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The influences of a native-speaking teacher’s beliefs

regarding scaffolding used in an academic English classroom
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Abstract

It has been asserted that teachers’ beliefs affect teachers’ behaviors during
teaching, and these impact students’ outcomes. These beliefs can originate from the
teacher’s prior experience or as a result of being trained as a professional educator. This
study concerns how the native-speaking teacher’s beliefs influence oral scaffolding in
an English classroom. The participants were one experienced native-speaking teacher
and eight Thai posteraduates in the second semester of the academic year 2012-2013 in
a university in Nakom Pathom, Thailand. In order to gather data from the participants,
in-depth interviews, participant observation, and digital audio recording were all
employed. The results revealed that the native-speaking teacher’s beliefs influence the
scaffolding techniques that were used in the classroom in various ways as follows: 1)
using ‘spelling’ may help clarify a word’s meaning, 2) using ‘repetition’ may give
students a chance to understand the question and reply to it, 3) using ‘rephrasing a
question” may help students by exposing them to various question pattems, 4) using
‘giving a clue’ may help extend students’ answers, 5) using ‘giving the correct answer’
may help students progress to the next lesson easier, and 6) using ‘modeling a word or
a phrase’ may help students with their listening skills. In conclusion, the teacher’s
beliefs influence his scaffolding techniques because he thinks that those teaching
practices can benefit the students’ English competency. Teachers should understand
their teaching beliefs to enhance their professional practices and benefit their students

to meet the objectives of each lesson effectively.

Keywords: Teacher’s beliefs, Native-speaking teacher, Scaffolding techniques,

Academic English
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1. finuazanuddny

Woswndvnamermnuidevesennsdidneisnsaeuluiesdsudmansenusio
seAudnanmlunsiseusvestinieu (Foss & Kleinsasser, 2001) Fatuoase3esndudos
Anfu muuIvnamsasuiiarmmzanfiusEs uAg AuaansavestinGeu il
duadulviiniFoudnivamudlminnesd washluedudesulugumisdifues
auosldinetu Wood, Bruner & Ross (1976) nannin Qﬁﬁmmﬁﬁmw@uﬁaﬁmL’%‘Iawﬁ!n
wuvie wl fflug) 019158 vi3e Wleu aunsavaewderilifiuszaumsal 1wy gn 1in
tni3ou viie o 18 lnomsliduunii wiedievenaud Weliyanatuaansati
Arutresdeluinnmnsarmasavesuliity dwsuludunsSeumsasy
mM¥BInge MifnnmseeunumelinUamesindeulunivedysuiwssmelve
Unngrandeiuin dndsudwlngnanidssnmsidiusulunsifansaluiesiou
wzinBeuianuing nds vienmmusidslunsyaldmeuntindangy (Lucas, 1984;
Sakda, 2000) 9191563 9F A ndudesdinassismeaeuiansatienseAuliinGoud
dusaluAans sty LﬁaLﬂumia%fma%umiﬁaui‘lﬁmﬁﬂﬁ'au (Sivan, Leung, Woon,
& Kember, 2000)

ndeyasinann ssiuldiianuaunsaludiunmslineuniwsenguues
Thideu Wulymddy fsdudeddsumsutlosazdiemdonnernsd sy Hieu
Jadiudslevivemisiiauomgnsaliifntuesduieniou Tutsianssuniu-ney
ileuanslyiifiuiadvsnanenudovese1asd ({Tuszaunisal) fislsonnsléidentld
Brsadusewnannsiousliuaindnw @lifuszaunisal) wamsieszidleos
vhndumdunsifisdnenmisnmsaeuvesennsdliiauaenndes ngauiy
Fitaeu ilethlugmsviannmsAny Ay Bnliiusyavsnmenniy

