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fifauineedamans Tanszuiunsililuadamans uaslifaduanu

HAN1TITE WUI1 NMITRaIRUUilNalaenTwian RIS Ve S suludnyMe
L UNINITITHUTUUUNAET AUFUTS (Conceptual Knowledge) wagmIusidadizns
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nunsiteundymdedifianienienn uag 3) nsldiaTesileninsgiu UniSeuiamng syuy
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Abstract

This qualitative case study aimed to analyze the development of mathematical
knowledge of length measurement among first-grade students through a systematic task
sequence. The study was conducted at a small school in Pathum Thani province with
five first-grade students as participants. The research instruments included four lesson
plans designed using the open approach, with Japanese mathematics textbooks as
the primary resource. Data were collected through video recordings, classroom
observations, semi-structured interviews, and student work analysis. The data were then
subjected to content analysis based on a three-dimensional coding scheme:
mathematical knowledge, mathematization, and task sequence.

The study revealed that task sequencing directly influenced students' knowledge
development through a spiral learning progression. Conceptual and procedural
knowledge did not develop in isolation but rather grew simultaneously in an iterative
model. The developmental process consisted of three key phases: 1) Direct Comparison,
where students manipulated physical objects to meet mathematical conditions
(Horizontal Mathematization), such as aligning starting points, 2) Indirect Comparison,
a critical transition where students utilized non-standard mediators to overcome physical
constraints, and 3) Standard Tools, where students advanced into the mathematical
system (Vertical Mathematization) by linking mediator concepts to ruler usage. The study
suggests that unitization is the pivotal turning point enabling students to transition from
physical manipulation to formal mathematical systems.

Keywords: mathematical knowledge, length measurement, task sequence,

Mathematization, open approach
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Audnsndinaans (Mathematical Knowledge) ithilassingosdmnuiiidouleiy
9EIUUUKUY T21I19AUTUI (Conceptual Knowledge) uag AI13318935015 (Procedural
Knowledge) @ alaild i oedoiiiaas mTeduneud uondruiy usiiuesdusznovdn fay
TunsiaLIANE TS (Hussein, 2022) msﬂ’wmﬁ%amdaumu@ﬁ’u%ﬁ'amamﬂm'a
ANNANNTINNANAMERSYRELTEY (Rittle-Johnson & Schneider, 2014) lagAuLd1la
TuAUNUN8Y0IAINT (AINT 1) mmumaqmﬁamumaumiﬂgum (mwmmmami)
LwaaiwmwwmwammaﬂmmmL'ﬁ&Ju (Isoda & Olfos, 2021) msauasmmmimaamu
Tl lunfontuiadudsdnduesnes
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2017) 881915 M1 wan1sUsELY TIMSS 2011 wuqn YniSoulnedulssaufnedi 4
fnzuwuuadosumsiafies 437azuuu S9indness (500 azuuw) Tnaemzludosnmsinuaz
svadin (Mullis et al,, 2012) winiswauiainugalad ssaruelugrsssaufne
MoUAUITIAUAIATYES (Sarama & Clements, 2016) Uagilnsiauauulfn d1nueu (Task
Sequence) ﬁLﬁuizUULﬁaﬂ’@ummmi (Isoda & Katagiri, 2012) k#ig9AIVIANTITANYIE
nsthllddususssuluniunvesineudulszou@nund 1 luussmealne

anmnsieunIsaeuadaranss esnnueUsraulynivaneUsenis uide
Tusnauszmenansiiiugn dnissudniinnudilananedou wu n1studaeg eamuiey
vuldussvinununsinseeeing (Sisman & Aksu, 2016) Tudsewmalnetesdanudn agHaeu
dulngjdanandlalunisesnuuuianssunadsuifibudduiunousgradussuy
(Inprasitha, 2019) dwalviiniSouszduUsyanfnuiiaiadonadungrinisnsden Semn1sin
LaLSVIASAGINIIASY (E0NTUNAROUNIINISANYIWASNR, 2567)
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AIINUNIUITIUNITIA

