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Abstract  
Background and Aims: Understanding the factors that influence vocabulary acquisition is crucial 
for enhancing language learning in higher education. This study investigates the vocabulary size 
of students within the Faculty of Humanities and Social Sciences at Sisaket Rajabhat University, 
exploring the role of major-specific differences and motivation in vocabulary learning.  
Methodology: The sample group consisted of 169 third-year students from the Faculty of 
Humanities and Social Sciences at Sisaket Rajabhat University. Data were collected through a 
vocabulary size test and a questionnaire, and the results were analyzed using the SPSS 17.0 
statistical software. The reliability of the instruments was assessed (Cronbach's alpha), as well as 
percentages, mean scores, and standard deviations.  
Results: The findings revealed that students had an average vocabulary size of 4,490 words out 
of a total of 14,000 words, or 26.54%. The highest score was observed at the 1,000-word level, 
with an accuracy rate of 46.70%, which gradually declined at higher levels, reaching a low of 
13.80% at the 14,000-word level. Notably, students majoring in Business English and language-
related majors, such as Japanese and Chinese, scored higher than students in other majors at all 
levels. A more detailed examination of factors affecting vocabulary learning motivation indicated 
that overall, students had a high level of motivation to learn vocabulary. Factors such as 
presenting vocabulary in real-life contexts, the difficulty level of vocabulary, and learning in a 
relaxed atmosphere all contributed to students' motivation to learn English vocabulary. 
Conclusion: The results indicate that students at Sisaket Rajabhat University have an average 
vocabulary size of 4,490 words, representing 26.54% of the total target vocabulary. Students 
performed best at the 1,000-word level, but accuracy decreased at higher levels, with the lowest 
score at the 14,000-word level. Notably, those majoring in Business English and language-related 
fields such as Japanese and Chinese had higher vocabulary scores across all levels. Additionally, 
students exhibited strong motivation to learn vocabulary, with key motivating factors including 
the use of real-life contexts, vocabulary difficulty, and a relaxed learning environment. 
Keywords: Vocabulary Knowledge; Vocabulary Size Test; Motivation 
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Introduction 
Vocabulary knowledge plays a crucial role in learning and communication, especially at the 

university level, where students are required to use a wide range of vocabulary for learning, 
research, and academic communication. This is particularly vital for students in the fields of 
humanities and social sciences. Having a broad and deep vocabulary base helps students 
understand course content, communicate effectively, and establish a solid foundation for 
advanced studies. 

Research by Nation (2006) highlights that measuring vocabulary size is a significant aspect of 
instructional planning. Learners need to know approximately 5,000-word families for everyday 
communication and 9,000–10,000 words for reading academic texts. Alderson (2000) and Qian 
(1998) emphasize that vocabulary knowledge is a key factor in developing language skills, 
particularly reading and communication, which require multi-dimensional capabilities. Tests such 
as the Vocabulary Level Test (VLT) and the X_Lex Test have been developed to measure learners' 
vocabulary size and serve as convenient tools for assessing vocabulary gaps (diagnostic tests) or 
progress (achievement tests), according to Schmitt (1994). 

In the context of Sisaket Rajabhat University, several challenges hinder students’ vocabulary 
development and overall English proficiency. One major issue is the lack of initial assessment, as 
English proficiency tests are not administered before enrollment. This prevents instructors from 
tailoring lesson plans to students’ foundational knowledge, resulting in a one-size-fits-all 
approach that may not effectively address individual learning needs. Additionally, low vocabulary 
proficiency is a significant concern, with a 2022 survey revealing that only 18.11% of fourth-year 
students met the CEFR B1 standard set by the university. This gap in vocabulary knowledge 
suggests that many students struggle with reading and understanding academic texts and 
communicating effectively. Consequently, delayed graduation and additional training have 
become common, as students who fail to meet the university’s English proficiency requirements 
must undergo supplementary training, increasing their academic workload and financial burden. 
Furthermore, curriculum limitations for non-language majors exacerbate the problem, as these 
students often lack subject-specific vocabulary support, making it difficult to apply English 
effectively in their fields of study. Addressing these issues requires integrating diagnostic 
vocabulary assessments, adjusting the curriculum to better support non-language majors better, 
and incorporating vocabulary learning tools to enhance students’ proficiency and academic 
success.  

