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Abstract

This research aimed to study the situation of peer bullying and the result of enhancing
self-preservation skills activities for students with special needs at the secondary school level.
The sampling group of the study was 32 students with special needs who were at the
secondary school level. The research was divided into two phases. The first phase was to
survey the incidence of peer bullying in school by using Olweus Bullying Questionnaires. The
second phase of the research was to apply the designed activities to the students: Positive
Self-talk and Circle of Trust activities. Single-stage cluster sampling is used to collect the data
in both phases. The survey found that about 56.2% of students with special needs
experienced peer bullying in school. Moreover, the most frequent types of bully are being
excluded from the group and ignored by their classmates about 28.1% each. Furthermore, the
place of bullying that happened most frequently is in the classroom when the teacher was
not present, and in the hallway at 18.8% each. Interestingly, the study found that students
with special needs also take the act of bullying others. The most frequent type of bullying
was calling others bad names at 31.3% and mimicking others at 18.8%. In the second phase,
after the students had participated in the activities. It showed that they had a better
understanding of how to deal with the bullying situation by thinking and talking positively and

learned to ask for help from the people in their trusted circle.

Keywords: Peer Bullying, Students with Special Needs
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Abstract

The purposes of this quantitative research were 1) to investigate the factors affecting

the decision of students with disabilities choosing a vocational diploma program (Dip) in
Bangkok metropolitan region, and 2) to compare personal factors affecting the decision of
students with disabilities choosing a vocational diploma program (Dip) in Bangkok metropolitan
region. The study included a sample of 71 students with disabilities enrolled in the High
Vocational Diploma Program across 16 educational institutions affiliated with the Office of the
Vocational Education Commissions in the Bangkok metropolitan region and surrounding areas.
This data was collected during the first semester of the 2022 academic year. The research
tool was a questionnaire with a validity of .92 and a reliability of .98. The statistics used in the
research were percentage, mean, standard deviation, T-Test, and One-Way ANOVA. The finding
found that most of the respondents were males, aged 20 years and over, based on previous
knowledge, grade 12, studying in high school diploma 1, with an average score between 3.01-
3.50, with hearing impairment, family status together, parents are general laborers with an
income of less than 10,000 baht per month. The factors affecting the decision to study in the
High Vocational Diploma Program of students with disabilities in Bangkok metropolitan region
from intrinsic motivation was at a high level, emphasizing Personal reasons, career interests,
and sentiments. The extrinsic motivation was at a high level, with emphasis on Curriculum
and teaching, school reputation and location, social aspect, environment and facilities,
economy, and related people. Comparative results of differences in personal factors on the
decision to study in the Diploma Program classified by personal status, gender, background
knowledge, age, grade point average, type of disability, and family status. There was no
statistically significant difference at the .05 level. As for the level of education, parent's
occupation, and monthly average family income. Overall, there was a statistically significant
difference at the .05 level.

Keywords: Decision, Motivation and Diploma Program
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Abstract

The purposes of this research were 1) to analyze the need for basic mathematics
knowledge of students with learning disabilities, 2) to design and develop multimedia to
enhance basic geometrics knowledge based on Gagne’s principle for students with learning
disabilities, and 3) to study basic geometrics knowledge of students with learning disabilities,
pre-test and post-test learning using knowledge enhancing lesson with multimedia. The
experimental group was 10 students with learning disabilities in the 1°* grade level. The tools
that were used in the research were the basic competency assessment form, multimedia, lesson
plans, and the basic geometrics knowledge test form, using the one-group pretest-posttest
design. The findings found that 1) the essential need for basic knowledge of mathematics of 1°
grade students with learning disabilities should receive the most was geometry, 2) The design
and development of multimedia to enhance basic geometrics knowledge consisted of the
following elements: lesson page, lesson instruction and objectives page, pre-test pages, learning
resource pages, game page, post-test pages, and menu page with a tool fitness value of 0.95,
and 3) The basic geometrics knowledge score of learners with learning disabilities after learning

were higher than before, significantly at .05.

Keywords: Basic Mathematics Knowledge, Students with Learning Disabilities, Multimedia
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Abstract

This article illustrates the role of microfoundations of institutional logics as the mediators
shaping behavior and interactions within Community-Based Rehabilitation (CBR) Programs, which
influences the conceptual framework and practical implementation encompassing both
material and symbolic aspects. The findings explain that the CBR Programs consists of seven
micro-institutes constituting the foundations of institutional logic. These include local
government agencies, health-promoting hospitals, communities, people with disabilities
(PWDs), families, corporations, and non-governmental organizations (NGOs). The diversity of
these micro-foundations coupled with the authority of state regulations and medical
professionals have influenced the CBR Programs in three phenomena in order to maintain the
gaps between material and symbolic practices, including the temporary decoupling of the
logic, the creation of diverse practices in CBR activities, and the reinforcement of embedded
logic, conflict and competing logics at macro- and micro-level. Since the institutional powers
from state and professional institutes at the micro-level strictly dominate the formal practice
framework proposed by the CBR Programs, therefore, the intention and objective of CBR are
providing welfare and medical rehabilitation rather than empowering PWDs organizations. This
dominance of states and professionals impedes the program to create a hybrid organization
to meet the community context. This article recommends that the government agency should
define and provide authority structure to the CBR institution and to formulate strategies in
order to transform CBR into a community -centric institution mobilizing the CBR Programs to
benefit other communities across Thailand. In addition, the state agencies and professional
organizations should clarify the concept of empowerment within the CBR Programs. This
collaborative effort should define the role of government organizations in creating a new
framework to enhance the quality of life for PWDs within the community.
Keywords: Institutional logic, Micro-foundations of institutional logic, Community-Based

Rehabilitation
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Introduction

This research utilizes the "Institutional Logic Perspective" as proposed by Thornton et
al. (2013). This perspective indicate the integration of micro-foundations of institutional logic
within the CBR Programs in Thailand. The CBR program , functioning as a social organization,
operates within a community aiming to promote and support rehabilitation services for PWDs.
This endeavor involves the collaborative efforts of a diverse array of social actors, contributing
to operational synergy and fostering a spectrum of practices within the project. The diversity and
differences of social actors as individuals and organizations provide a variation of practices
that can create a change in social organization. These changes occurred through embedded
logic, conflict logic, and the competing logic within the institutional logic over micro-
foundations institutional logic (Holm, 1995).

The term CBR has emerged as a focal point for the past three decades causing dramatic
changes within organizations dedicated to supporting PWDs. Its primary aim is to elevate
respect for their dignity, promote their rights, and foster equal treatment for PWDs within
society. The World Health Organization [WHO] has recommended that member states should
consider the CBR concept as one of the initiatives to build a program to promote the
accessibility of PWDs to CBR services, which are more cost-effective than institution-based
rehabilitation services (IBR), rooted in the traditional medical perspective (World Health
Organization, 2010). The CBR strategy seeks to integrate a social model into institution-based
rehabilitation [IBR]. CBR has been typically viewed as a socially constructed strategy that guides the
creation of regulations and norms for the well-being of PWDs. It provides a framework and a
variety of technical practices as solutions for a betterment of PWDs within the community
(Cheausuwantavee, 2005).

Although CBR appears to be a social solution for PWDs, in some areas it has
encountered shortcomings. In some instances, it has adopted a strict form of medical-based
activities, and its implementation continues to grapple with funding challenges. These issues
underscore the non-dynamic nature of CBR with the multitude of stakeholders fostering so
many different concepts and approaches that program actors are confused. On the other
hand, it is a reflection of the attempts to exercise political power over PWDs from people
involved in guiding the programs. Therefore, this research focuses on understanding the
interaction between the macro-level of institutional logic and the micro-level foundations of
institutional logic. This examination is undertaken with the aim to rationalize and approach
the construction of CBR that is appropriate for PWDs. To gain an understanding of CBR, it is
necessary to employ comprehensive concepts and theories for both macro- and micro-level
analyses, expanding the scope of understanding further.

In the research of CBR, there was still no study on tools or a research framework that
could explain the linkage betweem material and symbolic practices, spanning from the macro-
level down to the organizational and practitioners. This absence impedes our capacity to
understand and explain the CBR phenomenon. The review of literature indicates four periods of
CBR in Thailand. despite the emphasis on empowerment concept within the field,it remains a
relatively underexplored today.
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Beginning in 1992, the Thai CBR research predominantly encompassed three key
dimensions: 1) studies conducted at the master’s degree level; 2) research originating from
CBR practitioners in the public medical agencies; and 3) academic research works conducted
within Thai higher education institutions. However, the study of CBR in Thailand began to
change the research paradigm from positivism to critical and interpretation approaches. In
short, the evolution of CBR can be categorized into two distinctive periods:

Between 1992 and 2002, most of the studies emphasized the structural analyses
within the framework of positivism approach targeting the influence or the effectiveness of
the CBR Programs. An example is Sangsorn's research in 1998, which conducted survey
research to evaluate the CBR knowledge and understanding among various stakeholder
groups. These groups were categorized into four distinct segments: parents of disabled
children, parents of typically developing children, healthcare professionals, and
schoolteachers. The study served as a case analysis specific to the rehabilitation project for
disabled children in the community of Bua Yai District, Nakhon Ratchasima Province. The result
showed that healthcare workers and teachers had an incorrect understanding of CBR. However,
the children with disabilities could effectively integrate into mainstream educational settings if they
received assistive device and continuous monitoring from the government.

Between 2005 and 2015, CBR research in Thai society began a study that reflected new
perspectives for CBR studies that contended the medical science concept. Cheausuwantavee
(2005) introduced the hidden meaning of the CBR through critical theory by examining and
criticizing the CBR Program in Nakhon Pathom Province. The results revealed several changes
in the meaning and practical applications of CBR, a departure from the original intentions and
objectives outlined by the World Health Organization (WHO). Similarly, Bualar and Ahmad (2009).
approaching the research with the critical theory, revealed that CBR had failed to foster self-
respect among women with disabilities. In addition, another research by Moniruzzaman et al.
(2013) concluded that CBR did not enhance the productivity among PWDs in Bangladesh.

In 2015, CBR studies started,with only a handful remaining in circulation, including
studies in Thailand and abroad. These studies have become infrequent, often appearing as
sporadic news stories in newspaper. However, the term “CBR” continues to persist in many
programs for PWDs in both Thai society and internationally The research on such projects can
be found in many developing countries such as Pakistan, Bangladesh, India, Indonesia, etc.
However, almost all research objectives did not go further than the assessment and
measurement of the CBR Program’s effectiveness. Regrettably, this approach has largely failed
to usher in fresh perspectives or novel insights into the broader field of social disability studies.

To establish links between the history of CBR, the explanation of social phenomena in
connection to CBR, it was imperative to bolster the analytical framework from the macro-level
down to the micro-level. Therefore, this research used the Institutional Logic Perspective, as
its foundational approach, aiming to study complex phenomena as a social construct by
looking at norms, beliefs, and social values. Notably, it has been used to study organizations
since the 1970s at the same moment that the global and Thai societies paid attention to CBR.
The institutional logics perspective is a metaphysical theory positing that within the realm of
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CBR the perception and wide variety of material and symbolic practices are entangled within
a diverse set of identities. These logics manifest through strategic matters at the structural
level, embedded at the micro-or the community level. This research has recognized that the
Institutional Logics Perspective provides a better understanding of the effects of cultural
institutions on individuals, organizations, and societies within the context of the CBR Programs.

The primary objective of this research is to explore previous CBR studies and does not
exclusively focus on evaluating the efficacy or effectiveness of CBR programs, nor does it
primarily critique the meaning of CBR. Instead, this research recognizes CBR as a social
construct tool for improving the quality of life of PWDs evolving dynamically in both symbolic
and material practices. Also, it studies the institutional logics perspective and that CBR is used
to answer how the micro-foundations of institutional logic exert pressure on the CBR logic as
well as challenged the CBR concepts within the community.

Literature Review

1 Institutional Logics Perspective

Friedland and Alford (1991) developed the concept to describe the contextual
relationship between states, individuals, organizations, and society. Within this framework,
institutions are viewed as a large organization consisting of individuals and organizations, engaging
in the daily enactment and repetition of material and symbolic practices. Through this ongoing
process, the meaning of experiences is established. The institutional logic approach refuses
rational choice and structural theory. It views that each institutional logic has the main logic
and creates material and symbolic practices to make an individual and the organization
interact and create activity. Notably, the institutions, such as capitalism, state bureaucracy,
political democracy, religion, and family, define the behavioral norms of individuals,
organizations, and society at large. These institutions are the accumulation of the agency. A
change by each set of institutional logic will conform with the culture, hence creating opportunities
for change within the broader social fabric.

Jackall (1988) further explained the definitions of institutions by analyzing ethnographic and
organizational conflict issues. His definition of institutional logic viewed it as multifaceted construct,
arising from experience and a set of rules for reward, punishment and intervention. These rules form
pattern in the society that determines and predicts human behavior. In essence, Jackall's concept
closely aligns with Friedland and Alford’s institutional logic framework, particularly in the
aspects of the harmonization between institutional logic with stable practices and the
repetition of behaviors until they solidify into cultural assumptions guiding social behavior.

Thornton et al. (2013) defined institutional logic as socially constructed framework
creating a way of practice in the elements of symbolic and material practices. In essence,
institutional logic is a hypothesis of social behavior established based on beliefs, values, norms
and rules that individuals practice and repeat over time and place. These practices provided
meaning to social reality. This definition of institutional logic enabled us to understand what
shapes the cognition of an individual, which is then linked to institutional practice that arises
from social constructs and the structure of social rule.
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2 Micro-foundations of Institutional Logics

This ideology emerges from scholars' endeavors to improve the conceptual framework
of Institutional logic, as initially delineated by Friedland and Alford in 1991.Their aim is to
understand how the individual, organization, and institutional logic interact to define social
structures and action. However, it is noteworthy that this perspective doesn't account for the
internal reaction incited by social actors. These reactions, characterized by identity and
attention are not only coordinated by institutional logic but also by organizational action for
internal and external change (Holm 1995). This paper considers the role of social actors as a
key to understanding the opportunity for institutional changes and constraints.

Thornton et al. (2013) reaffirm Friedland and Alford’s view on the institutional logic
that it is a socially constructed framework that creates a way of practice in the elements of
symbolic and material practices. Within this framework, the institutional logic can be seen as
a hypothesis of social behavior rooted in beliefs, values, norms, and rules that individuals
practice and repeat over time and place. These practices provide meaning to social reality.
This definition of institutional logic enables us to understand what shapes the cognition of an
individual and highlights the connection between institutional practices that arises from the
interplay of social constructs and social rule structure.

Meanwhile, notable distinctions arise between the ideas of Friedland and Alford, which
served as the foundation for Thornton and Ocasio’s conceptualization of institutional logic
and Jackall’s point of view. While Friedland and Alford emphasized social structure, Jackall
emphasized the structure and social norms. In contrast,Thornton and Ocasio focused on
interconnecting ideas that bridge the realms of norm, structures, and social symbols into three
dimensions of institutionalization.