2. NUNILITTUNTTY
2.1 nqufiifeadas

2.1.1 prudievesenanse

“enundevesenss” Tanunsadiuldsnlan usamnsadinzinnie
Y9013 lANanwugnsaeuluisas e (Kagan, 1992) Iuﬁﬂyuuamﬁa Basturkmen
& Ellis (2004) na1791 "ANUEeese1ase” fie AMUARAILYAAR TiAUAR LazANS s
ausanaule lnensasauuszaunisallunisasy uidelusfnnuin nsdndula
(Decision making) vase1NIEHUNUMEATYHoMIEonTTNsaeu vion1sUfuRnuly
Woudeu Markic & Eilks (2008) flaudaudiufisiiingn mndevesenarsdenalasu
SvEnamnanUszaunisaidiud anudialy dnunisvesdeuiinuenduey wievangms
Y30 UANE (Uysal & Bardakdi, 2014) Teyanananiuandliiiiugl ANLLTUDIe1NE
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fiflansinefiu Freeman (2002) nanimsinmanaidevesenansdorsiilugmsesueds
avmomnAnssunsaeluuiuvingg itelfidumnmdunisuiuanisnsaoulvd
dneanmnniu

2.1.2 maeuseuiAnn1siseus (Scaffolding)

mMIESurauwAnnNISeu (Scaffolding) Aenslviduugii vivemsdaaSueie
FBmsaeusine Inednguszasdifoligilésumudiomdoaunsaviiansaulas 167
Fu wazannsmianudvierinueilld fulddumdunsihRanssuiiedefulyi
dusaldnemmues (Gibbons,1999) dmsunsldisnisiasusenwAnnisiseusluvieaieou
118N Celce-Murdia (2001) nd1331MslEIsNsHAeSUIBLUUTALIY (Explict) 138
msuendude (Implicit) mmwmhEJWQ’L‘%EJuLLﬁﬂq;Wﬁﬁmm%’u%ﬂmwdwmiﬁﬁ
AonssulueaSeuldinetu Bradley & Bradley (2004) Idlauaiiiuiiuin Fansiasusie
wAnmseusluveaiounwdingy wseendu 3 Ussiam @o (1) lnmwiugu Ao
HasudenldAdny viserdines suidensnsedulslenliduas vandessldmuaa
vieguustlomilliianysal (2) anszdummuennlunsaiy AomsauitelidniFoumnendi
ymgluluvsslon wunsoulneliinBouneuieysloafiauysaiiovimn (3) 14
donnsaeu 19U JUAM M3 ns1l Feununivdiaciiey Uszneunisaeu Liletaels
tndsumnsovinmmdlatuasdidiu vieldBuldiedu

uonani uwAnmaaiusomalisuiionnsdidentdluioadsunvings
INMsANIve Walqui (2006) 1 6 Uszam léiur (1) Modeling Aenseenidiesiigniios
Husteeudlsiinfnuedn (2) Bridging Aemsidieulasruivesindnuiifegifily
FeumZeulmd (3) Contextualizing  Aonssrassusunauufiiiet elidndnwudlads
an e waen3Snsuddamiifinaududould (4) Schema building  #enisTw
wnAslumsdanisarudn deliinAnwannsnadieufiAfnsmilag Wegailsdeu
WUULKLU (5) Re-presenting text AanistidnAnwidnausdannuluml Inen1suszana
anuFvoswesildFeuluiminausll Tneussgndeudiduiladsuanenasdaumiu
T4ligndemslandiienansdriivua (6) Developing metacognition  AensHamed
Py lngornsdnsemindeseiunnu anuannsavesindnwifioAuviuunma vie
Fmsfvnzanlunmsiauinusmailingy

Nnteyaineiu axiulaiindvsnananndevesenansddmationindenly
wadiaisnsaeulurieadouunnsaiy Juegfutiunveniosdou wayTngUsvasdves
unou wikanismenimnmsdevionawd e Wensimuniiuiisosdeiaunns
vestinGeuiiftegAuludseduiindu
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2.1.3 Nuflsesewannns (Zone of Proximal Development: ZPD)

Vygotsky (1978) S unefisifuisesseimunnisin ﬁaﬁuﬁmsﬁauiﬁuamﬂﬂa
lsifiuszaumsal wazegjsewinesesumsiannangiifienmdeinaminninnasy vio
PuuzioneliAnnsimuwarudlussiuiigauly sumisiiufisesdenisimunisd
Aoduiiegnsanansseminesediuiannnsiidusie (Actual Development Level) @4
yanef sEiuAnuieuasnsoiiyeeatuileglullagiiu wasspduimunnsiianusa
{Hulul¥ (Potential Development Level) Aommuimmmanunsaiyanatiuillonaiinm,
TUas mnldsuduuii viennutemdomnduaiunisSous angafinawg any
TIUQYLINATT LUIAATDS Vygotsky Qﬂﬁwmﬂ%’ﬂsﬁ’ﬂumu”?é’]’aLﬁaﬁhﬂﬁQaawﬁ%ﬂﬁ
duasussAuTmIuINMINMISsudveaiSou (Palincsar, 1986) viseuandliiuienaisnis
PrgmdonsyaneUnialuinaiwdinguues dniseuduintey lussninms
aunungy (Gibbons, 2002)