Despite the growing recognition of vocabulary proficiency as a critical factor in academic 
success, there is a lack of research focusing on higher education students, particularly non-
language majors, and their vocabulary acquisition challenges. Most existing studies emphasize 
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language-major students or general English learners, leaving a gap in understanding how non-
language majors develop and apply vocabulary in their academic and professional fields. Without 
targeted research, universities may struggle to design effective vocabulary instruction that aligns 
with the specific needs of these students. This study aims to address this gap by investigating 
vocabulary learning difficulties, instructional gaps, and potential strategies to enhance vocabulary 
acquisition for non-language majors in higher education. 

Therefore, studying the vocabulary knowledge of students in the Faculty of Humanities and 
Social Sciences is of utmost importance. Research findings can be utilized to develop curricula 
and improve teaching methods to align with students' knowledge levels. This would enhance 
teaching effectiveness, help students graduate on time, and better prepare them for the labor 
market, thereby meeting future societal needs. 
 
Objectives 
 The objectives of this study were to examine the differences in vocabulary size among 
students in various disciplines and to investigate the factors influencing the motivation to learn 
English vocabulary among students in universities. 
 
Literature Review 

Second Language Acquisition  
Second Language Acquisition (SLA) provides valuable insights into the processes involved 

in learning a second language. Krashen's Input Hypothesis (1985) posits that language acquisition 
occurs when learners are exposed to comprehensible input, which is language slightly above their 
current level (“i+1”). For instance, Krashen suggests that consistent exposure to meaningful and 
understandable language content can facilitate vocabulary development. The Interactionist 
Approach, as proposed by Long (1983), emphasizes the importance of social interaction and 
meaningful communication for language learning. This theory underscores the value of 
conversational exchanges where learners negotiate meaning, as these interactions create 
opportunities for vocabulary development through feedback and clarification requests. These 
theories highlight the significance of creating a rich and supportive language learning environment 
where learners can actively engage with the target language. For example, implementing task-
based language learning activities in classrooms has been shown to encourage meaningful 
communication and foster vocabulary growth (Ellis, 2003).  

Motivation 
Motivation is crucial for understanding the factors that drive and sustain language learning 

efforts. Self-determination theory (Ryan & Deci, 2000) emphasizes the importance of intrinsic 

https://doi.org/10.60027/iarj.2025.285442


 

Interdisciplinary Academic and Research Journal, 5 (5), September-October 2025 

Old ISSN 2774-0374: New ISSN 2985-2749 

Website: https://so03.tci-thaijo.org/index.php/IARJ/index 

 

  

 

[800] 
Citation:  Saksittanupab, P. (2025). Measuring English Vocabulary Size and Exploring Factors Affecting Vocabulary Learning  

in University Students. Interdisciplinary Academic and Research Journal, 5 (5), 797-812.  
DOI: https://doi.org/10.60027/iarj.2025.285442  

 

motivation, which is driven by internal factors such as interest and enjoyment. Learners who are 
intrinsically motivated are more likely to engage in sustained and self-directed vocabulary learning 
activities. Expectancy-Value Theory (Eccles & Wigfield, 2002) suggests that motivation is influenced 
by learners' beliefs about their ability to succeed (expectancy) and the perceived value of the 
learning task. For example, Thai university students who perceive English vocabulary acquisition 
as essential for career advancement may exhibit higher levels of motivation. These theories 
underscore the need to create learning environments that foster intrinsic motivation and provide 
opportunities for learners to experience a sense of autonomy, competence, and relatedness. 
Research by Dörnyei (2001) also highlights the role of motivation in setting achievable learning 
goals and using effective strategies to attain them. 

Vocabulary Learning and Assessment 
To understand how vocabulary is acquired and how it can be effectively measured, a 

vocabulary assessment is beneficial. Nation (2001) emphasizes the importance of both breadth 
(the number of words known) and depth (the level of understanding of each word) in vocabulary 
knowledge. Breadth knowledge enables learners to comprehend a wide range of texts, while 
depth knowledge allows for nuanced understanding and appropriate word usage. Various 
assessment methods, such as the Vocabulary Size Test (VST) by Nation & Beglar (2007) and the 
Vocabulary Levels Test (VLT) by Nation (1983), have been developed to measure different aspects 
of vocabulary knowledge. These tools are valuable for identifying gaps in learners’ vocabulary 
and tailoring instructional strategies to address specific needs. For example, Schmitt (2010) 
advocates for the integration of diagnostic assessments to track vocabulary growth and inform 
targeted interventions. 

