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Abstract

As the international lingua franca, English serves as a communication medium for
people from diverse linguistic backgrounds. In China, junior high school marks the beginning
of systematic English learning for most students. However, spoken English receives
insufficient attention, and this phenomenon is particularly evident in public junior high
schools. This research employed the five steps of the Empathize-Define-Ideate-Prototype-Test
in design thinking to explore challenges and elicit insights for improving current spoken
English teaching in public junior high schools in Chengdu. Firstly, the current standard of
spoken English teaching was analyzed using a combination of questionnaire data from
students and English teachers, which was structured according to the Context, Input, Process,
and Product (CIPP) model. Additionally, the key problems and root causes of these problems
in current spoken English teaching were identified through thematic analysis of semi-
structured interviews with experienced English teachers. Subsequently, divergent information
on how to effectively address the identified problems was derived by organizing interview
data and reviewing relevant literature. Furthermore, important knowledge was elicited by
considering the diverse obstacles faced in spoken English teaching in public junior high
schools. Finally, the advantages and applicability of the elicited knowledge were validated
through a comparison with the current teaching practices. The findings highlighted the
significant gap between the actual practices and ideal standards of spoken English teaching
and proposed actionable knowledge to bridge this gap. This research is intended to provide
valuable insights for English teachers to enhance their spoken English teaching skills and
support the positive development of spoken English education in public junior high schools.
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Introduction

Language serves as a critical tool for communication, enabling people to exchange
their feelings, thoughts, and ideas, thereby fostering global connections. As the foremost
world language and global lingua franca, English facilitates effective communication across
diverse linguistic and cultural contexts (Nosirova, 2023). Since English is widely used in
economics, politics, education, and entertainment, the significance of its role in
communication continues to grow. The importance of learning English, especially spoken
English, in the 21st century is undeniable. As a medium of global communication, spoken
English enables individuals to better navigate the challenges of the modern world (Sawalmeh
& Dey, 2023). Consequently, spoken English has become increasingly central to both daily
interactions and language instruction.

Since China acceded to the World Trade Organization (WTO) in 2001 and its hosting
of the 29th Summer Olympic Games in 2008, Chinese citizens have become increasingly
aware of the necessity of learning spoken English (Liu, 2005). Spoken English is particularly
important for the personal development of junior high school students, making it a critical
focus at this formative stage. Furthermore, junior high school is the foundational stage of
secondary school, and focusing on spoken English teaching in junior high schools can help to
promote the positive development of English teaching and lay a solid foundation for long-
term English learning (Wang, 2023). As the world is becoming more connected in the 21st
century, a person with professional English knowledge and good speaking ability may gain
more opportunities in study and career development, so it is essential for junior high school
students to master a good foundation in spoken English.

English language teaching in Asia often prioritizes grammar and translation over the
development of practical communication skills. This trend is evident in English teaching in
China, especially at the secondary school level. The English Curriculum Standards for
Compulsory Education (2022 edition) emphasizes developing students’ English language
skills in junior high schools, enabling them to use appropriate language for daily
communication and to express their thoughts and opinions. Although English teachers and
students in China have increasingly recognized the importance of spoken English, its teaching
in junior high schools remains unsatisfactory due to the constraints of an exam-oriented
education culture (Zhang, 2023). In most junior high schools, particularly public ones,
English teaching predominantly relies on the teacher-centered grammar-translation method
(Fan, 2019). Moreover, compared to private junior high schools, the challenges of teaching
spoken English are more pronounced in public junior high schools. Spoken English teaching
in public junior high schools has long been shaped by structural linguistics, which prioritizes
grammatical knowledge over practical application (Sun, 2020). Research has identified four
key problems in spoken English teaching in junior high schools: varying levels of teachers’
spoken proficiency, insufficient emphasis on spoken English by both teachers and students,
lack of student confidence, and absence of an immersive English-speaking environment
(Zhang, 2022, p. 581). Therefore, there is an urgent need for actionable knowledge to address
these challenges in spoken English teaching in junior high schools.

With the continuous introduction of effective teaching methods in education, design
thinking offers a practical solution to address the problems of spoken English teaching in
junior high schools. Design thinking is an innovative problem-solving process that centers on
understanding human needs to create solutions that align with organizational or individual
expectations. Although design thinking is often depicted as a linear process, it is inherently
iterative, enabling researchers or designers to refine solutions for optimal outcomes
(Henriksen et al., 2017).
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This article focuses on public junior high schools in Chengdu as a case study.
Chengdu, a new first-tier city in Southwest China, lags behind developed coastal cities in
terms of spoken English teaching resources, highlighting significant problems that need to be
addressed. Additionally, Sun (2020) indicated that English teachers in public junior high
schools tend to overemphasize grammatical knowledge while neglecting spoken English due
to rigid teaching arrangements and the examination system. In this article, 384 students and
16 English teachers from public junior high schools in Chengdu are included as research
participants. Design thinking is employed as the foundational theory to develop important
knowledge for English teachers to enhance spoken English teaching.

Literature Review
2.1 Spoken English teaching

As a language widely used across the world, English holds undeniable
importance. According to Sawalmeh and Dey (2023), teachers proficient in spoken English
play a pivotal role in helping learners master English as a second language. English teachers
are also directly responsible for guiding students in mastering the four language skills:
listening, speaking, reading, and writing. Fan (2019) emphasized that teachers can improve
spoken English teaching by incorporating question-and-answer modes, role-play activities,
class discussions, and English games. Li (2024) further highlighted that integrating activities
and practices into spoken English teaching effectively stimulates students’ interest and
enhances their class participation. Overall, effective spoken English teaching demands a
supportive language environment, diverse interactive activities, and active engagement from
both teachers and students.

