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Abstract
This study aims to develop a mobile application based Augmentative and Alternative
Communication (AAC) board to support the communication needs of children with cerebral
palsy at a specialized school in Nonthaburi Province, Thailand. Guided by the Human Activity
Assistive Technology (HAAT) Model, the application integrates multimedia elements including
images, symbols, and audio to enhance communication efficiency and usability. Ten children
with cerebral palsy and four experts participated in the study to evaluate real-world usability,
using both the Quebec User Evaluation of Satisfaction with Assistive Technology (QUEST) and
the System Usability Scale (SUS), alongside performance metrics. The application achieved
a “moderately satisfied” user satisfaction level, with QUEST scores averaging 4.18 (out of 5)
for equipment and 4.33 (out of 5) for services, and an SUS score of 80.5 (out of 100),
indicating “good” usability. Performance assessments demonstrated low CPU usage (3.56%)
and minimal power consumption (0.212 mAh), although memory usage (255 MB) may pose
challenges for low-resource devices. Compared to traditional communication boards,
the application offers portability and adaptability enhancement to user needs. This study
underscores the potential of AAC technology to improve communication and quality of life
for users, establishing a foundation for the future integration of advanced features such as

artificial intelligence to expand usability across broader populations.

Keywords: Mobile Application, Communication Board, Augmentative and Alternative

Communication (AAC), Children with Cerebral Palsy, Assistive Technology
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Background of the Study

Cerebral Palsy (CP) arises from abnormal brain development or damage (Patel et al,,
2020) and is a leading cause of physical and intellectual disabilities in children, impairing motor
control, balance, and communication (Paul et al., 2022; Pennington et al., 2020; Stadskleiv,
2020). Its prevalence is 1.5-4 per 1,000 live births worldwide, with similar rates in Thailand,
where over 29,000 children are registered with CP, mainly in the northeastern region (Lang
et al,, 2012; National Centre on Birth Defect and Developmental Disabilities, 2022; National
Statistical Office, 2017).

Because weak oral muscles and other physiological barriers often hinder speech (Mei
et al., 2020), children with CP frequently experience frustration, emotional distress, and social
isolation (Rudebeck, 2020). Enhancing communication skills is thus vital for improving their
quality of life and social participation. Visual perception underpins early learning and cognitive
development (Atkinson & Braddick, 2020). Drawing on Vygotsky’s (2016) emphasis on symbols
and gestures, studies indicate that visual symbols can stimulate cognitive abilities and bolster
language comprehension in children with CP (Judge et al., 2020).

Assistive Technology (AT) helps children overcome physical and cognitive barriers.
The Human Activity Assistive Technology (HAAT) model underscores the importance of
designing AT to fit users’ abilities, activities, and contexts (Cook & Polgar, 2014). While mobile
AAC applications provide flexible communication solutions for children with CP, many
originate abroad and face linguistic or cultural constraints (Moorcroft et al., 2019; Simakulthorn
et al,, 2023). Augmentative and Alternative Communication (AAC) systems, ranging from low-
tech boards to high-tech mobile applications, employ symbols, letters, and colors to aid
communication (Kristoffersson, 2020). They effectively support children with severe communication
disorders (Avagyan et al,, 2021), facilitating self-expression and social interaction (Norrie et al.,, 2021).

This study addresses these gaps by developing a culturally appropriate mobile AAC
application for Thai children with CP, incorporating linguistic and cultural elements to enhance
daily communication and social participation. Designed with visual symbols, voice synthesis,
and an intuitive interface tailored to developmental needs, the tool aims to improve

communication outcomes and overall quality of life for this population.

Purpose of the Study

This study aims to develop and evaluate a communication board that operates on
a mobile application designed for children with cerebral palsy who face communication
challenges. It seeks to provide a culturally appropriate and user-friendly solution tailored for
the Thai context while assessing the app’s usability, user satisfaction, and effectiveness
compared to traditional communication boards. Ultimately, the goal is to enhance these

children’s independence, social inclusion, and overall quality of life.
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Conceptual Framework

Children with Cerebral Palsy

[AUQmentative and Alternative Communication]

Communication Disorders

(Mobile Application Development]

Participatory Design HAAT Model

[Evaluation: Performance and User Satisfaction)

Y

[Imprcved Communication and Social Participation]

Figure 1 Conceptual Framework

This study’s conceptual framework (Figure 1) addresses communication challenges in
children with cerebral palsy by developing an Augmentative and Alternative Communication
(AAC) based mobile application, guided by Participatory Design principles and the HAAT
Model (Human Activity Assistive Technology). Emphasizing user abilities, activities, and
contexts, the framework seeks to enhance communication and social participation through
user input, technological feasibility, and iterative evaluation. It informs every stage of the
research, from participant selection and application development to measurement tool
selection and data analysis.

First, the Participants subsection describes recruitment criteria and demographics.
Next, the Development Process of the AAC Board explains the systematic, user centered
approach aligned with the HAAT Model and participatory design. In the Research
Measurement and Developing Measurement Tools section, two standardized instruments,
the Quebec User Evaluation of Satisfaction with Assistive Technology (QUEST 2.0) and the
System Usability Scale (SUS), are used to evaluate user satisfaction and usability.
Subsequently, the Application Effectiveness Evaluation (Performance Testing) examines
technical performance under real world conditions, reflecting the framework’s focus on
usability and feasibility. The Data Collection Process then details how both quantitative and
qualitative data were gathered to capture insights on communication outcomes. Finally, the
Data Analysis section outlines the statistical and interpretive methods used to assess the

application’s impact on communication and social participation for children with cerebral

palsy.

Participants
The study was conducted at a special education school in Nonthaburi Province,
Thailand, which serves about 260 children with cerebral palsy aged 3 to 18, supported by 40

teachers and a speech language pathologist. A purposive sampling method was employed
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(Thomas, 2022) to select participants whose specific characteristics would yield rich and
relevant data. Ten children with mild to moderate cerebral palsy (GMFCS Levels | and ),
aged 6 to 17, and with sufficient fine motor skills for tablet or computer use were recruited.
None had cognitive deficits that would interfere with participation, and all had at least one
year of experience with Augmentative and Alternative Communication (AAC) tools. Because
they were under 18, each child received an age-appropriate explanation of the study and
provided assent, while written consent was obtained from parents or legal guardians. Three
teachers, each with at least three years of experience working with children with cerebral
palsy, and one speech language pathologist with over three years of professional experience
also participated. Their expertise in communication aids such as communication boards and
picture books was key to implementing the mobile application in the educational setting

and evaluating its effectiveness in improving communication skills.

The development process of the mobile application for the Augmentative and
Alternative Communication (AAC) board

The development process of the mobile application for the Augmentative and
Alternative Communication (AAC) board followed a structured, iterative approach guided by
user centered design principles to address the communication needs of children with
cerebral palsy. It began with a needs assessment involving teachers, caregivers, and a speech
language pathologist at a specialized school in Nonthaburi Province, Thailand, identifying
challenges such as limited motor skills and impaired speech. In response, the user interface
and features were centered on accessibility and simplicity, integrating SymbolStix symbols
for visual support and Botnoi Voice Al for synthesized voice output. The interface
accommodated minimal fine motor skills, employing large buttons, real time feedback, and
customizable symbol categories and voice settings. Using Android Studio to ensure device
compatibility, the development team conducted iterative testing and prototyping with
teachers and the speech language pathologist to refine navigation, symbol selection, and
voice clarity. After finalizing the application, it was installed on tablets and training sessions
were held to help teachers and caregivers confidently support the children. Informed by the
Human Activity Assistive Technology (HAAT) model, the resulting tool was functional, user
friendly, and adaptable, empowering children with cerebral palsy to express their needs,

thereby enhancing their quality of life and social inclusion.
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Figure 2 Development Process Flow Diagram for the Mobile AAC Application

Research Measurement and Developing Measurement Tools

This study employed various validated quantitative and qualitative instruments,
including the Quebec User Evaluation of Satisfaction with Assistive Technology (QUEST 2.0)
and the System Usability Scale (SUS), to assess the mobile application's functionality and user
satisfaction among children with cerebral palsy who have communication difficulties.
In addition, interviews with teachers and a speech language pathologist enriched the
quantitative findings.