Research on English vocabulary learning in Thailand has provided valuable insights into the 
vocabulary size and factors influencing vocabulary development at various educational levels. 
For example, Chiramanee and Nirattisai (2014) explored the relationship between vocabulary size 
and learning strategies among 347 third-year Rajabhat University students. Their findings revealed 
that the highest-performing students possessed a vocabulary size of 11,000-word families, while 
the lowest-performing group managed only 1,000 words. Similarly, Srisawat (2017) used the 
Vocabulary Level Translation Test with first-year Rajabhat University students and found that they 
scored an average of 42.59% on basic 2,000-word vocabulary and just 9.03% on academic 
vocabulary, falling short of Nation’s (2001) 80% standard. Additionally, Sukying (2023) found that 
vocabulary depth significantly correlated with graduate students' writing skills, emphasizing the 
importance of diverse vocabulary for writing quality. Research also highlights the role of intrinsic 
motivation that internal factors, such as interest and challenge, were more impactful on 
vocabulary learning than external motivators like exam preparation. Furthermore, Tandjitanon et 
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al. (2020) demonstrated that the PLEARN teaching strategy, focusing on engagement and 
enjoyable activities, effectively enhanced motivation and creativity in students. 

International research similarly underscores the critical role of vocabulary in language skill 
development. Milton and Treffers (2013) pointed out that vocabulary knowledge is pivotal for 
developing language skills, with English as a Foreign Language (EFL) learners typically having 
smaller vocabularies than native speakers. Waldvogel (2013) found a significant relationship 
between vocabulary knowledge and learning strategies among Spanish learners. Coxhead, Nation, 
and Sim (2015) observed that high school students in New Zealand had sufficient vocabulary for 
general reading but lacked domain-specific terms. Studies by Olmos (2009) and Cobb & Horst 
(1997) indicated that students in Spain and Hong Kong had vocabulary sizes below the 3,000-
word threshold. Kyle and Crossley (2016) revealed that increased vocabulary size improved 
reading abilities among Japanese EFL learners, while Asli-Badardi (2023) developed the LexArabic 
test to effectively measure and improve Arabic vocabulary skills. Regarding motivation, Lai (2013) 
found that intrinsic motivation was more effective for vocabulary development than extrinsic 
factors in Chinese learners. Similarly, Kimura, Nakata, and Okumura (2001) reported that social 
factors, such as family and peer support, influenced learners' motivation in Japan. Gardner and 
Lambert (1972) highlighted the importance of both integrative and instrumental motivation in 
learning English vocabulary. These studies collectively emphasize that vocabulary size, depth, 
and intrinsic motivation are crucial for enhancing language skills, particularly in reading and writing. 

In conclusion, the studies collectively emphasize three key variables crucial for enhancing 
language skills, particularly in reading and writing. First, vocabulary size refers to the total number 
of words a student knows and can use effectively, with research indicating that a larger vocabulary 
correlates with improved academic performance and language skills, as evidenced by varying 
results across different studies. Second, vocabulary depth encompasses the richness of 
understanding of known words, including their meanings, usages, and associations; findings show 
that vocabulary depth significantly impacts writing quality and overall language proficiency. Lastly, 
intrinsic motivation represents the internal drive to learn and engage with vocabulary, influenced 
by personal interest, challenges, and enjoyment. Research indicates that intrinsic motivation is a 
stronger predictor of vocabulary development than extrinsic factors, highlighting the importance 
of fostering a positive learning environment. By classifying these variables, the research can better 
address the specific needs of higher education students, particularly non-language majors, and 
contribute to the development of effective vocabulary instruction strategies. 
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Conceptual Framework 
 The conceptual framework for this study examines the English vocabulary size of university 
students in the Faculty of Humanities and Social Sciences at Sisaket Rajabhat University, as 
illustrated in Figure 1. The framework consists of three key components: (1) Input Variables, which 
include student characteristics such as academic background, individual learning strategies, and 
fields of study; (2) Process, which utilizes two tools—the Vocabulary Size Test (VST) and 
interviews; and (3) Output Variables, which focus on evaluating students' overall English 
vocabulary size, vocabulary knowledge across various majors, and the factors influencing their 
vocabulary learning. 
 