However, numerous problems arise in the practical implementation of spoken
English teaching. Chen and Goh (2011) argued that spoken English teaching in large-sized
classes limits overall teaching effectiveness. Additionally, insufficient teaching resources and
the limited spoken proficiency of English teachers further undermine the teaching quality.
At present, the Senior High School Entrance Examination and the National College Entrance
Examination remain the ultimate goal of the teaching and learning process, which continues
to reinforce the influence of exam-oriented education. Yang (2014) observed that English
language education in China is heavily driven by the pursuit of admission rates, with teaching
focusing primarily on reading, vocabulary, and grammar as outlined in the Senior High
School Entrance Examination syllabus, leaving minimal room for spoken English practice. Li
(2024) further noted that despite studying English from Grade 3 in primary school through
high school, most Chinese students still struggle to speak this language. The primary reason is
that the extensive syllabus and the pressure to achieve high admission rates often cause
English teachers and students to overlook spoken English instruction and practice.

Therefore, this article focuses on spoken English teaching to identify the key
problems and root causes encountered by English teachers in public junior high schools and
to develop important knowledge for English teachers to enhance their spoken English
teaching.

2.2 Design thinking

Design thinking is a problem-solving methodology that emphasizes addressing
specific human needs. It allows individuals or organizations to identify pressing problems and
develop practical solutions. Carlgren et al. (2016) described design thinking as an iterative
framework comprising activities that can appear linear in structure but are inherently flexible.
In recent years, design thinking has gained attention among researchers and professionals
across domains such as business, education, and medicine. In the context of education,
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particularly English language teaching, design thinking provides a structured approach to
addressing the challenges faced by teachers and students, thus fostering the development of
English language education. Cleminson and Cowie (2021) highlighted that integrating design
thinking into English classes can promote the acquisition of essential 21st-century English
skills. The five steps of design thinking, including Empathize, Define, Ideate, Prototype, and
Test, serve as the guiding framework of this research.

The Empathize step best exemplifies the human-centered essence of design thinking,
requiring researchers to develop a deep understanding of a specific issue through listening,
observation, and interaction. In this research, the researcher explored the attitudes of English
teachers and students towards spoken English teaching and understood the current situation of
spoken English teaching through the use of questionnaires.

The Define step involves further clarifying the information gathered in the
Empathize, providing a directional focus for the entire process. In this research, semi-
structured interviews were conducted with English teachers with at least three years of
teaching experience to identify key problems and their root causes in current spoken English
teaching.

The Ideate step emphasizes divergent thinking, encouraging the exploration of
various aspects of the challenges and generating as many ideas as possible. In this research,
specific ideas gathered through interviews during the Define step served as crucial inputs for
this research in addressing current problems in spoken English teaching.

The Prototype step is an iterative process of developing solutions, progressing from
quick and flexible prototypes in the early stage to more refined prototypes in the later stage,
ultimately evolving into optimal and actionable solutions. In this research, the researcher
synthesized and filtered diverse information gathered during the Ideate step to derive
knowledge aimed at addressing the key problems in current spoken English teaching.

The Test step is closely linked to the Prototype step. During the Test step, the
prototype is put into practice to enable further refinement. In this research, the specific
knowledge generated to address the key problems in spoken English teaching was compared
with the current situation of spoken English teaching in public junior high schools in
Chengdu, thereby highlighting the advantages of the generated knowledge.

2.3 CIPP model

Daniel Stufflebeam creatively introduced the CIPP model in 1960, which is
considered a comprehensive decision-oriented evaluation model. Chen (2009) emphasized
that the primary purpose of the CIPP model is not merely to validate but to facilitate
improvement. Additionally, the CIPP model assists educators in acquiring valuable insights to
refine their educational frameworks. Darama et al. (2018) utilized the CIPP model to evaluate
the Grade 5 English curriculum, categorizing interview questions into the four dimensions of
“Context, Input, Process, and Product”, which streamlined the collection of relevant data.
To comprehensively showcase the efficiency of the CIPP model in education, researchers
have employed diverse data collection methods. For instance, Liu (2022)
combined questionnaires and interviews with the CIPP model to evaluate spoken English
teaching in senior high schools, thereby enhancing both the scope and depth of its application
in educational contexts. The details of each process within the CIPP model are outlined below.
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Context evaluation aims to define the specific context and identify the ideal
conditions while focusing on unmet or neglected needs (Darama et al., 2018). In this research,
questionnaire data collected from English teachers and students in public junior high schools
in Chengdu were analyzed to understand their attitudes and the current situation of spoken
English teaching.

Input evaluation focuses on how implementers plan and allocate strategies, resources,
time, and skills. In this research, the current efforts of teachers and students in spoken English
were evaluated based on their questionnaire responses, while the quality of spoken English
teaching resources was evaluated using teachers’ questionnaire data.

Process evaluation involves recording and evaluating the entire implementation
process to determine its status and effectiveness. In this research, the actual practices of
teachers in conducting spoken English teaching, as well as students’ class participation, were
analyzed using questionnaire data collected from both teachers and students.

Product evaluation focuses on measuring the outcomes of the program or process.
In this research, questionnaire data collected from teachers and students were used to analyze
their subjective evaluations of the effectiveness of spoken English teaching, providing insights
into current spoken English teaching practices.

2.4 Thematic analysis

Thematic analysis is a qualitative data analysis method commonly used to analyze
interviews or transcripts. It provides a deeper understanding of the perspectives and
experiences of research subjects and is widely applicable across various research fields.
The effectiveness of thematic analysis in data interpretation has also attracted significant
attention from researchers in education. Xu and Zammit (2020) demonstrated how thematic
analysis can be employed to interpret class practices by analyzing common data sources, such
as teacher interviews and student focus groups. Similarly, Dawadi (2020) utilized thematic
analysis to interpret interviews and spoken diary transcripts, enabling the researcher to
explore the complexity of the research problem and capture detailed perspectives, thus
offering valuable insights for practitioners in English language teaching.