TumiAdell Hufisossionsianmesindeu Aevanaiineulsiaunsoney
o videneumanildlinsuduauysal Tufanssu am-neu uare1asdiBadenug
anuBemnapnnniningeu agsiunumesndlslunislinaiBidtusewnasnsFeusly
susuusne lumsfiastaeliinGeuldfugummdifuiinuesdor mnuntumstiemde
199011136 WieaninuemsFousvemuediiiusyaviamnniy
2.2. "ATeIRYTe

SvEnaniinnudevesensdfaouaansadsanszmusieisnsaouldvane
fNWUy NaN1TII8VDS Richards, Gallo, & Renandya (2001) Wua1 mmiéﬁﬁwmiaauagj
Tuviviede 2 ngu lermdewilouduinnmsasulhoinsalifuinguszasdndnvesnis
Bounwdsnag uienasdnguinisjaunsaeulitniFeulm3ousfdnunslasain
voe3Ulszlen luvarilonsdnguiiaes 1denl#snmsaeulaeyaiiulitnEsuansa
doanslifuvdn asiiulfindvinansnnuidovesenasdivismsasy liddused
mnuduiuslulumaionty mszanudevesenansdanunsadsuntas u3e
Usuwaeldmunloue wiednvarlasainemdngasluidazaniufnw Felany
aonadasiudoyaluunaudivimives Borg  (2003) finuiwszaumsaiduiives
919158 (Schooling Uszaunsaliiléiannniseusundngnsnisasu (Professional
coursework) uar Uszaunsaiitléannnisaey (Teaching experience) ludaduddnyfisl
nansynUsisIsmsasulurieaSoy Farell & Lim (2005) S1onunamsAnwieiubos
mwmﬁuaﬁuaqmmwwawamamaaﬂwmumiaammmmaQﬂqwiuﬂiumﬂmﬂiﬂi ey
osdanlvafinnuidainnisaeubnnsainwdsnguianuddsy & failuensdion
BrsaeudioduadulitnAnvidouizuusslonnundangs Tngld 338 el (1) s
asu1engnsktliennsal (Explaining the grammar rules) (2) ﬂﬂiLLﬁlﬂJﬁwmauﬁlﬂgﬂﬁm
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(Correcting any mistakes) uag (3) mnmmﬁmauﬁgﬂﬁaaLﬁuﬁaas}N (Modeling the
accurate answers)

Bhakdikul (2007) ¥nsfinenfueransdfiaouseinnusngurnilvewas
A S1uan 19 au lunivends lusewelne Taeld33msdunualifiestuain
Wevetensdiifidenisiieunisasy nan1sidonandliiiiuin Jadedidmansenusie
WoANSIUMIADUTIINM TN WIUA HaNgns AUTEaRTIEI denmseou d1u
3y desiindiunan wardwiueanuazainluvensoy Forman  (2008) e
nan el sunmstufindeduiondeu uasnsduntvaiveseransdrilve S
8 A TiaeumeAnnundingy seiutadiednu luussmelne wuinsldisnnaiuse
LLmﬁmmiL‘%wjjﬁ'EmmsjL%iwmmsadm%mmmLsﬁ'ﬂﬁl WAz NYEN1aNITHe
mwsangquesindnuilve S mawadudegdlidn@nwnaniu nswseuainy
wiou waznmsauyiensAnsuiu