Some young children, especially those with severe communication difficulties, could
not complete certain questionnaire items independently. A speech language pathologist (SLP)
facilitated communication by observing nonverbal cues, simplifying language, and using
symbol boards or picture cues. When verbal responses were not possible, the SLP interpreted
expressions, gestures, or vocalizations. If children still could not convey responses, proxy input
from caregivers or teachers, in consultation with the SLP, helped validate or clarify reactions.
This combination of direct observation, facilitated communication, and proxy reporting upheld
ethical standards and yielded meaningful satisfaction data reflecting each child's true

experience with the assistive technology.

Quebec User Evaluation of Satisfaction with Assistive Technology (QUEST 2.0)
The QUEST 2.0 was used to assess participant satisfaction with the assistive technology
in two core dimensions: satisfaction with the device (Size, Weight, Ease of adjustment, Safety,

Durability, Ease of Use, Comfort, Effectiveness) and satisfaction with related services (Service
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Delivery, Repair and Maintenance, Professional Services, Follow Up). Each item is rated on
a 5-point Likert scale from 1 (“not satisfied at all”) to 5 (“very satisfied”). Chosen for its
reliability and effectiveness in measuring user satisfaction with assistive technologies,
particularly among children with disabilities, the QUEST 2.0 is widely used in similar contexts
(Demers et al, 2002). In this study, it was adapted to the Thai context following Panyawong’s
(2017) validated Thai version.

System Usability Scale (SUS)

The SUS was used to measure the application's usability and is widely recognized in
human computer interaction, proven effective for evaluating system usability (Brooke, 1996).
It consists of 10 items rated on a 5-point Likert scale from strongly disagree to strongly agree,
offering a quick and reliable assessment of user interactions. The final scores indicate how
users perceive ease of use and overall functionality, making the SUS ideal for evaluating this

augmentative and alternative communication tool.

Application Effectiveness Evaluation (Performance Testing)

The performance evaluation assessed the application's effectiveness, reliability, and
scalability for children with cerebral palsy. Key metrics included response time (expected
completion within 2 seconds), throughput (over 100 requests per second under normal
conditions), CPU utilization (within 70 to 80 percent), and memory usage (not exceeding 200
MB). An error rate below 1 percent ensured accurate communication, while scalability testing
confirmed the system could accommodate up to five times the current user base with no
more than a 10 percent performance reduction. These evaluations validated that the application

meets high performance standards, providing a reliable and efficient tool for its users.

Data Collection Process

Data collection spanned 12 weeks, using a structured approach to gather both
quantitative and qualitative insights. In the first week, baseline data were collected, including
QUEST 2.0 evaluations, consent forms, and personal information, establishing a pre-intervention
benchmark. In week five, the mobile application communication board was introduced to
children, teachers, and the speech language pathologist, accompanied by training sessions for
hands on experience. During this phase, the System Usability Scale (SUS) was administered for
initial feedback on usability. From weeks six to nine, participants integrated the application
into daily routines while receiving weekly support to address technical issues, enabling
continuous data collection on usability and effectiveness. In weeks ten and eleven, post
intervention evaluations repeated QUEST 2.0 and SUS, supplemented by semi structured
interviews with teachers and the speech language pathologist for deeper insights into user
experiences and improvements in communication abilities. By week twelve, both pre and post
intervention datasets were compiled for analysis, ensuring comprehensive and reliable data

on the application's effectiveness.
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Data Analysis

Quantitative and qualitative methods were used to assess the mobile application's
impact on user satisfaction and communication outcomes. Descriptive statistics, including
means and standard deviations, were calculated for each item on the QUEST 2.0 and the
System Usability Scale (SUS), providing an overview of satisfaction and usability before and
after the intervention. SUS scores (Ranging from 0 to 100) indicated overall usability, with
scores above 68 representing above average usability and scores below 50 suggesting room
for improvement. To evaluate changes in user satisfaction, a Wilcoxon Signed Rank Test was
conducted on the pre and post intervention QUEST 2.0 scores, a nonparametric approach
suitable for small samples and ordinal data. Individual SUS item scores highlighted specific
strengths and potential areas of improvement, while aggregated scores offered a broader
measure of usability. These analyses demonstrated the application's effectiveness in enhancing
user satisfaction and communication abilities and supported evidence-based conclusions

regarding its potential for broader implementation.

Results

1. The AAC mobile application developed in this study

Figure 3 Homepage
Homepage
The homepage (Figure 3) presents a simple interface with large buttons and child
friendly illustrations, accommodating varied motor and cognitive abilities. It guides users to

the main communication board.

Figure 4 User’s gender Selection Page
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User’s Gender Selection Page
Figure 4 shows the avatar selection screen, increasing engagement through
personalized choices. Users can also select a voice matching their chosen avatar, enhancing

familiarity and encouraging enthusiastic interaction.

@uiden

Figure 5 Communication Board Page

Communication Board Page

Figure 5 illustrates the core board with common words and actions. Teachers and a
speech language pathologist reported intuitive icons and layout, enabling basic sentence
formation. The application offers 10 pages and 240 vocabulary items, covering diverse

communication scenarios and supporting language needs for children with cerebral palsy.

| dorwunady |

Figure 6 Bottom Setting Page

Bottom Setting Page
Figure 6 displays the bottom navigation bar and settings interface, allowing quick
parameter adjustments without leaving the communication board. Users can also resize

buttons and text for different motor and visual needs.

Figure 7 Audio Setting Page
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Audio Setting Page
Figure 7 provides volume and speech output speed controls, benefiting children with

varying auditory sensitivities by permitting individualized sound adjustments.

(G YERITTER T g
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Figure 8 Vocabulary Customization Page

Vocabulary Customization Page
Figure 8 demonstrates how caregivers and therapists can add or remove vocabulary

items, maintaining flexibility as children expand their language use.

1@uidon

Figure 9 Communication Board in Use

Communication Board in Use

Figure 9 illustrates the communication board in an active session, where users select
from multiple categories of symbols to express needs, emotions, and ideas. Large, clearly
labeled buttons accommodate varying motor abilities, while a Play Voice feature provides
audio output for selected items. This real time feedback helps children with cerebral palsy

articulate messages more independently and promotes social interaction.
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2. Performance Evaluation of the Mobile Application Communication Board
Performance Evaluation Results of the Mobile Application Communication Board
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Figure 10 Performance Evaluation Results of the Mobile Application Communication Board

The performance evaluation of the mobile application communication board
demonstrates its efficiency and reliability across key metrics. The application achieved low
CPU utilization (3.56%), well below the 70% benchmark, ensuring smooth operation. Memory
usage, at 255 MB, slightly exceeded the 200 MB benchmark, suggesting potential for
optimization on devices with limited resources. Graphical performance was flawless, with no
slow frames or stuttering, ensuring a seamless user experience. Power consumption was
highly efficient at 0.212 mAh, minimizing battery impact. The system supported up to 100
concurrent users with an average response time of 2 seconds, maintaining performance even
under increased load. Recovery testing showed the system could recover from crashes within
3 minutes without data loss, while the error rate remained under 1%, reflecting accuracy and
consistency. Soak testing over 72 hours confirmed stability with no memory leaks and
sustained response times.