Braun and Clarke (2006, pp. 16-23) developed a specific procedure for thematic
analysis in their psychological research, which includes the following six steps: step 1,
familiarising yourself with your data; step 2, generating initial codes; step 3, searching for
themes; step 4, reviewing themes; step 5, defining and naming themes; step 6, producing the
report. This procedure has been widely employed and practiced by many researchers, and the
flexibility of thematic analysis allows its application across diverse fields. In this research,
after conducting semi-structured interviews with experienced English teachers during the
Define step, the researcher analyzed the interview transcripts using thematic analysis. This
approach enabled the researcher to extract the experiences and opinions of teachers from the
collected data, thereby identifying the key problems and root causes in current spoken English
teaching.

Overall, this research is guided by the design thinking process and integrates the
CIPP model and the thematic analysis to explore the key problems and root causes in current
spoken English teaching, eliciting valuable knowledge on how to effectively conduct spoken
English teaching for English teachers.
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teaching in public junior high schools in Chengdu.

|

Design thinking . CIPP model
T
Thematic analysis

|

Outcome: Design actionable knowledge for English
teachers in their spoken English teaching.

[ Problem: There are obstacles in current spoken English }

Figure 1: Conceptual framework
Research Objectives

1. To discover key problems and root causes of spoken English teaching in public
junior high schools in Chengdu.

2. To determine the important knowledge for addressing the problems faced by
spoken English teaching in public junior high schools in Chengdu.

Research Methodology

This research employed a combination of quantitative and qualitative methods.
The quantitative component was conducted through questionnaires, while the qualitative
component was conducted through semi-structured interviews.

4.1 Participants

This research collected data from English teachers and students in multiple public
junior high schools in Chengdu, with a total of 16 English teachers and 384 students
participating. Notably, the questionnaire participants included 16 English teachers and 384
students, while the interview participants included 5 experienced English teachers selected
from the 16 teachers.

Regarding the student participants, according to statistics from the Chengdu
Municipal Education Bureau in 2023, more than 390,000 students are enrolled in public junior
high schools. Based on the sampling method proposed by Krejcie and Morgan (1970), a
sample size of 384 students was deemed appropriate. The 384 students who participated in
the questionnaire were enrolled in public junior high schools in Chengdu, studying in Grades
7, 8, or 9 during the 2023-2024 academic year, and aged from 12 to 15 years old.

Regarding the teacher participants, the 16 English teachers who participated in the
questionnaire were selected through purposive sampling based on specific criteria. Firstly,
they were required to hold at least a bachelor’s degree in a field related to English. Secondly,
they needed to have at least one year of experience teaching English in public junior high
schools in Chengdu. Nielsen (2000) suggested that 5 participants are sufficient to detect
approximately 85% of usability issues. Therefore, this research conducted semi-structured
interviews with 5 English teachers, each of whom had at least three years of experience
teaching English in public junior high schools in Chengdu.
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4.2 Process

This research employed design thinking as the foundational theory, utilizing its
“Empathize-Define-Ideate-Prototype-Test” framework to guide the entire research process.
Additional theories and tools were integrated to enhance the effectiveness of this research.

The first step is Empathize, which focuses on human-centered needs. With the
support of the CIPP model, separate questionnaires were designed for English teachers and
students to collect data about the current situation of spoken English teaching. This step aimed
to comprehensively understand the situation through the four components of the CIPP model:
context evaluation, input evaluation, process evaluation, and product evaluation. Questions
related to context evaluation focused on understanding the overall attitudes of teachers and
students toward spoken English teaching. Questions related to input evaluation explored the
time invested by teachers and students in spoken English and the availability of related
teaching resources. Questions related to process evaluation examined the participation
enthusiasm of students and the activity arrangements of teachers. Finally, questions related to
product evaluation investigated the perceptions of teachers and students regarding the
effectiveness of spoken English teaching.

The second step is Define, which involves identifying a feasible goal or perspective
for this research. Semi-structured interviews were conducted with 5 English teachers. The
interview questions covered topics such as their perceptions of the importance of spoken
English teaching, the current situation of spoken English teaching, and their specific teaching
activities. Additionally, the most critical questions focused on identifying the key problems in
current spoken English teaching and uncovering the root causes behind these problems. As
the concluding part of the interviews, teachers were asked to provide suggestions for
improving the current situation of spoken English teaching. After the interviews, the audio
recordings were transcribed into standardized texts and analyzed using thematic analysis to
extract key problems and root causes in current spoken English teaching.

The third step is Ideate, which involves integrating primary and secondary
information from multiple sources to generate innovative ideas for addressing the key
problems in spoken English teaching. This step embodies divergent thinking. The researcher
first filtered feasible suggestions from the interviews with teachers and then summarised
critical insights by reviewing relevant literature from CNKI and Google Scholar. These efforts
were aimed at generating diverse information about how to address these key problems.

The fourth step is Prototype, which involves organizing the specific information
derived from the Ideate step into a feasible set of important knowledge to address the
identified problems. This step reflects convergent thinking. Based on the information
generated during the Ideate step, this step considered the practical realities of spoken English
teaching, including the inevitable constraints of the teaching environment and resources, and
filtered out the actionable knowledge. The elicited knowledge was intended to effectively
address the key problems in spoken English teaching in public junior high schools in
Chengdu.

The fifth step is Test, which aims to validate the applicability of the elicited
knowledge in the context of practical spoken English teaching. Based on the important
knowledge elicited during the Prototype step and the current situation of spoken English
teaching identified during the Empathize step, this step highlighted the advantages of the
elicited knowledge through a comparison with the current practices of spoken English
teaching.

Therefore, this research was guided by the design thinking process and integrated
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questionnaires, semi-structured interviews, the CIPP model, and the thematic analysis at
specific steps, ensuring that the entire research was conducted systematically and rigorously.

Results and Discussions

This research aimed to identify the key problems and root causes in spoken English
teaching in public junior high schools in Chengdu and to elicit important knowledge for
addressing these challenges through the design thinking process.