uenni a1nsgmsianuilatissERuANuiAUEINTave NSy Wieth
JoyauUszneumsiienismsaeulyilviiau Engin (2013) wupihinenasdaislimada
nsieduenIAANTSeus Ranmssasmedondieatuayunsiaunmsiouives
WnAnw uLazdanansaidinnisneudauvesinsewduedisls enasdmstemie
iola uazeensls nan1sAnwiveay Uiy 01915638 MsTrideyauiaslusewingise
FmeuresiinFeutosiian inmrernsdidoinnssensediney Tnglitondnduli
TniSeuneuaiany Wumsidenailaeaiuselevyd Uysal & Bardaka (2014) 1@ue
nanAdefiatiuayiisnisaeulasliisniseuemislingleinsalanwsangy Judu
mﬂ%’i'ﬁmna’%maLLmﬁ@mm’%&Juiﬁﬂg‘uwaﬁﬁﬁﬂizﬁwﬁmwuwmdwmﬂ%’ﬁﬁﬂﬁ
UnfAinwandiddnm viseguusslealudnuaizsinge mmiééﬁﬁ’mmﬁﬁm%ﬁﬁa’jWmi
asurengnsidlhiennsal ansavisduasuanudilalunmsiSeunudingy wazeny
L%ﬂaﬁm%zﬁﬂlﬂzjmiGﬁwi‘i%ﬂﬂiﬁ%’nwis‘laﬂhﬂﬁﬁﬁuﬁaamuwﬂé’

NNMATIT9AU viﬂmiﬁﬂmmmL%'asumﬁaauﬁﬁ%m%wa&iamiaau Taensld
wuugeuany nsdunwalliunan LwimiﬁwLauammLﬁ?iaﬁuma’miémuwaumm
swinnsaeunwsengudeiitos faiy muAdeaduifuiiavenuite Ussan
nsdifnw RenfudvinarudevetennsdidvasmmniifivensliiinsaSurouwan
nsseuiluieassundnguavng lufanssunu-neumeUinan sening
onslazindnm iletsdadduanutiladisamalunsufifiveseanse uazmun
mansansTUIUmssunsaeuliiusEavs nmann
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3. seUgudsdY

miaseiifunsinwnsensd Mackey & Gass (2011) na1rinsiseluanuedy
dosraeliAdednlafaaimnuesniafionginssuvesignideludedn Yin (2019) uang
anuAAiuRuALd NMsAnwensddiulng azgaiufenssuaunsnisideini
“pedls” vio “Wilu” Fedinadndidududy andeyadanddisiu filsuiafiuis
UstlomiwazarumnyadlumsidenlimsfnwmensdifionsuiuiumanuamAdeii
muderesnsdiinvesnuidvinadonisiaiudeuuAnnisieusluieaseu
MSIngulirnseisls
3.1 gi13mn15A38 Usenaumiee13158id1veen1w (Native-speaking English teacher)
HapuseINN1L89NgY JUNSANMIA11TTINITUARNT 210 University  of  Ottawa
UszmanawIn Juszaunisalaunisdouniwsengulunmineds Tulssinelne
Wnnddvl uasiundngaseusimailanisaeun mdingulugiusnwisisseing
(Teaching English as a Foreign Language) 31134 1 AU waztn@nwlngseauumvudia
fdsdnweglundngnsnmanislng Ynsfnwn 2556 Tuminendewismil ludmin
uasUga 11 8 AU Tnzuuumuinudangs (TOEFL) Tnawdeetil 380-470 Az
Famuinasinsinseduinuzanununsanguues aatun1sfng Vancouver English
Center ldswyin yanaiiidsezunuienan aunsadeasmuwdsnauludesiuld 3
dmsuamiAdeivinuedumsioassswinennsduasindnuiianududuedienn
wazunaunAouvasioyafifideuldduiugnlumsinnsiietusvinaanuie
yasnsENdRensESudsuLAaNsEeus oSy
3.2 invasilefliluns3de Tiun msdunwaluuuislassade iReafuiesdvEnanis
AudevesenansdiumsieusisuwAnsSouiidasuldluiesiou msdaunanisally
Wousuu uasnstufindesunusenintnsieunisaeuvaseNsduasinAnwm
33 aﬁmim‘usamamavamswmmam mmau%miawwmam wletufinnsaumuly
HoadsuesTounudengy avma 5 ada urazeddldion 3 dalus deyatiléarnns
uuwmammgﬂaammmima‘lmuwazyaﬂwmmﬂiumaaumﬂumﬂmm Hutchby &
Wooffitt (2008) siovnntiu unaunuazgnAaken lasuismassnydyEnansmiuie
yosostiifiionaiudeuuianaiieus uasAliduawalvesorasdazgniimn
Uszneumseduneiftessunedsavuomginsaumsaouvaiu
3.4 P3us59luns3de  (MU-RB) ilasanmsifeivinnisinmduau Seldun 019mse
dounwsange waztindnulnglussauumniveds rﬁ@auﬁqéfamammmLmiwsl.uﬁ‘w%
duyaravesfidrmmaideieudiiumaiuieya feil (1) Tuasinguavasdvasnis
T TTEE At M YRR SRR A AN
seutaAansiieuiuiosssunmdings (2) veeygmnudeyalaenistuiindenis
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aunnlusznInnsiBeunsanu kagnsduniuaieasd (3) avsiasnnlumsufias
msdhsaunmsidelavnuae @) feyanldnnmsideaszgnituduemudu ldfimsdoawe
%o vivetioy uazdoyasvgninateneluszezing 1 U wdwnnsideadaauysel