Some scholars explained institutional logic at the micro-level, isolating it from broader
structural contexts. Scott et al. (2000) defined institutional logic as an active belief system
scattered in the behavior or collective action of the individual in order to set guidelines. In
this context, institutional logic directs decision-making across various organizational
dimensions, from setting the principles of practice to shaping interaction in formal and informal
interpretations within the organization. Furthermore, Thornton and Ocasio (1999) illustrated
the principle of the organization that determines the behavior of its participants in its
operations stemming from a set of belief systems and relevant practice guidelines. This
relationship draws its essence from the meaning and content of the institutes contributed by
the foremost scholars, leading to believe that institutional logic is a lens for understanding the
organization from the macro- to the micro-level with a link between the institutions and the
organization's practice guidelines.

The theoretical foundation is the model that describes the harmonization between
the institutional logics from the macro-level to the micro-level, thus providing understanding
into human behavior and explaining how institutional logic function in defining human
behavior. Institutional logics is a meta-theory comprised of many theories that serve as
predictive tools to understanding human behavior. They elucidate to explain the difference
from the logic within the institution resulting in differences in practice, stability, and changing
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individual and organizational behavior. This amalgamation of theories constructs the order
that influences an individual’s cognition practices where behavior is displayed in a cultural
structure. Consequently, the analysis and study of social cognitive and behavior are inherently
intertwined with culture through the dimension of availability, accessibility and activation
within a cultural context.

Availability within an institutional logic framework encompasses various states and
long-term memory, creating deep cognition and deal with challenges, including the issue of
coordination. The diversity of institutional logic depends on the level and knowledge structure,
emphasizing the pivotal role of availability and activation through knowledge and information.

Accessibility is knowledge and information that enters into one’s consciousness
according to structural theory. This flow is shaped by knowledge and information as defined
through cultures and situations. Individuals are integrated with the same institutional logic
through identity, socialization and social processes, ultimately becoming incentivized by being
part of the institutional logic. Meanwhile, the situation context creates transient knowledge
and information relevant to the situation.

Action arises from the combined forces of information availability and accessibility,
frequently used in social interactions. In social cognition, “action” is the function of existing
knowledge and accessibility. It also gets attention within everyday situations, and generates
both long-term and short-term knowledge , resulting in mixed information.This amalgamation
creates an automatic response to attention as shown in Figure 1.

Macro Cultural Evolution Organizational Practices and Identities

-
-«

Institutional Logics

l

Decision Making/Sense Making

Availability/Accessibility Mobilization
Micro

Activation Negotiation/
Focus of Attention Indentity Social Interaction

R >
Goal A
Attention Communication
Schema

Figure 1 Illustrates the Linkage of Institutional Logics from Macro- to Micro-level and Vice
Versa (Thornton et al. , 2013)

3 Research on CBR

A substantial body of research on CBR within positivism explain its impact on society.
This research has sparked significant interest in CBR and its medical model origin. It looked at
the truth consistently with the principles of CBR as fluid, ever-changing, and formatted
according to the social context. However, the past research under the view of positivism could
not explain the dynamics of the nature of the CBR. Thavornkit’s (1995) survey, which studied
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community rehabilitation attitudes and practices among public welfare organization operators
in 75 provinces in Thailand, revealed that the sampled individual had knowledge,
understanding, and a positive attitude towards PWDs and were also accepting, encouraging
and supportive towards their families in helping PWDs. Nevertheless, some ambiguity
persisted, regarding the attitude towards CBR work was favorable but some research subjects
were not certain how it worked. However, most of Thavornkit (1995)’s research subjects saw
that the challenges and obstacles of CBR were caused by its budget and operators. Similarly,
Sangsorn (1998) conducted a survey measuring CBR knowledge and understanding of children
with disabilities in the communities. Four distinct subject groups were researched, parents of
disabled children, parents of and non-disabled children, healthcare workers and teachers. This
study focused on a specific case of the CBR Programs for disabled children in the community
of Bua Yai District, Nakhon Ratchasima Province. The result revealed that among health officials
and teachers, misunderstandings regarding CBR knowledge and understanding persisted, but
they agreed that children with disabilities could attend regular school. This finding
recommended that teachers should be trained for each type of disabled child, along with the
utilization of supportive equipment and consistent follow-through protocols.

The literature review also reveals that much of the research on this topic outside
Thailand follows the positivism paradigm. For instance, Rehman (1999) addressed a sample
CBR in Pakistan's North West Frontier Province (NWFP), focusing on a sample of CBR initiatives
aimed at assisting children with disabilities within the community. This study examined the
experiences of mothers caring for these children. The research uncovered several key
findings:1) The majority of mothers had received non-formal training, classroom teaching, and
basic healthcare knowledge for caring children with disabilities; 2) Mothers had been trained
in the management of disability-related household issues; 3) Training seminars for mothers of
children with disabilities were more effective when they emphasized discussion and practical
lessons rather than lectures using written documents, which was deemed to be less beneficial;
and 4) Women play the vital roles in CBR-related organizations and helping of PWDs within
their communities. Similarly, Moniruzzaman et al. (2013) studied the effectiveness of CBR in
increasing productivity among PWDs in Bangladesh. The findings indicated that CBR did not
result in higher levels of productivity when comparing two areas with similar production from
PWDs, one with CBR and the other without.

Presently, a lot of efforts have been made to usher in new perspectives for the study
of CBR including its interpretation. This is an attempt to break free from the previous study
frameworks. The 2005 research began employing qualitative research methodology to
investigate CBR. This transformative approach unveil the hidden meaning of CBR within social
contexts and cultivate a deep understanding of CBR, ensuring that no aspect went unexplored.
To explore the journey, the researcher used a meta-theory called the Institutional Logic
Perspective as the framework of this CBR study.

Definition of Terms
1. Thornton et al. (2013) described that Institutional logic is a social construction that
shapes various dimensions of human action, including material and symbolic elements. This
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notion represents a behavioral hypothesis in a society that is framed by beliefs, values, norms,
and rules that individuals practice and repeat. Importantly, Institutional Logic is not static but
evolves with social realities. This definition allows scholars to understand what guide the
consciousness of individual and organization.

2. CBRis a community-based strategy for PWDs’ development in order to create equal
opportunities and harmonious social integration through collaborative efforts of PWDs
themselves, dedicated professionals, supportive families and the wider community. To
achieve this, CBR seeks to promote equitable access for PWS, including of education, health,
vocational training and appropriate social services. (Cheausuwantavee, 2005)

3. Micro-foundations of institutional logic is the role of a social actor that is subject to
a continuous process of replication or transformation through institutional or organizational
practices (Thornton et al., 2013).

Objectives

1) To indicate micro-foundations of the CBR Programs.

2) To determine how micro-foundations, influence the functioning of CBR organizations.

3) To understand institutional logic of micro-foundations that shape and influence
institutional logic of the CBR Programs.

Research Methodology

This research used a purposive sampling approach. The area of study was in Pakkred
Municipality Nonthaburi province because this municipality was the winner of the 2007 PWDs
Welfare Management Award.

The research employed qualitative research methods for data collection. Primary data
were gathered through in-depth interviews conducted with a group of 20 key informants.
These key informants represented seven distinct groups, namely, 1) Four key informants from
the Professional group, including healthcare workers and nursing staff from Health Promoting
Hospital [HPHJ; 2) Four key informants from the government officials group, including two from
the Sub-District Administrative Organization [SAQ] and another two from Social Development
and Human Security Department [SDHS] in Nonthaburi Province; 3) Two Key informants from
the Private Business group, including private companies located in Pak Kret District participating
in the CBR Programs; 4) Four key informants from the Community groups; volunteers from
people in the community participating in the CBR Programs;. 5) Three key informants from the
Families of PWDs participating in CBR programs; 6) Two key informants from a group of PWDs,
who were themselves beneficiaries and participants of the CBR Programs; and 7) One key
informant who served as the director of non-government organizations [NGO], including independent
living centers [IL center]. playing a pivotal role in educating, conceptualizing and implementing the
CBR Programs in the area. Additionally, this key informant contributed to driving and instigating
change in the ideology of CBR to promote and improve the QoL for PWDs.

The selection of the research field is based on 3 ideologies.

1) Historical Contingency: In line with this ideology, the selected areas have been
successfully serving PWDs. Notably, Pak Kret municipality received the first prize in the 2009
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Outstanding Local Administrative Organization [LAO] Award for the provision of welfare for the
PWDs. This recognition came from the Office of Promotion and Development of the Quality
of Life [QoL] of PWDs.

2) Competing Institutional Logics: the CBR Programs, in this selected area, are
implemented through the active integration of all sectors in the provision of social welfare to
PWDs. Therefore, this area serves as an intersection where diverse institutional logics converge
and clash.

3) Replication: The operational area of the CBR Programs in Pak Kret District covers the
area of Khlong Phra Udom Subdistrict and Pak Kret Subdistrict, Pak Kret District, Nonthaburi
Province. These CBR initiatives have been operational in this area for over 20 years, and
projects are still ongoing.

Secondary data were collected from relevant documents and documentary research
in the context of CBR and Institutional Logics Perspective.

This paper describes how the Institutional Logic of the CBR Programs have been shaped
by social actors. These actors wield their influence through both material and symbolic
practices, thereby shaping the objectives and structure of CBR knowledge. In addition, this
research explains the interrelations that occurred in embedded and conflicts among social actors
operating within the institutional logics of the the CBR Programs.

Structural Dimensions in CBR The form of CER

Iy
State

Community Norms

Family Set of Institutional Logics in CBR

» State Logic, Professional Logic, o Material Practice
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F 3
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Figure 2 The Study’s Conceptual Framework
This research analyses and interprets the meaning of the phenomenon, taking into
account the perspective of all CBR stakeholders. It also seeks to extract the general meaning
of the phenomenon through the approach of Friedland & Alford’s institutional logics
framework. This involves an analysis by identifying institutional logics involved in the CBR
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Programs by examining the interview and transcripts to identify the essence of the relevant
data in line with Saldana’s “content-coding” methodology. The goal of deciphering these
transcripts is to identify the institutional logic of the CBR Programs. The primary source of data
came from transcripts obtained from semi-structured interviews, which were designed in
aliscnment with the institutional logic theory.

Table 1 Shows Examples of Content Coding

Key Informant(s) Relevance to CBR An example of the Content
speech obtained from
the transcript

Granny La-on A bed-bound patient ~ “When she did not come  The PWD saw the
was taken care by the  for a long time, I miss CBR PA as her
CBR project. her a lot. I love her more  daughter.
than my child.” —

(Granny Laon, personal
communication, April

28,2019)
Sopee SHPH Official who “I submitted a project State permission
runs a CBR project proposal to the Pak Kret
under the health municipality but we have
therapist approach. not gotten responded yet

so | cannot do anything.”
(Anamai Sopee, personal
communication, April
20,2019)

Result and Discussion

The analysis of the result and discussion is based on the association of social
implications within the relevant institutional logic, explaining the broader institutional logics
on CBR at the macro-level, which, in turn, influences the practical implementation at
operational community level. The result shows its appropriation and conflict of practices in
CBR, where the symbolic and material practices wield an impact.

The result illustrates that the micro-foundation is constructed by beliefs, values and
norms, which are embedded into both the individual and the organization. Within the purview
of the CBR Programs in Thailand, these principles manifest through seven distinct micro-
institutes: 1) Government institution, including Social Development and Human Security
Department (SDHS) and Sub-District Administrative Organization (SAO); 2) Healthcare
professionals represented by Health Promoting Hospital (HPH); 3) Caregivers within the
community, including village health volunteer [VHV], 4) private businesses, and 5) the
members from NGO.

The following section describes the Institutional logics dynamics process and explains
how the micro-level social actors influence the institutional logic governing the CBR Programs
in Thailand and how it influences institutional logic by different social actors.

1. Micro-foundations of institutional logic
1.1 Strict state logic established by local authorities in the implementation of
CBR.
The key government officials who primarily operate in the community are SDHS
and SAQ. These organizations actively engage in implementation of public policy for PWDs,
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focusing on providing welfare in the form of disability pensions. Notably, SDHS officials see
PWDs as individuals who, while dependent on the state, should also be encouraged to reduce
their reliance on the state. Their perspective advocates for PWDs to actively develop
themselves through having careers or engage in occupations that enable them to generate
income for themselves and their families, thus promoting self-sufficiency rather than just wait
for the state’s disability welfare.

The goals of government officials and the attitudes within social services regard
PWDs as individuals, who may pose productivity challenges. This perspective, particularly
among SDHS staff, has turned the CBR Programs into a training program for PWDs to become
self-reliant. However, since SDHS does not solely take only responsibility for PWDs, they must
collaborate with the caregivers as a community volunteer. This collaboration aims to align the
objectives of community projects focused on enhancing the welfare of the PWDs with the
objectives of the SDHS office. These objectives may include setting up initiatives such as a
project for occupational development for PWDs within the community or facilitating access to
loans to support their occupation, etc.

SDHS officials operate the CBR Programs within the legal framework because
being sovernmental officials require them to strictly comply with and enforce the law. In the
operation of the CBR Programs, SDHS officials meticulously adhere to guidelines by the legal
regulations. This adherence is evident in various aspects of their work, such as when they
request budgets, conduct activities, or determine and certify disabilities.

Pornpen: “Our process for issuing PWD card is quite rigorous. Even if a doctor
identifies someone as a disabled person, we will still not issue a card unless the person meets
the qualifications outlined by the law. We have clearly labeled the requirements in front of
our office to ensure that visitors are well-informed about the criteria for disability status. We
always point out that even if the doctor has identified someone as PWDs, if someone does
not meet the criteria, we could not issue a PWD card to them.”

Wichianmas: “The issues of PWDs are urgent if the state wants SAO to promote
PWD-related initiatives, it must provide the necessary budget for effective management.
Furthermore, the state should also be more flexible with the regulations governing the use of
the budget for PWDs because the current stringent regulations create apprehension and
reluctance to provide assistance.”

Hamid et al. (2017) explains state-certified disability employs stringent disability-
based discretionary criteria resulted in that state-certified PWDs were individuals with severe=
mobility impairments, especially PWDs who are bed-bound. The state agency’s heightened
emphasis on bed-bound patients has led to the establishment of a standardized nursing care
operational framework. This framework determines the decisions and creates the essence of
empowerment for PWDs through the CBR Program in medical rehabilitation as stated in the
proactive health promotion of state logic.

Officials representing the local administration group are another government
organization that operates within the parameters of the local government regulations. The
local norms, such as the community leader prestige, create informal community involvement
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in the CBR Programs. This aligns with the local administration office’s purpose under the
“welfare of the people in the community” operation framework. Consequently, the CBR
Programs are transformed into initiatives that provides PWDs with occupations to support their
well-being. The policies from government agencies, and authorized at the policy level, defined
strict procedures within the very limited budget, limiting health workers in the community and
other related resources. The research findings corroborate that local authorities had the legal
authority to set CBR’s framework according to their guidelines. Notably, the Pak Kret’s CBR
Programs are administered under the authority of the Khlong Phra Udom SAO and the Pak
Kret Municipality. These entities play a pivotal role in identifying disabilities, supervising project
operators, and determining the implementation of the CBR Programs under the regulations of
the local authorities.