 
 
 
 
 
 
 

Figure 1 Research Conceptual Framework 
 

Research Methodology 
1. Participants: The study targeted 195 third-year students from eight majors: Community  

Development, Chinese, Japanese, Business English, Arts and Design, History, Thai Language for 
Communication, and Communication Arts, of the Faculty of Humanities and Social Sciences at 
Sisaket Rajabhat University. These students, enrolled in the second semester of the 2023 
academic year, had completed at least three English courses and were scheduled for an English 
proficiency test organized by the university’s Language and Arts Center. Third-year students were 
specifically selected because they had acquired a foundational level of English proficiency 
through prior coursework and were at a critical stage in their academic journey where language 
skills were essential for future studies or career preparation. To avoid placing students under 
duress by requiring them to approve or decline the request in person, the researcher met with 
the participants to explain the study's objectives and procedures in the first week of their classes. 
Before participation, students were required to review and sign a consent form, ensuring their 
voluntary involvement and understanding of the research process. 

2. Research Tool 

- Students 
Characteristics 
- Fields of study 

- Overall Vocabulary Size 
- Vocabulary Knowledge 
Across Majors 

- Factors Impacting 
Vocabulary Learning 
 

https://doi.org/10.60027/iarj.2025.285442


 

Interdisciplinary Academic and Research Journal, 5 (5), September-October 2025 

Old ISSN 2774-0374: New ISSN 2985-2749 

Website: https://so03.tci-thaijo.org/index.php/IARJ/index 

 

  

 

[803] 
Citation:  Saksittanupab, P. (2025). Measuring English Vocabulary Size and Exploring Factors Affecting Vocabulary Learning  

in University Students. Interdisciplinary Academic and Research Journal, 5 (5), 797-812.  
DOI: https://doi.org/10.60027/iarj.2025.285442  

 

   2.1 Vocabulary Size Test: The Bilingual English-Thai Vocabulary Size Test, developed by 
Nirattisai and Palanukulwong (2016), was employed. This test measures vocabulary knowledge up 
to 14,000-word families, using 140 multiple-choice items with Thai translations. The tool, validated 
for reliability (0.94) and validity, ensures an accurate measurement of vocabulary size. 
   2.2 Questionnaire: A questionnaire was designed to explore motivational factors affecting 
vocabulary learning. It included three sections: demographic information, Likert-scale items on 
motivation, and open-ended questions. 
 3. Data Collection: Data were collected through a single testing session in January 2024, 
divided into four classrooms of 50 participants each. Students completed the vocabulary test 
without external aids and subsequently filled out the questionnaire. 
 4. Data Analysis:  
   4.1 Vocabulary test responses were scored (correct = 1, incorrect = 0) and analyzed using 
Excel. Scores were converted into vocabulary size estimates using the formula: 

Vocabulary Size=Score×100\text{Vocabulary Size} = \text{Score} \times 100 
Vocabulary Size=Score×100 

   4.2 Questionnaire responses were analyzed descriptively to calculate means, standard 
deviations, and percentages, with a Likert scale ranging from 1 (strongly disagree) to 5 (strongly 
agree). 
 
Results 
 1. Vocabulary Knowledge of Humanities and Social Sciences Students at Sisaket 
Rajabhat University 

The study assessed students' English vocabulary knowledge through tests that spanned 14 
levels, each containing 10 items, resulting in a total of 140 items. Each correct answer earned one 
point, while incorrect answers received zero. The analysis of the results revealed a consistent 
decline in the number of correct responses and their corresponding percentages as vocabulary 
levels increased, as shown in Figure 2. 

On average, students demonstrated a vocabulary size of 4,490 words, which constitutes 
26.54% of the total 14,000 words tested. The highest accuracy was recorded at the 1,000-word 
level, where students achieved 46.7% accuracy. However, as the levels advanced, accuracy rates 
steadily decreased, with the lowest accuracy observed at the 14,000-word level, where students 
achieved only 13.8%. 

Interestingly, a slight improvement was noted at the 7,000-word level, where accuracy 
increased to 35.6%. Despite this temporary rise, the scores resumed their downward trajectory at 
subsequent levels. This pattern underscores the challenge of mastering advanced vocabulary and 
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highlights the necessity of implementing effective strategies to support vocabulary development, 
particularly at higher proficiency levels. 