Overall, the application is effective and reliable, meeting or exceeding benchmarks,
with room for memory optimization to enhance performance further. It is a robust tool for

supporting communication needs in children with cerebral palsy.
3. Communication Difficulties Among Participants

Demaographics of Participants

Age Group Gender Communical tion Difficulty

T0.0% Unelear Speech

Figure 11 Demographic Overview and Communication Difficulties of Participants

Nsasantusvgan U 21 adun 1 wihi 11



The study found that all participants experienced significant communication
difficulties prior to the intervention, with challenges including unclear speech (46.15%) and
complete inability to speak (38.46%). After utilizing the mobile AAC application, qualitative
feedback indicated noticeable improvements in communication efficiency and confidence.
Teachers and caregivers reported enhanced clarity in expressing needs and emotions,

demonstrating the application's potential to address core communication barriers effectively.

QUEST 2.0 scores: Pre- and Post-Intervention

QUEST 2.0 Scores: Pre- and Post-Intervention

Pre-Intervention
Post-Intervention

w

Average Score
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Figure 12 QUEST 2.0 scores: Pre- and Post-Intervention Comparison

The results of the QUEST 2.0 evaluation, conducted both before and after the
intervention, reveal significant improvements in participant satisfaction with the assistive
technology. The evaluation encompassed two domains: device-related satisfaction and
service-related satisfaction. In the device-related domain, the pre-intervention mean score
was 3.28 (SD = 1.00), indicating moderate satisfaction. Post-intervention, the mean score
increased significantly to 4.18 (SD = 0.58), reflecting marked improvements in the
communication board's design, usability, and functionality. Similarly, in the service-related
domain, the pre-intervention mean score was 3.40 (SD = 1.03), indicating a somewhat
positive experience with service delivery. This score increased to 4.33 (SD = 0.33) post-
intervention, underscoring enhancements in professional care, maintenance, and follow-up
services linked to the mobile application.

Overall, the total QUEST 2.0 mean score rose from 3.31 (SD = 1.46) pre-intervention
to 4.26 (SD = 0.11) post-intervention, indicating a statistically significant increase in satisfaction
with both the assistive device and associated services. These findings highlight the
effectiveness of the developed mobile application in addressing the needs of children with
cerebral palsy and their caregivers. The intervention demonstrates the potential of
customized mobile applications to improve communication outcomes and user satisfaction
with assistive technology.

The graph in Figure 12, visually illustrates the average scores from the QUEST 2.0

assessment across pre- and post-intervention phases. The x-axis represents the evaluated
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attributes, including dimension, weight, ease of adjustment, safety and stability, durability,
ease of use, comfort, efficiency, and service-related factors like service system, maintenance,
professional care, and follow-up services. The y-axis reflects average scores on a Likert scale
from 1 (highly dissatisfied) to 5 (Highly Satisfied). Post-intervention scores (Orange Bars) show
substantial improvements across all attributes compared to pre-intervention scores (Yellow
Bars). Noticeable enhancements in weight, ease of adjustment, and maintenance

demonstrate the intervention's impact on both device usability and service delivery.

5. System Usability Scale (SUS) Scores

100+ SUS Scores of Participants (Post-Intervention)

80

60

SUS Scores

a0}

201

-—- Average SUS Benchmark
P ey SR}

a3 v % ™ “ ©
S

2
. . R ¢ .
& & & & & & & & & g
@ ¢ < @ <@ @ @ &
Participants

Figure 13 QUEST 2.0 scores Pre and Post-Intervention Comparison

The System Usability Scale (SUS) scores, as depicted in Figure 13, evaluate
participants' perceptions of the usability of the mobile application communication board.
The average SUS score across all participants was 80.5, which is significantly higsher than the
industry benchmark of 68, indicating excellent usability. Individual participant scores ranged
from 70 to 90, with all participants surpassing the benchmark, demonstrating the application's
effectiveness in terms of ease of use, intuitive design, and reliability. These results suggest
that the mobile application effectively addressed the usability needs of children with
cerebral palsy, ensuring smooth navigation and accessibility. Figure 13 illustrates the SUS
scores for each participant, with the red dashed line representing the average SUS
benchmark. The consistently high scores reinforce the application's success in achieving its

usability objectives and supporting effective communication for users.

Discussion

This study aimed to develop and evaluate a mobile application communication
board for children with cerebral palsy who face communication challenges. The results
demonstrated the application’s ability to address specific user needs, achieve technical

efficiency, and improve user satisfaction.
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Addressing Specific User Needs

The mobile application was designed to accommodate the unique communication
limitations of children with cerebral palsy by employing clear symbols, a simple user
interface, and culturally relevant content, which included vocabulary items, symbols, and
imagery reflective of the local language, daily activities, and societal norms. The findings align
with studies by Light et al. (2007) and Kleinert (2020) which emphasize the importance of
straightforward, user-friendly designs in AAC tools to enhance social interaction and
communication. Moreover, the use of culturally resonant language and visuals, as suggested
by Lorah et al. (2022), significantly reduced communication barriers, contributing to the high
levels of user satisfaction observed in this study. The application’s ability to enhance
communication and social participation was evident as children used it to express basic
needs and communicate confidently. This supports Syriopoulou-Delli and Eleni (2022), who
found that AAC tools increase classroom participation and improve social skills in children
with cerebral palsy. Additionally, the integration of context-specific features aligns with
findings by Norrie et al. (2021) which highlighted the importance of incorporating cultural

context into AAC system design.

Enhancing Mobile Application Functionality

The participatory design approach adopted in this study ensured that the application
met real-world needs. This aligns with Babic et al. (2015), who highlighted the importance of
involving users throughout the development process to improve functionality and relevance.
Guided by the Human Activity Assistive Technology (HAAT) model (Cook & Polgar, 2014),
the application achieved a high usability score of 80.5 on the System Usability Scale,
reflecting its effectiveness in facilitating communication and social interaction. The iterative
development process allowed users and stakeholders to provide feedback at various stages,
ensuring the application’s features were tailored to their needs. This approach is consistent

with Kleinert (2020), who emphasized the importance of user-centered designs for AAC tools.

Technical Efficiency of the Application

The performance evaluation revealed the application’s efficiency in key technical
aspects, including low CPU usage (3.56%), minimal power consumption (0.212 mAh), and fast
response times (2 seconds). These findings align with Kaya et al. (2019), who reported that
resource-efficient applications enhance user experiences. The application’s scalability,
demonstrated by its ability to support up to 100 concurrent users with minimal performance
degradation, highlights its potential for broader adoption. However, the memory usage
exceeded the benchmark of 200 MB, reaching 255 MB, which could impact performance on
devices with limited resources. Addressing this limitation, as recommended by Demers et al.