1. AUINNARIAAIENT

Anugneadamanswundu 2 Ussan widnazgnuendnwiuanduiauduius
fiueg1dlnddn (Braithwaite & Sprague, 2021) Usgnaunig 1) 1348935015 (Procedural
Knowledge) Fonuneils mundounanasidlatuneuuuy "Knowing how" (Hiebert &
Lefevre, 1986; Star, 2005; Rittle-Johnson & Schneider, 2014; Anderson, 1993) G?J!ﬂﬁﬁmﬂﬁ
maU%"uWaa'wqﬁmmq'mmhaaﬂmismaﬂﬁymwLLamﬁlmmmsam%mﬂusﬁ (Baroody &
Dowker, 2003; Geary, 2004; Canobi, 2009) 8g13l5An1u n151893135Ingu1nnnudla
auiduguassaluszezen (Pesek & Kirshner, 2000) 2) A7u3wd49 (Conceptual Knowledge)
Mede ANULbIRaNtulASIvIenaNnS (Hiebert & Lefevre, 1986; Rittle-Johnson et al.,
2001) elidnduloog1afiivgua (Crooks & Alibali, 2014) 1JussdUsznauddey
n1eAtlaA1ans (National Research Council [NRC], 2001) ﬁqaaqﬁ'suﬁwﬂ’wmmwjﬁu
Tduuuaugn (lterative) wazdanuduwusdnasufunuvassiianie (Bidirectional)
lagAuiudRrdigaiinumngliisnis wagluvaeiniiunsinldisnisyeliseu
lanTuvieniléangsdetu (Rittle-Johnson & Alibali, 1999; Baroody & Lai, 2007)
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2. yuaRangEf lun1sLIANNNARInAERS

2.1 Mathematization (n1s¥iliidundindnans)

PLLIAAYDY Freudenthal (2002) nszuruMsHAoMsfigissunlasaniunsaiaie
Thdudanmsadarians wiadu 2 szavu A nsuwlasdamasudulgmadamians
(horizontal mathematization) kazn15mLIAIINS AdIAFIaRsATelusTUUARINAIANS LD
(vertical mathematization) LLmﬁmi'mejmﬂsﬁuﬂejm Realistic Mathematics Education
(RME) 1iolv 13 ouatnanumsnevenu§ienuLesnuus uniiddsy (Van den Heuvel-
Panhuizen & Drijvers, 2014; Gravemeijer, 1994)

2.2 @1AU9U (Task Sequence)

msdndduRanssuesraduszuudienmunanudlasuudesdurssly (1soda &
Katagiri, 2012) lnedluudfAnaiuayu wWu Hypothetical Learning Trajectory (HLT) (Simon,
1995) wayn1sas19AuraInay (Variation) (Watson & Mason, 2006) a16 U1
AINULUIAAYDY Isoda and Katagiri (2012) wuatlu 4 dnwuzddny laun 1) n1svilimdu
nydllamne (Specialization) @ wiiuatnanunsaliameitnisouduas 2) msilndu
n3dily (Generalization) dnauazieslesnsdlians Tugndnnisialy ielmdlamena
\oanda 3) m3veny (Extension) LﬂﬁauL?auimﬂmwﬁLﬁmLﬁﬂﬁ@&ﬁ@%ﬁ%%mmmi
4) M5YsUINIS (Integration) KanundnNsTaneIsosiedunuansyd eyl

MuiTedoonuuuAanssumuLuIensaouRs3sMsuuuile (Open Approach)
Fosrnuendniudulsrandnunda 1 Imalﬁ%ﬁﬁﬁaﬁauiﬁﬂu (Study with your friends)
Duwnasdayaluniseenuuy Jnseidfniswauiainug nszuviumsviliduedinaians
wazaduau Taswunisiiaaudilaauduius uuviugisendneanud uduaz
AUSLFEIBNNS (Rittle-Johnson & Alibali, 1999) Fedatinnsanwriosluusunusemelne

a a o
NIDULUIANNTTIINY
1u3del 1Uuns3Tudaqunin 37eimuanseunuiAnn15ITenuLuIAnTes
Hiebert and Lefevre (1986), Baroody and Dowker (2003), Freudenthal (2002) wag Isoda
L. v aa v v a § aa v ° v
and Katagiri (2012) Usgnausigdiniuanuinieadadians daniunseuiunisvinbmduy
ARAATERS wasliRAUAIAUIY Al
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(Horizontal Mathematization)

- oo 1
AFnrsuuuidn wasuazlusueetinSou

(Open Approach)

\ / / mﬁmﬁsﬁi’iaga: Content analysis / .
A7 3: MUEIALU (Task sequence)

eIz UUTHE via 3 R (Coding

scheme) maitldunsdlianng (Specialization)
ATEMALTRDaEEnS mavitbadunsdinall (Generalization)
- - ° * = < .
Aesewnszunnsyibadundiadians 13U (Extension)

