a. demographic differences from peers,b. residing at a great geographic distance from campus; and c. negative self-concepts in relation to others at university; These experiences engendered different (3) coping strategies involving: a. exiting the institution; b. adapting to their experiences of it; or c. hoping that a change in the future will bring better experiences of university life.

Socioeconomic Status (SES) 
Socioeconomic Status (SES) is an economic and sociological combined measure of a person's work experience and of an individual's or family's economic and social position in relation to others. When analyzing a family's SES, the household income, earners' education, and occupation are examined, as well as combined income, whereas for an individual's SES only their own attributes are assessed. Socioeconomic status is typically broken into three levels (high, middle, and low) to define the three places a family or an individual may fall into. When placing a family or individual into one of these categories, any, or all of the three variables (income, education, and occupation) can be measured.Education in higher socioeconomic families is typically stressed as much more important, both within the household as well as the local community. In poorer areas, where food, shelter and safety are priority, education can take a backseat. Additionally, low income and education have been shown to be strong predictors of a range of physical and mental health problems. These problems may be due to environmental conditions in their workplace or may be the entire cause of that person's social difficulty to begin with.Low SES usually refers to individuals with low educational achievement and/or low household income. These factors can form into additional everyday stresses for individuals, ultimately leading to risk behaviors, such as tobacco use.

Research Objectives
In relation to the Myanmar as a whole, Chin state and Kayah stateare the regions with higher-than-average unemployment rates and very high rates of youth unemployment than other regions and states. A larger proportion of residents occupy the lowest SES groups of the population, receiving government welfare assistance and living in government subsidized housing, and perhaps most relevant to this study, significantly lower than average participation rates in higher education in relation to the entire Myanmar metropolitan area. The opening question used with all participants is consistent while the object of the discussion – “university life” – is left undefined in order to elicit data about how student participants constitute it through their subjective experiences. This research aims (i) to offer a brief consideration of the possibility of initial experiences of university life as experienced by a specific group of Myanmar youths from Chin state and Kayah state and (ii) to investigate how they cope with the issue. On this basis, a thematic analysisof their experiences is conducted, exploring themes and sub-themes that suggest alienation specific to their setting and that may be passed over by broader survey categories such as “low socioeconomic status (SES)” or “disadvantaged.”
Methodology

The study targeted students from selected universities in Myanmar. In total, the study dealt with students of the 2018 and 2019 classes. An interview guide was developed. E-mail, Skype, WhatsApp chats and phone calls were used in data collection. As such, a semi-structured interview was taken to be the most appropriate form of data collection.The interviews were conducted with the participants over mobile phones while they were physically at their respective university campuses. Each interviewlasted for approximately 10 minutes. It begins by reporting the responses given by these participants to the question: ‘Can you tell me a bit about what university life has been like for you?’ Thematic analysis was used to analyze data which were reported in narrative form using direct quotes and/or paraphrase. Thematic analysis was used to analyze data which were reported in narrative form using direct quotes and/or paraphrase.
Study Participants

Study subjects for interviews were students who have been studying at higher education institutions, were residing in Chin and Kayah states of Myanmar, and were aged between 17 and 29 years at the time of the interview. The total number of students interviewed was 71.
Table 1: Distribution of the research cohort (n=71 for interview-based study)
	SN
	
	Sample Size 

	
	
	From Chin State 
	 From Kachin State

	
	
	no
	%
	no
	%

	1 
	Interview-based study
	33
	46.48%
	38
	53.52%


On this basis, a thematic analysis of their experiences is conducted, exploring themes and sub-themes that suggest alienation specific to their setting. In order to determine the existence and possible patterns of alienation at university as they are experienced by a group of individuals from a particular setting, this research adopts a phenomenological approach. Phenomenology, described broadly, is a theoretical perspective that aims to suspend all explanations of a given phenomenon (e.g. alienation at university) while turning to the content of concept itself: “seeing philosophy’s task as that of describing the essences of phenomena, the explication of various levels of meaning of phenomena, and their interrelationships” (Stewart &Mickunas, 1974). A phenomenological approach seeks the “structure of concrete experiences” that remains at the level of lived reality.While the present research is concerned broadly with the possibility of alienation at university as experienced by a specific group of participants, it proceeds inductively in order to foreground these experiences prior to any specific definition of alienation. Following this method, the primary point of reference in this research is the lived experiences of participants from Chin and Kayah states of Upper Myanmar who are currently attending different universities in their own places. The interview questions used in this research are given below in Table 1 (appendix A).
Research Results