(2002), could further improve device compatibility and user experience.
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User Satisfaction

The QUEST 2.0 and SUS scores indicated high levels of user satisfaction, particularly
in terms of ease of use and responsiveness. Post-intervention, the mean satisfaction score
for device-related attributes increased from 3.28 to 4.18, while service-related satisfaction
rose from 3.40 to 4.33. These findings align with Syriopoulou-Delli and Eleni (2022), who
reported that AAC tools improve communication and social behavior. Parents and caregivers
also expressed higher satisfaction, reflecting the application’s positive impact on family

relationships, as noted by Demers et al. (2002).

Implications for Future Development

The findings highlight opportunities for advancing the application through artificial
intelligence for adaptive symbol selection, multilingual capabilities, and multimedia features.
The application’s adaptability could extend its use to other populations, such as older adults
with neurodegenerative conditions or children with developmental disorders. Collaboration
with educational and healthcare institutions could facilitate its adoption, while long-term

studies could provide deeper insights into its effectiveness across diverse settings.

Limitations and Recommendations

This study had limitations, including a small sample size (10 Children, 3 Teachers,
1 Speech-Language Pathologist), which limits generalizability. The application’s memory
usage exceeded benchmarks, potentially affecting performance on resource-constrained
devices. Additionally, the short-term evaluation provided limited insights into the
application’s long-term impact on communication and quality of life.

To address these limitations, it is recommended to expand the sample size to include
diverse populations and conduct long-term studies to assess sustained impacts. Practical
steps include promoting the application in schools, hospitals, and therapy centers, along
with training programs for caregivers and professionals. Future research should integrate
advanced features like Al-driven adaptive symbol selection and multilingual support,
optimize memory management, and compare the application with other AAC tools to
identify areas for enhancement. Evaluating cost-effectiveness will also support broader

adoption.

Conclusion

This study underscores the potential of mobile AAC applications to address
communication challenges, improve user satisfaction, and promote social inclusion.
The findings contribute to the growing body of evidence supporting user-centered and
culturally relevant designs in assistive technologies, providing a foundation for future
research and development.
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Abstract

The purpose of this pilot study was to examine 1) Thai alphabet hand-writing and
2) word-spacing abilities of a case study with autism spectrum disorder before and after
applying the Visual-Motor Integration Activity Package (V-MIAP) in the learning process.
A 6-year old male was selected for the case study using purposive selection. He has moderate
autism spectrum disorder with poor visual perception and fundamental problems in hand-
writing. The research instruments used included 1) a total of 8 Individualized Implementation
Plans with 4 Visual-Motor Integration Activity Packages, 2) the Thai Alphabet Ability Assessment
Form, 3) an Observation Form, and 4) the Reinforcement Assessment Form. The case study
was taught the Thai alphabet hand-writing and word-spacing skills twice a week for 8 weeks
(a total of 16 sessions). The data analysis processes were quantitative method, including
percentage, frequency, and mode. The results of the research showed that there were
significant increasing in the number of scores of the case study attained after receiving
intervention using the V-MIAP in three key areas of the Thai alphabet hand writing ability
(a) letter formation score increased from 63 to 82 points (22.60%), (b) letter alignment score
rose from 51 to 68 points (24.30%), and (c) uniformity of letter size score went up from 57
to 77 points (23.81%). The score for Word-Spacing also increased from 13 to 21 points
(33.33%). These findings suggest that V-MIAP effectively enhances handwriting and word-
spacing skills in children with ASD.

Keywords: Thai Alphabet Hand-Writing, Visual Perception, Autism Spectrum Disorder
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Abstract

This research aimed to develop and evaluate the effectiveness of a fall detection system
for patients using walking aids, with notifications sent via the Line application. The system was
designed to alert caregivers in real-time when a fall occurs, improving patient safety.
A prototype of a walking aid equipped with a fall detection sensor and a GPS module was
developed. The device was tested in a simulated home environment with multiple floors to
assess the system's sensitivity and accuracy in detecting falls and locating the patient.
The findings indicated that the system was capable of reliably detecting falls and sending
timely notifications to caregivers via the Line application. The system's GPS function accurately
determined the patient's location. The optimal detection range was found to be 3 meters.
These results demonstrate the potential of this technology to enhance patient safety and
provide peace of mind for caregivers. Future research should focus on expanding the testing
environment to include real-world settings and exploring additional features such as
integrating the system with other healthcare devices.

Keywords: Patient, Efficiency, Line Application
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vz InsgunsaiUsznniléun Treadmill training sUamwdl 1 (Sitlaothaworn, 2016)
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nsiduvesitisvngldanu lnoduedesaziidefiauvio Lifosdifdioly nmsdnaugagvaouazda
MNINISAUYazinn1enIngUn Imqﬂﬂiaﬁ?uﬁlﬁm Treadmill training of paraplegic patients
using a robotic orthosis G‘fﬂgﬂmwﬁ 2

Hamess

E‘ Counter weight

Winch h

Treadmill

, J
;J‘Umwﬁ 2 Treadmill Training of Paraplegic Patients Using a Robotic

2. JUuuunsenaaglae

nsendlagldseniduluuuseaniuiiusaslddmingcinse 4 wuuildluededidu
5’ﬂﬁymzﬁua\1@ﬁﬂ 91MA384 Treadmill training of paraplegic patients using a robotic orthosis Loko mat
Walking aid W & ¥ The Hart Walker wuuu$uuss suandtu Tugunimi 3 (Sitlaothaworn, 2016)

Counter weight

suni 3 msendilagldsenaiuluiuidianiuiusasldimingralansedny
n1senifUaelagldnaln Actuator 98l Linear Actuator 38 s¥uu Hydrulic \Uusaen
AUve TaediguigazuviulifuiaTes 1wy Lift Walker, Ormesa Grillo Gait Trainer lugun1nd 4
(Sitlaothaworn, 2016)
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msenilagldseuunuaUse [arnnuudsvesalsaduuselowd Tunsendmin iielils
A1AENLIalunsen wazdsuszaudminla 9nszeen1en Wasuly Wy ssuunisngeudinin
94 Kid Walk - Dynamic Walking Aid MEUm‘Wﬁ 5 (Sitlaothaworn, 2016)
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3. LINE Notify
. = a N Yo v Y A & fa 1 PN v
LINE Notify Aauinisfianunsalasuteniuiiasouainiiugeianis o faulalanig LINE
Inerdaasadumsidounenumaiumeiiauds aglisunisudaieuaindnTnenisues “LINE Notify”
Falusn1slag LINE dutes yiliannsaifiounaiuuin1sivainany wagdiamnsasunis washou
n1anguladndie Fausnisvdng Aanusarteudalaun GitHub, IFTTT w30 Mackerel s
(Chalong et al., 2018)

sUn il 6 LINE Notify

4. ESP32

ESP32 sinaggnldluaiu IoT (ntemet of Things) Badunuiiazigunsaldidnnsedindluile
adlugunsaling 4 wievhliigunsaimartuaanmnndsiu Tasdulngudnisasiiliigunsaimandu
aanunniuazdeddnudureslumsanataiieUsrmianamsvhausie q saudslueu Smart
Farm Node MCU ESP-WROOM-32 Ill@a Wi-Fi ESP-32 q'u ESP-WROOM-32 Imaa Wi-Fi + Bluetooth
4.2 + Touch/Temp Sensor ¥4 MULUU Dual Core 7A713157 160MHz & SRAM 512K miaea13dn
Flash @95y nlvan TUsunsuawia 16M d91 GPIO 36 91 Auazidealuni1se1us ADC 12 Bit
a11150L e UlUTUNTY WY Arduino IDE willauidisu Arduino e logunsgiuvean1sasdyaaved