5.1 Empathize result

Questionnaires for English teachers and students were designed based on the four
components of the CIPP model: context evaluation, input evaluation, process evaluation, and
product evaluation. Data were collected from 384 students and 16 English teachers in public
junior high schools in Chengdu to investigate the current situation of spoken English teaching.
Specifically, 384 student questionnaires were distributed, with 378 valid responses received.
Similarly, all 16 teacher questionnaires distributed were returned as valid responses.

5.1.1 Context evaluation

In context evaluation, the current situation of spoken English teaching is understood
by analyzing students’ perceptions of spoken English learning and their surrounding
environment using the student questionnaire, as well as teachers’ perceptions of spoken
English teaching and teaching objectives using the teacher questionnaire.

Table 1: Context evaluation of student questionnaire

Question Option Frequency Percent

Very important 207 54.76%

1. Importance of spoken Important 128 33.86%
English learning Not very important 25 6.61%
Unrelated to the examination, not important 18 4.76%

Very good 25 6.61%

Good 105 27.78%

2. Percc?ptlon qf English- Poor 188 49 74%

speaking environment

Very poor 60 15.87%

Total 378 100.00%

According to the table above, 54.76% of students believe that spoken English
learning is very important. Additionally, 49.74% of students consider the English-speaking
environment to be poor. These results suggest that while most students recognize the
importance of spoken English, the existing English-speaking environment is not conducive to
their learning.
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Table 2: Context evaluation of teacher questionnaire

Question Option Frequency Percent

1. Importance of spoken Very important 9 56.25%
English teaching Important 7 43.75%
Improve students’ communication skills 11 68.75%

Stimulate students’ interest in spoken English 2 12.50%

2. Objective in te.achlng Enhance students’ spoken performance in class 2 12.50%

spoken English

No clear objectives 1 6.25%
Total 16 100.00%

According to the table above, all 16 English teachers affirm the importance of spoken
English teaching. Meanwhile, 68.75% of teachers identify improving students’ communication
skills as their teaching objective. These results suggest that teachers recognize the significance
of spoken English teaching and have a clear objective for their teaching.

5.1.2 Input evaluation

Input evaluation focuses on the time students dedicate to spoken English learning,
the time English teachers allocate to spoken English teaching, and their perceptions of
resources available for spoken English teaching.

Table 3: Input evaluation of student questionnaire

Question Option Frequency Percent

More than 1 hour 41 10.85%

Less than 1 hour 100 26.46%

3. Daily time input in Occasionally speak with classmates 136 35.98%
spoken English practice

Almost no time 101 26.72%

Total 378 100.00%

According to the table above, only 10.85% of students practice spoken English for
more than one hour per day, while 26.72% of students have almost no time for spoken English
practice. These results suggest that the majority of students have very limited time to study
and practice spoken English.

Table 4: Input evaluation of teacher questionnaire

Question Option Frequency Percent

Very sufficient 1 6.25%

3. Spoken English teaching

resources (textbooks, Sufficient 4 25.00%

multimedia, and online Not very sufficient 10 62.50%
resources)

Not sufficient 1 6.25%

Text explanation 6 37.50%

Spoken English practice 1 6.25%

4. Primary time input in . o

English teaching Grammar teaching 7 43.75%
Vocabulary teaching 2 12.50%
Total 16 100.00%
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According to the table above, 62.5% of teachers believe that the current resources for
spoken English teaching are insufficient. Meanwhile, 43.75% of teachers allocate most of
their teaching time to grammar instruction, and 37.5% to text explanation, while spoken
English practice accounts for only 6.25%. These results suggest that spoken English teaching
is constrained by limited teaching resources and an imbalance between teaching and practice
time.

5.1.3 Process evaluation

In process evaluation, the primary focus is to identify students’ enthusiasm for
spoken English practice, their feelings during spoken English learning, the language used by
teachers during instruction, and the arrangement of class activities.

Table 5: Process evaluation of student questionnaire

Question Option Frequency Percent

Often 103 27.25%

4. Participation in spoken Sometimes 165 43.65%
English practice Rarely D) 21.69%
Never 28 7.41%

Often 218 57.67%

Sometimes 116 30.69%

> A“Xigggiﬁ.‘sipeaking Rarely 38 10.05%
Never 6 1.59%

Total 378 100.00%

According to the table above, 43.65% of students only occasionally participate in
spoken English practice, while 21.69% rarely participate. Additionally, 57.67% of students
often feel anxious when speaking English. These results suggest that students lack motivation
for spoken English practice and experience a certain degree of language anxiety, which means
the actual process of students’ spoken English learning is both unsatisfactory and ineffective.

Table 6: Process evaluation of teacher questionnaire

Question Option Frequency Percent

Mostly use English 5 31.25%

5. Class language A mix of English and Chinese 10 62.50%

Rarely use English 1 6.25%

Text explanation 4 25.00%

6. The most f requent class Practice and review 9 56.25%
activity

Student discussions 3 18.75%

According to the table above, 62.5% of teachers prefer using Chinese to assist their
English teaching. Meanwhile, 56.25% of teachers select practice and review as the primary
class activity, while none select spoken English practice. These results suggest that English
teachers are unable to create an immersive spoken English learning environment, as they
primarily rely on traditional and limited teaching methods.
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5.1.4 Product evaluation

In product evaluation, the primary focus is to analyze students’ subjective evaluations
of the current spoken English teaching and teachers’ perceptions of the causes and
contributing factors behind ineffective spoken English teaching.

Table 7: Product evaluation of student questionnaire

Question Option Frequency Percent

Very satisfied 35 9.26%

6. Satisfaction with current Satisfied 69 18.25%
spoken English teaching Not very satisfied 151 39.95%
Not satisfied 123 32.54%

According to the table above, 39.95% of students are not very satisfied with the
current spoken English teaching, while 32.54% are dissatisfied. These results suggest that a
significant gap between students’ actual learning experiences and their expectations.