This research explores the university lifeof low SES or disadvantaged students from Chin state and Kayah states of Myanmar and presentsthe discussion with participants’ responses based on themes and sub-themes.Students’ responses on threeexperiential themes and eight related sub-themes can be drawn from this research. Firstly, in relation to the first theme, experiential data in higher education institutions show the feelings of being loneliness and out of place by low SES or disadvantaged students from Chin state and Kayah states. The data in table 3show that some students are likely to participate in university organized social events or mentoring programs.Secondly, qualitative studies of the experiences of students from particular setting are necessary for higher education providers and those with a stake in improving access to higher education for disadvantaged populations insofar as they offer a portrait of specific problems that pertain to a group. Then, the feeling of being out of place due to residing at a great geographic distance from campus has been analyzed as an experience that operates beneath the broad categories of “low SES” or “disadvantaged”. The participants were chosen because they were at different university campuses, and they were each categorized as low SES students and had responded to a request for an interview sent to participants via email for feedback on their initial experiences of university life. 

How students felt on the loneness situation that is getting better or worse or staying the same has been analyzed in Table 2 (Appendix B). Participants responded based on their experience on university life of low SES or disadvantaged places of Chin and Kayah states in Myanmar.It was found that university students’ level of alienation on loneliness affects their perception of general satisfaction on university life in a negative way significantly. Our findings have a number of important implications for future research. The findings also provide valuable information for potential psychological consequences. The causes of student participants’ alienation are complicated including curricular and institutional factors. Alienated students feel incongruent with curricula. 

How they felt on the place has been explored in Table 3 (Appendix C). They responded based on their experienceson university life of low SES or disadvantaged places of Chin and Kayah states of Myanmar.It was found in Table 3 that university students’ level of alienation on new place affects their perception of general satisfaction in a negative way on loneliness significantly.The causes of student participants’ alienation are complicated including socio-cultural factors. Alienated students feel different with new places. 
Participants’ interview responses on university life of low SES or disadvantaged places of Chin and Kayah states of Myanmar towards the second experiential theme ‘Coping’ and three sub-themes were described in Table 4 (Appendix D).According to the data, alienated students applythe capacity to cope with unfulfilled social and learning expectations as a strategy of self-preservation. The present study suggested that although perception of general satisfaction has been found in a negative way, university students could apply coping strategies moderately. According to them, by engagingcoping strategies in the processes of learning, the sense of self is not threatened, safety is maintained, and unity is preserved. They responded based on their experiences. It was found in the current study that university students’ level of alienation on coping strategies affects their perception of general satisfaction in a positive way and significantly. 
The results confirm that the concept of alienation has a negative effect on students’ individual life. As alienation causes erosion in traditional institutions such as family and university, it causes erosion in students individually. According to Orden & González (2005), negative social and academic self-concept is associated with poor academic performance, demonstrating a greater degree of limitations to what they can accomplish.
Discussions
This researchfocuseson the experiences of alienation in university life that have arisen for a group of students from selected regions in Upper Myanmar. Due to the qualitative nature of this research, it neither makes a claim for a generalized notion of alienation experienced by university students nor a claim that students from disadvantaged regions in higher education necessarily experience alienation in the forms expressed above. Rather, what it has sought to do is to focuson the experiences of university life for a particular group of students from a disadvantaged region in Upper Myanmar.Alienation can reduce the general satisfaction of students. Alienation is a kind of disappointment (El-Mustafa, 2005). The possibility of a disappointed individual to be satisfied is quite low. It is quite possible for a student disappointed with social relations, peers, classroom, and the teacher, to develop mental attrition in emotion and thought basis. In this sense, it can be claimed that it is of significant importance for the universities aiming at increasing general satisfaction of students to develop sustainable policies preventing alienation. It must be a priority for the universities to create an environment meeting the students’ needs and keeping them away from alienation. 
As a result, the students experience emotional disasters, conflicts, and unstable values. These undesired attitude and behaviors faced by the young primarily weaken their ties to the life and lead dissatisfaction. Thus, qualitative applications are to be developed to minimize the harmful effect of alienation, one of the biggest problems in universities today, on students. Students are significant stakeholders at universities and the content of stakeholders for organizations is essential. Within this scope, it is important for universities to take a step to satisfy their students who are among main stakeholders. It is possible to take control of the university environment effecting student alienation while as for their relations with the peers it seems impossible. Hence, it can be claimed that it is important to realize supervisory applications minimizing alienation especially within university campuses. However, that does not indicate performing nothing for the peers. It is fundamental to organize seminar and conferences to increase the quality of interaction between peer groups.
Conclusion 
Adolescent alienation is a difficult problem facing many universities. A better understanding of the parameters and defining factors of student alienation could provide useful information concerning needed university modifications. This research defines alienation, discusses the constructs of alienation, and discusses coping strategies that educators can use to decrease student alienation. Adolescent alienation is a problem for some young people, leading to behaviors such as gang activity, violence, vandalism, absenteeism, truancy, and other forms of deviant behavior. 
According to the results, the participants discuss loneliness and separation from peers and teachers as social isolation. Alienation is a useful construct for understanding the mechanisms associated with undesirable learner outcomes and in developing strategies to circumvent student academic failure. The causes of student alienation are multifaceted including curricular, institutional, and socio-cultural factors.Alienated students feel incongruent with curricula and devoid of opportunities to establish meaningful connections. Such disconnection results in apathy in the learning process, alienation is caused by a teaching-learning process characterized by compliance and bereft of creativity. In higher education of some countries, the learner is largely removed from the content to be learned; individual opinion is devalued and reliance on personal perception is dismissed as unscientific. Ross (2000) argued that contemporary society breeds alienation and disconnection among people. 
Besides augmenting quality and relevance of higher education institutions, the current research also supports key access-enhancing innovations. These include the introduction of tertiarylevel dormitories to allow youth from remote areas to continue studying at university; needs-targeted stipends, and other measures to expand tertiary education completion rates among disadvantaged youth. All of which helps ensure that the young can participate in and contribute to inclusive growth in Myanmar.By assembling differentiated and qualitatively rich and specific data on student experiences pertaining to particular groups, higher education institutions may then be able to deploy smaller-scale, more precise disturbance aimed at meeting the needs of specific student settings, satisfying defined problems, and fulfilling modest hopes.
Recommendations
Qualitative studies of the experiences of students from particular settings are necessary for higher education providers and those with a stake in improving access to higher education for disadvantaged populations insofar as they offer a portrait of specific problems that pertain to a group.