Aaswudnduey !Tﬂ‘lﬁﬂﬂﬂﬁ (Integration) /

BHUNTNT 1 WEAINTOULLIAMLLNITIY

5AHUN15IY
NI NIULUUNSIANYT &

I UsEasAlioTLATIZNTIAUIAINI N

a

adnmansidesarmemvestinfoutulssoninuni 1 faeudeIBnsuuuda Tneldmside
FeUftRnsuuuiduinigitedulaouuasFannnuuiunfnues Kemmis and McTaggart
(2005) sudumslulsadsuruadnlusminunusd Tsafoudogluiiuiifafioafsuuy
fuuniiedensinnisSeunisaeunuunguidninliannsodanauasinmuiauinsves
tni3suusazauldogndlndda {lideyandn (Key informants) o tni3sudulszaunud 1
$1uru 5 A 97g5EIINe 6-7 U AiflwanisiFeunainvansnazdeanslusyiuiiannsalideya
19 138 1518enluUL12as (Purposive Sampling) mstneusin1sAnLln (Inclusion Criteria) Ae
HutinFeuduuseondnui 1 amadoudoululinisiinu 2566 Suamsidouadinmans
Tusgduiiviarnuans fimadrFsuaiuanslitesndt 80% veananFeuianun {ildausau
Tun1533Useneudie nidevdn 2 au viwthildudaeusin (Co-teachers) wazdann
tihdnwiag 3 au siwthildunsdaousmuasitaeidodnau 1 susandugdieisediuom 2 au
wazasusyirdu Buglidusnuuasaiuayutoyaiiugiuvesinigou indesdleflldlumside
Usznouse 2 wila Ae 1) iA3ealedmiumsdnnisisounisaeu Ifunusunisdanisisous
$1uau 4w (@ $2l) emnidesenuem FouargunsaimsFous Taimuntudonssuiums
nsAnwduiiou (lesson study) inqui3ss WnfAnwiag uazaguseddusimiusenuuy
TngldusuniAertudiSounasmisdesoundnamansvesssmagduniduunaadoyandn
Tunisoenuuuia ssiloddoUsenaudioununsifous ¢ unu wazindesdeifiudeyadisu
ﬂ’l’iﬂ’izl,ﬁuq]’lﬂﬁgl,%m%’]@ 3 v loun wuudane (10C 0.67-1.00) wuudunwal (1I0C 0.67-1.00)
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LAZWUUTATIZYNATY (I0C 0.67-1.00) Tayagniiusiuninlufisununiiug w.a. 2567
rnuAAviEnd n1sdans wardunval MntuinannenANLLUUA e dnszuudeyalagunin
siafanuinEeu wardasizsiiiienn (Content analysis) g 348 2 aufiassiaog1adu
Saserefiu niondunsiaaeuugndies 30% tethundeuusseneidmssaunisnsim
Anudmandinmansing 3 ia

NAN33RY

MnMengideyadnuamkiunsdanaduBsuiagnisnonunaun (Protocol
Analysis) TuauiBsudsansiUieuiisunnuen Ussnaufumsdunivel wuin nsdndsiuauy
(Task Sequence) finalaenseanisnsedulidiSouinimuinisnisanuuaznisinbidu
Adind1ans (Mathematization) Inga1uisaasunan1sideuvanuimuinisseusle 3 ssey
il

1. nmsadraulusiadidesnisuieudisulaenss (Direct Comparison)

ffﬂL‘%&JuLLamﬂﬁLﬁuﬁaﬂﬂidagﬂﬂawuiﬁugwuLﬁaﬂﬂL‘%Emm%q;ﬁmml,wuﬂsa‘il,aww
(Special Case) wararunuunsilmidunsdlsialy (Generalization) Tnsansnsaagulain
Roulvfidnduvesmsiuisuiiisuanuen Ae nsfigaisuduilianeiy uazingdeseyly
wduAsa (79) Tnefindngrudeszing fe WeaslagaFudunazunimvasnliun dnisou
nsgninitllaunsoiSeudouldiud dilugmauddgmilastmeonlunsuuilie tedn
iuilviu uarinGoufunuh dedduiulifuasulmetmidiviniu Saendisuiiou
logneas aawuﬂﬁiﬁﬂfazﬁauiﬁl,ﬁumwué’mﬂ’uﬁ‘swdwmmiua’f& (Conceptual Knowledge)
Boatoulanisin Fahluganuiiidims (Procedural Knowledge) Tumsiamsingaenndos
funsEUIUNS Horizontal Mathematization #ii3euannsaudasingmamenn Tidhgiouls
nndinmansladnse