 
 

 
Figure 2 Vocabulary Knowledge Classified by Vocabulary Level 

 
 2. Vocabulary Knowledge Differences Across Majors in Humanities and Social Sciences 

The performance of students in language-related majors, such as Business English, Japanese, 
and Chinese, consistently surpassed that of students from other disciplines across all vocabulary 
levels. At the basic vocabulary level (1,000 words), Japanese majors achieved the highest accuracy 
rate at 51.67%, followed closely by Business English students at 50.97%. 

In the intermediate vocabulary range (2,000–7,000 words), Business English and Japanese 
majors continued to demonstrate superior performance, maintaining their leading position. 
However, as the vocabulary levels progressed to advanced words (8,000–14,000 words), all groups 
of students showed a noticeable decline in accuracy, with average scores dropping below 25%. 
Students from Communication Arts and Fine Arts exhibited the lowest performance in these 
higher-level categories. 

This trend highlights the challenges faced by students, particularly those in non-language-
focused majors, when tackling advanced vocabulary. The findings suggest a pressing need for 
tailored interventions to support vocabulary acquisition in these groups, especially at the higher 
proficiency levels, as shown in Table 1. 
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Table 1 Percentage of English Vocabulary Knowledge Classified by Field of Study 
Word 
Level 

Community 
Development 

Chinese Japanese 
Business 
English 

Arts & 
Design 

History 
Thai 

Language 
Communication 

Arts 

1,000 44.38 42.67 51.67 50.97 41.00 37.50 45.26 42.50 

2,000 31.88 42.00 42.50 42.58 25.00 26.25 33.16 28.75 

3,000 24.38 31.33 34.17 38.71 31.00 30.00 29.47 20.00 

4,000 28.75 28.67 22.50 27.90 21.00 22.50 25.26 16.25 

5,000 20.00 19.33 21.67 29.52 24.00 21.25 23.42 15.00 

6,000 18.75 22.67 27.50 28.87 29.00 27.50 31.32 38.75 

7,000 30.00 34.00 30.00 38.23 32.00 32.50 38.68 31.25 

8,000 14.38 19.33 17.50 26.61 14.00 20.00 24.21 17.50 

9,000 18.13 24.67 24.17 30.65 19.00 17.50 20.79 22.50 

10,000 20.00 32.00 30.00 24.35 16.00 20.00 19.21 16.25 

11,000 12.50 26.67 26.67 26.94 20.00 17.50 14.47 11.25 

12,000 20.00 21.33 24.17 25.97 12.00 12.50 13.68 13.75 

13,000 10.63 20.67 17.50 23.39 12.00 10.00 12.37 8.75 

14,000 11.88 19.33 15.83 17.58 7.00 11.25 8.16 8.75 

 
 3. Factors Influencing Motivation to Learn English Vocabulary 

Survey results reveal a high level of overall motivation among students to learn English 
vocabulary, with several key factors significantly influencing their enthusiasm. Among these, the 
use of real-world contexts for vocabulary application emerged as the most impactful motivator, 
with a mean score of 4.59 (SD=0.63). Students also reported that overly challenging vocabulary 
could diminish their motivation, as reflected in a mean score of 4.55 (SD=0.69). Furthermore, a 
relaxed and supportive classroom environment was identified as another major contributor to 
increased motivation, with a mean score of 4.48 (SD=0.72). Additionally, students regarded 
vocabulary learning as vital for their future career opportunities, with this factor receiving a mean 
score of 4.24 (SD=0.61). 

Despite these positive motivators, certain challenges hindered students’ learning 
experiences. The difficulty of retaining vocabulary during conversations was a notable issue, with 
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a mean score of 3.14 (SD=0.65). Similarly, the lack of engaging and diverse teaching materials, 
such as videos, games, and interactive exercises, posed a barrier to effective learning, earning a 
mean score of 3.69 (SD=0.56). 

To address these concerns, students suggested several strategies to enhance vocabulary 
learning. These included incorporating real-life scenarios and contexts for vocabulary application, 
utilizing diverse teaching tools like multimedia and interactive exercises, fostering collaborative 
and supportive classroom environments, and providing incremental vocabulary challenges to 
avoid overwhelming learners. 