Unsa ESP32 gl 2 3u1il (Artronshop, 2021)
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5. nsldinael Wen1sUsEHNURINIUIUUTEYING
A191UAAIVUIAYDINGNATIDE1IUBY Krejcie and Morgan (1970) 1luwuanisdrdgylu
N13A19UA YUIAVBINGUFI8E19 (Sample Size, n) Fmnzay Ine$199991n aU1RveIUTEIINS
Hanun (Population Size, N) el gnadnsfidanuudugmiseani Tnevily mswﬁgﬂiﬂmmﬁa
Figeansauiilan1eadnn seau 95% wasdl AmunanAEey (Margin of Error) £5%
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50 a4 300 169 2,000 322
55 48 320 175 2,200 327
60 52 340 181 2,400 331
65 56 360 186 2,600 335
0 59 380 191 2,800 338
5 63 400 196 3,000 341

6. n3ldgnsATIN
Krejzie and Morgan (1970) sawnns19dn5agy e AMvuali s = vuiniieg 1 fifeInts
N = 2uaUseans p = AnukUsUTInesUsernsilofuusduduusmiuig fuunli=.50

X %= Anaddla-anaisNearndasy

— X’Np(1-p)
e’(N-1)+X?p(1-p)
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Abstract

Violence against persons with disabilities represents a critical challenge that
significantly affects their quality of life. Persons with disabilities—especially women and
children—are at a higher risk of experiencing various forms of violence compared to those
without disabilities. Such violence most frequently occurs within families or is perpetrated by
individuals in caregiving or authoritative roles. Structural and attitudinal barriers, such as
discrimination and a lack of knowledge about available services, often hinder persons with
disabilities from accessing their rights and essential support systems. The consequences of
violence can lead to both physical and psychological health issues, and in some cases, may
result in the onset of new or aggravated impairments. The intersectionality of identities further
intensifies individuals' vulnerability to violence. Efforts to address this issue remain fragmented
and lack comprehensive integration. Existing studies are often outdated or inadequate in
capturing the current complexity of the situation, and available data on violence against
persons with disabilities is insufficient and underreported. This gap has contributed to a lack
of effective, evidence-based interventions. The objective of this academic article is to examine
the situation of violence against persons with disabilities, with a particular focus on women
and children with disabilities, and to provide recommendations for their protection and
prevention of violence. Key recommendations include the reforming relevant laws and
policies, developing a national database on cases of violence against persons with disabilities,
developing operational guidelines for protection services, training multi-disciplinary teams to
respond effectively to cases, and promoting research focused on violence prevention and

protection of persons with disabilities.

Keywords: Persons with Disabilities, Violence Against Persons with Disabilities,

Intersectionality
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ANufin1si1As1MEn1sTuUTIwesTin TenumLENB AT UATA A mSUALRNTTTER
lan (Global Report on Health Equity for Persons with Disabilities) s¥ui1 #3113uauRn1511AN7
1.30 WuauAu nieUszuuiovay 16 vasUszvinslan (World Health Organization, 2022)
Fefidrunudfintuaingeu we. 2550 fszydn dausinnimisiuduay vioUssinuiosas
15 vesUszwnsian mé’faaguiﬁ’ummﬂmimagﬂLLUULLazﬁﬁi’wmuLﬁmﬁuaEhwiaLﬁaa AUNNITUTEUM
alurhauendeglulsumaidsinmiuazannnitiesas 80 enduegluuszimaidaimuniiniig
Huogevenautunduiasinnuineusenisgnazdinavduiiugu

aufinislulszmalnefiduuiuduegisdoiiios doyanisdrsaaaniunisaiauiinng
Tudssinelve o Yudl 31 §wanay 2567 (Department of Empowerment of Persons with Disabilities,
2025) wui1 S1uauAufinsitunseuaufinns 12 Yeunds ffwawdindueisdaiiiosan
1,484,647 aulud 2556 18u 2,199,925 aulul) 2567 viieifatusosas 67.49 Tnglud 2567 sy
Usgwraufinisilddunisesndnsusedrdaaufinisdiuiy 2,199,925 au wiedesay 3.33 vaq
Uszansing wuslumuiinisinaviediuin 1,133,203 au (Fesay 51.51) LasinARgIIIuIY
1,066,722 au (feway 48.49) 51891UNTETIAAINNNTVRIENTINNUANAWAA W.A. 2560 S¥UIN
aufinslulssnalnedulngondeeglunseunsionau WilifsusnsduaSuauainvsentsshw
Fnfimsswausnnslenadunsinusasnsian ylidosftamgBusntunazgnanvey
rrwensnsalunisUeaiunues (National Statistical Office & United Nations Children’s Fund, 2022)

anunsalvesaufinsluussmdlvedianuaenndesivaniunisallanlubesdnouauiing
ity Yssdudosnnuiuszun guassalumadfeaniduiiugiu uazanudesdenisgnnszsi
AU Talussduyana Asauafa guvy wardsau Tuaniunisallaniisneaudn aufimssinudey
fumnuguussanglnddn 1wy aundnluaseuns faua viowsiusidmihiluaanugua Wwudedtuly
Uszinelne Sanudn idinfinisfiegluaanuquaiininuidesdenisgnnszsinninugunssgs aufinisly
asauatainUsrauiunisasasfinnisinlanionisasion wagauguLswndivatasilign
s Lesnnsfiangnsein vienadeanianistesdeuildifeld Snvisdeyauazeniddelsl
Wisswe grudeyaieniunusuuswioauiingdidodnda wu ensduundoyansina o viie
Usgtaneufints Seilinisneileusuaznstestuiidosin anunisaiiasfounuliulan
Wufuivszmadiulngliddoyausnusziamsrduanuguusseaufinisegradussuy
(World Health Organization, 2022) dmiuussifiuvesinuazgudfinng dadungunzuidunga
Wiz anumsallulnewaglandnsdusunssiui fndauaziiniinsfenguiidayandesin
filgn gudsinmsiiuunliuazgnirfressnenazarsazidananageningngeinld finfing
Tnglannziinifidedidnduimuinig wdgyduanuguusannnindnimly wasduunliufiazgn
azlasnTunInegluaniugua fewnl unauirinisatuifesdinymugunssiiiAatudy
Aufinstudfse 9 Insnziunguanuazindgeinig wasinludtaauanuimdunisiaungs
ulovy seuUfoing wavasdaru welvianansoasns “Geendlaiidastitrmds Idedrousiads
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WUIANI39IAINTULSE (Violence)

asrnsewntielan (World Health Organization: WHO) lvimnumangveen1sldaninugumnsedn
msadlaldfdmdesnamsmeiietugvienseinvionuies defdu renduyananieyuvy deilna
yliAaviefuualtufivsdinalfiinnisuiniu ane wioidusunsedodnla viedunisduds
naaigeensumiedatunietaiu vy deansuissens uazeianislasuludsiiauaisoy
a5y TnefiwuiAnlunisuusguuuudnuae e uuwss (Nature of Violence Acts) 4 JUkuY
(Krug et al., 2002) il

(1) AMUFULTINIETINY (Physical Violence) fia nslasuuinidulaednseiauguusise
$name Tuguuuunsdioud we fn w5e358u Vilviggnnsslasuuimdu mamzianziim wmnisal
lsildguAmn wasmvinlideTin sadansquailivmnzes