Rapee: “The implementation of universal policy allows the CBR Programs to
promote the occupational development of PWDs without discrimination based on their
specific disability type or individual aptitudes. This approach leads to the view that vocational
training, when integrated into these programs, may be perceived as impractical for PWDs to
continue their daily lives. In addition, while the government sector allocates employment
opportunities for PWDs, these are not sufficient for PWDs to realize the full potential of their
career prospects.

State organizations shape a state logic, as indicated by McMullin and Skelcher
(2018). This state logic influenced independent organizations, including non-profit organizations
(NGOs). These entities often need permission to establish themselves as a social organization
driven by government policy guidelines. However, despite the organizations aiming to function
as NGOs, they still under the purview of the state and are subjected to the state’s structural
framework. In this context, CBR Program is similar to an NGO because it operates with a mission
to aid people, classified as a socially-disadvantaged groups. The only difference between NGOs
and the CBR Programs is the source of funding. While a CBR Program does not generate income
from the operations, it relies on government funds and donations from relevant agencies. This
financial support is instrumental in advancing PWDs’ health and wellness.

1.2 The Influence of Professional Institutions on Professional Logics in Serving
Economically Disadvantaged Patients

Professional institutions have knowledge and expertise in medical therapy.
Therefore, their perspective of the CBR Program is based on the healthcare professionals’
perspective on PWDs within the community. This view is similar to the state’s previous
community health projects for PWDs, known as “outreach service”, which predominantly
adopt a medical perspective. The research results are consistent with Ruef et al. (2000), which
indicated that health organizations were influenced by three main logics: Professional, State,
and Market logics. Within this framework, the CBR Programs appear to align more closely with
the professional logic as reflected in the health promotion initiatives and activities.

Outreach service is the provision of services based on the perspective that
PWDs are in need of medical attention aligning with the perspective that a public health
professional should treat PWDs. So, professionals have a great influence on strengthening state
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logic, which emphasizes proactive health promotion, and reinforcing the professional logic,
which guides the implementation of the CBR Programs. These two logics align with the context
of PWDs, who often have health issues. PWDs within the community usually live with poor
families, hence making access to affordable or even cost-free public health services a
necessity. Professionals, who extend their service to the homes of PWDs, play a pivotal role
in addressing this need. This practice underscores how the professional logic influences the
implementation of the CBR Programs in Pak Kret District.

SAQO’s policy also shapes professionals’ activities because the HPH is an
organization under SAQ. Hence, the power of the local authorities motivates professionals to
perceive PWDs as individuals facing economic challenges while also viewing them as people
with health issues. Consequently, CBR activities are structured as a way of sourcing and treating
free-of-charge healthcare services, in accordance with the separation of authority logic. This
framework serves as the foundation for health promotion activities aimed to provide medical
knowledge and fulfill medical rehabilitation duties to empower and help PWDs accessing
occupational training sessions mandated by SAO. However, at the individual level, professionals
at HPH acknowledge that they may not be the ultimate experts in medical rehabilitation and
seek additional knowledge from the Sirindhorn National Medical Rehabilitation Institute
(SNMRI) center. The dependency frequently results in delays, because they must “wait” for
rehabilitation professionals from the SNMRI center. Additionally, there is cost in hiring professionals;
the implementing of the CBR Programs is mostly slow.

Although officials at PHP may not consider themselves as the ultimate expert,
they are still knowledgeable people, who are instrumental in educating other CBR actors
including PWDs and their families about healthcare practices for PWDs in order to reduce their
dependence on the state assistance. This view reflects the nature of CBR Program, which
requires a substantial financial resources. Therefore, proactive actions to prevent disabilities
becomes a mission that must be undertaken to achieve the goal of disability prevention within
the community.

Sopee: “Taking care of PWDs can be done promptly by educating their families.
To achieve this, we must share the knowledge gained from SNMRI with our PA staff. Through
this knowledge transfer, we equip them with essential skills, such as how to feed through a
tube or how to properly reposition a patient to prevent pressure ulcers. If the family are well-
informed and capable of independently caring for PWDs, they do not have to wait for
assistance. Therefore, the CBR must focus on educating and enabling them to assume a more
active role in the care of PWDs themselves”

1.3 CBR Assistance in Empowering PWDs and Establishing Community Logic

Community beliefs, norms, and values that influence the CBR Programs are
influenced by caregivers and VHV. Through their influence, they establish norms of mutual
assistance within their communities in order to promote appropriate and effective activities
for PWDs (Cheausuwantavee, 2009). These community actors play a role in creating collective
values, directly impact the program's legitimacy. This impetus arises from the need for
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coordination, driving the creation of collective values among the people residing within the
same area in the community (Thornton et al., 2013).

Caregivers are influenced by the state and professional logics because both
SDHS and HPH supervise the work. It shapes their perspective towards PWDs consistent with
the government policy, as exemplified in 6.1, which delineates in three dimensions: 1) The
disadvantaged group; 2) The abandoned; and 3) The afflicted by illness. In their role as
volunteers, caregivers engage in aiding PWDs for philanthropy. This selfless dedication extends
to their efforts in portraying an image of PWDs and seek other stakeholders’ cooperation in
the form of donating items or money.

Payai: “During each of my visit to the area, | go beyond taking care of five PWDs,
as outlined in the contract, but | also take it upon myself to monitor their blood pressure and
blood sugar level for diabetes. Moreover, | educate people in my community about eating
healthy, as diabetic hypertension is a common cause of disabilities. | have a solid connection
to the community, where | oversee the welfare of 15 households. This proximity enables me
to promptly gather information about new births, unfortunate passings, and the health
conditions within each household. Since 2007, | have started my journey to learn about CBR
and have acted as a PA of the CBR project”

The state policy’s influence and the community’s expectations create the
“kinship” model in the relationship between caregivers and the PWDs because of the context
that PWDs usually live alone. PWDs also see caregivers as their family members as evident in
cases such as bed-bound elderly individuals who live alone. Over time, the intimacy and trust
develop between these PWDs and the PA staff and become profound, to the extent that the
PWDs view their caregivers as her daughters.

Granny Laon: “I love [Pa Yai (PA)] so much. | miss her whenever she does not
visit. Unlike Yai Pong (Granny Laon’s younger sister), who rarely comes to take care of me.
When she does, she only yells at me. Sometimes, she arrives late so | pretend to cry then,
she complains to me a lot”

The close collaboration with the professional health worker from HPH, a
medical approach, also influenced the caregivers. This collaborative dynamic has led the HPH
professionals to believe that caregivers could develop competent in nursing bed-bound
patients, thereby relieve the burden on HPH’s public health workers, who typically care for
these patients.

VHVs have adopted the concept of public health work from working closely
with both SDPH and PA staff. This collaboration has provided them with valuable insights and
practice from the professional dimension. However, VHVs continue to view their role as VHV’s
mission. As a result of this perspective, their primary focus remains on disability prevention
rather than assisting PWDs. This emphasis on prevention has limited theinteraction between
VHVs and PWDs within the community because VHV’s scope of work only relates to health
check-ups.

The other community members in the CBR program are also influenced by
social beliefs, especially religious beliefs and their experiences. Their involvement as members of
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the community equips them with a potential to provide assistance to PWDs. These volunteers also
view participation in the CBR Programs as their way of accruing merit, with the extent of their
merit contingent depending on their interests or aptitudes. For instance, a skilled volunteer
may choose to pass along their knowledge of working to PWDs. Within this context, the norm
of mutual assistance logic drives the volunteers' long-term commitment to the CBR Program,
even though it doesn't offer benefits. This model of CBR Program has proven highly effectivein
the Pak Kret district.

Tepasit Thep: “Obstacles within the CBR project stem from the PA staff’s
attitude. It may be because Thai people are sympathetic or many actors have never
experienced PWDs firsthand. These factors contribute to a lack of understanding regarding the
lives and needs of PWDs, thus posing an obstacle to changing the broader community’s
attitude towards disability. As the volunteers have not been able to change their own
attitudes, an approach to address this challenge is that the IL center must focus on building
understanding within the community by starting to work with families of PWDs and gradually
expanding them into the community”

1.4 PWDs as beneficial group

PWDs occupy a unique position within the CBR Programs as they are program
drivers and beneficiaries. Their roles exhibit two aspects of behavioral dimensions: Demanding
and Ignorance. Under the umbrella of democratic behavior, the demanding aspect is a product
of PWDs’ experiences and views of being socially manipulated. These shared experiences fuel
their advocacy to the CBR Programs to champion the rights for the common people in society.

Religious belief influences a PWDs’ ignorant behavior of accepting their disability.
Although these beliefs have helped them understand themselves and accept their condition,
they also affected negatively. This facet has opened a door for the state to dominate the CBR
Programs in Pak Kret district in the form of pressuring with state regulations, from budget
allocation and project formation to programevaluation. Friedland and Alford (1991) cited that
religious logic is one of the key factors that defines the meanings of an individual, the
organization, and social behavior. In addition to defining behavior, religious beliefs also
mediates and creates change with each set of institutional logic by harmonizing culture. It
eventually creates opportunities for change in individuals, organizations, and society where
religious beliefs, although not considered as part of the project, are still involved in the
cognitive systems of the CBR Programs.

Sornram: “I believe that disability is intertwined with fate. If in the past, we
attacked an animal and amputated it for fun, then we must be careful in this life because we
may be handicapped because of that sin. Consequently, | like to do volunteer work and |
believe in doing good. CBR allows me to help PWDs, akin to a pilgrimage, so that | will be
successful in everything in this life and the next life”

1.5 Families as a beneficial group and active actors

Within the family unit, disability is often perceived as problem, impacting
various aspects of life, including economic issues, altering way of life, and impacting family
goals. In response, families see the CBR Programs as an aid to address health-related issues,
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which align with the logic of proactive health promotion programs and the professional logic
of having knowledgeable individuals manage health concerns effectively. Friedland and Alford
(1991) indicated that families have established norms surrounding their reputation, and the
presence of a PWDs within the family does not align with these norms. Consequently, the CBR
Programs establish a norm of mutual understanding so that families do not hide PWDs or feel
ashamed. This shift in family logic influences decision-making on changing organizational
activities. Previously, PWDs and families did not want to participate in the CBR Programs
because they wanted to conceal the disability. Therefore, building norms of mutual
understanding within family members is paramount. This would lead to trust and
understanding between the families and PWDs to ensure that they can lead lives that closely
resemble those of individuals without disabilities. (Thornton et al., 2013)

Disability is also viewed as a family embarrassment, so many families often
keep PWDs, especially those families living with mentally challenged, as a closely guarded
secret. This belief underscores the importance of the CBR Programs in cultivating a community
logic rooted in trust, which is crucial in building cooperation between the project and the
families of the PWDs.

Lastly, the family views disability as an economic issue because disability
impacts often incurs additional expenses for the family and limits the opportunity for PWDs
to generate income. In this context, the families hold the expectations that the CBR Programs,
through market logic, will help PWDs become economically self-sufficient and responsible as
members of their families.

Pa Yai: “Disability is a shame. No one wants it to happen to their family.
Therefore, the main principle of the work is to make families understand that. Many families
are reluctant to disclose that their family member has a disability. Hence, the primary objective
is to make families willing to to acknowledge that disability is not shameful. Once families
understand, they will allow us to g¢o in and help. Some families hold a misconceptions and
believe that we impose disabilities on their family members, especially those with mentally
challenged PWDs. To navigate these complexities, some families asked us to safeguard the
confidentiality of family information. Unfortunately, some families choose to conceal
information by chaining up the mentally challenged PWDs, who rely primarily on their families.
Thus, we must go and talk to the family first, get them acquainted, and earn their trust that
we will never reveal their information.”

1.6 Private business

Private businesses support the CBR Programs guided by business norms that
perceive PWDs as potential financial burden. However, legal obligations compel these private
businesses to collaborate in the welfare of PWDs within the community. Therefore, private
businesses join the CBR Programs, primarily driven by legal compliance. Their involvement
often takes the form of a Corporate Social Responsibility (CSR) approach, so they can conduct
business in the community while adhering to the oversight and audit of state logic and the
expectations of mutual assistance norms of the community logic. The norm of private
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businesses challenges state logic by seeking a way to balance their profit margins while adhering to
the law's mandates.

On the one hand, private businesses operate within the sphere of market logic,
that is influenced by capitalism while CBR’s/businesses’ activities are characterized by
economic imperatives. CBR prioritize empowering the disabled to achieve economic self-
reliance and enabling them to generate enough income for themselves and their families
(Cheausuwantavee, 2005).

Ladda Toetsu: “I would like to help PWDs in the community, but | do not know
what to do. | always want to employ them but with our lack of readiness, we can only support
CBR projects by giving them job concessions because | think it is better than doing anything
else. It is easy to do, and | do not have to worry about anything. And, since they bring work
home, | do not have to worry about the location or worry about people seeing them (PWDs).
| think PWDs do not want to come out because they are afraid of being seen and looked at.
Also, going to the office is difficult, requiring a car to come and pick them up. | see it as an
unprofitable cost. Therefore, working at home is the best solution.”

1.7 NGO organization

The IL center stands as the only influential NGO that is mainly run by PWDs,
with a core mission centered around the concept of “peer counseling”. The goal of this group
is to change the negative attitudes within the community towards PWDs and create
opportunities for them. Additionally, the IL center strives to eliminate barriers that impede the
integration of PWDs into society. In its pursuits, the IL center is committed to advancing civil
rights and equality in parallel with state welfare initiatives. NGO organizations participated in
CBR to increase PWDs’ bargaining power because, even with the government supports, there
exists limited bargaining power to engage with outside society thus, necessitating the
establishment of a network outside the CBR Programs. The IL center leverages knowledge and
empowerment by gathering people in the community and encouraging them to change their
attitudes toward PWDs. These networks serve as a narrative enriched with culture and social
structure, which includes a network of social relationships working towards the same direction.
This cohesive network strives to gain power and domination for the organization to have
bargaining power and increase its competitiveness. (Samakeetham, 2010)

While peer counseling creates a mutual norm, It also separates groups of PWDs
within the broader CBR Programs. This division reduce overall participation among PWDs and
other project stakeholders.

Tepasit Thep: “Different perspectives of PWDs lead to their unique roles within
the CBR project. Government officials, for instance, undertake activities under the rule of
medical rehabilitation within the community. In contrast, IL center carries out its activities
under the covenant to promote equality of opportunity and to foster integration of PWDs into
society.”

The separation of activities between the IL center and government officials
stems from the belief that “PWDs know about disabilities the most”. This perspective opposes
the idea that the power to determine the truth should rest solely with the state.
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Consequently, this belief has resulted in a competition between the institutional logic and
community logic —the power to determine the truth and the mutual assistance norms.