4. nan15I8uazN1IAUTIENA

Foyaildanmsneamundssunaunn lufanssuau-neu uazdlvidunival
Y99919158 NUIIBNINAN1AIUT0U83019158 M SUR9n Uszaunisaldrusives
919158 MsdouNwsINguluuminends uazndnanseusumalansaoun ISy
%nmmL%%qmmiﬁdaNaﬁianai%msLa%m'aumﬁmmaﬁauiumﬂﬁhﬁu S efiwanslu
fethaunaumui 6 fethe selud
4.1 anadeiilduanuszaunisaldausiaveannsd lowd maiulauudanungSuan
wazMsAnMwIFaeaiunwlng dwademsidenliidnseiusouuiAnnisFeud
el (1) WARnsuenldd wee (2) A3y

4.1.1 1¥3nsvenlde dessdideinindnwensldawnsamainaud
gndedldsemues faiusnglusnedieil 1 enansdimanninin@nwilneealisitlas
fio Freddie Mercury insstniiuyeraiifdededuiuusssung funn Tnsdannain

o &

ANWAUBIBIANTE “Freddie Mercury was a famous singer who died of AIDS. He is a
very great artist, fantastic artist. That’s our culture. | don’t expect you to know it.”
FetuonasdTslideyaiianfuAnafuyanatu founisvenlisfioiduuuamals
th@nwwndnseniignaedls

#egeit 1 IinAnuwinnudlvisleeidudnietlutesidliaysal

a) Freddie Mercury _ an interesting life. wag b) Clint Eastwood _ an

interesting life.

T Clint Eastwood is alive. So, you have information.
— Freddiie is dead. Clint Eastwood is alive.
What do you think?
Ss: (4.0) ((silence))
— T So, Freddy Mercury. What do you use?
Ss: had
[7 NUAUS 2556]
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o138l msvenlUrneunsatudany luussindl 2 91 ‘Freddie is dead.
Clint Eastwood is alive. dletinfnwndeu o1a1sdaddisventtmanade luussiei 5 1
‘Freddy Mercury’ ‘Uswﬂmwﬁﬂﬁﬂmmmazﬁﬁﬁmauﬁgﬂéfaﬂlﬁ Fafluansluussiiad 6
‘had’ Foehefl 1 wansliifiudn S8nsvenltannsadreldindnuneumonnldit
namsIseiiaenadasiunsinuiues Celce-Murdia (2001) Finuinmsiasuseuwafnms
3ouf Inensliisnmmaeiuisediesdaau uienisuenfully aunsndietuugly
Sndnvuidgmiiianududedlussminmsyhianssuiieasdimunlainetu
4.1.2 1433 nsmudany deenasdidoiiadaunsaraelidndnwiinadia
Tumsvhenudlafusmanldnniy Tnsrnudetildsusvinamnanvasionasdidou
mwrFamauazalve Aldunvalvesenansdensssueisanmnmsidenliizmy
fanflureaSey el
a8 1
| remember what it’s like to learn a second language myself,
having learned French, Thai, and several other languages,
that it takes my mind some time to understand what the

question is, what the words are.

fredge 2 e1ansdanninAnwiinfanssulanelull Mviniewauinyy
28N 58NN M CNN HIWmMIng visen1ssuzasients CNN melnsvien

1 T: So, which one? Radio or T.V.?
2 S3:  C-N-N

3 — T Radio or T.V.?