(2) ANTUUTITAIA (Sexual Violence) Ais m3nsesinla 9 Aignsyiiilingusvasdiiiold
Honnszvinduedesilonouaussaudiosnismana visanasdusousiuiu vieldmasdudug
viavaande Fnvau Tasmeuunusonisnszyiidu vt naimiulesldasingla sauds
Mswdesnmesonihaudunsegniisdulsignisansaziliamane

(3) AMUULIINI9TALa (Psychological Violence) Am N13v13183ala n1sauAudsAY
nsdudumednla n1stay dme mavilildFumuuets desrn vieanmeunmALarAnfAraIY
Huayud dlugnmsgydsanushilauazeuivienuies anuguusnadsladniAatunieury
MsanaziingUuuudY 9 wavenauanseenslusuuuuvesmsUgnileinunfnarenivestigua 3
Aufing videandnlunseuniHiifidenufinig

(4) mmimmﬁﬁdﬁtﬁmmmqwﬁw‘%amiamawam‘ﬁa (Deprivation or Neglect) A
naissguarduasosfilimangay nisldduasasnndunsievioting n1sadlanieazianlals
dsdnduunnmsissdinuarguenniioauindunedesnanieviednla nmsaziasaudesniss
NEAMNVBIAURNIT TINAINTDNUTEUNIINTRULAE MTTIAUNIUATEEAR

wenani ssdnseunsfelanddlduundniinaingiddny (Social Ecological Model)
Hunseulumsinnesimnuguussseminayanaruiiadenisviswaly 4 seiu (Heise, 1998; Krug et al,
2002) léud sefuyana (Individual) FefiansaniadenisiinmuazUss adiudivesusazyana
seiuANENTUS (Relationship) Baufumnuduiuglndda 1y aseuns ilou uazdsn seiuyuvy
(Community) iAgadesfuanmuwindeslurueu 1 TsaSou Mo wasyuwuilegends wagsziu
dsau (Societal) Bsnseunquifadonsdany Smusssu uazulou1oidsnanongfinssunLTULSs
Tngifunsiinsginusunsshuuesiivainansuazsjaidliinisdidunstestilunnszsu

AUTULTIABAUNNT
AufinsuazauuLsstuiinnielestu aruinisduenudssenuguusuarly
yaufeiulszaunsalanuguusiionsyliiAeanufimsSodfinanufinig eufinisiiunliiies
andufidensainanusunsannnnitauwily wazfinnudssganinluaufinsmsaidayguas
N193nd9AU (World Health Organization, 2022) awmmwwumﬁ%wuw LY N15873998ELilA
mama M33esne wazmsuduning fuualiufavdmansenudenufinisinnnitaulifinng
faanuin (Harrell, 2017) 3nvis fluajuasdniifauinisinnudssionuguusannniigilad
AUNNTT (Hughes et al., 2012; Jones et al., 2012)
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Andsagluszuunisguanuuanitu (Hughes et al, 2012; Limmanee et al., 2017; United Nations
Population Fund, 2018)

Arugusfiintufuaufinsiinnguandateddasaing Sufwaumdsdunisgnnsesi
AruTUsIarAAlTATITULSIand et wazlignaneanuoghafumnants (Namatovu et al.,
2018) Jafowaniansnsaduuneenduaunguvdn Hud Usznisusn madfauinsuasnineans
#5110 1wy Snwsiusad (deaussensnin (Audio Description) NNUTseeLdas (Closed Caption)
wazn1wde (Shah et al,, 2014; UNFPA Asia and the Pacific Regional Office, 2023) Usgn1sfiaes
svuvatuayudilindeunazuianisiinevsudliuinig wazusznisgaiineg guaTsAnsdnuLae
ANUNElUNISIITaNTEUIUNITERSTTY LLaummiwdmeﬂumimmaamL‘Uuwmu‘wlu IRIGERE
Hadomaidmaionishssegvasmusuussteaufimsludsszuy

AusuLIAuinIsiiingyinfinainuane feaneulndBa douthu fouanufinng wie
winszisruuUannin aufinisiinnnuidssieninuguussainaundnlunseunsiuazaudiduing
iflosaniimnulnddauaziilenmaldinarfuauiins (Ballan et al, 2017) AuULIIHBALTANTS
LifissudiAntufiviu uidafatululsaieu i aoduiilinisquanufinis wazaniui
@151904¢ (European Union Agency for Fundamental Rights, 2012; United Nations, 2017)
auguLssterufinaintuldlunniiaiat Tnsanuguussliuuldninduluganarsfuinnniy
auitliléfinmsfisinuglugaanaisdu (Harrell, 2017) wonainil AufinisuszauiuanuguLssly
sULuUse 9 Georaintulaegromnauismionatsau waranuguissiuintunniussey
nanunindedisufuauiilifinnufinis (Hughes et al., 2012; Hughes et al., 2019)

mnugussiinsgidenufimsidutlgmidanududounasinatn Taoemzidefinnsanly
UAveNAaAIN ¥29918 UarUIZIANUeIAUANnIT ARDAIUNTTUTEINUIUIALAS G N YL YD
augussdandgyudedinsudeyauas3side Tnsnmsluvssmanelsdesuasumunarsiidud
agjmﬁ’amamuﬁmidauimﬂuiaﬂ (Jones et al,, 2012; UNFPA Asia and the Pacific Regional
Office, 2023) Anudufussenineeufinisuazarusuussiadunssiidsmadeiuwasty Kiluwdd
Arufimaifiunuidswiomandyauguns wasanuguLsIannIoneliAaviod uinaufiing
fifleg] YoviwesdoyauardedrialunsAnulsiifisausdnuinanisesnuy vamsnisAuasededisd
UseAnBam usdsagvioufinnumiondiddasiaiidlunindrddniuageuyfissuvosaufinig
lusgAudany
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flefivin (Dunkle et al., 2018; Garcia-Cuéllar et al., 2023; UNFPA APRO, 2022) {udjefin13ilsngn
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N15899azAN1981500] MIBNA N19319N18 waznsuassUselevidganindefisuiudmdslid
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ANufin1su3agw187finng (Del Rio et al., 2013; United Nations, 2017) uazfmdsfin1gnis
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(Shapiro, 2018) Wi voyanilaniieInuAIUTURSINILNARRMINIAUAN5EEI TR (UNFPA

o

Y 1

Asia and the Pacific Regional Office, 2023) fLTsuunaunUiag1an13AnvI3ITe1ReRY
AusuLsIeimdeinisluUszmaanigeling Foauiy funen Buifle uazesainside LiiuFx
Fostelut]

Tuansgondngudsiinisiinnuidsasienisgnarsazidaunnningmdeiilsifanufinigds
Saway 40 (Alriksson-Schmidt et al., 2010; Smith, 2008) TuUswmaIgnuy Q’M@aﬁmwﬁﬂuam
viedosay 33 LasUszaufuANULTINITNNnaudndefsuiuingsunadoaundlid
AfinTg wazgndefinisuilsludduamauviotesas 4.41 ineyUszaudunsasazdiamanedluly
windlewfieufugudsiilaifinufinig (MOLISA et al, 2020) annmsanw3adelulsemaduyen guds
finsgnldanuguusmnussiangsningmdedilifiannufinnsunn (Astoury & Walji, 2013; Saxton
etal, 2001) lunsdrsragudefisianudinis 700 auluduide freunuuasuauyneusUszaURU
AUsuLssluasauad’ (United Nations ESCAP, 2016) uazainnisanw1idelulseinmeeainsidy
wuiiudsiinisdesas 40 IeUsraUAUAIINTULSINIITIINY wasindeiinsiunliuiiosysyay
ﬁ’ummqwmmqmenﬂﬂ’jw:imﬁqﬁhjﬁmmﬂmiﬁqamL‘vh (Royal Commission into Violence,
Abuse, Neglect and Exploitation of People with Disability, 2021)
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nanlagagy arwsuissiedudsinndulnngnisaiddasaeiifnduogaunivansly
nangUIzing I@aLa‘wwﬂuﬂajm;:Iw@qﬁmiﬁﬁmwwiwmq WY gudainisnmsaideyan finnudes
HoNsIHTRAITULSWNFULUUgINIINguaY witeyaiBaiRasSelidediin uinualiiBeuszdng
azviousgretaauinndsinisidunguiifiannuidesgenenisgnnszsiin1uguusiuazdesnis
UINTNITAUATOIDYUITIIIURALLANIZLAN