Table 8: Product evaluation of teacher questionnaire

Question Option Frequency Percent
Poor foundation of students 5 31.25%
7. The greatest Low level of teachers 1 6.25%
disadvantage in spoken
English teaching Inadequate teaching facilities 2 12.50%
Inadequate research activities in teaching 8 50.00%
Pressure of exam-oriented education 10 62.50%
Insufficient attention from teachers 2 12.50%
8. The greatest factor
affecting spoken English Lack of language environment 3 18.75%
teaching . . )
Lack of spoken English teaching materials 1 6.25%
Total 16 100.00%

According to the table above, 50% of teachers identify inadequate research activities
in teaching as the greatest disadvantage in spoken English teaching, and 62.5% attribute the
primary affecting factor to the pressure of exam-oriented education. These results suggest that
the lack of professional support for teachers in teaching speaking, combined with the
insufficient emphasis on speaking in the current exam-oriented education system, is hindering
the effectiveness of spoken English teaching.

To sum up, both English teachers and students generally recognize the importance of
spoken English. However, most students are dissatisfied with the current English learning
environment. Additionally, many students do not dedicate sufficient time to speaking practice,
and teachers often neglect spoken English instruction due to a lack of teaching resources.
In the process of spoken English teaching, students exhibit low participation levels, often
accompanied by speaking anxiety. Meanwhile, most teachers struggle to create an immersive
English-speaking environment and continue to rely on traditional methods, such as practice
and review, as the primary class activities. This situation highlights insufficient time and
practice opportunities allocated for spoken English teaching. Consequently, most students
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remain dissatisfied with spoken English teaching. Teachers, on the other hand, identify the
lack of relevant teaching and research activities, along with students’ weak foundational
skills, as major challenges in spoken English teaching. Furthermore, exam-oriented education
and the absence of a supportive speaking environment continue to constrain the effectiveness
of spoken English teaching.

5.2 Define result

Following an analysis of the current situation of spoken English teaching, semi-
structured interviews were conducted with 5 English teachers, each with at least three years of
teaching experience, to explore their perspectives on spoken English teaching and specific
instructional methods. The interviews aimed to identify the key problems and root causes of
current spoken English teaching. Additionally, the interview questions covered the teachers’
career backgrounds, their views on spoken English teaching, the current situation of spoken
English teaching in their schools, specific teaching methods and activities, the key problems
and root causes, and suggestions for improving spoken English teaching.

5.2.1 Key problems

Using thematic analysis, the frequently mentioned opinions of 5 experienced English
teachers during the interviews were interpreted and summarised to identify the key problems
in current spoken English teaching.

Firstly, by analyzing the opinions of the 5 English teachers on the key problems in
current spoken English teaching, the relevant interview extracts were obtained. Through open
coding, the problems repeatedly mentioned by the teachers were identified, and similar
problems were grouped under the same code. For example, teachers repeatedly mentioned
that students are reluctant to speak English, lack self-confidence, and experience speaking
anxiety. These interview extracts were grouped under the code “spoken English anxiety of
students”, and all codes related to students were grouped under the theme “problems in
students”. By analogy, the following problems related to students include low spoken English
proficiency, ineffective learning methods, and low interest levels; problems related to teachers
include limited spoken English skills, and limited teaching methods and contents; problems
related to teaching design include insufficient practice in class, tight schedule and heavy
workload, and unreasonable curriculum design; problems related to resources include
insufficient teaching resources.

Table 9: Key problems in spoken English teaching

Interview extract Codes Theme
Students have spoken English anxiety; they are afraid to Spoken English
speak up and lack self-confidence. anxiety of students
Students have incorrect pronunciation and poor speaking Low spokpn English
ills proficiency of ]
Skills. students Problems in

Most students rely heavily on rote memorization, leading to
the learning of mute English.

Ineffective learning
methods

Many students have a low interest in spoken English learning
and academic content.

Low interest levels of
students

students

Teachers may also have limited spoken English skills,

Limited spoken

especially older English teachers. While some teachers English skills of
maintain inaccuracy in spoken English teaching. teachers
Many teachers still rely on traditional and single teaching Limited teaching

methods with limited interaction, and they only use

Problems in
teachers
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PowerPoint to cover text or examination points. methods and contents

Spoken English practice in class is limited due to the tight | Insufficient practice

teaching schedule. in class

Our teachers are rushed to cover all the knowledge points,and | Tight schedule and | Problems in

weekly English classes are limited by a heavy teaching load. heavy workload teaching
design

Exam-oriented education makes class design put less
emphasis on spoken English teaching compared to other
arrangements such as reading and writing.

Unreasonable
curriculum design

There are limitations in resources and facilities for spoken | Insufficient teaching | Problems in
English teaching. resources resources

In current spoken English teaching, the key problems can be categorized into four
aspects. Firstly, in terms of students, there are significant problems such as fear of speaking
English, lack of proficiency in spoken English, ineffective learning methods, and low learning
interest. These problems greatly undermine their learning efficiency and confidence. In terms
of teachers, some English teachers possess limited skills and teaching methods and contents
for teaching spoken English. In terms of teaching design, due to limited class time and
extensive examination tasks, teachers are overwhelmed with their workload, leaving little
time to prioritize non-examination activities such as spoken English. In terms of resources,
the textbooks and teaching facilities available for spoken English teaching are insufficient.
Therefore, these key problems collectively reflect the challenges in spoken English teaching.

5.2.2 Root causes

After identifying the key problems in current spoken English teaching, the root
causes behind these problems were further explored with these teachers during the interviews.
Thematic analysis was employed to interpret and summarise the opinions frequently
mentioned by the teachers, allowing the identification of the root causes affecting spoken
English teaching.