4 S3: TV

[21 NuATUS 2556]

ilo CNN mmia%um{l,é'ﬁgamﬁwq warlnsiryd 819158390uTnANYIN “So,
which one? Radio or T.V.?” ustindnwilianunsaszyfanssuiiviils e191563ammudinu
41 “Radlio or T.V.?’ Tuussviail 3 wausngrintinfnuanansauiuasudnouesmulsa
Fu Alidunisalveseansdioiinismudiony wandliiiuin e19158manTainasd
annsataeliinaneinailunisvinanudilafumenuldinniy Wudeduildlauat
FMULDY %*'amams%é?aﬁaﬁuauumiﬁﬂmmm Freeman & Johnson (1998) wag Peacock
(2001) Finuin er1sdfisuiusvaunselansa (Past experiences as learers) anidu
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ussinglumsidenidnagndlunisaeu WeSuaiawinsymamaFousvesindnuilsia
Ju
4.2 AMATBY90191387 IdSuannnisaeuntmdengulunmInerdeluudunves
Fsnulne daasomadenliitnnaiudewnAnniadous fi (1) maaena (2) N3
Wasufan (3) mimﬁ'augﬂﬂiﬂaﬂ way (4) Mseentdes
4.2.1 Wigmsazna Wee1ansdidednislanunsatiedonanudlunds
mANIAwSIngwueslndnwle szainUszaunisainmsaeululszinelng 919158
wuindndAnwinetndenldidwilignies erasdlidunvalfanguaiidenldnng
xR Giv
Uyt T9ali 2
Because Thai students are stronger at reading than speaking,
in my opinion. They often know the word as they have read
the word, and they have more than likely read the word and
spelled the word many more times than they have spoken
the word correctly. So, quite often if a student said a word
that | cannot understand or think may be a different word, |
will spell it to try to jog their reading memory of the word
itself.

feean 3 ensdiviinAnynAnTeenivangay neuudsugunienlvieg
Tuguuselen Passive Voice:

a) Many car accidents are by drunk drivers.

1 T What verb can you use to link?
2 S3: case

3 — T cause, CG-A-U-S-E

4 S3: cause

[7 A 2556)

ansdausndnunisiinsendeuiivelu ‘What verb can you use to link?”
S3 39M0UN ‘case’ wdaNteNNsElEAEsazna luusTviad 3 ‘cause, C-A-U-S-E
Wieliin@nwasiadeudineuvesnuesinduduieafuiionasdasnalivioll way
HadnSTimunAe thnwasusmeuan ‘case’ 1y ‘cause’
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MnAlidunuaivese1sd uandifivinusraumsaimsaeululssmele 7
wuiinAnwenafifiugiuvesinurlugrunissiufiniwinelugumaya vilifenanss
Fenldiismsaznad nansideiledendatunanmsinuaes Levin (2001) finuiiaam
\Hevesenasiftdmansznusomsaeutiu I5udvisnamnanmsiiujduiusiudsnuinu
9feey

422 Wimawdsudnu Weesd deiMisdenatiedalendlsiindnuiu
Fudvdhnuguuuuingg o1assldlidunvalfammmailiiBmsiaiuienanmsous

il

e

—

UdN 0T 3
Rephrasing is a strategy | use when | think the first phrasing of
the question may not be familiar to all the students. My
strategy is to ask the same question in different ways so they
are exposed to more grammar, different semantics, and
different ways of asking a question.

f0g90 4 tnfnwianddsnswauvinwen gy lnen1sunmeuns
919158350031 Unfnwleldunusseranuinesevizeli

— I Do you use the Thai subtitles?
S2: I am try not to see.
T Okay, but, but, | know that you try not to see.
—» S2: Are the subtitles there?
S2: ((laugh)) Ah ha, yes.
[21 NuATUS 2556]

o P W N -

21390utinANw 91 ‘Do you use the Thai subtitles?” UnAnwn3smauin
am try not to see.’ a’WmSET?NL‘USaugﬂﬂiﬂaﬂﬁﬂmﬂﬁﬂiﬁ Are the subtitles there?'
Tuussiiad ¢ nausngirindnwanansalifneuiidamimnzaniusulssloadaals
1 ‘yes’

PMNAFUNYIVDI1A1E T I MTES usauuIAAN1TBLS 019asUled N3
Wasuguustlondanu viemdmimunnudeveserasdenatislitindnuiuy uas
anseuludnuaezine 1 Fmavesnsinumedaiifimuadendsiunanmsiseres
Horwitz (1988) finuinenansdalvgiiianudedn dnanwsnduseddanusi Tuns
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andlensal wazAANI (Memorizing grammar and vocabulary) Tunsiseuntwilodl
Usedngnmw