AUTULSIADLANTNTS

Wnfidanuiinsiedndenudssisanilulidemevesanuguusannninandedeiunld
finuiinisiduednaunn (Hughes et al., 2012; Jones et al., 2012) wnin1sunnnimdaludinenn
Judidemeananuguusslugduuulaguuvunis uaznilduiaunnidufideneanamiuguuss

1 [ a vYa a =1 = a a a a

119319018 (UNICEF, 2013) 1ANANIIN19A15EABU NA19119N150HU UTo0efidaan dauin1Inig
Indennuararlayg vselanuiinisdideuiiaundesdenisgnrinirennsluuuanniign (Braathen
et al,, 2017; Meer & Combrinck, 2015) iinfiin1sn1safdyqrianinuidenanisgnniganssy
WINNINANDY 9 Teinin wazdinudessenisgnnaunndsinninaniinisuseLnndu (European
Union Agency for Fundamental Rights, 2012; Spencer, et al., 2005)

wniinstiwwaldunasandudidenieainanuguismianeannninanifinisiieuaium
Tnswnnudgedaudssgegn Jones et al, 2012) ianndsuaziensundgsiiiinisiileniagnyinie

oA v a ~ Y a ay ia a . . = aw
wInnInieUEYevsaLaugganliddai1ufingg (United Nations, 2017) 31nn15@n¥1338v09
African Child Policy Forum tigafiuaIuTussesaeIguiins wudng1yuin1seysening 18 s
24 U nnaunlasunisdunvalinegnatsasilinnaneegeileenianss wagdnlnguinndi 1 asely
#30 (The African Child Policy Forum, 2010) infin1sidunguan@nug danumainualeniane
W30eAEagluALEINIUILTNANMUESENIYNIISENIUNANINNINANTILIANTT (Dowse et al.,
2016) 8dlUnintiu Wnuwaggudgeiinisingnufiasnisidnfisanuefisssuuasusnisnevauesdmsy
A59ATINAINAIUTULTINIGNA (United Nations Population Fund, 2018)
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yanadu ufeausn Wnindnazgudsinsdauidssdonnuguussmanannniniesguen
Tsa3eu (Arulogun et al, 2012) Tneiiioutunazaudnluaseundildloniaarsazifianianely
yarfiAnegaulfisrdeiinnudssiosiozgndy (Saka, 2013) iinfinsiidieseelunisquaiBsanitiudl
AudsseganTiagszauiuanuguLss visuiainisguailifuinsgrundevianisinniu
AT9dey AnusuLseIinfinislasdunidaduisnsildadnevienuaunginssuilifiaseacd
warluunsnsdhidumuguusdluguuuuresnsirindne (European Union Agency for Fundamental
Rights, 2012; UNICEF, 2017)
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anrun1salauuLsIaaunnislulssmalng

dmsuadifnnuiukssenuinslulsemalne audiiemaedany ageiu 1300 NTENTIM
M dinuuaranuiuasesmyudiafudeyanufinisiivszauanusunssening we. 2559-
2566 WU AnN15UTnRAUTNITUITAUAINTULTY 119U 804 Au winluaduguwsiniely
ATEUATITIUIY 552 AU MT0TREAY 68.66 KATAIINTULTINIEUBNATOUASITINIL 252 AuvTadey
oy 31.34 il MaudavmanusuuswonufinslistuuRuinntulasiamglutag na. 2564-2565
Adurransunsszunveslsaandelayalalsun 2019 (Social Assistance Center Hotline 1300,
2024) egn3lsfinu doyadinanndewianisdiuuninewazdisiovesauiinisignnszii vinlela
annsadiaseiideulesnuuuidnujninnng Fuduauuszueiifiaanidsndnuain
varnvany egnslsfinin WellnsgiauunAadnaing udadan wui lussduyana aufinngdl
Yod1fnduirsnenagnisdeans ﬁmmLﬁsaﬁ@ﬂawmguLLiQQQ%u lusgAuauduius wuin
Fueuguussluaseuadinniineuenaseunss Aliduisianuduiusildaunaluasouata
dndlusgduguan wut ludunmsunsssuiavesdelda aufinsiiujduiussurumunasiaders
tlevaailosndosindegitunaziussozving vilitinsseauiiandsielilssunsudavn was
Tusgdudsan wui1 sevvatvayuliiiismelasianzlunagings liaufinisgniidlioglu
AsEEfugnseYin

il 1891uresquitismdedanun Jaruaenndesfusnunisdissaniunisal
ANTULIIBLAN @03 wazauiinisy 2565 lnedinnuneswuativayunisadiuasuaunn (aad.)
wazyadfduaiunduiaueanian1edenu (Social Equality Promotion Foundation, 2023) sgyi1
Auinsdlnggnatsasliamananauluaseuaiiveswmuesaraulndda sIutQnnTeringuLse
mana denaredslaairsmmuniulaliunauiinisedseiliossnuiu uazvalenalunisidiis
nszUUNsAuATRsANSLazatafam aufinsfignnssianuguusadies 11y 4 veagnnseii
Fommawihiuidudserniesiued ventuldlfidudamsdedminiivessy wsednsesviuiu
AuluAsEUATIALITUY
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Tymuagsuuuanusuusoauiinig mm%wmﬂmiuﬁcmLumﬁ?uai’sumﬂLi‘;Jumiﬁﬂww?N@mmw
1#un wansenudugunwiedgiengiinisiignuendis auntuengnalusdenness soulud 2563
$ATevesging Auan uazAny (Seesaet et al, 2020) ANWIL509 “A15YANTEINAILTUUTIHE
aufimsemsiedeulmvionisiene wasdadeifededuiminaymsunns” Anvianamgn
GaaqmsanmvﬁwmwmumwamuﬁmsmNﬂ’]il,ﬂ?iauimvﬁamaﬁwmaﬁﬁawéfﬂw\' 20 Bauly
117w 201 Ay wmmammamqmamﬂiummwmmmmasmv 98 Inguvspanidumsdinla
wnfign sesaauAediuinanie Fun1sgnueniis wazd s saduidnsAnyidedu
ArwsuussieauiinislulssmalneSufuiaiutuudssaamuldesadiin Jedausiduses
a$sosrmndesaduszuuiiommnmanstostulaslyimutiomonuiimsiussaumiusuuss
wiiUszmelneaziinsfnuiseiieriunnuguuseienuiinng uideyadnsdiinuazlsl
ATOUARNYINNANANANTTUAEYNTULUUTBIALTUUS FeduTudeainsAny s iewaun
wumnstlesfunnusuusstonuiintsfiiussansnmuasfussuuaniy