Firstly, by analyzing the opinions of the 5 teachers on the root causes behind the key
problems, the relevant interview extracts were obtained. The root causes of the key problems
in spoken English teaching were identified using open coding, and similar causes were
grouped under the same code. For example, teachers frequently mentioned that students place
insufficient emphasis on spoken English and excessively focus on test scores. These interview
extracts were grouped under the code “spoken English by students”, and all the codes related
to the teachers’ and students’ attitudes toward spoken English were grouped under the theme
“attitude factor”. By analogy, causes related to the attitude factor include lack of emphasis on
spoken English by students, lack of emphasis on spoken English by teachers,
and psychological barriers of students; causes related to the education system factor include
constraints of the exam-oriented education, unbalanced focus in the education system, and
unreasonable assessment mechanism; causes related to the professional development factor
include lack of training for teachers, lack of spoken English guidance; and causes related to
the environment factor include lack of language environment.
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Table 10: Root causes in spoken English teaching

Interview extract Codes Theme
Students tend to neglect spoken English, just focusing on | Lack of emphasis on
exam scores, with a perception that speaking skills are spoken English by
unnecessary and won’t improve grades. students
Teachers also lack attention to spoken English teaching, as Lack of emphg S1s on Attitude
. - . s spoken English by factor
some may just focus on improving students’ scores.
teachers
. . . Psychological
Students have certain psychological barriers. barriers of students
Faced with a rigid and exam-oriented education system, Constramt.s of the
teachers have to simplify spoken English teaching exam-oriented
’ education
The current Chinese education system focuses more on the | Unbalanced focus in Education

cultivation of reading and writing skills. the education system | system factor

. . . Unreasonable
The assessment mechanism is also very imperfect, still
. ", assessment
focusing on further study and writing. .
mechanism

There is a lack of professional competence on the part of Lack of training for

teaphers and fewer opportunities for them to receive teachers Professional
training. development
- . Lack of spoken factor
Many teachers neglect the cultivation of spoken English. English guidance
The main reason is the lack of a spoken English .
. S Lack of language Environment
environment, as students only use English in class and lack .
environment factor

realistic contexts for practice.

The root causes affecting current spoken English teaching can be identified from four
aspects. The first is the attitude factor: both teachers and students lack sufficient attention to
teaching and learning spoken English, and students face psychological barriers when speaking
English. The second is the education system factor: under the pressure of exam-oriented
education, the current education system places greater emphasis on listening, reading, and
writing, while neglecting the spoken English assessment. The third is the professional
development factor: teachers lack access to professional training and seminars on spoken
English teaching, resulting in insufficient guidance for students. The last is the environment
factor: the language environment is not conducive to students’ spoken English learning.
These root causes collectively constrain the effectiveness of current spoken English teaching.

5.3 Ideate result

Based on the key problems and root causes of spoken English teaching identified in
the Define step, supportive information for addressing these key problems was further
collected through interviewing teachers and reviewing related literature.

Firstly, the 5 English teachers were asked to provide specific suggestions for
improving current spoken English teaching during the interviews, forming the primary data
for this section. Based on the exploration of the key problems in current spoken English
teaching, problems were identified as students, teachers, teaching design, and resources.
Combined with the specific suggestions mentioned by these teachers, the suggestions were
categorized into teaching methods and technology support, student engagement and
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interaction enhancement, teacher collaboration and development, and examination mechanism
improvement. These categories aim to address the existing problems concerning students,
teachers, teaching design, and resources. The following aspects are summarized from the
interview data.

(1) Teaching methods and technology support

1) Teachers can create a good language environment by organizing role-plays and
group discussions.

2) Teachers can adopt interactive or student-centered teaching methods, such as
project-based learning and cooperative activities.

3) Teachers can use technology and multimedia tools, such as language learning
software, online interactive platforms, and artificial intelligence.

4) Teachers should place more emphasis on pronunciation instruction.
(2) Student engagement and interaction enhancement

1) Schools should organize more activities, such as English Corner and English
Week, to help students build confidence in their spoken English learning.

2) Teachers should design daily English interactions and practices for students.
3) Teachers can occasionally reward students with English movies.

(3) Teacher collaboration and development
1) Teachers should engage in communication with other teachers.

2) Schools can invite native English teachers to provide spoken English training
for English teachers.

(4) Examination mechanism improvement

1) The examination mechanism should incorporate the spoken English
assessment.

Subsequently, suggestions for improving spoken English teaching, as summarised by
other scholars, were filtered through a review of relevant literature, forming the secondary
data in this section as supplementary information.

(1) Teaching methods and technology support

1) Teachers can play English songs and short videos before class to stimulate the
interest of students in learning spoken English and create a relaxing teaching
environment (Zhang, 2021).

2) Teachers should allocate more time to spoken English teaching and provide
sufficient opportunities for students to practice speaking (Tang, 2017).

3) Teachers can integrate textbook knowledge with practical activities, enabling
students to apply what they have learned in daily life (Yang, 2014).

4) Teachers can download necessary teaching materials through the Internet and
present them using multimedia tools (Yang, 2014).

(2) Student engagement and interaction enhancement

1) Teachers should consider students’ inner feelings and adopt appropriate
strategies to correct their errors during speaking practice (Tang, 2017).
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(3) Teacher collaboration and development

1) Teachers need to enhance their spoken English proficiency, particularly older
English teachers (Tang, 2017).

(4) Examination mechanism improvement
1) Teachers should prioritize formative assessments for students (Zhang, 2021).

2) Teachers can conduct spoken English assessments through activities such as
reading aloud, role-playing, and group discussions (Yang, 2014).

In summary, by integrating the primary data collected from the interviews with the
secondary data obtained from the literature review, comprehensive insights into improving
spoken English teaching have been derived. This integration facilitates the elicitation of
important knowledge to address the key problems in spoken English teaching.

5.4 Prototype result

Based on the collected information, and considering the current situation in public
junior high schools in Chengdu, important knowledge has been elicited from the perspectives
of teachers’ hard skills and soft skills, which can be applied to their spoken English teaching.