Activist activities foster community and market logic to stand out in the CBR
Programs and influence institutional logic. This transformation seeks to rebuild the image of
PWDs as “capability individuals” in response to the market logic’s “economic self-reliance”.
The IL center engages in the CBR Programs with the objective to pursue income-generating activities
for PWDs by advocating for their employment and facilitating their the rehabilitation for labor market
integration.

2 The influences from micro-foundations through institutional logics in The CBR
Programs in Thailand

2.1 Temporary Decoupling Phenomenon

Decoupling is a consequence of constraints in the community contexts, such
as the conditions of living in poverty, neglect, and in hard-to-reach in community. This
decoupling becomes evident in situations when PWDs that may need urgent assistance,
therefore, actors must temporarily “decouple” from the state logic in order to avoid the
constraints of state rules, as adhering strictly to state regulations can causes difficulty in
emergency cases. The temporary decoupling reinforces parallel actions between state logic,
which are proactive in medical services and health check-ups, and community logic, which
emphasize that on establishing the right attitude toward PWDs within the community. Once
the desired outcomes are achieved, the actor will need to mainly act on state logic, since the
project supported by state must strictly adhere to public regulations.

2.2 Creating the variety of practices in the CBR Programs

The diversity logic allows social actors to implement those institutional logics
to create a hybrid organization through complex environments. However, Ferreira (2017)
argued that institutional logic alone does not produce multiple logic but rather from the
interact with institutional logic and the cultural resources within society. This interaction
creates diversity according to the hybrid organization model.

In the CBR Programs, the variations in the institutional logic emerged in different
ways. The research highlights the contradiction between symbolic and object-oriented
practices comes from state logic, which emphasizes defining rules, and strict practices in the
CBR Programs. The actor, thus, expresses symbolic practice through state logic while expressing
object-oriented practice through other logics, such as community logic, family logic, religious
logic, etc.

2.3 Reinforcing embedded logic, conflict, and competing logics at Macro-level
and Micro-level

The various institutional logic in the CBR Programs allows actors to present their
norms, beliefs, and values that are shaped by the institutional logic. This access to various
logicsprovide actor access to logics, enabling the remaining institutional logic to occur as follows.

1) Embedded: Professional-derived actors present the principles of the CBR
with a medical concept based on expert logic. However, most of these actors are government
employees. Consequently, the implementation of the project synergized between the application
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of medical norms and the norms of practitioners. Although the integration with the original
logic generates new meanings and symbols that are separated from the common origins of
the same institutional logic, resulting in the practice of different symbols from the original.

However, the embeddedness between these two logics does not produce a
morphological change according to institutional logic perspective theory. This is primarily
because state logic has the power to control the totality through legal regulations and
resources allocation for the CBR Program activities. Consequently, the project remains in a
form required by the state or that the state agrees with the concepts and practices of medical
science. Therefore, the practice of the CBR Programs reflect the authorized practice models
within the coordinates of state and professional logics.

2) Conflict; The conflict within the CBR Programs emerges as a result of the
differing institutional logic between professionals and the state when determine which
concepts should PWDs be considered for the CBR Programs. Officials from the Office of Social
Development and Human Security use reasonableness to define which PWDs qualify for
benefits. Conversely, when health officials consider disability, the principle of reasoning is analyzed
by medical diagnosis. Therefore, these actors constantly wonder who should classify as PWDs.
This controversy creates a fragmented approach to welfare provision, in which medical
rehabilitation is required if a medical practitioner is involved, while the promotion of PWDs'
wellbeing is based on the government officials’ reasonable judgment. Under this
circumstance, the actors from the Office of Social Development and Human Security and the
Sub-district Hospital are still within the framework of the state and professional logics.
However, the controversy has led to the Office of Social Development and Human Security
denying the classification of a disabled person from the hospital or sub-district hospital.

3) Competing of institutional logics: the competing of institutional logics has
transformed organizations to try to maintain isomorphism and causing change at both the
technical practices and the creation of a variety of guidelines. The competing of institutional
logics in the CBR Programs creates a diverse action as cited in (Lounsbury & Crumley, 2007)
that institutional logics of CBR Programs is competitive at three sub-logic levels and influences
the following changes to the CBR Programs: 1) Competition between Proactive Health Promotion
and the Endorsement of Truth by knowledge and abomination of disability impact the action
in the PWDs development, 2) Competition between the Power to Determine Truth and
Empirical Evidence: This competition occurs within the norm of disability consideration, and
3) Competition between Mutual Assistance and Religious Logic (Norm of Pilgrimage):
These competing logics affect the attitudes of the CBR actors differently.

3 The knowledge from this research

This research has focused on the CBR Programs, which is an approach to the
development of PWDs. CBR has been ingrained in the principles and strategies of the PWDs’
development in Thailand for over 20 years. The project implementation has established three
focal points within: 1) CBR and the Empowerment of PWDs; 2) CBR and Social Inclusion of
PWDs; and 3) CBR 's Emphasis on the concept of Holistic Development.
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This research applies the concept of institutional logics perspective to study the CBR
Programs, aiming to comprehend and elucidate the existing knowledge and truth about them.
This section explains the new knowledge gained by applying the institutional logic perspective
in the CBR Programs.

3.1 The reasons the Medical Model has been influenced by the development
of PWDs from the past until the present

In the 21st century, the development of PWDs shifted from the medical
model to the social model . The medical concept, believed to be based on scientific
knowledge, perceived PWDs as individuals with illness or as incapacites requiring medical
treatment, hindering their equal integration into society. PWDs groups or PWDs advocates,
however, are concerned about this issue. It is important to note that the result of this research
claims that the medical model will be one of the key influencers when the state takes the
lead in PWDs' welfare development. The state continues to use the concept of medical
practice as a tool to improve the welfare of PWDs. Also, the concept of medical science is
useful because it can be used to frame and empirically analyze disabilities to arrive at inclusive
disability welfare. Therefore, CBR Program, which is driven by traditional medical concepts,
continues to be used as a tool to provide convenient, smooth, reliable, and accountable
welfare for PWDs. Thus, it's apparent that the development of PWDs continues to be viewed
through a medical perspective, with state and professional logics guiding the CBR Programs.

Additionally, the non-discriminatory approach to the development of
PWDs in the CBR Programs include bed-bound patients. This shaped the families to expect
the state to provide professional treatment services for PWDs. As a result, families believes
the health-focused advocacy, making the medical approach an even stronger leading concept
in the CBR Programs.

3.2 The inconsistency of Empowerment’s Practices from the State Logic and
Community Logic

The micro-foundations of institutional logic exert diverse influence
resulting in a wide array and inconsistency of practices within the objective of the
empowerment model in the CBR Programs. The research findings highlight practical differences
within the concept of empowerment that were built by state and community logic.

Empowerment within the concept of state logic refers to the application
of laws to protect and promote the inclusion of PWDs through government support. However,
the collision between PWDs and actors has resulted in the reinstatement of governmental
power, which is in the top-down governmental authority , resulting in power being placed on
actors, especially PAs and health workers rather than on PWDs themselves.

Empowerment, as perceived through the lensof community logic
implies liberation, which aligns with the United Nations CBR concept. Meanwhile, the driving
force behind this approach is an NGO that lacks legal authority. Consequently, non-profit
organizations engage in fundraising activities to support their initiatives. Within the context of
community logic empowerment,, PWDs are more “heroic” than “welfare recipients”.
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3.3 The diversity of institutional logic does not create CBR as a hybrid
organization.

The theory of institutional logics perspective indicates that when the
organization has a variety of institutional logics, it transforms into a hybrid organization as
discussed by Ferreira (2017) The institutional logics perspective was applied as a cultural
resource through a micro-level perspective of a blended organization. The findings indicate
that the diversity of institutional logic created a hybrid organization where practitioners could
choose a framework and approach, which can be scattered in the organization, according to
each institutional logic. This forms a mixed organization model in the Community Interest
Company (CIC). Even though CIC and CBR share some common characteristics, this research
reveals that the diversity of institutional logics within CBR does not shape it into a hybrid
organization because it is strictly controlled by the state and professional logic.

While the government uses state logic as the foundational framework
for the CBR Programs, other institutions persists in their attempts to assertinfluence within the
CBR Programs. However, CBR struggles to combine the other logics with state logic because
the state has built a rigorous framework of operations using professional logic as a tool without
allowing participation from other institutions. Consequently, other institutions, particularly
NGOs, that advocating for community logic, into CBR, find limited avenues for participation.
This results in the CBR organization remaining the only public organization in the community
operated by government officials.

Conclusion and Recommendations

1. CBR’s practice recommendations

The main operators in the CBR Programs are government officials, thus implementing
a form of governmental operation. This governance-centric approach poses an obstacle for
the management to involve a diverse workforce from people within the community as a form
of participation. In practical terms, the government should promote and enhance the capacity
of CBR in advancing the welfare anddevelopment of PWDs, in alignment with these
recommendations.

1.1 Defining the CBR’s Institutional Structure.

The research shows that institutional logic can change through the
influence of micro-foundations. Thus, to build up the dynamics of CBR project propulsion, an
institute for CBR center should be establish to provide knowledge and as a national-level
institutional model. This institution should involve individuals of all groups, both those
associated with PWDs and those who are not.

1.2 The Government Granting the institution with structural authority (as in item
9.1.1)

The state should provide legal support to these institutions to ensure
that these institutions can operate sustainably.

1.3 Formulate strategies to empower CBR through the CBR Institute.

The government should formulate a strategy to enhance the capacity
of CBR, enabling it to systematically lead this project. The strategic approach should embrace
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a new institutional logic that is flexible and adaptable to the changing circumstances of PWDs.
It should contain all development-related matters such as rehabilitation technology, universal
design, social welfare, medical rehabilitation, etc.

1.4 The Institute Spearheading CBR to Communities Nationwide.

The CBR Institute established, as outlined in item 9.1.1, is an independent
organization responsible for spearheading CBR initiatives in communities across the country.
Its primary mission is to create understanding and enhance participation from the communities
for the development and well-being of PWDs.

2. Policy Recommendations

2.1 Clarifying the Concept of Empowerment and Redefining the State’s Role in
CBR Programs

The state uses CBR Programs as tools to implement policies for the welfare of
the PWDs within the community, with the primary goal of empowering them and promoting
inclusion and fairness. However, it becomes evident in practice that the empowerment
derived from state policies does not truly empower the disabled. But, instead, it disempowers
PWDs further. Therefore, the state should clearly define the meaning of empowerment -
whether or not empowerment means “giving (material) things”, such as pension, or
empowerment translates to “giving opportunities” such as educating PWDs about the law and
their rights or providing employment opportunities to PWDs.

The state's empowerment effort should primarily mean providing opportunities
for PWDs in conjunction with giving them with appropriate welfare, allocation models. This
approach would not only empower PWDs, but also allow the CBR Programs to demonstrate
their potential and to motivate other PWDs to participate in the CBR Programs, removing the
obligations from the community. This strategic move serves as the initial step for PWDs to
integrate into society.

The state should re-establish their rolesby fostering the synergy of all parties
on the concept of solidarity. In the past, states faced barriers to engagement because of
differences in ideas and perspectives. To mitigate these issues , an independent organization
that can carry out activities on its own should be established. Furthermore, the state should
promote the creation of an organization with an administrative structure by supporting the
recruitment of the project’s actors and by providing government budgets. In addition, the
state should support the CBR Programs-affiliated organizations to generate their own income
for continuity and for them to be able to become social enterprises in the future.
Subsequently, the government should supervise the CBR Programs by assessing efficiency and
effectiveness, as well as monitoring the performance closely.

2.2 Establishing a New Framework to Enhance the Quality of Life for PWDs
within the Institutional Logics Perspective Methodology

The concept of institutional logic can create a practical approach and belief for
actors, from the collective down to the individual. Thus, the government should apply this
theory to create a new culture of development for PWDs by starting from the government
itself. The government should take the lead in ensuring that the employment of PWDs through
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the CBR Programs work efficiently. The government can recruit PWDs to work in government
agencies that support such programs, which may result in the outside community gaining more
confidence in PWDs.

The introduction of institutional theory should begin with a change in the
state’s perspective of PWDs, moving away from viewing them as merely recipients of welfare
to individuals capable rehabilitated and active participation in society according to the law,
regulations, and policies designed to support PWDs. This shift also calls for greater flexibility
in law enforcement and regulations, particularly concerning thebenefits for PWDs and the
community for a peaceful coexistence. The new institutional logic must be disseminated
across all groups of people of society in order to create understanding and cultivate awareness
for every department related to the development of PWDs, especially the local government
organization. This approach can reduce the power structure in the community-based CBR
Programs.

3 Research Recommendations

3.1 This research focuses on understanding the CBR Programs based on the
institutional logic perspective, and as such, it does not focus on quantitative measurement.
Therefore, further research should be carried out using the quantitative method to test or
measure each set of institutional logic within the CBR Programs. These quantitative
assessments will help determine the extent of influence wielded by each component.

3.2 The concept of institutional logic of PWDs should be used in areas other
than CBR to expand the scope of learning for a more comprehensive understanding of PWDs.
In the past, international and local scholars in Thailand have framed PWD research in the
positivism paradigm, and it was often the subject of a medical organization. Therefore, given
the scientific background of medical science, it is undeniable that empirical concepts and
theories are required, and a quantitative assessment should be used as a guideline in the
study of PWDs. However, it is essential to acknowledge that conducting a study on PWDs that
aim to be liberated from the academic is also not possible.

3.3 The institutional logic perspective is a flexible meta-theory and a
comprehensive conceptual framework that can be applied to both quantitative and
qualitative research methods. This theory can address research gaps or issues pertaining to
with PWDs, which are often located in a particular area. By adopting an interdisciplinary
approach, it allows researchers to comprehensively understand social issues, especially those
with disabilities, which are complex and diverse within society.
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Abstract

The purpose of this study was to investigate the effectiveness of hybrid-music therapy
intervention on attention skills in a child with autism spectrum disorder (ASD). This study
employed an ABAB single-case design. Participants were the five-year-old boy with autism and
his parents. He received music therapy activities both onsite and online for a total of eight
times. Music therapy activities consisted of singing, playing musical instruments, movement
according to music and playing music-related games. The tools that were used in this study
were the Music Therapy Individual Assessment Scale (IMTAP) on attention skills and parents
interview form. Attention skills data were analyzed by visual analysis and interview data were
analyzed by inductive analysis for qualitative data. The results showed that the mean scores
of attention skills were 44 during the baseline phase (A1). Later in the music therapy activities
phase (B1) the mean score increased to 92. Then when the attention skills data were collected
in the baseline phase (A2) again, the mean score of attention skills decreased by 61 and
increased to 94 in the music therapy activities phase (B2). The results concluded that hybrid-
music therapy interventions were effective for promoting attention skills in children with

autism.