HANIZNUIINANTULIIADAUNNTS

anuuLsdmadesionuluegniesnenie Inla uazdspuvesruiinig wagluuiansdlons
ihlgnsdedinnouteduais uasdsanunsavinlianufinnsfifogioutusunselundoulug
ANUAn1TFUkULIMY (Committee on the Rights of the Child, 2011; UNICEF, 2017) A3TuMsds
uansgnulaeassiadenmesgunny MemsesadlificUssasd nsginisdanssditlivaondy nsfie
Tsafnsoynamaduius nanuulymasamFeauaznistiuinunanmals Tnsiangegisbeanioe
aunminuarannytisnadnlaflomdyiumg nsaifinsenunsuiiioudnlasgreiiouss (Post-
Traumatic Stress Disorder : PTSD) (The Asia Foundation, 2016; UNFPA Asia and the Pacific
Regional Office, 2023)

ANUTULTIADALTNIT AR INZAN RN US DENINNS dawaﬂswuqmlﬁaﬁmaiwmsJ
3nla dsan wazszuvalivayusous delildifivades “moyana” uidunadwsann “lassadiams
Fipu” donpdeatunuIRnIkUUAILANISIIEaAY (Social Model of Disability) @na1daainy
finslallddgmarndesifanieiisneresyaraity uiAnangUassalulassadsdsnuuass
anuAElesiuaMBuywerd (Oliver, 1990; Shakespeare, 2006) 1 oAf MTLENUFTRA uaznns
1S arwsuuseiiauiinisUszaudunaasioures “mnuduvaivesszuudeny” Alilaunse
Aunses Mannuinnadila wienmsifinesednaniuardvivesnuiinng inliaufinisnaneidu “f
QnAIUAY” 1y Magntisdurhmiy vidensufisaudinmanavesiudeiints Auvarinensin
aufinisgnasmoulidufios “srane” AlFavslumnududvesmues

uananil deAlnseiiennusulssienuiinsfeuuAnufaian1ig (Intersectionality)
nuhAuuLskasmMadendfiRreauiininintundoutuiuunviin Ineenizlunsduosnds
finsuaziinndgefinng nmsidenufualilfiAnduiissdndnualladndnuainds 1wy e vio
ANUANITREEN MnwainNNsdeuiuremaslady wu e 38 YIRS ANEINIU Lag
nMsvnsatuayunisdng damaliiAnniziiionin “nsidenyjiadeuriu” (Intersectional
Discrimination) %58 “A3MuguULsaouiiu” (Double or Triple Marginalization) (Crenshaw, 1989)
dwalinuiiniseragniinlinaneiluauliunuim (Roleless) 15ina (Sexless) n3elaifinanusdn
WA (Asexual) %QLﬂuUmﬁaﬂﬂdwﬁﬁmsﬁmi (Sherer, 2006) na131#91 AUTULSIHOAUNNTE NG

Myasantusvgan U9 21 atui 1 wihi 57
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AuguLTIAuiinisisliifsndutlymdiuyana widulgnuddeseaidiilseglu
fauaf ussingrunedenn warszuuiildlfiedenisidnisdansduiiugiu lnsanzansly
NSANATEILAYNTZUIUNTLASTIN QUATIATNTZUY LU MIsvIauimsTiuangan msineusy uas
nnernsfisudu vildenusuussdiasinssey s1en uazlignieau mseAusedidnyiegiii
szuuiligtuBerenisfuasesauiinisaieiold vienduiduduniwedasadsiivinliaufinnggn
avian gnnfu uagldaunsadhiadviosiaiiiionld auguussiidatueaifaldaniuyaaaly
AsouAfazAuLUANE uazanasaintulunuunesTin uimnevauedlutiogiudinaduly
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Abstract

Supporting and assisting families of children with special needs is a crucial role for
teachers, who are responsible for teaching and working collaboratively with these families to
achieve the highest level of effectiveness. Families of children with special needs often have
diverse requirements, including emotional support, access to equipment and materials, and
individual information. When teachers can provide appropriate support, communicate with
understanding, and encourage families, it will facilitate support planning that aligns with each
child’s unique needs. This ultimately promotes children's ability to care for themselves, adapt
to society, and develop in the long term. This article presents the teacher's role from multiple
perspectives, including understanding family differences, using appropriate communication
strategies, assessing family context, empowering families, and coordinating with various
support services, emphasizing family participation, respect for diversity, and planning support
appropriate to the context and specific needs of children, so that child development and care
are effective and comprehensive in all perspectives. Therefore, teachers serve as valuators,
planners, and coordinators to strengthen family cooperation, help families take care of and
develop children with special needs to their full potential, and support them in terms of

learning, daily life, and social adaptation effectively.

Keyword: Role of Teachers, Family Support, Children with Special Needs
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agslsfiony Junasesunsauealianudiemdannuinduly auilianuialenialunisiinuway
fanvinuzvemuLes faty asdstiunumdrdnylunisuSuyuueswesiunaseaienfiuismsatiuayy
win Taensedulimniuiaseninfenansenuluszezeniiorafintufuynsvaiu mnaseuaia
A10130RUNITIBdBRntdeg1wmInzaN wWnaziilanaimuiauansalunstiemie
PuDINTY ey unaruiiiingussasdifiausuumdunisdnaiuunuimvesnglunistiewmio
uazatuayunseuaveninfiiaudeanissnduiiiay lngaznanisuunuazaudrdnvos
MsuIfuATeUAdI LuImsnsieasianzan MsUszIliuANFeINNTYeIATEUATI LAt
mMsitunusmiiesdraduszuy elugnsasuatsfnenmvessinuazaseuaiildedis
nseunaNLardsBuluszezen

asfuanuiileruuandnsluaseuniiveudniifinnnudesnissndudiey
msvhaesagiudniidarudesnmsduiufies ildsinoguameluiuFou wisulis

nsafueudiloduaseunfiveuinie anudilalumnuusndisvesuiazaseuniidaiua
dfny mszaseusffiunumdugunniiduaduiamnnisveudn ﬂﬁﬁﬂ'gvﬁﬂa{jaﬁaﬁugmmmLwi
avAsaUA¥: TaduTausssy dnu iasugia uarlassaing axgaelintsdearsuassatuayuiin
HulvegaiiuszAninmanndetu nmsvhautuaseuaiiiiunaniiugiuinaiudu Tudesiuunum
vosagsududeshanudlaiuiazaseuaiiifuguiiunndietu sslufruauda annde
ViFLAR NMIBUTHAIARU ANTWIWIRdRY §1UL IATYEAY ANNUNNIRIEoALTNTYRIYMAT a1 uly
ATEUATY antnyednlanarensunl Msdanislamiuazaudauds Uudu (Sharma et al,, 2014)
Tnwannsoagulssifuamuuanssiivarnuasvesnsouats Wi

1) easannuanglutunmensfinuuaznisvau aseuaquiladesns 1 wu e
¥R A1 Andley Anaun A 1y uavanuEMLATYEAa e lrianunsndsansuaglinisatuayuls
pEMINEAL LazATOUARY ATTIATTVAN@IAYfuALLAnanan Felududsauuay
n1sAnwIveIATEUATY (Gay, 2000)

2) lassadansounsinazandnlunseunssy Ussinnvedlasadinensaunsd uu
ATEUATIAYY ATEUATIVENY ATEUATIABNAYY AsouUATIYYsTIY Talassadadidnatu Adswase
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