This analysis underscores the importance of interactive and meaningful teaching approaches 
in sustaining and improving students’ motivation to learn English vocabulary. By addressing these 
factors, educators can create more effective and engaging learning experiences that align with 
students' needs and aspirations. The overall finding is shown in Figure 3. 

 
Figure 3 Overall Finding 

 
Discussion  

The study revealed that students possess an average vocabulary size of 4,490 words, 
representing 26.54% of the estimated 14,000-word standard. The results of this research indicate 
that students have a much lower-than-average vocabulary standard. This level of vocabulary 
knowledge is sufficient for basic communication but inadequate for more complex or specialized 
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contexts. The findings align with earlier research, such as Nation (2006), which highlights that while 
students manage common vocabulary well, they encounter difficulties with advanced terms. 
Similarly, Kotchana et al (2015) noted that university students often excel in basic vocabulary but 
struggle as word complexity increases. Studies by Schmitt et al. (2011) corroborate these results, 
showing that students in non-English-speaking countries like Japan and South Korea exhibit similar 
patterns. They perform well on frequently used words but falter when faced with less familiar or 
specialized terms. These challenges are likely due to limited exposure to advanced vocabulary 
in everyday life and learning environments. The lack of opportunities for the practical application 
of complex words further exacerbates this issue, as highlighted by Laufer and Nation (1995). 
Additionally, motivation and effort play critical roles in vocabulary acquisition, particularly at 
higher levels. Without clear incentives to expand their vocabulary, students may struggle to make 
significant progress (Gardner & Lambert, 1972). 

To improve learners' vocabulary, Webb (2010) suggested that interactive vocabulary learning 
techniques, such as games and group activities, can significantly enhance retention and 
engagement among students in non-English speaking contexts. Additionally, Hsu (2014) highlighted 
the effectiveness of technology-based tools, such as vocabulary apps and online platforms, in 
facilitating vocabulary learning among learners in Taiwan. Finally, the necessity of contextualized 
vocabulary instruction that connects new words to students' lives and cultural contexts, thereby 
improving relevance and retention.  

In the context of the Thai education system, there is a pressing need to develop strategies 
that elevate English vocabulary standards for Thai students. Implementing the insights from these 
studies could be instrumental in bridging the vocabulary gap and fostering better language 
proficiency, ultimately preparing students for more successful academic and professional futures.  

The study also found significant variations in vocabulary knowledge among students from 
different majors. Language-focused students, such as those studying Business English or foreign 
languages like Japanese and Chinese, demonstrated a broader vocabulary compared to students 
from non-language fields, such as History or Art. Business English and language-major students 
likely performed better due to greater exposure to English instruction, specialized curricula, and 
frequent language practice. Their coursework emphasizes linguistic proficiency through contextual 
learning activities such as presentations, case studies, and role-playing exercises, which enhance 
vocabulary retention and practical application. Regular assessments and active language use in 
reading, writing, and speaking further strengthen their skills. In contrast, non-language majors 
encounter English in more limited contexts, receiving less structured vocabulary instruction. These 
curriculum differences suggest the need for tailored vocabulary integration in non-language 
programs, incorporating industry-specific English, interactive tools, and real-world applications to 
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bridge the gap. This finding supports previous research indicating that students in language-
intensive disciplines often have greater vocabulary diversity due to the higher frequency of 
language use in their studies (Schmitt, 2008). 

The necessity of mastering foundational vocabulary for professional applications, such as 
business negotiations or intercultural communication, likely motivates language-focused students 
to prioritize vocabulary learning (Nation, 2006). Gardner and Lambert (1972) also emphasize the 
role of motivation driven by real-world applications, which explains the higher performance 
among these students. Conversely, non-language majors tend to lack consistent opportunities for 
vocabulary practice, which may account for their lower scores. 

Motivation emerged as a crucial factor in vocabulary acquisition. The study indicated high 
levels of motivation among students, driven by career prospects, real-world relevance, and social 
support from instructors and peers. These findings are consistent with Dörnyei’s (2001) research, 
which underscores the importance of aligning learning with practical contexts to enhance 
motivation. However, the difficulty of advanced vocabulary and the lack of practical context for 
its use are other demotivated factors for Thai learners, as Laufer and Hulstijn (2001) observed that 
complex words often overwhelm students, leading to frustration and disengagement. Without 
meaningful contexts, students may perceive vocabulary learning as irrelevant, further diminishing 
their motivation (Schmitt, 2008).  