Keywords: Hybrid-Music Therapy, Attention Skills, Autism Spectrum Disorder
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Background of the study

Currently, children with special needs are becoming more prevalent, particularly those
with Autism Spectrum Disorder (ASD). ASD is a neurodevelopmental disorder. The social
communication, social interaction, socio-emotional reciprocity, language, speech, weak or no
eye contact, and the development, maintenance, and understanding of relationships are all
deficits in people with ASD. ASD is characterized by chronic deficiencies in social
communication that is reciprocal, in nonverbal communication behaviors that are used for
social engagement, and in relationship building, relationship maintenance, and relationship
comprehension (Criterion A). Additionally, ASD also restricts repetitive behaviors, interests, or
activities like hand flapping or finger flicking (Criterion B) (American Psychiatric Association,
2013).

Furthermore, individuals with ASD prefer rigid schedules, insistence on doing things the
same way, and resistance to changing behavior pattern. However, ASD is not a progressive
illness, but it is typical for ASD people to continue learning and making adaptations throughout
their life (American Psychiatric Association, 2013).

In the study conducted by Finnigan and Starr (2010) which aimed to promote social
responsive behaviors in a preschool girl with ASD shown that music intervention was more
effective than non-music intervention. Moreover, no avoidant actions were seen during the
music situation in the same study. Another study by Kasuya-Ueba et al. (2020) examined thirty-
five children in aged six to nine years and demonstrated significant improvements in attention
through a single 30-minute interactive music intervention compared to a single 30-minute
interactive video game intervention. Furthermore, Wolfe and Noguchi's (2009) conducted a
study involving a group of kindergarten students to investigate the impact of music on
preschoolers' ability to pay attention over time. The finding revealed that those who listened
to musical stories performed significantly better under distraction compared to those who
listened to spoken stories.

In this study, attention referred to interpersonal attention abilities that fall under the
social domain of The Individualized Music Therapy Assessment Profile. These interpersonal
attention skills include the following: (1) sustain activity-length attention span, (2) demonstrates
sustained attention to therapist/ parents, (3) Return to activity after distraction with prompts,
and (4) Return to activity after distraction without prompts (Baxter et al., 2007).

A musical cue may efficiently grab children's attention, give them more precise cue
information, or help them interpret cues more precisely (Yoo, 2003). Participants' ability to
display attentive behavior in a group learning setting was positively influenced by music (Robb,
2003).

Young children with ASD can benefit greatly from music therapy in diverse skills.
Numerous studies have examined the usefulness of music therapy for young ASD children
(Pasiali et al., 2014; Whipple, 2012), including improving the attention abilities. Children with
ASD require simultaneously improve their attention abilities as well as their social skills
(Lagasse et al., 2019; Shultz & Jones, 2015). Music therapy helped children with ASD develop
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necessary abilities (Vismara, 2006) such as attention skills by motivating the children with ASD
to pay attention or interact with others during the therapy.

Music experience serves as a social activity that provides practice in relating to others
(Gfeller, 2008; Koelsch, 2013; Sears, 1996). The musical elements play a crucial role in the
effectiveness of therapy. Music offers a variety of sensory stimulation that is employed by an
individual or a group for therapeutic (Hanson-Abromeit, 2015). Children often react to music
by moving or dancing. Music is tactile, auditory, and visual. Through music, children can
become more sensitive, skilled, and appreciative of their environments (Schwartz, 2008).

Music therapy is the clinical and research-based application of musical treatments to
reach particular objectives in a therapeutic setting by a qualified professional who has
successfully completed an accredited music therapy curriculum. According to the American
Music Therapy Association (AMTA), music can improve communication, ease the expression of
feelings, promote wellbeing, and reduce stress (American Music Therapy Association, 2011).
Children with a variety of conditions benefit from music therapy as an intervention. When
dealing with children who have impairments, goals and objectives are always adjusted to take
into account the strengths and weaknesses that each child is currently displaying as well as
his or her particular personality (Wigram et al,, 2002). As a joyful and fulfilling activity that
inspires both clients and therapists, music can serve as an appealing mediating object for kids
with ASD. Therefore, children with ASD can employ music therapy strategies to improve their
language and communication abilities, social skills, cognitive skills, and behavioral issues
(Adamek & Darrow, 2005). Successful music therapy participation enables improved social
interaction and reciprocal attention to a shared stimulus (Arezina, 2011).

Due to the Coronavirus Disease 2019 (COVID-19) pandemic's widespread use of
telehealth, music therapists have learnt to rely on families' involvement and participation to
model behaviors, provide hands-on support, and provide resources while the music therapists
and the family are in different locations (Whelan & Bolton, 2021). In response to government
measures like lockdowns, stay-at-home directives, quarantine regulations, and social seclusion
during the COVID-19 pandemic, a lot of early childhood music therapists switched right away
to telehealth in order to continue helping and supporting young children and their families
(Devlin, 2022; Kern & Furman, 2021; Knott & Block, 2020; Poole et al., 2020).

This study contributed to hybrid music therapy, which combines in-person,
synchronous, and asynchronous music therapy interventions with parental collaboration for
ongoing support of a child with ASD's attention skills during an epidemic. Accordance with
UNESCO's recommendation that hybrid learning is suitable for enhancing the educational
experience of students and maintaining continuity learning during pandemic situations
(UNESCO, 2020).

Based on the concept of music therapy as the scientific application of music to meet
therapeutic goals, the behavioral approach to music therapy utilizes music to address
behavioral issues. Music and the therapist's own personality work together to encourage
behavioral changes. The behavioral approach to music therapy is founded on principles of
learning and concentrates on evaluation and remedial programs that are based on behavior
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management in the environment. Answers have clear consequences that are arranged
according to the principles of reinforcement to change behavior (Madsen et al., 1968). In
conclusion, for hybrid-music therapy in this study, the researcher used suitable technique
from behavioral approach to promote attention skills in a child with ASD both online and in-
person interventions. Music will be used as a cue, as a structure for timing and body
movement, as a point of concentration, and as a reward.

Finally, by adapting music therapy interventions throughout the pandemic, music
therapists can employ more therapeutic strategies to support and encourage children with
ASD, building their resilience during and after the current health crisis.

Purpose of the study

The purpose of this study was to investigate the effectiveness of hybrid-music therapy
intervention on attention skills in a child with ASD.

Conceptual Framework

Telecommunication with

Conceptual Framework
Synchronous and Asynchronous

combine with In-person Music

Therapy Intervention i. Sustains activity-length

attention span
®  Three-tierd Services Delivery

Model
1. Curation Online Resource ii. Demonstrates sustained
2. Create Original Content attention to parent/ therapist
3. Implementing Telehealth

iii. Returns to activity after

distraction with prompts
Parent collaboration s P

a. Plan b. Using c. Monitor
iv. Returns to activity after
distraction without prompts

Behavioral Music Therapy
Positive and negative reinforcement
of behavior and rewards to improve

target behavior

Figure 1 Conceptual framework

Methodology

This study is a part of a Master's thesis, College of Music, Mahidol University and
received ethical approval from The Committee for Research Ethic (Social Sciences), Faculty of
Social Sciences and Humanities, Mahidol University [MUSSIRB No.2022/091 (B1)]. ABAB
Single-case designs was employed to investigate the effectiveness of the hybrid music therapy
intervention on attention skills in a child with ASD. A withdrawal design known as an ABAB
design compares baseline performance or the initial condition (A) with the intervention or
experimental condition (B), then returns to the original condition (A), followed by a return to
the second condition (B) (Jones & Brown, 2016; Kern, 2005).
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Participants
There were two types of participants.

1. A child with ASD: A five-year-old boy who was diagnosed with autism spectrum
disorder by a psychiatrist. He was a single child who had a severity level 1 or “requiring
support” (American Psychiatric Association, 2013). He went to school and studied with his
same age peers in preschool. He could read and communicated verbally. He can move by his
both gross and fine motor in a manner that almost like normally. A child shown a lack of
attention skills and he had never participated in a music therapy program before.

2.The parent: This study included both the child's mother and father. The mother and
father attended every session on both phases. The purpose was that parents can encourage
a variety of abilities in preschoolers including social, communication, joint attention, and play
skills (Autism Focused Intervention Resources & Modules, 2017). They had basic knowledge to
use telecommunications technologies and also had ability to access the internet as well as
had the tools or any devices and had been at least two SARS-Cov-2 vaccinated.

Dependent Measures

The Individualized Music Therapy Assessment Profile (IMTAP) was created in response
to the needs of a music therapy clinic that treated children and adolescents with a variety of
problems. Each component of IMTAP can be utilized independently, and users can decide
whether to just evaluate one domain. IMTAP can be utilized in a variety of contexts, including
as a research methodology (Baxter et al., 2007).

In this study, attention skills in the social domain of IMTAP was used to examine the
child’s attention skills, including 1) sustaining activity-length attention span, 2) demonstrating
sustained attention to therapist/parents, 3) returning to activity after distraction with prompts,
and 4) return to activity after distraction without prompts.

The IMTAP quantification module converted attention skills into a percentage for this
study's more precise numerical values. The IMTAP quantification module, which uses the
observation of a single skill to give statistical data, is available for data gathering in research
and supplements the normal NRIC scoring system. The researcher alternated between viewing
and capturing data during the quantification procedure, producing a repeatable numerical
score. In this study, the researcher used video recordings to gather data from both phases,
repeating observations at least three times every session before noting them on tally sheet
Interview

Parents were interviewed by the researcher before the first session and after the last
session, using an interview form that was modified by the researcher to be consistent with the
study's unique purpose.

Baseline data collection (A)

Within a week, the researcher collected data online and from video recordings made
using the Zoom program. After dinner, at 5.30 p.m., the commencement time began. Each
session lasted 20 minutes and had steps by following:

The child was not given music therapy treatment. The parent and child will conduct
routine home activities. The activity was captured on video via the Zoom application. The
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researcher studied a videotape of the session in order to notice the attention skills activities
that took place. Then also indicated the percentage scores on the IMTAP Social-attention
domain form and recorded the behavior of the child on an observation note.

Music therapy intervention (B)

Music therapy intervention in this study was based on Behavioral Music Therapy, Three-
Tiered Service Delivery Model, and Parent collaboration. Music influences behavior in a
scientific way. Music therapists used music as a que, as a time and body movement structure,
as a focus of attention, and as a reward (Madsen et al,, 1968). The child participated in a
musical intervention by singing, playing, dancing, or responding either vocally or nonverbally
(Adamek & Darrow, 2018). Attention demonstrated and social engagement occurred through
improvisational music making (Kim et al., 2008). The "Stop and Start musical game" promoted
self-confidence in children and increased awareness and attention (Woodward, 2004). Parents
encouraged the child by singing along, playing an instrument, and working with the music
therapist to get back to the activities. A pleasant and energetic environment was established
in the room through movement and musical activities. In the view of the current pandemic
crisis, parent coaching may be a useful addition to a music therapist's toolkit. Many
telemedicine programs require that parents participate in sessions (Hernandez-Ruiz & Braden,
2021). The COVID-19 epidemic has made the use of technology for therapy delivery even
more crucial because social distance restrictions have reduced the likelihood of in-person
therapeutic contacts (Soares et al., 2021). Hybrid-music therapy interventions were appropriate
to maintain the promotion of attention skills in an ASD child for both online and in-person
sessions.

The child and parents attended hybrid-music therapy twice a week (20-30 minutes per
session) which divided into 2 consecutive onsite sessions follow by two consecutive online
sessions for a total of 8 music therapy sessions. The researcher was the music therapist.

Before starting music intervention phase, the researcher determined the child's
background through discussions with the parents and information from the interview with the
parents. A treatment or session plans were made using the information from the interview
form. Additionally, the researcher produced original visual aids and digital resources for both
synchronous and asynchronous music experiences. The researcher sent digital materials by
online platforms and gave musical instruments by package delivery. After that, the researcher
instructed and taught the parents online in the usage of basic music practice techniques and
resources in each session plan.

For onsite session: After taking the COVID-19 antigen test kits and sent negative result
to parents, the music therapist went to the participants residence. The researcher brought
cleaned and sterilized musical instruments to provide music experience. To gather information
during the music intervention, a video was taken. The music activities were divided to three
parts as following:

1) Making the therapeutic relationship and prepare for treatment by singing or playing
instruments in greeting song which was composed by inserting the child’s name into lyrics.
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2) Encouraged attention skills by singing, playing musical instruments, movement with
music, playing music game. Favorite songs or familiar songs were used in every activity. Music
therapist prepared lyrics sheet, music instruments, color noted sheet and other materials for
each session. The music and non music materials were age appropriate, clean and safe for
the child. Parents participated together with both father and mother in every music activities.

3) Farewell songs, for preparation to transfer to other daily activities.

For Online session: With Zoom application, to gather information during the music
intervention, a video was taken. The music activities were divided to three parts as above.
Music activities included greeting, singing, playing musical instruments, playing music game,
and farewell song were performed through Zoom application. Music therapist created online
visual aides such as sheet music or musical game. Parents participated together with both
father and mother in every music activities.

According to Baxter et al. (2007), recorded or live sessions may be observed for data

collection. Other their suggestion was data should be simultaneously obtained from a second
reliability observer if live sessions are being watched. However, for this study which was during
the epidemic situation, the researcher observed data from video recordings instead of live
session and repeated video recordings observations at least three times per session before
being noted on tally sheets of the IMTAP quantification module. These stages were used to
fit the research subject especially while social distancing in an epidemic situation was required
and forwarding video clips on line to other observer may lead to data leakage.
The researcher provided feedback after hearing the parents' reflections. The researcher
encouraged families to incorporate music activities into their child's daily routine at home,
using digital materials like pre-recorded tracks by music therapists. The researcher also
determined on the subsequent stages of intervention based on the child's development.

Data Analysis

1. Visual analysis

Monitoring and assessing the impact of the intervention is accomplished by graphing
the data (Engel & Schutt, 2017). In this study, the effect of the treatment condition on the
child was determined via visual analysis under comparison of baseline and intervention
phases. The researcher evaluated the trends, variance, and average of attention skills from
the 4 characteristic of attention skills as well as analyzed of attention skills demonstrated in
each session by studying at how desired behavior has occurred, how promptly effects are
noticed, how attention skills remain up over time, and how data from baseline and
intervention phases overlap

2. Interview data analysis

According to Patton (2006), learning more about people's experiences, perceptions,
opinions, sentiments, and knowledge, open-ended questions and probes are utilized in
interviews. In this study, the researcher employed interview method to compare the child’s
behaviors related to attention skills on pre and post interventions. The mother provided the
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information for the interview. The interview took about 30 minutes per time and took place
at the participant’s home. The researcher utilized the same interview form for collecting data.

Results
1. Result of visual analysis

Attention skills demonstrated

100.00%
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Figure 2 Attention skills demonstrated

The session's mean score (X) of the first baseline phase (A1), which measures attention
skills, was 44.4. (out of 100). Baseline sessions 1-3 had a mean score decline from 65.0 to 25.0
gradually. The average mean score for the first phase of musical interventions (B1) was 92.5.
(B1-onsite was 96.6 in session 4-7, Bl-online was 88.3 in session 6-7).