Firstly, in terms of teaching methods and technology support, teachers are required
to possess hard skills in phonetics instruction and tools application, as well as soft skills in
creating language environments and adopting student-centered pedagogical approaches.

Secondly, in terms of student engagement and interaction enhancement, teachers are
required to possess soft skills in designing daily speaking interactions and adopting
appropriate guidance strategies to foster students’ interest and confidence in learning spoken
English.

Thirdly, in terms of teacher collaboration and development, teachers are required to
possess hard skills in proficient spoken English to enhance their language knowledge and
speaking competence.

Finally, in terms of examination mechanism improvement, teachers are required to
possess soft skills in observation, analysis, and feedback to provide accurate evaluations of
students’ spoken English learning processes.

Teachers should place emphasis on pronunciation
instruction.

Hard skills
Teaching methods and ~Teachers should use technology and multimedia tools Create a good spoken English teaching and
technology support ~ Teachers should create a real-life language learning envl.runmenl‘:ind utilize online and
environment. offline teaching resources
Soft skills -

Teachers should adopt interactive or student-centered
teaching methods.

Important knowledge for Teachers should design daily English interactions and
English teachers to solve Ml::]edngn?;%j%?::‘em Soft skill practces iunsindents Enhance the confidence and motivation of
: : actic — Soft skills - ] s in leamning spoke: :
the key problems in enhancement Teachers should adopt appropriate strategies to correct students in leaming spoken English
spoken English teaching students' errors in speaking practice.
. - : . Ensure the effective implementation of
Teacher collaboration . Teachers should enhance their spoken English ure the etiective impieme
and develonment Hard skill roficienc spoken English teaching and serve as a role
ity P ¥ model for students.
Examination o S : . Enhance the spoken English assessment
B S Teachers should prioritize formative assessments for . S e
— mechanism — Soft skill ~ students mechanism and provide students with timely
improvement o feedback.

Figure 2: Important knowledge for spoken English teaching
5.5 Test result

Based on the important knowledge derived from the Prototype step and the current
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situation of spoken English teaching identified through the questionnaire and interview data,
a comparison was made between the elicited important knowledge and the current teaching
situation. This comparison highlighted the advantages and applicability of the elicited
knowledge.

Currently, English teaching continues to rely on a single teaching approach that
primarily focuses on grammar and vocabulary. The teaching process remains dominated by
one-way input from teachers. Although PowerPoint is utilized, it merely serves as a tool for
presenting knowledge points. However, by emphasizing creating interactive language
environments, enhancing pronunciation instruction, and utilizing teaching tools effectively, it
is possible to diversify teaching methods and enhance the effectiveness of current spoken
English teaching.

Currently, spoken English teaching suffers from a lack of interaction between
teachers and students, while students exhibit low motivation due to a lack of confidence in
speaking. However, incorporating daily spoken English practice allows teachers to create
opportunities for students to engage in speaking activities in a relaxed and supportive
environment, thereby effectively boosting their enthusiasm and motivation.

Currently, the limited spoken English proficiency of English teachers hinders their
competence in teaching spoken English. However, by participating in targeted training
programs and learning from exemplary teaching practices, teachers can not only improve their
spoken English proficiency but also achieve a comprehensive enhancement in their teaching
competence.

Under the influence of exam-oriented education, the current examination mechanism
prioritizes listening, reading, and writing, while speaking lacks sufficient support from the
current evaluation system. Since summative assessments are typically designed by schools or
education departments, teachers can only provide students with formative assessments by
focusing on their performance during the process of learning spoken English. This strategy
facilitates the integration of teaching, learning, and assessment in spoken English teaching.

Conclusion

This research aimed to elicit important knowledge for addressing the key problems
in current spoken English teaching in public junior high schools in Chengdu through the
design thinking process. The five steps of the Empathize-Define-Ideate-Prototype-Test in
the design thinking process effectively enabled the researcher to identify the key problems
and root causes in spoken English teaching and elicit knowledge that could serve as practical
references for English teachers in improving teaching spoken English.

In the Empathize step, teacher and student questionnaires were combined with the
CIPP model, revealing that both teachers and students recognize the importance of spoken
English teaching; however, many obstacles persist in actual practices. In the Define step,
semi-structured interviews with experienced teachers and thematic analysis were employed to
identify the four aspects of key problems in spoken English teaching: teachers, students,
teaching design, and resources. Subsequently, the four aspects of root causes, which are
attitude, education system, professional development, and environment, were also identified.
In the Ideate step, primary and secondary data were collected through interviews and a
literature review, using divergent thinking to gather relevant information for addressing the
current challenges in spoken English teaching. In the Prototype step, based on the actual
situation of spoken English teaching in public junior high schools in Chengdu, a set of
important knowledge was filtered from the previously gathered information. In the Test step,
the advantages and applicability of the elicited important knowledge were validated by
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comparing it with the actual teaching situation. This research confirmed that there is a
significant gap between the current spoken English teaching in public junior high schools in
Chengdu and the expectations of teachers and students. The elicited knowledge not only
serves as a practical reference for English teachers but also helps them improve spoken
English teaching. Furthermore, the important knowledge contributes to the positive
development of spoken English education.

However, this research primarily focused on spoken English teaching in public junior
high schools in Chengdu, which limited the applicability of its findings to other educational
contexts. Additionally, while this research proposed important knowledge to address key
problems in spoken English teaching, it did not develop a specific teaching framework to
guide English teachers in implementing spoken English instruction in a more detailed manner.
Therefore, further research should integrate the elicited important knowledge with specific
teaching models and place greater emphasis on how to efficiently utilize the limited time
available for spoken English teaching in actual class settings. Despite these limitations, the
elicited knowledge enables English teachers to strengthen their hard skills in language use
and technology integration while enhancing their soft skills in interactive teaching and
formative assessments. These improvements can help English teachers effectively address the
current challenges in spoken English teaching and ultimately enhance the overall effectiveness
of spoken English teaching.