Several factors can significantly influence this motivation, particularly future goals, the 
perceived relevance of English, and the surrounding contexts or environments in which students 
live. One major factor is learners' future goals. Many Thai students may not see the immediate 
importance of mastering English, especially if they perceive their future careers as not requiring 
proficiency in the language. In fields where English is not the primary medium of communication, 
such as local business or certain vocational paths, students might prioritize other skills over English 
learning. This lack of perceived relevance can lead to decreased motivation, as learners may not 
recognize the long-term benefits of being proficient in English, such as enhanced job prospects 
or the ability to engage in global conversations. 

Additionally, the context and environment in which students live can significantly impact 
their motivation to learn English. In areas where English is not commonly spoken, learners may 
have fewer opportunities to practice the language in real-life situations, which can hinder their 
confidence and enthusiasm for learning. A lack of exposure to English in everyday life, whether 
through media, social interactions, or academic settings, can create a disconnect between the 
language and its practical applications. In contrast, learners in urban areas or environments with 
more exposure to English, such as international schools or universities, may find themselves more 
motivated to engage with the language due to increased opportunities for practice and use. 
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Furthermore, the social dynamics within the classroom can also influence motivation. A 
supportive learning environment, characterized by encouragement from teachers and 
collaboration with peers, can foster a positive attitude toward English learning. Conversely, a 
competitive or high-pressure environment may lead to anxiety and decreased motivation. 
Teachers who incorporate engaging materials and activities that resonate with students' interests 
can also enhance motivation by making learning more relevant and enjoyable. 
 
Recommendation 
 1. Recommendations for Teaching 

The study highlights significant gaps in English vocabulary knowledge among humanities and 
social sciences students at Sisaket Rajabhat University, particularly between language-related 
majors and non-language disciplines. Despite a strong motivation to learn, these students struggle 
with vocabulary retention and are hindered by a lack of engaging teaching materials. The following 
recommendations are offered for language teachers and curriculum designers.  

1 . 1  Contextualized Learning Activities: Educators should design activities that integrate 
vocabulary with real-world scenarios, such as workplace simulations, field-specific reports, and 
practical conversations. Such approaches help students recognize the value of vocabulary and 
improve retention. 

1.2 Support for Non-Language Majors: For students in non-language disciplines, tailored 
vocabulary materials related to their fields should be developed. Supplementary tools, such as 
mobile applications and memory aids, can also facilitate vocabulary acquisition. 

1.3 Encouraging Motivation through Support: Creating a positive and collaborative 
learning environment is essential. Instructors should provide constructive feedback and organize 
group activities where students can practice vocabulary together. Such measures can build 
confidence and sustain motivation. 

1.4 Curriculum Recommendations: Based on these findings, curriculum designers should 
consider integrating real-life vocabulary applications into courses for non-language majors. This 
could involve incorporating field-specific vocabulary into subject courses, designing 
interdisciplinary projects that require practical language use, and providing opportunities for 
students to apply vocabulary in authentic contexts. Aligning vocabulary instruction with students' 
academic and career needs will enhance learning outcomes and better prepare them for future 
professional challenges. 

1.5 To enhance vocabulary acquisition in non-language majors, curriculum design should 
incorporate interactive and technology-driven learning tools. For instance, instructors can 
integrate Quizlet and Anki into coursework, allowing students to review industry-specific 
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vocabulary through flashcards and spaced repetition techniques. Gamification platforms can be 
used for in-class vocabulary quizzes, fostering engagement through friendly competition. 
Additionally, students can practice real-world language applications with ChatGPT or Elsa Speak, 
which provide AI-driven conversations and pronunciation feedback.  

2. Future Research Suggestions 
Our understanding is limited by the constraints of participant diversity and context. 

Therefore, the following recommendations are provided for future research. 
2.1 Technology Integration Investigating the use of modern tools, such as language 

learning apps and educational games, could offer insights into innovative methods for enhancing 
vocabulary acquisition. 

2.2 Long-Term Studies: Longitudinal research could track vocabulary growth and 
motivational trends over time, providing a comprehensive view of the factors influencing language 
learning. 
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