The mean score was higher than the first baseline in the second baseline phase (A2)
of session 8-10 with a mean score of 61.6, but the trend still dropped from 88.3 to 45.0. The
mean score for the second phase of musical interventions (B2) was 94.1. (B2-onsite was 98.3
in session 11-12, B2-online was 90.0 in session 13-14).

The baseline and music interventions' second phase mean scores were higher than
the baseline and music interventions' first phase mean scores. Additionally, the baseline
phase's mean scores were lower than the music interventions phase's mean scores. However,
in both phases, the mean ratings of onsite music interventions were greater than those of
online music interventions.

2. Result of Interview
Parent interview before the interventions

“He was a good writer and reader” mother said to the researcher. She continued to
explain that his son enjoyed writing while sitting alone for extended periods of time. Mother
frequently diverted him to perform other tasks out of concern that her child could be
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exhausted. “He loves to draw the variety of watch or clock very much. He was completely
fixated by all real clocks and watches” mother said.

“He enjoyed playing games like Blocks game, Jigsaw, Domino, and Uno. He had little
interest in playing slider, going on adventures, or other outside hobbies”. When the researcher
asked about paying attention to his friends or other, his mother replied that “He didn’t talk
to anyone. He doesn’t like anyone coming to his home. If there are guests coming, he will ask
when to return” mother replied.

Mother responded for questions about music that “He like to listen to country songs
from the 1960s through the 1980s that | and his father frequently played on the CD player.
He was silently hearing when the intro started”. For the question Has your child received
music therapy before? Mother answered “No”.

When the researcher asked “What do you think your child would improve his ability to
pay attention to others or during required activities?”. Mother answered that “I think mixing
his favorite things, like toys, drawing, or favorite games could be more help him increase his
attention”. His mother gave him a 50% rating for attention span. “I thing we (mother and
father) would be able to engage him in musical activities” she said and continued saying “We
hope his participation in music therapy will make him happy, passionate about music, capable
of playing instruments, and self-assured”.

Parent interview after the interventions

For the question “What your child is doing well?” mother replied “He was talented in
the reading, writing, and memorization of song intros and the melody of the 1960s through
the 1980s songs. “He remembered precisely how many seconds each song’s intro took” she
told with a proud expression. About other prefer activities she said that her child still enjoyed
playing Domino. “He continued to dislike outdoor activities” she further informed.

Mother responded for questions about music that “He enjoyed playing a variety of
musical instruments, but his favorites were the energy chimes that produce resonant sounds”.
In addition, she continued said that “He also enjoyed playing the rain stick and the ocean
drum. He didn't like to play the shaker and tambourine. He really enjoyed the songwriting
exercise which he did with his parents and also enjoyed using his phone to record videos of
his performances”. She claimed that her son preferred music more and was eager to check
out the newest musical release. “He enjoyed listening to country music from the 1960s to the
1980s very much” she spoke in a bright voice.

When the researcher asked “Now, what do you think your child would improve his
ability to pay attention to others or during required activities?”. Mother said “I believed that
his favorite tunes would help him pay more attention. He often sprinted to stop in front of
the music player or other sound source as soon as he hears one of his favorite songs”. Instead,
parents reported that their child's attention skills had improved to 79%. “We think that we
would be able to engage our son in musical activities” she said confidently. “We wanted him
to like the music, feel relaxed, and be able to play any instruments in music activities” she
replied with a face full of hope and happiness.
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Discussion
This study demonstrates the promotion of attention skills in a child with ASD by hybrid-
music therapy intervention. Improving attention skills can be considered from the following
topics.
1. Music
- Effect of singing activity on attention skills
- Effect of Playing instruments activity on attention skills
- Effect of music movement activity on attention skills
- Effect of Music games activity on attention skills
- Effect of Song selection on attention skills
2. The role of parents
3. Hybrid-music therapy intervention
1. Music Interventions
Effect of singing activity on attention skills
The child would sing loudly during the verses that he could recall from the words. He
can sing along with his parents' songs and seems to be comfortable doing so. Father naturally
sang along with his child and wife. The participants were able to sing freely. As Jalongo and
Collins (1985) advised that try to strike a balance between the child's voice and your own
when singing with children.
Effect of Playing instruments activity on attention skills
The child using various instruments to create sounds. When the music therapist created
a sound, he also tumned his attention to the instruments, due to the opportunity for
engagement, motivation, and delight with music activities. He used all of the instruments by
striking, tapping, strumming, or shaking them while listening to the sounds that were produced.
His favorite instrument was "Energy chimes". He was also play colored instruments by reading
the colored notes. He also preferred to play the "Rainbow music desk bells," which he could
make a sound with by knocking them down with his palm. The child interacted with his or her
parents and a music therapist. According to Hiller (2017), a client in music therapy can create
musical sounds and connect with the therapist and other people through playing, singing, and
creating. This goes beyond simply being a listener. In addition, he liked to improvise the song's
intro on his own which made him had attention skills with others. According to the study by
Kim et al. (2008) which found that children with ASD who participated in improvisational music
therapy showed significant improvements in attention behaviors.
Effect of music movement activity on attention skills
Every time the child engaged in music movement he smiled, laughed, and made a joyful
noise. He was able to quickly and effectively create the gestures for the songs when the music
therapist offered him the opportunity. He enjoyed moving while carrying both musical and
non-musical items such as scarves and parachute. The music therapist instructed him to lift
his hands high or lower them while he was moving to the song "Top of the World," which is
one of his favorites. He was able to follow along.
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When music was utilized to signal the beginning and end of movement activities, the
child also paid attention. When the music stopped, he froze and stopped moving, when music
started again, he moved. In accordance with the study conducted by Woodward (2004) which
shown that a trial including parents and children with ASD revealed that the "Stop and Start
Game" helped enhance awareness and attention in addition to boosting children' self-
confidence. This finding also corresponds to the writing by Schwartz (2008) which said that
through music, children can become more sensitive, skilled, and aware of their surroundings.

Effect of Music games activity on attention skills

For onsite sessions, in animal jigsaw game. The child could start and stop to put the
pieces of jigsaw following the songs and bell signal. When he stopped immediately when the
bell rung, the researcher said with excitement that “Very ¢ood! You can stop immediately
when the bell rings”. According to Adamek and Darrow (2018) who said that giving the child
with ASD instant praise for good behavior can help them comprehend what is expected of
them. In addition, he participated and assisted the group to count the number of certain
words in the song. He assisted parents in determining the lyrics' word count, find the missing
word in the lyrics or the instrument's name. The researcher found that if he won in a non-
musical game with his parents, such as "Domino" or "Snake and ladder," he had some
emotional issues or felt unsatisfied. But throughout the musical game, he delightedly clapped
while smiling whether he won or lost.

For online sessions, he participated in the matching game, found the identical picture
of the instruments game and assisted the parents in finishing. He could wait till it was his turn.
In a group context, music can improve the processes of establishing trust and cohesion. He
focused on the song lyrics that the music therapist displayed and engaged to think of
additional words to add. Songwriting was the child's favorite activity, he frequently created
new songs about himself and recorded them in clips using mobile device. According with Beer
and Birbaum (2019) who commented that lyrics was an effective tool and also be changed
with the child's actively participating.

Effect of Song selection on attention skills

The child focused on the printed lyrics for favorite and well-known songs such as “Top
of the World” by the Carpenters, “Puff the Magic Dragon” by Peter, Paul & Mary, “Take me
Home, Country Road”, and more songs in the country style from the 1960s to the 1980s.
According to Gfeller (2008) who said that favorite music might aid in capturing a child's
attention. In this study, the result indicated that familiar and favorite songs could motivate a
child to pay attention. This finding correspond to the finding of Finnigan and Starr (2010) which
finding the potential to enhance other areas of functioning and response by using well-known
songs to motivate children. In addition, the researcher also composed the tailor songs for him,
the welcome song "Sawasdee" and "Children have to go to school" helped him be ready and
pay attention to what was coming ahead. Another song that helped him transition to a new

activity was "Today is over (Wan nee mod way-la)," which was played during the farewell

activity.
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Additionally, it was discovered that in each phase, onsite music interventions had higher
mean scores for attention skills than online music interventions. The researcher found that
onsite music therapy intervention could promote more attention, remain the child’s attention
span and supported the child to return to the activities better than online music therapy
intervention. Because of music therapist could adjust music activities, musical instruments,
musical elements and could redirect and gave prompted immediately. However, the child
had more attention in music activities than non-music activities. These findings are consistent
with the many studies which claim that children paid more attention to and engaged with
others in a musical context than in a non-musical context (Detmer, 2018; Hanser, 2018; Hiller,
2017; Kasuya-Ueba et al., 2020).

2. The role of parents

Parents could promote attention skills for their child in their home. From comparing
both baseline stages, the mean scores rise in ascending order (44 and 61). It demonstrates
that parents are better at getting their children to pay attention. The researcher also noticed
that parents modeled music activities that the music therapist did to do with the child later.
Such as song writing, playing percussion, especially in song writing that was the most child’s
favorite activity. The child liked to create the new chants for express his feeling with his father.
While the mother provided many musical instruments during his perform. It was observed
that the parents were at ease and participating in the musical activities with their child. The
researcher found that more conversation between parents and the child often occurred in
music activities. Parents were easily able to participate in musical activities and naturally sing
or play along with the activities related to well-known tunes.

Coaching parents by giving parents the chance to implement or lead a music
intervention was important because of a child lived with their parents every day. Every session
in this study ended with discussion and feedback from the researcher for the parents. With
cooperation of parent would enhance children's social and communicative outcomes
according to comments from Estes et al., (2019) that parents can also be modified to address
a specific symptom or behavior of their child.

3. Hybrid-music therapy intervention

We may observe that some children have returned to studying on-site at school when
the epidemic's severity lessens. The researcher thought that a hybrid-music therapy
intervention can be appropriate for the current situation in order to keep continuity in fostering
attention skills in the children with ASD, despite the partial reopening of the school and
preparation for a viral reappearance. Utilized interventions can be flexible and appropriate for
the situation at hand in order to maintain the child's attention.

Limitations and recommendation

The following factors were taken into consideration by the researcher and can be used
in future studies.

-Hygienic Preparation

-Communication channels (Line, or Zoom, etc.)
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-The technology (Hardware and Software)

- Limitations (Reliability observer during the pandemic situation; Technology with some
distortion, network latency, and network stability; Characteristics of the participants;
Communication with parents; and Number of the session)

Conclusion

The adaptation of music therapy interventions during the pandemic can assist music
therapists in putting more therapeutic strategies into practice to encourage and support
children with ASD. An intervention using hybrid music therapy can help an ASD child with their
attention abilities because it is intended to apply appropriate music elements in each situation
of in-person, synchronous, or asynchronous music therapy. Musical components including
rhythm, melody, and harmony contain therapeutic qualities to improve attention skills. While
Parents are encouraged to use musical activities to support their autistic children. Hybrid music
therapy enhance resilience in children with ASD both during and after the current pandemic
health crisis.
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Abstract

Educating students with hearing impairment in Thailand is vital. In order to educating

students with hearing impairment, having professional development for related staff who work
with these students is essential because having high qualification staff would help these staff to
perform more effective. The article aimed to study the essential characteristics of teachers
teaching students with hearing impairment. This is qualitative research. The data were collected
with in-depth interviews and a question guideline from the administrators and the teachers in the
specialized schools for the hearing impaired. The sample consisted of 17 administrators and
teachers who were ordinary teachers and hearing-impaired teachers. The schools representing
each region were drawn by lottery. Also, the snowball technique was used. According to the
findings, the essential characteristics of teachers teaching students with hearing impairment in
Thailand were divided into 2 main characteristics: knowledge and skills. The knowledge
characteristics were about the knowledge of psychology for the teachers, the other types of
disabilities, and the basic education core curriculum as well as the school curriculum. However,
the essential characteristics of skills consisted of Thai sign language, counseling, an Individualized
Education Program (IEP), teaching materials for hearing impairment students, communication with
parents, a variety of teaching methods, assessment of individual learning, and coordinating with

external agencies.

Keywords: Essential Characteristics of Teachers, Students with Hearing Impairment
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Abstract

The museum is a space that promotes the learning process in the form of
independent education. It is a public learning space accessible to every member of society.
Currently, individuals with disabilities have special needs, such as children with autism.
Besides, children with autism have Emotional dysregulation problems, and deficits in
rudimentary social skills. The author of this article recognizes the significance of enhancing
the social skills of children with autism. Moreover, a preparatory process involving role-
playing activities precedes their visit to the museum. During the visit, they receive guidance
on regulations, etiquette, and assistance from museum staff. Including positive reinforcement
during learning activities within the museum encourages children with autism to develop
better social skills in public learning spaces. This article discusses the definition and types of
museums, the social skills required for individual children with autism to visit museums, and
guidelines for practicing these social skills to ensure access to essential museum spaces that
enhance the opportunities for children with autism to exercise their right to choose museums

that align with their interests.