4.2.3 133 nseendeadunuuedne deerasdiliodindalamsaraeiaun
Finwensilauaznisyavestindnulviady faiaegnedl 5 Tuussiail 3-4 era73dwadn
“So, please speak it. Your speaking will help your listening; your listening should
help your speaking.” uaﬂmﬂﬁmmsﬂﬁﬁﬂﬁumwmﬁmLﬁuﬁﬂmamamﬂ%ﬁ%ﬁ

U9l 4

For the listening part, listeners need to know, is it past or
present? Is it future, or is it past perfect, or future perfect?
Listeners will need to know. If speakers can remember the
‘ed” ending, this can help listeners for the listening part. So,
for listening grammar, listeners must know what the verb
tenses are when they listen for the ‘ed’ ending. Is there and
‘ed’” ending, or not? If speakers don’t say it, listeners won'’t

know it

f7987991 5 919158 UEIN1599NLELAINY —ed YBIUNFANWN

T You all said, ‘paint’. For your listening skill,
— we learned paint-ted, paint-ted.
So, please speak it. Your speaking will help your
listening, your listening should help your speaking.
Now, you know ‘ed’, ‘t-e-d’,
and ‘d-e-d” add one more syllable.

—> So, was painted by. Again, the Sistine chapel...

0o N O O AVWN -

Ss: The Sistine chapel was painted by Michelangelo.
[7 fiunaw 2556]

dleanmssdaunadiuinindnwesnidesdin ‘painted’ Liigndias 81913833809
fangmisld —ed Aldaoulunds Fifuanduussvind 2 ndmindueansdldeenidesdii
‘painted” Tuussvindt 8 WWudegrdliinAnulidu wasyamadnadmils nanisdnu
nsl#3Buansinesadneiu Unnguanssiums@inunves Walqui (2006) finuin 19136
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1#38n1seenidsaduiiogne udliinAnwiwedn oadsaudila wazanusath
Infinwludmaufiisenuedliegugnies
4.3 nuidevesenseildsunnudngnseusmaianisaeunwsangy dea
somsliTEmanandiney WeennsdidoinittontethinAnvidngunidoulmildie
P Tngoransslalidumuaifdvsnanmamudoildfunnudngnseusumaiiansaou
MneUssna Soil
N 057 5
In the TEFL training, we are taught that one of the main
responsibilities of a teacher is to accomplish specific
objectives within the amount of time given for a lesson.
Therefore, if | feel that | need to move ahead more quickly to
accomplish those objectives, | sometimes simply provide an
answer if the student cannot answer a question.

F0E 7 6 919158 IAUNANYIUUUR NN TS INGY LaTOITINUAIANT
Anan UnAnwienalinguANuINY 819159 F0NHUDIRNUVINEVBIRANT AL

1 T Do you know what a trek is?

2 S2: H#

3 T Um.. That is the name of a mountain bike.

a Ss: ((laugh))

5 T That is a brand name for a mountain bike.
No, no.

6 3T Trekking is hiking. Hiking in the mountain.
[21 NuATUS 2556]

819159 01UUNANWIDIANUNLNEYDIAIN ‘trek’  FannandluusSviag 1 1l
Unfinwneudinulignaes 0191563uaae31 Trekking is hiking.” Tuussviafl 6 813156
Thdunwaifeansldismasfney el
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undnvalii 6
In some cases, if | think that it is a rare word that is not on the
TOEFL test. For this class, | simply eave them the example,
‘trekking’, | said, do you know what trekking is, and because
my opinion is that it is not going to be on the TOEFL test. | just
gave them the answer, ‘trekking is hiking’. | think hiking may
be on the TOEFL test, so they need to know that vocabulary

word to understand the sentence.

o

NANFUNIEIVDI97197158 LandlmTiuIilaa1asanuAIFNAEINATNANY

' o

019z laidmnumune vieilenatiosiioswuludeaey TOEFL usfdwituenaasildu
PetaTuaulanmsindedeunMesingueindne e1a13dazAnaulanaudiniy
T deaues Tumsinwes Johnson & Golombek (2002) Iuansaanuidiuin 919158
flanusndudedinsziaaunisailuieaiouneunisindulafiasidenismsaeud
winzay WoudnenmlugunisSeunisaeu nAdunvaitisiu uansliiiiugn
nstivssmseaulaasdineu Wevdmsianmsnailuresdeuliiiaumediiu
WHUATSEUTILAS L mm@w%waﬁmam’mL%ﬁlﬁ%ﬂfmﬂmiamwé’ﬂqmmiaau