113



maasa Snendodevlku
Chuang Mot Uversy ol o Humants HUMAIN

Vol. 26 No. - (Supplemental Issue 2025) cmu

Acknowledgements

This research was partly supported by Knowledge and Innovation Management
program of College of Arts, Media, and Technology, Chiang Mai University. Furthermore, the
author extends sincere gratitude to all research participants for their generous and constant
support.

114



Mmaasa 7
i ot ’i‘}”ﬁ”?‘.ﬂﬁ‘“" “ HUIVAIN

Vol. 6N - (Supplemental Issue 2025) cmu

References

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Carlgren, L., Rauth, 1., & Elmquist, M. (2016). Framing design thinking: The concept in idea
and enactment. Creativity and Innovation Management, 25(1), 38-57.
https://doi.org/10.1111/caim.12153

Chen, C. F. (2009). 4 case study in the evaluation of English training courses using a version
of the CIPP model as an evaluative tool (Doctoral dissertation, Durham University).

Chen, Z., & Goh, C. (2011). Teaching oral English in higher education: challenges to EFL
teachers. Teaching in Higher Education, 16(3), 333-345.
https://doi.org/10.1080/13562517.2010.546527

Cleminson, T., & Cowie, N. (2021). Using design thinking as an approach to creative and
communicative engagement in the English as a Foreign Language (EFL) classroom.
Journal of University Teaching and Learning Practice, 18(4).
https://doi.org/10.53761/1.18.4.7

Darama, E., Karaduman, F., Kahraman, K., & Giindogdu, K. (2018). Evaluation of 5th grade
English curriculum according to Stufflebeam’s Context, Input, Process, Product
(CIPP) model. International Journal of Psycho-Educational Sciences, 7(2), 73-86.
http://files.eric.ed.gov/fulltext/EJ 1252947 .pdf

Dawadi, S. (2020). Thematic analysis approach: A step by step guide for ELT research
practitioners. Journal of NELTA, 25(1-2), 62-71. https://doi.org/10.3126/nelta.v25i11-
2.49731

Fan, X. J. (2019). Application of interactive teaching approach to oral English teaching in
junior middle schools. Studies in Literature and Language, 19(2), 94-100.
https://doi.org/10.3968/11315

Henriksen, D., Richardson, C., & Mehta, R. (2017). Design thinking: A creative approach to
educational problems of practice. Thinking Skills and Creativity, 26, 140-153.
https://doi.org/10.1016/j.tsc.2017.10.001

Li, S. (2024). The challenges and dilemmas of spoken English education in the context of the
compulsory education system in China. 7ransactions on Social Science Education
and Humanities Research, 11, 629-636. https://doi.org/10.62051/w3r18869

Liu, M. (2005). Reticence in oral English language classrooms: A case study in China. TESL
Reporter, 38(1), 1-16. https://0js.lib.byu.edu/spc/index.php/TESL/
article/download/3807/3553

Liu, Z. Y. (2022). A study on the evaluation of oral English teaching in senior high school
based on CIPP model [} CIPP #2175 th 18 LB ZBUA I B 9T ] (Master’s
thesis, Yanan University).

Nielsen, J. (2000). Why you only need to test with 5 users. Nielsen Norman Group.
https://www.nngroup.com/articles/why-you-only-need-to-test-with-5-users/

Nosirova, D. (2023). Learning English as a second language: Challenges and strategies.
Modern Science and Research, 2(9), 165-170.
https://doi.org/10.5281/zenod0.8356219

115



UUBgAEasans UKIINNAVTIVIKU |_|
Chiang Mai University Journal of Humanities HUIMAI
Vol. 26 No. - (Supplemental Issue 2025) cmu

Sawalmeh, M. H., & Dey, M. (2023). Globalization and the increasing demand for spoken
English teachers. Research Journal in Advanced Humanities, 4(2).
https://doi.org/10.58256/rjah.v4i2.1097

Sun, Y. G. (2020). A comparative study of secondary oral English teaching between foreign
language training institutions and public schools [AMERE )N 5 A S 2B e
W CHE 6T ELH 9T] (Master’s thesis, Liaocheng University).

Tang, X. Y. (2017). A study of current state of and countermeasure proposal for oral English
teaching in junior middle school (Master’s thesis, Ludong University).

Wang, L. L. (2023). Survey on spoken English ability of middle school students in townships:
Taking a junior middle school in Hanzhong as an example. Journal of Education and
Educational Research, 5(3), 46-52.

Xu, W., & Zammit, K. (2020). Applying thematic analysis to education: A hybrid approach to
interpreting data in practitioner research. International Journal of Qualitative
Methods, 19, 1-9. https://doi.org/10.1177/1609406920918810

Yang, S. (2014). Problems and solutions: A survey on oral English teaching in Chongqing
Wushan Emigration Middle School [ E T X #% [ Hp 22 918 THE 2= UK A A
7] 8 5 % R —— DA AR 1L 22 4451 ] (Master’s thesis, Chongging Normal
University).

Zhang, J. (2021). A study on current situation of junior high school spoken English teaching:
A case study of a middle school in Xuzhou [#] - FEiE 1 E 0 PR R &0 Fi——LDA
TLIB BRI T He b 22 441 ] (Master’s thesis, Huaibei Normal University).

Zhang, P. W. (2023). Problems encountered by Chinese high school English learners. Journal
of Education, Humanities and Social Sciences, 8, 2202-2207.
https://doi.org/10.54097/ehss.v8i.4677

Zhang, Y. J. (2022, February). A review of the problems and the solutions in middle school
oral English teaching in China. In 2021 International Conference on Education,
Language and Art (ICELA 2021) (pp. 581-585). Atlantis Press.
https://doi.org/10.2991/assehr.k.220131.105

116