Keywords: Children with Autism, Museum, Social Skills, Public Learning Space
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1. WiNssoual

ANNISANSHUNADIUTENINTIR International Council of Museum %38 ICOM TaliA1aiin

[
v A v (3

AR “Aitssiuel” dell AdsdueidunuiinsBeudasisusilduaamnanils gaduns

U s

THusmsdsausunside susnsuazdauansanmeiausssuidudedduasdudadlals Tinns
vinsidgaiulunmsduaiuanuanenia windisuwaznsiidusmvosyuvy tngtiauesiiy
Uszaunsaluazn1siusiuninus (Interational Council of Museum, 2022)

nefignudanan agfeuliituiviifisfusiduiuiinnafeusassuslugluuunis
Bouimudsends filnstalusudnnisSeudinuGesmiinanvaieriiunmsdauans mstiaued
Wanheseassarliindsldodiaanenia msudadunrdedisindauasnsidusuve sy
wierelAnnszuIunslumsBeuiedadiiy sednvardnanaenndesuunumussiifisiai 8
Usenns fail 1) nMsmusmdag (Collecting) 2) mifinsivaeudiuunusnussinnuasdnwiide
(Identifying, classifying, Research) 3) n15¥i1dunnuang1u (Recording) 4) wefigeNaInne
19 (Conservation and Preservation) 5) wihishwauasade (Museurn Security) 6) N33
wans (Exhibition) 7) wihiiln1s@nw (Museum Education) 8) wiiiinisdaasl (Social Function)
(Jongkol, 1989)

[

dufunthilvesiifisfast Tuunaudasvenanfeunumly 2 Usadu i

1) UNUIMUEAnedun1sAnen (Museurn Education) Aewdunthiindniiddyusenis
nils wszgarumnevesmsinwlilifswdnaioudnigludianiudnulugduuunisinely
58UU (Formal Education) winiiu nsAnwinagnadouslusuuuudu q farwddyegiannud
wnvukazUszawuiall Tnslanzlufiisiumaniy ferduanuiilinis@nuinagl wauid
wanvany IWwiednuanudnuluguuuunmsanuluszuuiazdadiunumlunisesuasianunm
FInlikayarannngs 1nYaede Jongkol, 1989)

2) unumvthivnadaas (Social Function) fifisAumaniuazdeadusdnsfiassadangu
Wasuwaazfumlunmanumsaluazanudesnisvesdsay iearsanuniagilaluriesdu
yosau sysnvvuusssudoulszmdliiduneniunuaznisaiiedediin anumagilelunisdnw
ondnuaimeausssuvesauluiipsiu wieueinuinsanuduigususgnanies daluilagiu
ANsSunanunatswialanmuiusnisiugnisidugudnaisvesgusu (Community Center)

(Musikakama, 1993)
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funndunauiunds sgnslsAnuunaadnadunnfaifufsnssuiunsvosnisdnuilu
fifisausidmiuiin (Children Museum Concept) #liAansBeuiuasvinueysdsn TaoFusy
1AnsAnwIs eainermaniuazimalulad §elmnuasandestuuuimanisiidalug Uiy
A9nssuU1Un (Sensory Integration (SI) warFULUUNITIANISITEUTHIULNUNITADUANIZUAAR

(Individual Educational Plan; IEP (Silverman, 2010)

2. wnaaiiahn

Tuunanuiaznaniseuming inasinsitafouardnuazauunnsoweinzeng
pefiadu InsUssifiudnanasyilvimsuioginssuiivansdeinuedsnludinesiiafin Ssazannse
ihdayafsnafuumislumsdanaduinuensdnuuednesfiain dumsliiuiinasniaGeous
Tuiiissiouan

Autism Spectrum Disorder: ASD fidel3unwainyians wu Autistic Disorder 13e Autism
Tutlagtiuddn “Autism Spectrum Disorder: ASD” #e 3i38nY03n12V8301NTROTATH A12Y
fnagninidungulsaiifirnuvainvansvesdnuazninddn nefinusinisidadenizeins
¥84l5ANNUTEUU Diagnostic and Statistical Manual of Mental Disorders : DSM (Prathani,

a ¢ vala

2011) inauigilon1s3tiadelsanednngluseuy DSM vesaunAuInunngansgeLing awutend

Y

v

AMreN1seeiiady lngazilidnyuronsiwanstansiuduniusiugauludiay Wawinismieniw
wagvinwen1sdeansiunnaainyaaarily Tutagiuldinaeinsitadeguuuu DSM-5 Wunasily
n93tedyeIn1seeiiady lneWniuiu1aInnme DSM-IV-TR dmsuinael DSM-5 agilsieasidunniy

ot A, B, C, D uay E &ail (Sitdhiraksa et al, 2015)
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Inudeslunisneiduniswiuszaudeasien Wudesgmsonludesn (Wongwises-Andradee,
2017)

3. waAnssudu o Junginssuiiuansisdnvazsmvesnguidonnis sl msinginssud

(% '
o I

919 danuaulavesivyuls wu Winay desonyu Tuin danuaulauduidiuvesing wasyouih
Faguaare/nsznuiuliiiades nsievesauisdeiienduugd dnvarvesiainsusziriuiuuy
unuangliansnAsuuadld fdnuurninadoulmiunedn q wu azdaiio nuud wewh
Tons Tundswe mevhiesamedaies dnsufuiendenisidsuulasuasiinngyihiiesnene
Feduunands finnsmevaussedairfiunniulundeteaiull (Pukchinda, 2002)

Tuiligtudilianansossyavaniethdomainoinisidesnsdaeu ludesduduivgiuh
P1UNAINAUNAIINANUNAUNAVDITEUUANDY/TeUUUSEEM  wagAuiauniandadenig
wugnssulasnan1sidenudn Aideweainngueinise efiaduiilontadiszdeinisvoseafiady
unnIAuialy wazwuindndidngueinisesfiaduieuinunivesdu (Gene) wazlaslulyy
(Chromosome) vanesuvus Tneamgdumisil 17q11-q12, 7q31-933, 15q11-13, 7922-933
way 5pld.1, 16p11.2, 22q13 (Virakul, 2016)

Tun13ANYINITEUINTNGIV0INA UBINTTOBNAAN NUIINNEAISIARBRAAANTNTS
LﬂﬁﬂuLLﬂaamaamLaawLLazﬁLLu’ﬂﬁmﬁqaﬁﬁu Tnenulumegeuinnitnangs Tusnsndiu ¥1e : g
4:1 Tnginyugeazdenn1sguusininindye andeyaadfves The Centers for Disease Control
and Prevention (CDC) ansgaw3n lud a.a. 2021 se0uAuYnvesinesiiafniidnsdi g

¥ df-ﬂl

=] a 2 v =~ v A Yo aa o 1 & A a ] a
1 pusisinUn@ 44 au Tnsnndenediuwiliunvglasunsitadeinduesiiafinuinniningudgsied

w1 dwlngjazlasunsitadendineny 4 vav Fannizenisesiiainaiunsanulavnszauves

Anuludeny uagdaansenusionguuiiusuaziasegiatasdeau (AutismSpeak, 2021)
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3. nsBpuslunns i
nsruIuNsBeuINgSeuldBeuimenues auanuauly mudnenm auauniey
wazlona lnefnwanuaradszaunisal daau anmuanden devsounasmiuidu q 1Wugduu
=2 o vy ° A ad = = va = 2%
nMsAnuAligSeuimuawaziionIsnsSeues JufiSsuaunsaiteus lanaeanan lagguwuunis
Seusiingts Aegunuunisfnyinudsede (Informal Education) duidudiuniswesnsyuiuns
a 124 Aa . . = Y % [ 1 14 I a g
Seu3naendin (Lifelong Learning) n1s@nwinnudserdeansnsadanguls 3 wuu As msiSeuime
n1511muLe3 (Self-directed Learning) N19i3eu3inadulagUudey (Incidental Learning) uay
maﬁaué‘tu%’%mﬂszﬁﬁu (Tacit Learning) (Pathumcharoenwattana, 2018)

Tun1n919 25 Wees1wtRANSANEILIAIIR WA, 2542 uAludis@y (aUun 2) w.e. 2545
war @UUN 3) wa. 2553 lanafunaassuiuseianedie) nganzunaaseus “Aisdun”
A aa [ 6 @ 1 = = [} [ . [ 1
Wesniiisdaeiidudiumilavesguuuumsfnyinugsende (Informal Education) uwagiduumas
=~ vl 9 oA & = v W
Sousninsinussianuatgngy danunainvateveaieniarselunisiseusnuansaiu ag

] a o = vo va = ] oA @ = aa o ¢
anunsoduatuiansBeulvtugnuideulaegiwiailies TutagdugduuunsSeuilunifisioue

U = ¥

JunsadreszaumsalnisseuslaeasslidudSeus Walemaliddauldldainuda Junuinis

= a J Y 1 Y a 2/ £ ' a = aa o ¢ £4
wazwelesdesneg seusa nelviinauianudiladufanssun1ss o luinsdue Wunisld
nszvIumsinisiusidusumunmsdnnissews Tunssuiunisdinanaenndesiunannisasng
Anudsduvesnseuinseuriadunisduasuinuenisiseuiideniudnadeassd n1siseusa

o vy Y a b %

AoliAnN15AAIAIIEN (Songkhram, 2014) FalusenitensiSeusluiiisdne villdwuseusta
a A = a wal X A a A & | = sl o 1 Ly a
woAnssunNeUfURluiuas1sae wasngAnssuilulaw/lufsUssasdndauldeausu mnid
Tymilunginssudanaanunsadilugnisusunginssu (Behavior Modification) Hiunisizeusann
ng szilvunazdotenu NazvhlmaanisdsunlauasUsuivasunginssuildisussasalndu
a a = v 1Y) a v % A4 a a 2y o A
noAnssuAfsUszaAla lun1susungfnssy nindeanisasenseriunginssulafdesdndeuly
A9 Nmnzay Ban1susungAnssuvesypralilingAnssulsuininaseas Adsldisnislaenis
ESULIINNIINTadny nsiensiEsuLsilasnisasineenaianaldeninnii (Kairen, 2011)
anwazlanzvaanesiiann sxiingfnssuuazyinuenvdinudiuyanailnuwAnAIeeIn
YARadY 9 8171 MITUSFuusNIdaN Mwr/nsdeans neinssuveuyingl Avinsusedniull
wuusNuanzwaziiunIennsnevaussnedusan @es @ wiouas uenanilifineefiafnudazau
§90AIUUANAINAINTZAUVOIAN1IZINI1TOBTERN AIUANBUZLANIZAINE1IVDULANDOTARN
n153eusluiisdasiamnsaidudrunislunisd wasuuasWauidnaamliduiineeiafin

AI8NTEUIUNTIANISITUS N wiuluFoavean1sildiusiu wasnsadreujduiusivunaadu o

FRUAINIUAINTIUNTTouF buRTs A s ivainvaty  waslinumuizauiun1siseusvesan

Y
[

pafafnalmineaiannivinyzndinulud o sdunavy
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dnsuiinssuailuieUssna Adnadalemaliifneeiiafnldddstuiluffistosi e
Seudiatutszaumaninaradiesinueynedsemdowy Soeasdonnodany il

The Hands On Children’s Museum LHufifisfausiilsiusnsdunisiine Inermans
wazAavzdmiuiindnluguvu uasifuanuiiiuenzaudmivasouniuaznsduaiunaduiug
madanusgvinafuludanin niewisaiafanssunisSeudiisatiuie "The Place to Go' Lilans
Boudiaunauudmiuifingunasesuazag Seiifssusiuisdliidnnneuiazasouaiianusadids
naFeudluifissusilalogliusenlussiuvesfiadond eld wie anufinis (Hands On
Children’s Museum, 2022)

The Smithsonian Museum Judunilslulasanis "Morning at the Museum" U84
aontfuafisleiflou (The Smithsonian Institution) fiftsAiuviiitiunsdndsioguuuasldosunsis
ng / snsewilunsdes fannsadlaldneasnndesdenginsaludnesfiain "Morning at the
Museum" fithiauefanssunsioulufiisiamifiuanids "Sossmedsay’ Tnewdunsdafanssu
svozdug ngudn feiliidnesfiadnifinanudlanazndide Fessamedsausunaieusly

(Y L3

Wi (Aditi, 2018)

The Metropolitan Museumn of Art (The Met) fiftssausiusiad Idg1usnnuayanuay
nsasenszuaunsiiiusglovidenisSeusliiuyanasefiain dufnssutazaudalzniely
finsfurineliuuda "Met for Al Tnefidlomuazdssduiiientu “Foadmsdinn” n1sdous
iuszuvUssamdudanaznnsliduuzinandumsndid oliduunasesveufnesiiadin
(The Metropolitan Museum of Art, 2022)

The Museum of Scottish Lighthouses (JufifisAnsifisjaunisidfsdmsudidennis
potiadunaglvianunsanfsfifedusla nefiisduldsiuaiiunsetievesinsdusiiuaunuesi
afnuiei wiinauvesiissasldsunisineunilvinsevdnidenguyanaoadiain wiousa

aa o &l [y v Y = a a v aa 14
WWﬁﬂm“VlllﬂWi‘Ui‘UaﬂWWLL’JG’Ia@ll‘Vl'Nﬂ’]EJﬂ’]WIML@ﬂE)E)VIﬁG]ﬂﬁWlI’]i@L“U’mﬂWWﬁﬂmsm,ﬁ (The Museum

of Scottish Lighthouses, 2022)

4. inwgnedepudnunisidivanieluinisio

Vinwen1edanu (Social Skills) 1uvinwevesyaralunisndiny uavegludenulaagnsdus
vinwgmadsandunisnsgyiwesyanaiuansliiiudenuiiitouasngAnssuludauandiunis
wanseanyeny nauarlafigain ungAnssufiagldfunissensuanyaaasoud 1suarldsy

ANEBdion1dIa (Daengchamrun, 2020) vinwensdinudadunsiuimislunisufifnueiunis

LAASEDNYINIINDT AW YN Uae/w3e nofnssusing q Fudunisnszviiugiufiyaraiiogsiuiu

Y
[

TudspudediunisnsgyiuasisufiRdeny vinvenediauanunsedauvadu ¢ ngulueg dsil ngud

1 vinwglunisieansuazaunun naui 2 inweiivenisdnnisiuauian naud 3 vinwelunisnad
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wansean ngudl 4 inwgnsuidym degrsinvemedsanlneiluiiyarafisu R wu nus
Mefignnameay madsuna Aseuasmadentdnwnlimnzaniuyanauazanuiinuaunsaly
msuaaunsel msfinanunsdlanasliifndrsdnivesdu nsliAssAgduliiasduninan
W3on90MUATeN N33innaA1velnywazvauAN N1TsaUtRNaaNAULAENT IRl ula
AuLad (Phimonrattanakan, 2017) a1nsagnaaziiiulaa ﬁﬂmmaéﬁﬂuLﬁuﬁﬂwzﬁwﬁ@ﬁiﬂuﬂWﬁ
fseiinusyaiu Wuinuedideddluyniiud s dudithu TsaSeu sumu viedsnudu 9 1a q
Hutnwgiinnne ynde fsdiieldlumsegsuiutuyanadu 9 ludirunasduinugidedlasuns
Aneusesretios (Rattanaphan, 2016) ety Wnwegnedenusadusmsaaaanuansalunisd]
duusnmiugBuldegnaumnzan SanunumvesmueaaznsufialdedisgnaesmingUszasd
sudou ninuagngunasindsaaiu q fvualildnelhAsaudilanssensunazuansdeanunse
Tunslitinegsiuduludnuld inveniediny wananazluinwednduludinusedriu Tlunisd
Ufduwus fuausoudiands yaradsdadldinueniedeanlunisldiui arst suedndae
(Bunsiricharungrat, 2015)

fuflansisnzusiazusis axiiferun ng nin sudevuazansemitficufoRvesurasiug
il luufiassuswisiuldu§iRnmg yaradivinvemedsnuaranunsausoi uagia
ngunasivetuAaziiui i unnzan ondredns Wy nsluiuiiAfissast AfsSasiudag

Uszinnazlingunaudinasseidauniuaneneiy audnunewasIngUssaAvoIfnsdne IS
a &

AnuLaR WuifisAueiilingUssasdiiednuansinglusia loygelvivdudu Jaeau v3 aides

q

L3 =) a [ [

o Aaa o ea a & 2 A Ae vy v Y a [N ] a o
9N Iusﬂmgﬂv\lWﬁﬂmejWSWﬂ'}a@i WIBNWNTAHUNLAN Lﬂu‘WUVﬂWQJ}LTW%NI@IL?EJUENWUﬂ’ﬁLau NYUIU

o a & i Y a o Ao = v 2 v v o va I3
NRABI NI V]QL@ﬂLLﬁ%EﬁMQJ}ﬂWQJW?ﬂW@ﬂEﬂ@ MEJUQU%BQVIQ@ILWﬁEJ@JI’ﬂmW WUAU ANUUNNUSZER