AMDINGY

5. #3UNaN1339Y
MnmsUsznataziinszideyamslrdunvalvesenasdiaeuisiiunsly
watlansiasusouwAan1siseus luseninfanssy aw-neumeunilal nuinenansg
Isudvdnamemnudernanusraumsnidiufinese1nnss nmsaounmdanguly
WISy viseNNANgRTEUTIWATANSARUN TSN Y Fenansiienassdenldly
euFouansaifinsziunug mmaansalunsmeudausieu e wesin@nule
Aty fasegnafiuansluunaunun s 6 fegne sziuldiiuii Ameuluadwsnues
Unfnuniiunsadiensldianstiou vievszumunmsliineuiimunyay TEunswaun
Tigulunsmeuanaluadadaly nansnwdativayunaniiteres McNeil (2012)
1 dleenanseliiEnseniet ey vieifiussevansserneundnseaansly
i annsatelidnAnuianndineu Beudsssleanudinge viedenld
dwimnzadldAty wonanil Gibbons (2002) wewfisininsaeusuulin@nend
drusa W mssaranulidndnwmdneu Tneflonasdaesliaudlomae wie
Fuuzuumaivnvay Hunaisvdaiisyans anlunsiwauninesaunisideuns
ADUNIYIDING Y FamswannmsitnnuaonndeafufuLLIAAUDS Wood, Bruner &
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Ross (1976) fiee1a1sdlugmuegniiainus AnulieanyuInni1 anunsadivasu vse
Fuuzmabiwndndnwiiialdumsiiussduianns anuianuausaveaindny
flegislvitianuimniu Ingaunseurufnues Vygotsky (1978) weinituiiseesis

@

iannnis (ZPD) danunsevilignitannldlasnstiemdonnernsddaou Tumenduity

fonansdliviunnuddguenisiasunownfnmssens naansnsseuivenindn

ol sumaiannldognadud
ns@nw3esdvdnaneanudevesenansdiifidensuiialuieaeou Fef

AR ENIWANMSANY NS ERaM AT ERildannsine daunsatiidiuis

wemafisdngamlunmsinniseumsaeu Tnensdnnisanudevesenansdiidse

Fsaouvesuiediiinuaenndes mnzauivaviniaey et lugniswaun

msfneinInliisavs nmiy
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AMANUIN N
wwamaudmsunsdunealaNTIaeusIEIN N8N Y mMAMSAN
2 UseanUn1sfinen 2556

Part 1: The Native-Speaking Teacher’s Educational Background
1. Could you please describe yourself and your educational
backeround?

2. How did you become a teacher in Thailand?
3. What interests you about being an English teacher?
4. What English skills do you teach in this University?

Part 2: The Native-Speaking Teacher’s Goals for This Class

1. What are you planning to teach in this course?
2. What are the teaching targets in this course?
3. What outcomes do you expect for your students?

Part 3: The Native-Speaking Teacher’s Beliefs Regarding Scaffolding
1. Do you think using scaffolding techniques in language
classrooms is necessary? Why?

2. When do you decide to use scaffolding techniques to assist
students’ oral responses?
3. What kind of scaffolding technique do you think is the most

effective? Could you please explain?

BVENANNAIIUTDYD9919715T19890 T 263



AMANUIN U

dydnwaldmsunTieTzRuNaun

T mdnes T Munue1arsdnn

S1, S2, S3,... fdnys ‘S’ fudae TdunulinAnwudazauyn

Ss fdnys ‘s’ Munutindnuivaneauyaneuiu

FLou oAUV ULANTISN SIS UABWWIAANTSIS IS
(0.2) Fiarndaaiemneuinniauanstisanduiug

« ) FormuumsniuasonnneuaTuanadesdug wu demfuse
#t iResNeAvAsIuansdsiornuiililannseiinsesidmels
— idosmnegnastlifiuisiennuddyiithuneduss

(Adapted from Hutchby & Wooffitt, 2008, pp.xi-xii)
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