References

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in psychology.
Brown, M. R., Higgins, K., & Paulsen, K. (2003). Adolescent alienation: What is it and what can educators do about it? Intervention in School & Clinic, 39, 3-7.

El-Mustafa, A. (2005). Youth and the Crisis of Social Alienation, A Seminar in the Sixth Season of Tuesday Cultural Forum. 
Al- Qatif, Saudi ArabiaGardner, W. L., Pickett, C. L., & Brewer, M. B. (2000).Social exclusion and selective memory: How the need to belong influences memory for social events. Personality and Social Psychology Bulletin, 26(4).
Heath, D. H. (1970). Student Alienation and School. The School Review, 4(7), 515-528.http://dx.doi.org/10.1086/442930
Mann, S. J. (2001). Alternative perspective on the student experience: Alienation and engagement. Studies in Higher Education, 26, 7-13.
Newmann, F. M. (1981). Reducing student alienation in high school: Implications of theory.Harvard Educational Review, 51, 117-129.
Rokach, A., Bauer, N., & Oreck, T. (2003). The experience of loneliness of Canadian and Czech youth. Journal of Adolescence, 26, 267-282.
Ross, E. W. (2000). Alienation, exploitation, and connected citizenship. Theory and Research in Social Education, 28, 306-310.
Stuart, D., &Mickunas, A. (1974). Exploring phenomenology. Chicago IL: American Library Association.
Taylor, J. S. (2001). Through a critical lens: Native American alienation from higher education.Paper presented at the Annual Meeting of the American Educational Research Association, Seattle, WA, USA, ERIC Document Reproduction Service No. ED452753.
Appendices

Appendix (A)

Table 1: Semi-structured interview questions used
	Experiences of University Life

	So what I’m going to do now is ask you a few questions about your experience of university life so far. 

There’s no right or wrong answer. 

Just respond based on your experiences. 

Does that sound ok to you?

If yes, then ask: 

Can you tell me a bit about what university life has been like for you?

	Prompting questions used:

Is it still like that?

Or

Do you feel the situation is getting better or worse or staying the same?

Or

What is it like now?

Or

So how do you cope?

Or

Why do you think this is?

Or

Why aren’t there?

Or

What do you see as the main reasons for this experience?

Or

Do you see it being any different?


Appendix (B)

Table 2: Participants’ interview responses on university life of low SES or disadvantaged places of Chin and Kayah states in Myanmar towards the first experiential theme ‘Loneliness’ and two sub-themes (n=71)
	Theme
	Sub-themes
	Participants Responses

	1

Loneliness
	Isolation from peer groups
	Interviewee 1

I’m afraid that friends and significant others can’t see me the same way as before or something might change between us if I told them all my troubles. I don’t want to bother anybody with my worries.