U 9 Y

o

szitsunelununvesifisiue Jsnasiivinvelunisdndiey anunsaufUiRaungnaaivesnuiuay
P vy A
Hunsemlunslonug
° U aa o i a ° a Y] A & Y & =
dmsuiinisdadilusinelszma aslinnsinnuangssdeumlundunnsevuasiandiiuga
nweiugulunisidivuiineiue dengunaesinasiinsdaeidnlnglamuualiasing nfinn
suideuavansemaina NsUfURdmsunsisuneluniisiausla fsil (Deng, 2016)
1. msbimdeudnedriee meluvinalusaeniu
A A A o § v Y = | =
- Mslidalgunsailiusingleninu/nm viesusesuudiuniwedunaaniu
- mssziwarlinszyimsdulumebiiinanudigarsodemeunlusaany

'
cal v

2

3

4. MyauenTuy Foduia s mszuuduiianazgunsalfidaliilensAnuGeus
5. msliduialududsenevvesing il inguszasdlailigdhondudia/ dudos

6. M3laeugelviiiemns wiosiu Whlunmeluiiisfosi

7. vadadesfasumugBulasiumzianyirmangluiiis S

8

aldgunsaldununnisiinge Wy ainuase seavnandeneluiiissioum
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9. msenileiioasuaniudeiiasduiuiumindviefiuidenaddan

10. M3veRyNRINSAMINEReI AR TR sieunsIngUneluRfis At

11. msdsienguresnilunsduifisfusifioagliliAnnsmdavasanngy

12. MsUadealnsdnidieteluvazadneluiiiisios

13, suAsaneluenensfifisdiust mszenavugitwaviiudun ievuingluiiiis s

dmsuiinedaeilulssmalne ladinsivundsssideulunisdivalusaeanuias s o
maNnNIENTRatuil 1 (wa. 2504) senmumalunsesvdydilunuaau lusuing dauing
Lar AN oA UNANIULIYIA W.A.2504 Lagn)nIensae adudl 5 (n.@.2504) onaiualuly

v LY

wszswdygAlunaan lusuing Aauinquasfifisiumaniuuiend w2504 Jsflsaziden
Fail (Fine Arts Department, 1981)
1. ldpdeudnedsing q meluvsnalusuan
2. LiadswiFoviliunngseeinsle o dsferu am vsesUsesla 9 AaUUAILILS
dnllavaslusaaniuy
Linszihmsla o sudumgliiAnanudigansaidemenlusiaaay

9

3

0. lsiguyvidluviesiidadslunaingriefading
5. lide Weou 9130 WiovhauanUsnundswesuazenansanuiluiisSunaniy
6

Lighesunselisuguawesniaduansiluifissamaniu wenanaglasveyynneu
wonanUisiusilulsemalngrisniasguazninentuuiauwis ladnisiimuassideu
TonuziuarUaUfURIUNSUIBNRNSAUNNLEN auanuuzwasUsHnNiINE AWMLY 9
< a a ¥ Y o [ Ao & & v a v a o (Y
wneefadnagldseuivinvedwuidndululowiu a9 Wnwelunismdudu/duda nau

[

3oinginuanindauansluiifisiue Mnvedoarsuarnisldidesluniasisusilinaliifinns

I £ [

sunuderdungluiiiisduel vinwevenissenssmsiiuaineunsitvaluiesdnnansing o

= a wva o

HIUNTEUIUNNSISBUTIINANSA e 91004 nfin seiloukazunsemAfeda dwsuniswivy

aeluinsdud Fadudaifdisunisluiiuiivesfiisdue arsdenseus Wilawazeeusulls

Tommun NnuILazsziluuTaiazifiaug Jaslinnuuandsiununiasssinnuazanuue
aa o I dl' < = < = v o U v

yaafiisAnaty o iernudussidousaviluninsgufernudmsuynauiwivy usemiunig

dhniifsdurdndusemddynlienanesdduniossdesiujifaululd wszdmnnliufus

mung szrdevvesiifisiadiiiundiinanudsmedu oraduaudemenldaunsaUszdiue

19 wonanilnguazsuidovvesiissusiluwiazwisdoduusemifisliRvaz Dudaiwansliiiu

[

fednvarisemuasinvemsdanufiisU fuRluiiunanssaeiluiidinsinvesyanannau
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5. ASZUIUNITNITALESUTINUEdIAuvaLAnaafaRnluRNs A
anwazlanzeunnesiiafnfiuansdsinuglunisegsauduyaradu o luiuiasisaeasd
ANULANANAINUARANILY ety nsauasuinuenednulvtuineaiiann Femslifneafiain

v Vo &g A a S ovo Y aa o ¢ & & do o a &
1@LiHUiﬂQﬂﬂJﬁlqﬂwuﬂaqﬁqsmgﬂiﬂ IuUWﬂQWNUIWﬂqwu@IV ANTAUN L UUNUNTIDDIFIANNLAN

Y

sofiafnlazen; lneiinesiiafnasiiniswiounnundeunounisiniiisine lnsazdunisdiaes

(% 6

Tuprsanunumnsidudidauluifsdue diunszuiunisniswansunuimauui (Role Playing)

Wialseuiteng seidguuazansemignvuneluiisiamidesieUia 2anng niinn seideuuay

Y

[
a va o o ¥

wsgmananisuURdmsumadivuiunagluiiisdundingn avazvieutstedfinveridivy

=]

fdudnestiafin ilesmninusnsdseuveadnnguidanusiduiidesldsunsiaulasnisaey
ousu Andluuagvhdnognsioiiies nsvvrunmsfiasiiunumuandudiugasyinliAanisFouslunis
asevinurmadenulfauysaibetu Ao naruaunislumaiaiuuss (Reinforcement) wagnsiSoussinn
NIULAAIUNUIMENUF (Role Playing)

1. MSHEAIUNUIENLR (Role Playing)

susuunsBeudlagldfanssuunumanud Iasuimudulaedindnn1sidl “yanagaune

a v d' U ¥ Y a k4 = a o LY d‘ A Q‘ v v -d! a b
bIYUINYINUAULDY vLWi]'mﬂ'ﬁbL@Liﬂugﬂ’ﬁllﬂg]ﬁllW‘Uﬁﬂ‘U‘Uﬂﬂﬁ@‘lﬂ/ﬁ@ﬂx‘iLL’J@@@@Jﬁ@‘U“U’N TINTILIYUY

9

a 1 1Y v a

AuAniinda Alley wagiruaRvesuARABLLIIASIYARARIALSHT Nsaunumanud 1w

3
el Fouianginssunisuansoannisnnudn WGeudnginssuiesmueuazveaddu $4n
nsinlusuly miv‘f'lmmLsi’fﬂ,ammmLLazﬁﬁuﬁﬂﬂajﬂﬂiLLﬁﬁ@ﬂﬂléﬂu%ﬁma§a” JGHERIZEERMN
wmdlunsiansFeuiianssuunumanud 9inudnnsiin “mstigSeunansunumans@ile
Snquszasdfiazldunumdunsesiiolumsisanuidningn n133uf Wnai 3eendisns  fideust
TudhudnvesiuanseensnidudoyalunisBeuy” dedofiveritnisaeulaglinseusianssuunum
auud Ao MeliEouAnenuiilannuidn wodnssuvesmuoazddu fEouiAnnauasuutas
ﬁy’aé’mwﬂaLLazwqamimaqmu wiausaimuninuzlunswdaaniunisal msuiletaym nsiseus
failndideatuanuusiuas]Bouasidninlunsfouiuiu (Khaemmanee, 2017) Tudu

N33EUINTUARIUNUIMANNRTNTIMUATIAUTUYRINSITEUS il

£%
a =

sun1swIeunis wwdinstinunaguszasd wazanumsaifiezinduluifisfust Tneads
aounsaldraedufiisdu waglinnesfiafnasuunumanufindudid suneluiiissioue

Sutwuasarunsal Smsieainlifeauauass Taedunnsdigneluiiuifdsos
mMaAurakasn1sswRanssuluinedue IneddduiindeyangAnssuduanaunuinauui (n
pafiddn)

fumsagy iWumsasuamsGeus naidsunlamgiinssuvendnestiafin nansieusi

ndunendsnuguananssuluningy

Wil 120 Msansandusvant Ui 20 adui 1



2. NSTUIUNITMSLEIULSS (Reinforcement)
nsruIun1sTuNIsLEuLse (Reinforcement) SuwiaruAafiiiliiiuisudfyvesnisls
wsaasuiiin “nsnszvile q Aldsuusaady nsnsevindy o Suwldufiasiudy winsnszila o
flalldFuusaaiy mansgvindu q Sunliufieranauasnelluiian” Goswami, 2019)
AsEsuLssEsanUseandu 2 Ussan A nsiaiuusanisuan (Positive Reinforcement)
LAZN3LETULIIMNAY (Nagative Reinforcement) nIstaSausavia 2 Uswian 18unseuaunsd
ansnsonsedunieduaialfAnngAnssudainduisuszasd wiousiavinlvngAnssudeaudilifs
UszasAduuilduanas (Limaksorn, 2011) jUskuulun1siseusHIun1s@3uusam1auIn (Positive
Reinforcement) finaneguuuuuaziiisnisiiunnsinsty enisiaduussluguiuy DRI (Differential
Reinforcement of Incompatible Behavior) ¥aidunaunisiaiuusanisuan (Positive
Reinforcement) tlunszuiunisasmginssudifudamlaensdfiumgnssudidaiu (incompatible)
(lamsupasit, 2019)
TumssiniiunsiaSuuss DRI annsoutseenit 6 Uszian (Kairen, 2011) fail
1. fuaSuussiiduemIuasiadosiy
2. FESNLIINNEIRY 819 NFINY N8N N1TlAN1TERNTY
3. fuafuussiiudewes o veady
4. Fuasuussiidufanssy
5. fesuussidumslideyatioundu
6. fuasuuseiiduseaduessons (Token Economy) et ille exiuu
nsvilfnsiaSuusmsuniilssdniam . aasdenngAnssuiidesnsasiauiuasidondn
wSuussimngan lnsnmsdaunauazfiansanisdiyanaiiogtiduadunsanly uagdosanunsn
thinlildluiud Fsmsieuusamauinagdesimendsnniiianginssunaingussasdiidmne
wagdosviuiifinginssunswuingusrasdidmneindu maaduussnisesliediedeos
adnaueuarasinisvendaleulunsliniaiuuse WeliAnnisidsundadlu@meinssuia
(Rattanaphan, 2016)

1Y [y

HnignsdungAnssudealvinnudidydu “nginssu” msenginssududeiananse
dunaiule aunsadauaznaaeuld nqujnisseuslunqunginssudey aunsaduuneanduy
wnAnddey 2 Usenis Ae nguiniaidenlsswessesulad (Thorndike’s Connectionism Theory)
Ta® Edward Lee Thorndike namasnsidionloaszninedadn (Stimulus - S) Aunisneuauss
(Response - R) Inefindnidesduin “nisdeudifnninmadeslossewivdadrfunismevaues Tnei
nsmeuauezeenunduguuuUaig q nateguluUIunIRENUFULUUT AvS el zanige

(Limaksorn, 2011) LLazquijleﬁ'aﬂ‘u (Conditioning Theory) 1ag Ivan Petrovich Pavlov
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TInivemansanndade danuaulaferfuiudang (Psychiatry) fnannislunisiseuiiniagin
msmaiteuly (Conditioning) Ae MsmeuausmientsFousiistuiiy 4 fosideulwidoinisads
anunsalliiAndu fafinszuiunis “Audrfinedeuly (Conditioned Stimulus) uazUfAsenns
nevauesfigni1adeuly (Conditioned Response : CR) nénn1sdnaduaunsaasundnnsiious
el msnedeulnuupanadn = dudfinadeuly + dudildldnadeuly - nsseug (Vejyalak,
2018) uwAnfleguuiiuguremquiinisdouuuunadoulunisnseyh fo wuaflunisliusaesa
(Reinforcement) tnevtiuliiiudsnnuddyuesnsiiusaasuiiin “nisnseviila 9 Aldsuusaasy
NSy o Suwldudidiady winisnsesiile q AldleSuusaesy msnsevindu o Suwldud
azanasuazmeluluiian” (Goswami, 2019) Mnndnnisvesnguwgdnssuden annsaUiuvuay
WanngAnssudmsuinesfiafnlvidwgfinssufifeszasduas i jiRifientsogsrufuiuyana
Bu  Tuiuiiassueld nengAnssufifsufoRlufufiassusdududmuniwesinuemadng
(Social Skills) FaduinuelldlunismadinUszdriu Insvnwedananaglsuidussduyana

AsEUASI YurukazdIn Wuinwed nama e fadielilunisedsiuduiuvurradu 9 Tudey

dIQJ

waztiusnuef deslasunisil nuee 190 011 99 (Rattanaphan, 2016) @1®sUNISLATULIA
(Reinforcement) awsjaitfulunszuiunsiaiuusamieun (Positive Reinforcement) : DRI @49xd]
MSIENLT IR WU 3TN BndeainoeiiainifleanunsafUalufanssunissously
fifisfaueilsl nisieunsdluguuuuidsossans (Token Economy) Tnsmislifsstadunzuuuniedu

wiseys1ela WewnesiiafnaunsaufiRnunieaunsasiufanssuvesifsdadilugiuidu 9 16

< 1

d159g829 waznsiasuwseniludwesliduidineefiafndeausansuanunseujuRnudming
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Abstract

Society often values appreciation for people with disability who are able to overcome
the obstacles of their disabilities to achieve what they want. Such people with disability is
called ‘Supercrip’. Although in many cases it is only a general achievement that people
without disability are able to do that in their daily lives but society always chooses to
praise excessively for those basic activities and that becomes myth. This image of success of
the Supercrip put some of people with disability under social pressure to be able to act or
struggle in the same way. If anyone is not able to do that, they will be made to feel as an
outcast by the non-disabled society and will be made to feel inferior from the Supercrips as
otherness. However, the excessive praise for engaging in everyday activities is thought to
reflect low expectations about what people with disability can achieve. This paper aims to
present a new perspective of analysis of policy decision makers. Their attitudes are reflective
of the attitudes of society. When society expects a higher degree of efforts from people with
disability that would also mean the same expectations of those in power. This leads to the
neglect of issues concerning disability policies, on the belief that people with disability deserve
to overcome those obstacles on their own as a Supercrip. It resulted to many people with
disability to have to choose fighting through policy problems which no authorities are
interested in solving until they develop an illness that could become debilitating to
themselves or to a family member that leads to a disability themselves hence then trying to

become a ‘Supercrip’.

Keywords: Supercrip, Disability Policy, People with Disability, Disability Right, Stereotype
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