BHUNINT 2 WEAINISIUSEUMIBUAINNENINADABALAINUSUTUVBITNLTBU
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2. mswasuriugnisiUssuliiumsdeulaglddonans (Indirect Comparison)

dotniFoumdgivaniunsaliliaunsahinguimuiuldlaenss (u n1sin
Frunfanarenvesingiuien) inFeuansaifaundndemslidonadldios Tnefivdngm
Falszdne lunsdlvasmsilSeuiisusmuniuaziuenveinia @anvazwds Wuldle) fie
fnseuliannsainndadienndieudunietuiuenld Fuddgmlaenisiuinnnudn
synuidedushnandumsdsiernen wandsiiiuindinFewismmuiudsin mavieudie
Tnonssvilails thluganudidaisnslunsmiaiesdliodundiedunsuitammendinaans
fautouturumstaniatos famisnianin (Horizontal Mathematization)

1WA W)

91

‘:l s o I lﬂl ol = U a
UAUAINT 3 Lansnmnnsalaznsiiuinnududenanslunisilssuiisuvesiniseu

3. NMswelesgiATalaunsgTuazsTUUARInANEAS (Vertical Mathematization)

Unispunandbiviuiauinistugs WetniseudesUszyndldauiluvsunlmivay
Suldiasesfleonlunienis lnedniSeuaiunsadenloswifAnaindenaisitldiduninis
(Wnn1) Wgnsesiionnnsgiu (ussin) uidmuanudnlanainnfiousesananaynisusiu
Feanusawdlalarunseiusesiuiu nangrudalseinyiiasvio umnudnlatvesinsau
= = = = = < o o B ax s = ! Yo =
Ao TunstlvesmaiUSeuiiguniadeunuds dnSeuvenleisnisainnisatlnsdunldiunide

! N dl' A < t4 v 2 a1 I~ v a [ d' a v

wildswaIesdiaduldussin nuussnuniiaula fe dniseuusauduauises 9aLsuduYes
11530 wazmsldmhendnsiuuuldussinbendu wiieuinSeuausotisiunsivaeuiay
asuemann1siignaedls dedeilugaiudeuiidideyan Horizontal Mathematization lug
Vertical Mathematization Agn1swawuAus melussuuadinanansies (M3IANTAUTEUY
wihedn duav waranauuliussin nedndeunansbiiudmnuiuduazisnsidudoutu
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=] o o & A A = ~ o
BNUATNN 4 LLaﬂ\‘]ﬂqﬁiﬂNU33V]ﬂLUuLﬂs@ﬂﬁJ@LﬂﬁﬂULV]EJUﬂ’J'uJEJTJsU’ENUﬂLiﬁJu

AIeleaTUnsNTIATEideyaia 4 a1y desialuil
M19199 1 wARINANIITATIZRAIA UL Wauin1sauy waznsviliduadaaians

TuN3IANITTEUT MUUHUTIN 4 AU

AU, . WAUIN15ANS oy a .
4 A1AUNY - g nmsviliilundiaanans
i A5 AMTBNS

Nuuwuy - (C1) Avungaisudlvnss  damsimgesdhulannienm
Myl nsilSeuliigudesdanising  Au Adlifawen TidhgReulvmediaemans
Y B TilgaEuduontunadlitn  SuuSeudiou (P2)
vhly N3
nuuwwy - (C2) thiefedleduindu  damsingeidulannenm
Ve nslidenanadueiosiely  denandumsnBoudiou  WidgRoulsmendnmans
nsIguLiguAINeT? AL (P3)
(MsSeuiisun1dew)
nuuwy - (C2) thiefedleduindu  damsingeidulannanm
il nslddenanafuaiedle gonandlunsiBeudio  WidhgReulvnendnmens
Junsdl  lunsiSeudisuninue ANLEN (P3) wagiRIuIA1UINY
vl AdinAaninglussuy
AdlnFNERS
2 ouuuu nsBeudieumnenives  asdlethdenawians  wlasaaiunisaiasadu
ysms  Imgunnnd 2 Asfildanansa SundnGeadieldll  Jgvnadnmans
thuBsudsuiulilaonss  gadudufiontua Tesawnsadanisiuingate
(direct comparison) ausaioudiou Tulanmea Bidhgleuly

anunsathaduududonan
TunsiaiawlSeudieu
ANueNIla (indirect

ANNgbe (PA)