	
	
	Interviewee 2

I have lots of friends and being surroundedby peers to participate in university organized social events or mentoring programs. I am always doing things with a lot of peers at university.

	
	
	Interviewee 3

“There would be days that I just couldn’t get out of bed. I didn’t want to face people. I didn’t want to look at anybody, I just wanted to stay there, and I guess just sulk by myself, and I just didn’t have any energy.”

	
	
	Interviewee 4

“I just really enjoyed it. I was fine with studying at university. My wanting to be here was normal.”

	
	
	Interviewee 5

“I cannot talk about my sadness, in fact, I don’t dare to talk about it, because then you are considered as a weak person. I see that some friends feel pity for me, but they don’t talk to me, they prefer to run away because they are afraid and do not know how to react to someone who is sad.”

	
	Lack of pre-existing friendship groups
	Interviewee 1

“If I could talk to my friends I would, but I just didn’t feel like I could talk to them. They would keep on going, ‘You’re weird’ or something.”

	
	
	Interviewee 2

People just started drifting away, like they were asking, “What’s wrong with you?” I wanted to ask them, “Why don’t you talk to me anymore?” I felt they were saying “You’re different now!” I just began to hide away a lot and I would say, “I just want to be alone”.

	
	
	Interviewee 3

“I’m afraid that friends and significant others can’t see me the same way as before or something might change between us if I told them all my troubles. I don’t want to bother anybody with my worries.”

	
	
	Interviewee 4

“Being around people was, always a bad thing for me. I constantly felt the need to be alone, and I always felt like interacting with other people was difficult for me. Yah, that was confusing because I felt lonely, but I felt like being around anyone at the same time.”

	
	
	Interviewee 5

Sometimes when some of my friends are …. ok with ignoring me, with not asking about it, I feel like kind of I know it’s silly, but loved.


Appendix (C)

Table 3: Participants’ interview responses on university life of low SES or disadvantaged places of Chin and Kayah states of Myanmar towards the second experiential theme ‘Out of place’ and three sub-themes (n=71)

	Theme
	Sub-themes
	Participants Responses

	2

Out of place
	(i) Demographic differences
	Interviewee 1

This was a wonderful experience for me. I have made friends that more than likely I would not have even met before. I no longer have the stereotypes I once had and made quite a few acquaintanceships along the way.

	
	
	Interviewee 2

The learning experience at university was very rewarding to me because it gave me the chance to experience a different culture firsthand.

	
	
	Interviewee 3

Sometimes I feel all alone in the world.

	
	
	Interviewee 4

The world is run by the few people in power, and there is not much the little guy can do about it.

	
	
	Interviewee 5

I had a fear that I came from a certain environment and culture, and it was completely different here.

	
	(ii)

Geographic distance
	Interviewee 1

When I came here, I had some plans but due to the hardships and feelings of isolation I could not sustain my interest in doing anything. I felt as if I was going to collapse due to being socially segregated . . . there were many days when I was completely alone when I did not receive a single phone call or called anyone else and I felt as if I was cut off from the whole world.

	
	
	Interviewee 2

Here, the whole world was different. We used to live together in my place. I never felt so bad like here. We had no relatives living close by here, it seemed like a new world with different people; we were like strangers to them. There was no social life; everything was barren. I was confused what to do?

	
	
	Interviewee 3

There were many challenges in the sense that you were far from your roots and your loved ones. I came here soon after my marriage and was not able to see my parents after that. It did not feel bad even if I was not sure if I would see them again. 

	
	
	Interviewee 4

I was feeling reluctant to go out and used to feel unsafe from the outside world. I used to have connections with the whole town, but after coming here nobody knew me; I had no confidence to go out and see the world outside of the four walls of my house. But I did not feel helpless at that time.

	
	
	Interviewee 5

Before coming here, I was feeling proud of myself belonging to a high-class family enjoying a high social status. I had helpers to assist me in household chores but here I had to do everything myself, even to clean my own washroom too. I felt like no value, no respect after coming to this place. However, I did not lose my self-respect with the social status.

	
	(iii)

Negative self-concepts
	Interviewee 1

I was not very popular with peers, has trouble making friends.

	
	
	Interviewee 2

I have trouble working independently, needs supervision and direction.

	
	
	Interviewee 3

I have parents who are not very supportive, expectations tend to be unrealistic.