NAMHAIENS LATHAILN
AU Nadiamansniely
SEUUAMAAIARS
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AU L L WAININITAINS cove o .
4 AU — = nmsliluadinanans
@ AU AU3B3BNS

comparison) (C2) ua
denansanunsodvaneduuas
suiisuiulalagnse
(Cy)
30 quuuu nsthvuemig @esdwiden) Wisuisumnen  Weunmudvnandneans

s AlndiAsamieunsg Tnotfudnumned  melussuuadaemand
(wuitums) Wusiamnuen  fvusd (P5)
(C3)
QULUU Asinuaniae @Wesduden)  wWisuidisumue WanAuIMeAdinaans
YIINIT ﬁiﬂﬁlﬁmmwmmgm Tnetudiuumhedl  adlussuundinaans

(ouins) Wumbelunsta - fvuadiu (P5)
(C3) Iny easusuveansin  lngaasusiuvenisin

ogiivadladly (Ca) ogjiivodlafild (P6)
4 ouuuy msdvuemhelunsiedy @ Wisudieumuen  wassanunisaiasadu
ysms  aliidunesgiu Tngdudwumhedi  Jymadamans

(shansza) (C3) uazmsld  a$1etu (P5) laganunsndnn1siuingase

et vustuduiain Tnogaiduduvesnisin  lulanmenn dngieuly

ALY (C5) ogivadladld (P6) MeARinAIENT wagiann
ANusMeRtnmansnngly
STUUAlAMAnNS

Mnewe C vingiie AN P visnefis AN39IENs

91019799 1 wandliiiudinnuduiusseninanisdadisunu (Task Sequence)
Aun15tAulnYeanI1ug (Knowledge) WagNsEUIUNITNNAMAAIAATVOIH LT B UARDA
4 a1ueu TngLanRdun1aN1Tseus hUULNGeD (Spiral progression) TngiFuningass
(Horizontal Math) lugni1sasnengunasinieadznis (Vertical Math) uwaudinaululdiu
aounisallu LLazmmi:'LLfd”qﬁﬂLﬁmfumwjiﬂﬁ’ummiﬁﬁ%miLam Tauendiuainiu
anunuiidiudrdglunisvibidnssularunuainug kdwaranu g3 TnsaIenuLed
Tngdrduausuainnsdianiy aufiidunisyilmdunsdialu siuwuunisees uag 9w
WUUYININTG

CIVERETAG

Usziduil 1 anududauaranudidaismaiulnmugfuuuuiug daitnEouaing
AsudsdestoulumsiSouidisundnhlugaiusidaisnislunisianmsing aenadosty
ANUFURUSLTIE NN UUUABINANI9B4 Rittle-Johnson wag Alibali (1999) nsWmuILuY
g1ma4 Rittle-Johnson, Siegler waz Alibali (2001) Uiduiussewinaluimiuagisnisves
Canobi (2009) wazAad B eiBeUSufIves Baroody way Dowker (2003) Aquedi Pesek
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[

uae Kirshner (2000) FimsEeisnstaenasluiimiduguasseluszozem Jedsehmiuddy
voamsiaAudsassdlUnou

Uszidudl 2 msdnddunuannsdiamzgnsdiialy nmsvens waznisysannng
YgIATN B UAUNUANFAIEAULDINUEUN9NISS BUTRUUINGET LazuawiulaTIasa
vl @onransiu Isoda Wag Katagiri (2012) Simon (1995) wag Watson Wag Mason
(2006) @u Barrett wazany (2017) Buduiinisdnaiduianssumuimuinisyaeliiin
frkusziuaudiladeanisiaanuenldeseiussansam namsidediaduiesis
sUssauvesmsUszndnAndiduauluuunlng 3 Inprasitha (2019) seyidaviaunay

Usziiiuil 3 mafmuamiag (unitization) ugadsuivhlsinSeudn 9innsinnis
799334 (horizontal mathematization) lgn1saduanuduiusnielussvuadinaans
(vertical mathematization) @enAdenyu Freudenthal (2002) wag Gravemeijer (1994)
fitfumsatrsarmanuuniifiaramine el Sisman wag Aksu (2016) wuin dnieufivin
anudlad ssnhesniudauuliusaiauuriasnmswaziuinanay 1 wiay 0 vaid
Barrett, Clements uay Sarama (2017) 3nsaugwihedusyiuiaunisd ey was Kami
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