	
	
	Interviewee 4

Although I have had numerous school-related failure experiences, I took work very seriously.

	
	
	Interviewee 5

Although I have trouble working independently, needs supervision and direction, I believed in God to support me.


Appendix (D)

Table 4: Participants’ interview responses on university life of low SES or disadvantaged places of Chin and Kayah states of Myanmar towards the second experiential theme ‘Coping’ and three sub-themes (n=71)

	Theme
	Sub-themes
	Participants Responses

	3

Coping
	(i) Existing
	Interviewee 1

I always encouraged my family members and other friends to have a strong faith in God’s blessings.

	
	
	Interviewee 2

My regular prayers helped me to come out of depression and to deal with settlement challenges.

	
	
	Interviewee 3

When I came here, my husband provided me support at each and every step. Whenever I was feeling down emotionally, my husband empowered me to pull myself to go ahead. He always encouraged me to take the positive perspective of things and to view challenges as a temporary phase of life. It helped me to feel myself strong to move ahead.

	
	
	Interviewee 4

Even though they [family members and relatives] were not here, they provided me full support to get out of the stress. I had a phone with me all the time and that was my main mode of contact with my family . . . I had to contact my family back home every day before going to bed to explain details of my day. In case of emotional stress or low mood, I used to consult them for my immediate support, and it helped me a lot in my settlement process here.

	
	
	Interviewee 5

If you have a good friend, then it is a great help. Definitely, this friend can help you to come out of depression . . . If someone is here who can guide you, then your time is not wasted. Luckily, I had a friend who helped me so much. I am thankful to her from the bottom of my heart.

	
	(ii) Adapting
	Interviewee 1

I was very scattered soon after coming here and it seemed as if I had lost the route to my destination. I was diagnosed with clinical depression and was hospitalized for many days. I noticed after getting to know a few people here and developing friendship with them, my mood started to change. Friendship offered me an opportunity to be a part of social networking and to see others in the same boat of settlement with me. All of us supported each other. Indeed, it was a great support to come out of depression.

	
	
	Interviewee 2

After meeting with other friends, I felt myself connected with the larger world. My strong belief on God and company of other friends helped me to keep myself together in order to face hardships of settlement. I was able to share my experiences and hardships with them and they always gave me support and encouragement to face my challenges. Without their support, it was difficult for me to settle here.

	
	
	Interviewee 3

Through attending social activities, I got socially and religiously integrated with others which helped me to come out of depression and to work towards my settlement. through my connection with others, I was able to perform my prayers in a group and also developed social contacts with them. All of this helped me tremendously to reduce my depression and to face my acculturation hardships.

	
	
	Interviewee 4

When I came here, it was impossible for me to go back to my own place. I had to work hard to earn money for our survival . . . it was hard for me to afford expenses for completing the paperwork for my immigration case . . . one of my friends told me about a community center nearby . . ., I used to take it there and they were able to help me for everything without any charge. This help supported me to deal with many of my problems during my settlement process.

	
	
	Interviewee 5

I got support during my difficult time . . . I was not aware of many of the student services at that time. There was a responsible person who encouraged me to look for various opportunities. I can’t forget her support . . . a great help was offered . . . I will recommend others to go to student centers for help.

	
	(iii) Hoping
	Interviewee 1

Real friends are easy to find as ever.

	
	
	Interviewee 2

After facing so many challenges, initially, I thought as if I was a total failure . . . my life in my hometown was full of courage, then I realized that I could use the same skills to find my way here. . . I continued working hard with patience despite the fact that there were so many hardships in my way. I persistently kept on moving forward which boosted my energy to face challenges in order to settle here.

	
	
	Interviewee 3

I will highly recommend newcomers not to leave their cultural roots and stay close to their communities . . . not to lose your identity by getting indulged into this environment around you. Thank God, I was able to get involved in my own community activities. I was decaying and fading day by day due to stress caused by the settlement process until I got connected with my own people . . . it helped me to face challenges and to stay strong in my struggle to get settled here.

	
	
	Interviewee 4

It was so supportive to have someone from your community whom you can look up to . . . you can spend time and get emotional support to keep your hopes high. Through support of a community leader, my whole life was changed, and I became hopeful to achieve my goals here . . . now, I try to support others in the same way as I was supported in the time of need, when I was a newcomer.

	
	
	Interviewee 5

Mental satisfaction and religion go hand in hand. If you hold onto your religion and stay strong, then I think you are able to overcome your depression. My religion and faith strengthenedme to face adversities of the settlement process by staying connected with God . . . it gave me hope and strength.


